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ABSTRACT 
 
This study investigates the role of school administrators in addressing bullying at Sulu 
College of Technology, Inc., focusing on the alignment between documented bullying 
incidents and teachers’ perceptions of administrative strategies within a localized 
educational context. Employing a descriptive research design, data were collected from 
50 purposively sampled teachers using an adapted questionnaire and supplemented with 
official school bullying incident records from the 2024–2025 academic year; analysis 
included descriptive statistics and an independent-samples t-test to examine gender 
differences in bullying prevalence. Results reveal a low overall bullying incidence rate of 
1.98%, with physical bullying constituting 44.8% and cyberbullying 29.9% of cases; no 
statistically significant difference was found between male and female students’ reported 
bullying levels. Teachers consistently perceived administrative anti-bullying measures as 
highly implemented, with a grand mean of 4.31 indicating “Always Practiced” strategies 
such as policy enforcement, confidential reporting, stakeholder coordination, and positive 
behavior reinforcement. These findings demonstrate that effective school leadership 
translates national child-protection mandates into visible, consistent, and inclusive 
operational practices that sustain a safe learning environment. The study contributes to 
the understanding of bullying prevention as a governance issue, emphasizing the critical 
impact of administrative leadership on school climate and student welfare in culturally 
diverse and socioeconomically varied settings. 
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INTRODUCTION 

Education constitutes a fundamental human right and a strategic mechanism for 
human capital formation, social mobility, civic participation, and national development. As 
formal institutions of learning, schools function not merely as instructional sites but as 
structured social ecosystems where learners acquire academic competencies, internalize 
social norms, develop interpersonal skills, and construct identities within regulated 
environments. The attainment of these developmental functions, however, is substantially 
compromised when the school climate is disrupted by bullying (Ocupa-Cabrera & 
Cajavilca-Lagos, 2026; Zahrani, 2024). Bullying represents a persistent and relational 
form of student misconduct characterized by repeated aggressive behavior, intentional 
harm, and an imbalance of power between the perpetrator and the victim (Ajibewa et al., 
2025; Zahrani, 2024). Its manifestations may be physical, verbal, social, or cyber in 
nature, and its consequences extend beyond immediate interpersonal conflict to include 
diminished academic engagement, profound psychological distress, increased 
absenteeism, weakened institutional trust, and reduced instructional effectiveness 
(Batool et al., 2025; Liu et al., 2025; Zahrani, 2024). 

In the Philippine educational context, bullying remains a serious concern requiring 
sustained administrative and policy attention. Nationally reported data have shown that a 
substantial proportion of Filipino learners experience bullying, with the Philippines 
reporting some of the highest bullying rates globally; public summaries of PISA-related 
findings report that 65% of Filipino students experienced some form of bullying at least a 
few times a month (Abrigo et al., 2024). Recent data continues to indicate gender-
differentiated exposure, with variations in how boys and girls experience physical versus 
relational victimization (Abrigo et al., 2024; Batool et al., 2025). These prevalence 
indicators demonstrate that bullying is not an isolated disciplinary problem but a systemic 
school-climate issue with implications for learner safety, academic continuity, and 
institutional accountability (Nacua, 2025). Consistent with this concern, the Department 
of Education issued DepEd Order No. 40, s. 2012 (the DepEd Child Protection Policy), 
providing policy and guidelines for protecting children in school from abuse, exploitation, 
discrimination, and bullying (ALIPASA et al., 2026; Nacua, 2025). This policy framework 
places a clear institutional obligation on schools to establish preventive, protective, and 
remedial mechanisms that safeguard learners and ensure that bullying incidents are 
addressed through formal procedures. 

Within this regulatory context, school administrators occupy a central position in 
translating national child-protection mandates into operational school-based mechanisms 
(Goodness, 2025; Tulenbaevna et al., 2025). Their leadership responsibilities include 
formulating and enforcing anti-bullying policies, creating reporting and referral systems, 
implementing awareness programs, and cultivating a school climate that prioritizes anti-
bullying efforts (Goodness, 2025; Zhang & Li, 2025). However, the mere existence of 
policy does not automatically guarantee effective implementation, as inconsistent 
enforcement remains a significant barrier to student safety (Goodness, 2025; Nacua, 
2025). The operational efficacy of anti-bullying governance depends on how consistently, 
visibly, and equitably school administrators execute these policies within the daily life of 
the institution (Zhang & Li, 2025). 
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This study is situated at Sulu College of Technology, Inc., where administrative 
responses to bullying must be understood within the broader socio-cultural and 
institutional realities of the Sulu region. These realities intensify the need for strategic, 
culturally responsive, and evidence-informed administrative interventions (ALIPASA et 
al., 2026). In such a setting, teachers constitute a critical empirical source because they 
interact directly with learners, observe classroom dynamics, and experience the practical 
consequences of administrative decisions (Gordoncillo, 2025; Vandetta, 2025). 
Accordingly, teachers’ perceptions provide a realistic diagnostic mechanism for 
evaluating whether administrative anti-bullying strategies are visible, consistent, and 
responsive in actual school practice (Gordoncillo, 2025; Tulenbaevna et al., 2025). 

The research gap addressed by this inquiry lies in the distinction between policy 
presence and policy execution (Anggraeni et al., 2025; Nacua, 2025). While national 
frameworks such as DepEd Order No. 40, s. In 2012, the legal basis for protection was 
established, and the effectiveness of such mandates is ultimately determined at the 
institutional level through proactive leadership and robust support systems (Goodness, 
2025; Zhang & Li, 2025). There remains a need to examine how school administrators’ 
leadership practices align with documented bullying trends and how these practices are 
perceived by teachers positioned at the front line of student welfare (Goodness, 2025; 
Vandetta, 2025). Thus, this study contributes localized evidence on the relationship 
between administrative strategies and bullying outcomes within a specific institutional 
context. 

Research Questions 

This research examined bullying incidents and administrative responses at Sulu 
College of Technology, Inc. It began from a simple premise: addressing bullying in schools 
requires not only the presence of child-protection policies but also reliable documentation 
of incidents, awareness of gender-related differences, and clear administrative strategies 
observed by teachers in actual school practice. In this way, the study links the recorded 
occurrence of bullying to institutional actions taken to prevent, manage, and respond to it 
within the school setting.  

Specifically, the study asked: 

1. What is the level of bullying as reported in official incident records of Sulu College 
of Technology, Inc.?  

2. Is there a significant difference in the level of bullying as reported in incident 
records when grouped according to the gender of the students involved?  

3. What strategies do school administrators employ in addressing bullying as 
perceived by teachers? 
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METHODOLOGY 

Research Design 
 
 This study employed a descriptive research design to examine the role of school 
administrators in addressing bullying at Sulu College of Technology, Inc. The descriptive 
part identified the strategies used by administrators and assessed the level of their 
implementation, as observed and perceived by the teachers. This design was appropriate 
because it allowed the researcher to describe existing conditions and practices without 
manipulation (Creswell & Creswell, 2022). 
 
 Furthermore, this methodological approach is consistent with recent studies in the 
Philippine context, such as research conducted in Mandaue City during the 2024–2025 
academic year, which utilized similar descriptive frameworks to examine the 
implementation of mitigating measures and anti-bullying campaigns (SANOPAO, 2025a, 
2025b). By using this design, the study effectively captures educators' lived perceptions 
of the visibility and consistency of administrative strategies in high school settings 
(Gordoncillo, 2025; Vandetta, 2025). This enables a realistic assessment of how national 
child-protection mandates are operationalized at the institutional level (Goodness, 2025; 
SANOPAO, 2025). 
 
Research Locale 
 
 The study is conducted at Sulu College of Technology, Inc. (formerly Sulu Tong Jin 
School), a private school in Jolo, Sulu, which currently has programs for Junior High 
School, Senior High School, and College students. The school also offers various TESDA 
courses for students seeking a National Certificate (NC). Sulu College Technology, Inc., 
an International Standardization Organization (ISO) 9001:2015-certified organization, is 
also recognized by the Commission on Higher Education (CHED), the Department of 
Education, and the Technical Education and Skills Development Authority (TESDA). The 
institution caters to students from various cultural and socio-economic backgrounds, 
making it an ideal setting for examining issues of bullying and the role of administrators 
in addressing them. 
 
Sampling Design and Selection of Respondents 
 
 This study used a purposive sampling design, which involves the deliberate 
selection of participants based on specific qualifications relevant to the study's objectives. 
This sampling method is deemed appropriate because it ensures that the participants 
have the necessary experience and knowledge to provide reliable insights into the 
administrative strategies used to address bullying. 
 
 The respondents of this study comprised 50 teachers currently employed at Sulu 
College of Technology, Inc. They were selected based on their direct involvement in 
school activities and their ability to observe daily interactions among students. 
Furthermore, they were chosen because they have first-hand knowledge and experience 

https://dummy-citation.com/citation?d=z%3A7VbNbhs3EFZ%2FgJ76DrzVKWTZUhRXyc1xHDRtnARJiqC9UeTsLmMuuSC5kjaHwu1b9FH8On2SfsOV5Ch%2FaE9tAV2kXS458803Mx%2Fn9%2BvB54UPpjTuK7304fJ68HUl5zEFqVL31a8vKxNFoEgyqErQStbGkRapImHqxlJNLslkvBO%2BEAsZjG%2BjqE0yJVZdKWqSscV5kbyQWuMpinlrbccfpdOiCb72iYQUURb4w5JxyrbRLEhYuHW8k9zCBO%2FYGz6LC2yTLYkzkzpxhsUgrXihKu%2FtcPv%2BwCAKo9JwZ%2FtQ6DawSQ5hcjyZHuLnjpBKaqqNEh1cjsSFj4kj4k3A3HinYTWKJQUSc0pLIidujzPc6XE%2BFIW3Oi%2FkTQXV0tJIvKyoE1X%2BJGoZE4U%2Fr%2F6IQlMZCBw6QbpVmcGhqCRiPjkcbw0WIlJYGEXDbDh%2FlykR0GhR72C0tJAgB5EbZmyIk0gVrPRHObWx8g0n08rEKfT5pPJOUZMyULGgMAdzqWuILW8TNSe4Nj6IpWRUACD8nKGR7g%2FCO1k%2B8qHUs392BXzmcGtTybqRpnTZprRL2TErtXdcewDYG9a%2BRkCZCjbByPLL1sxBU3XRKInE9%2BiHoqSYWlQAOPDK8H8TOxSH9WW%2FkQGpbo7tayu3%2BpxFX1MyNXtYRyckAJV9HVKI72H6ULgHG7bAZO012ZwO5UuHzZxAeO%2BBbeubs2WLw0Bli%2BRwN%2FEmkMHP2IckpeDtLSGB8qNcRVmTWJpUfYrtgxsghKVUoSNkUZB6Zwn%2B6xxCQFyeQa5JWruvpTMFiF47j7Sb742%2FdcsggJiAyHY3ssHsYudOIWEr9MZ5gd0J%2Fcv5wpkIS6bACyo81y9oiZVptq3IAceGFG8S0LN6t0g2FfhWunrmSsPJDv155fuy%2Fzh7jDHr4YLQ3MCvNSzmFG01MosaFA0GMvZAmjL%2BtebQiuN6RxoN6AAJDo4bKGITDMAxWX1o2iBDgcVvCwl5whGHknzYBuwJuwi0TBKsW8uJ5XoCs9DeHhV7pFVjPRZ9PmtcYVtyii0XUH4P9cmkeZgtIPn5TWrZpHeoeYtHrlLjWtwAthuJ%2B51I8nIdNcoDpdJAjGJWaWyWTijU1lb6w6bmWBU3F8Dbuo%2B0ovgsDLVZjEfiR0jrKx90vAeJZ2nl7J3f6KnUkEC%2BBW56KrYNK2rM38E0SpifwYlmCfNNdoXilmUu0uGWcVwcJirToJ0hx31Os0IDDhrmvaIbblVj%2BCGZgHfSsvQlzu7eT88qY03TwE20UinOmn7AHOOiOjk8HtfMMwSIwiNX%2BOvBF6VsU4WMXVn0FpL3MCdQH4%2BOJ5CzZGk1%2B4Wc114cnJ0%2FfyLOW1QYgf%2BnoUQXv%2BnZYXqftIpBi%2BfrUrpls%2FKYecsV8RtmBe0gMjwzFJgEbFe%2BOH3y9NnpUxQAqtf%2FcPr80fnL78Xj8wfnF6c%2Fa2gWDZTR8XrwpdLeLMfHozuT2fjoTcYzGs%2FGk%2Bn49h0wO3dX%2BI3uCpcUIR%2B0unz13Xg8O55Nx3dnr%2FGp7Wl4zff14XhyODmpm3ZuTUQB90x8ltGtvv37AV4iE74Nin4KdvVNlVIT7x0dAenIh%2FLoI2jL2M75IroeDChxj4MPqwwE7X535luXBglNw%2F2qSKM%2BL2O%2Fuk7G3YubarjYaAAa%2FbQfj3j5%2Fqa7TvP183hdSJq9DlT7D7Dux7v9eLcf7%2Fbj3X682493%2B%2FFuP979G%2BPd9FPj3cntk9nkvzTeTf9H4930Lw%3D%3D
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in implementing policies and in the role of school administrators in addressing bullying 
incidents. The study ensures that the findings reflect informed insights grounded in actual 
administrative practice and experience. 
 
Research Instrument 
 
 The research instrument used in this study was an Adapted and Modified 
Questionnaire. It was constructed based on the concepts and items from the studies of 
Bauman et al. (2008) and other related literature on the roles of school administrators in 
addressing bullying. The original content was reviewed, revised, and adjusted by the 
researcher to suit the specific objectives and context of the current study. 
 

The questionnaire is structured to gather essential data from respondents, 
including their personal profiles and observations of school administrators' practices. It 
utilizes a five-point Likert Scale ranging from 5 – Always Practiced, 4 – Often Practiced, 
3 – Sometimes Practiced, 2 – Seldom Practiced, to 1 – Never Practiced. The instrument 
is designed in a checklist format, where respondents simply place a check mark 
corresponding to their assessment of various indicators related to policy implementation, 
preventive measures, interventions, and support systems for addressing bullying. 
 
Data Gathering Procedure 
 
 The researcher followed a systematic and ethical process in gathering the 
necessary data for the study. Prior to the distribution of instruments, formal permission 
was secured through an approval letter addressed to the institution's school head. This 
step was undertaken to ensure that the research was duly authorized and aligned with 
the school’s policies and regulations. 
 
 Upon approval, the researcher personally administered the validated 
questionnaires to the identified teachers who served as respondents. The purpose of the 
study was clearly explained, and the confidentiality of all responses was assured to 
encourage honest and accurate participation. In addition to the survey, official school 
records and incident reports regarding bullying cases for the School Year 2024-2025 were 
obtained from the guidance offices. These records were reviewed and summarized to 
determine the level and frequency of bullying incidents within the institution. After data 
collection, all responses were organized, tabulated, and encoded for statistical analysis. 
Appropriate descriptive statistics and t-test were applied to interpret the data and address 
the specific problems of the study. 
 
Statistical Treatment of Data 
 
 In this study, frequency and percentage were used to determine the level and 
frequency of bullying incidents as reflected in the official school records. To analyze the 
strategies employed by school administrators, a weighted mean was computed from 
teachers' perceptions. Furthermore, a t-test for independent samples was employed to 
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determine whether there is a significant difference in the level of bullying incidents across 
groups defined by the students' gender. 
 
 
RESULTS 

Table 1 
Bullying Incidents Records 

 

Type of Bullying Frequency (f) Percentage (%) 

Physical Bullying 30 44.8 

Cyber Bullying 20 29.9 

Verbal Bullying 12 17.9 

Social Bullying 5 7.5 

Total 67 100.00 

 
The distribution of bullying incidents recorded during the 2024–2025 school year 

reflects a highly controlled disciplinary environment at Sulu College of Technology, Inc., 
where the occurrence of bullying remains exceptionally low. With only 67 recorded cases 
among an estimated 3,383 enrollees, the prevalence rate stands at just 1.98%, a figure 
that stands in sharp contrast to national trends, where 65% of Filipino students reported 
experiencing bullying at least a few times a month. This low incidence rate suggests that 
the institution's strategic leadership and enforcement of anti-bullying frameworks 
effectively maintain a safe, conducive learning environment for its students. Such success 
is often attributed to the proactive implementation of mitigating measures and child 
protection policies that translate national mandates into consistent, school-based safety 
protocols. 
 

The specific breakdown of these incidents provides further insight into the nature 
of student misconduct within the institution. Physical bullying was identified as the most 
prevalent form, accounting for 44.8% (30 cases) of the total, aligning with current 
research, which identifies physical aggression as a primary and highly visible 
manifestation of peer victimization in structured social ecosystems (ALIPASA et al., 2026; 
Zahrani, 2024). Cyberbullying followed as the second most frequent type at 29.9% (20 
cases), reflecting the growing challenge of digitalized peer aggression that administrators 
must address through evolving intervention programs (Batool et al., 2025; Zahrani, 2024). 
In contrast, the relatively lower numbers for verbal bullying (17.9%). Moreover, social 
bullying (7.5%) may indicate that teachers and school management are successfully 
cultivating a sense of school connectedness, thereby reducing relational aggression 
(Ajibewa et al., 2025; Tulenbaevna et al., 2025). Ultimately, the data demonstrate that, 
while negative behaviors exist, they are not systemic, highlighting the efficacy of the 
school's administrative strategies in prioritizing learner welfare and institutional discipline 
(Goodness, 2025; Gordoncillo, 2025). 
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Table 2 
T-test result for Bullying by Gender 

 
 

The t-test results presented in Table 2 indicate no significant difference in the level 
of bullying between male students (56) and female students (11). With a computed p-
value of .493, which exceeds the standard 0.05 level of significance, the null hypothesis 
is accepted, confirming that reported bullying experiences are statistically similar across 
genders within the school. This finding is consistent with recent cross-sectional research 
from 2024, which indicates a trend toward gender parity in bullying victimization, showing 
that both male and female students are often equally involved in bullying dynamics. 
Furthermore, systematic reviews and meta-analyses published in 2025 emphasize that 
while gender-differentiated patterns vary globally, bullying remains a widespread 
challenge that affects all student demographics across various educational settings. 

 
The lack of a significant gender disparity suggests that the institution's disciplinary 

climate and safety protocols are experienced uniformly by all learners (Goodness, 2025). 
Research indicates that such consistency is typically achieved when school management 
teams and administrators prioritize enforcing standardized anti-bullying policies that 
prioritize the welfare of the entire student body (Goodness, 2025; Zhang & Li, 2025). 
While national data from the Philippines indicate high rates of exposure to bullying that 
may differ by gender in broader contexts, the localized results of this study indicate that 
the current school environment maintains an equitable level of safety for both sexes 
(Abrigo et al., 2024; Nacua, 2025). Ultimately, these findings support the implementation 
of universal administrative strategies that address bullying as a systemic school-climate 
issue, ensuring that prevention and intervention efforts remain inclusive of all students 
(Gordoncillo, 2025; Tulenbaevna et al., 2025). 
 

Table 3 
Strategies employed by School Administrators in addressing Bullying as 

perceived by teachers 

Sex N M f t-value p-
value 

Decision Remarks 

Male  
56 

 
2.21 

 
.475 

 
.135 

 
.493 

 
Accepted 

 
There is no 
significant 
difference. 

Female 11 2.27      

Statements N Mean Std. 
Deviation 

Description 

Establishes and enforces clear anti-bullying 
policies. 

50 4.28 .757 Always 
Practiced 

https://dummy-citation.com/citation?d=z%3AfVa7ctw2FF3l5VSZlE4VpEoyo31JWktyF0dxnJE8o%2FFK4xokLklIIEADoLhMZeev9Ekp06XMuSBXXicTF3osCVzc87gH%2B%2B5%2B8knhvC61faQ652%2FvJ19VMgvRyzz2X3z9rDWm17YUnmqpbRBSNOSDDpFsFNIqkbu6MbQROoSWhLaiaTOjcxHyyjkTBIoa1WlF%2B6LTsRKBvHZtEBrbdC6jdqiKFkSIrULR8L2g2vFjaURF0sRqX8hcKqq5apvnFAKe4Gh3R14ag5I2kHCFyMg4CyjlTFxVOqSSvaCNrLWlICrXiXVqS7yUVpZUM4grknUQP6xfXoUfgcZGr7M2kohOxIoEWTSXD0txhNIh1%2BjcAk%2FWJxTpHXMk8WeabRlrHPBpHAtOAqGwkr7f0jIT1yFtEbXekJrWFCunQG%2FTeCdzQFYyStGRJ%2FRkDOWRFPrxri3BYevvqAcLAaRMIVabx9ZjgbaR%2FJ2mbmQo9dAL5fI2AfCUXoJP7wKLGSQDYGAQ9EEzT40nsJpQKQ2awS%2BpdpALujBNtImAcSl9BMwG2BlpbiCiEocLUVOdYR%2BX%2Fjjn%2B2K1GIs7j76Xi8WDFwYUBwvRSM%2BfWVcShbYKnQXAA%2BCtUN4BCFcUjZFQBnAq2TAC1v1%2FtEFZkUvvNZp2LRS2qVYJnq2aiXOCfazMDCMZ0YmkUAQrwhBs6UOlm%2F1EfekTQYx5R%2F2xvwzbsHokWSi6g1ubRAePG3b3o61tCVwlnsoCunjMXbL0C9dhj9%2FnkatxSl7B%2FGRLHIKxqIQMwuhas1GgnmvhWhCIrjFh48D6FhztOHo4kOu1VsdeyBg1Ux%2FQsYzCOl9Lo39H81vmXMFGATnkeagYGXujQMmtPMPU4dRE11gqCcNsY3rZWDAReCkc%2BvIJ7MBK3hp28rjJ0w2M%2F%2F5wbrZtKmfU1iFwZ8mdz8RzRMiHIoM2nMNCoZwbooPU%2Fo5qom4DyqNl%2FAXN%2FDapHLBp4Ca0TQNo4BTTnjkEWJoxHgJ%2BjSEYPmD%2FLXFnqIyp4PhEupkPY27rILaDRS8p96L0JfEBO33tmCPJjXGsEHLsuZ2DoGQ5TtTYbPQwD14gqVnIcVpHDCL0YBtzBzJ4ONW%2F%2BBpFTDGN6WGv9QqTNEpjdEEzI1P%2Bkjpjwx4sDlbT5bLmOGD6%2FG%2Bw1v3k81K2iDMf3sKPDZh4jh%2Fn1WK2OKV0T3xKaM%2BQW2NEbJ7yx8huVtw5g6D65tGfzUPJC5eC4X6yh5Ap6ZUEQFxautA%2BxEs8efxXZeT479%2FmIcBxPF9uysqa1xcFLgHTV786p3AXBCpBpn1zXknbawzFC54k3ZHiGJnkWoX7yWe5cvrNcjFbrQ5OjuanTw6z46MnJ7gCMvsWv4N9pw9OT1fTk%2BPlceUaJAVuwtvXR0dLPD4BOzcJbSLrJpG1OJkujup0RYZqy9deanKzXCOBqo5gyWubQpdHEtRcIksGN235YrEvZHe7nfNrbzZnVYxNeDqfd103M1RKM8VVxctncNAcmUmbWVM187W7mKfUNjRXrrMGuTRfHR3PD1aHZWiz2DfM2O245gof92AkcsU5iuw%2BpogE6rHW5Bw7z%2FqfEZtxEj0VuLhwsnqNrxQhPX387aD55o%2F1kHa4zS%2FeO54nYS2xbbwtwtOUJa841D9yhcCnv6Q4YwOfPdzN2DvclD%2Bxwx%2B%2BxDCRHMqKIX6Zt2Dtuy1rkHrmfDn%2Fj9z%2FAA%3D%3D
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Legend: 1.00-1.80 Never Practiced, 1.81-2.60 Seldom Practiced, 2.61-3.40 Sometimes Practiced, 3.41-4.20 
Often Practiced, 4.21-5.00 Always Practiced. Scales and descriptive limits are adapted from Alias (2014). 

 

Conducts regular meetings to review school 
safety and bullying prevention protocols. 

50 3.98 1.020 Sometimes 
Practiced 

Demonstrates strong leadership by modeling 
respect, empathy, and discipline to prevent 
bullying. 

50 4.20 .926 Always 
Practiced 

Organizes seminars or orientations on child 
protection, conflict resolution, and proper 
handling of bullying situations. 

50 4.26 .876 Always 
Practiced 

Engages parents and guardians through 
awareness programs regarding bullying 
prevention. 

50 4.38 .830 Always 
Practiced 

Integrates values education and positive 
behavior programs into the curriculum to stop 
bullying. 

50 4.32 .741 Always 
Practiced 

Promotes socio-emotional learning and peer 
mentoring to prevent aggressive and bullying 
behavior 

50 4.30 .735 Always 
Practiced 

Provides confidential channels or systems for 
reporting cases of bullying. 

50 4.42 .731 Always 
Practiced 

Ensures timely investigation and fair handling 
of reported bullying incidents. 

50 4.34 .895 Always 
Practiced 

Conducts counseling, mediation, or 
disciplinary conferences for students involved 
in bullying. 

50 4.34 .939 Always 
Practiced 

Coordinates with guidance offices, parents, 
and law enforcement when bullying cases 
require serious action. 

50 4.48 .762 Always 
Practiced 

Keeps accurate, up-to-date records of bullying 
incidents. 

50 4.34 .745 Always 
Practiced 

Uses data from bullying reports to design 
better prevention programs. 

50 4.28 .882 Always 
Practiced 

Conducts regular evaluations of school 
discipline and anti-bullying programs. 

50 4.24 .916 Always 
Practiced 

Recognizes and rewards positive student 
behavior and peaceful ways of resolving 
conflicts. 

50 4.52 .707 Always 
Practiced 

Grand Mean  4.31  Always 
Practiced 
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The findings in Table 4.3, showing a Grand Mean of 4.31 ("Always Practiced"), 
demonstrate that school administrators at Sulu College of Technology, Inc. are perceived 
as highly proactive and consistent in implementing anti-bullying strategies. This high level 
of implementation aligns with recent research emphasizing that strategic leadership is a 
cornerstone of creating safer school environments; effective management teams that 
prioritize anti-bullying policies contribute significantly to reducing student misconduct 
(Goodness, 2025; Zhang & Li, 2025). The perception that these strategies are "Always 
Practiced" suggests that the institution has successfully moved beyond mere policy 
presence to operational efficacy, a critical transition for ensuring that child protection 
mandates translate into actual learner safety (Anggraeni et al., 2025; Nacua, 2025). 

 
The highest-ranked strategy, "Recognizing and rewarding positive student 

behavior" (), highlights a shift toward positive reinforcement as a primary tool for school 
discipline. Contemporary literature from 2025 supports this approach, noting that 
rewarding peaceful conflict resolution and modeling empathetic behavior are more 
effective in fostering a healthy school climate than purely punitive measures (Goodness, 
2025; Zhang & Li, 2025). Similarly, the high scores for "Coordinating with guidance offices, 
parents, and law enforcement" () and "Engaging parents and guardians" () reflect a 
modern collaborative framework for bullying prevention. Recent studies underscore that 
the shared responsibility between administrators, teachers, and school psychologists is 
essential for maintaining a robust school-wide prevention system (Goodness, 2025; 
Tulenbaevna et al., 2025). 

 
Furthermore, the emphasis on "Providing confidential reporting channels" () and 

"Ensuring timely investigation" () addresses a critical need for institutional trust. Research 
suggests that when administrators establish secure reporting systems, students and 
faculty feel more supported, which, in turn, improves the overall well-being of the school 
community (Gordoncillo, 2025; SANOPAO, 2025). While "Conducting regular meetings 
to review safety protocols" received the lowest mean (), it is still categorized as "Often 
Practiced," which mirrors common administrative challenges where time constraints may 
limit frequent formal reviews, despite a strong general commitment to the policy 
(Anggraeni et al., 2025; Goodness, 2025). Overall, these results demonstrate that the 
institution’s administrative strategies are comprehensive, visible, and deeply integrated 
into the school’s daily operations (Tulenbaevna et al., 2025; Zhang & Li, 2025). 
 

DISCUSSION 

The findings indicate that bullying at Sulu College of Technology, Inc. was officially 
recorded at a low-level during School Year 2024–2025, with physical bullying emerging 
as the most frequently documented form, followed by cyberbullying, verbal bullying, and 
social bullying. The statistical analysis further showed no significant difference in the level 
of bullying incidents when grouped by the gender of the students involved; thus, the null 
hypothesis was retained, and any presumed gender-based difference was not empirically 
supported. Teachers also perceived the school administrators' anti-bullying strategies as 
consistently implemented, with the overall assessment rated “Always Practiced.” 
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Collectively, these findings suggest that bullying exists within the institution but is being 
addressed through visible administrative mechanisms, structured reporting, intervention 
procedures, and preventive school-climate strategies.  

 
The low recorded level of bullying may be interpreted as an indication of a relatively 

controlled disciplinary environment. However, this result should not be read simplistically 
as the absence of bullying. Official incident records capture only reported and 
documented cases; therefore, they are shaped by students’ willingness to report, 
teachers’ capacity to identify bullying, and the school’s procedures for classifying 
incidents. The predominance of physical bullying suggests that visible and observable 
forms of aggression are more likely to enter official records. This aligns with the argument 
of Zahrani (2024) and ALIPASA et al. (2026) that physical bullying remains one of the 
most identifiable manifestations of peer aggression in structured school environments. By 
contrast, the lower frequency of verbal and social bullying may reflect either genuinely 
lower incidence or the difficulty of documenting less visible forms of victimization. 

 
The relatively high proportion of cyberbullying is also analytically significant. It 

indicates that bullying within the school community is no longer confined to face-to-face 
interaction but extends into digital spaces where administrative monitoring is more 
difficult. This finding is consistent with Batool et al. (2025) and Liu et al. (2025), who 
emphasized that digital communication platforms have expanded the scope, speed, and 
psychological reach of peer victimization. For Sulu College of Technology, Inc., this 
implies that conventional discipline and classroom supervision must be complemented by 
digital citizenship education, online reporting systems, and coordinated parent-school 
monitoring. 

 
The absence of a significant gender difference suggests that bullying incidents, as 

officially recorded, are not statistically concentrated among one gender group. This 
finding supports the view that bullying should be addressed as a whole-school concern 
rather than as a gender-specific problem. It agrees with recent studies noting that both 
male and female learners may be involved in bullying dynamics, although the forms and 
contexts of involvement may differ. Nevertheless, this finding requires cautious 
interpretation because the recorded cases were not evenly distributed between male and 
female students. The larger number of male-involved cases may have affected the 
statistical balance of the comparison. Moreover, gender differences may be obscured 
when analysis relies only on official records, since boys’ involvement may be more visible 
in physical incidents. At the same time, girls’ experiences may be more likely to appear in 
relational, verbal, or socially mediated forms that are less frequently reported. 

 
Teachers’ high assessment of administrative strategies indicates that school 

administrators are perceived as active agents in preventing and managing bullying. The 
strongest practices involved recognizing positive student behavior, coordinating with 
guidance offices, parents, and law enforcement, providing confidential reporting 
mechanisms, and ensuring timely investigation. These findings are consistent with 
Goodness (2025), Zhang and Li (2025), and Tulenbaevna et al. (2025), who emphasized 
that effective anti-bullying governance depends on the visibility, consistency, and 



Sadjail, M. J., & Albani, S. E. (2026). PROMOTING A SAFE LEARNING ENVIRONMENT: ROLE OF SCHOOL ADMINISTRATORS 
IN ADDRESSING BULLYING AT SULU COLLEGE OF TECHNOLOGY INC. AS PERCEIVED BY TEACHERS 

 
11 

 
Ignatian International Journal for Multidisciplinary Research            Vol 4 No 6       June 2026         www.icceph.com 

collaborative nature of school leadership. The results also support Nacua's (2025) 
distinction between policy presence and policy execution. In this study, teachers 
perceived that administrative action goes beyond formal compliance and is reflected in 
operational school practices. 

 
However, the relatively lower rating for regular meetings on school safety and 

bullying prevention protocols suggests an area requiring institutional strengthening. 
Although still positively assessed, this result implies that monitoring and review 
mechanisms may not be as consistently embedded as direct intervention practices. This 
is important because sustainable anti-bullying work requires not only responding to cases 
but also periodically reviewing trends, evaluating procedures, and revising preventive 
programs based on evidence. 

 
Theoretically, the study contributes to the literature on school safety by 

emphasizing the relationship between administrative leadership, documented bullying 
patterns, and teacher-perceived implementation. It supports the view that bullying 
prevention should be understood as a governance issue rather than merely a matter of 
individual student behavior. The findings reinforce the argument that school 
administrators shape institutional climate through policy enforcement, reporting systems, 
guidance coordination, parental engagement, and positive behavior reinforcement. 

 
In practice, the findings suggest that Sulu College of Technology, Inc. should 

sustain its current anti-bullying mechanisms while strengthening monitoring, 
documentation, and digital safety. The low recorded prevalence should encourage 
continued prevention rather than institutional complacency. Since cyberbullying was the 
second-most-reported form, the school should expand its anti-bullying initiatives to 
include online conduct, responsible technology use, evidence preservation, and parent 
orientation on digital risks. The absence of significant gender differences also implies that 
interventions should remain inclusive, while still being sensitive to gendered patterns in 
the form, visibility, and reporting of bullying. 

 
At the policy level, the study affirms the importance of localized implementation of 

child-protection mandates. National policies such as DepEd Order No. 40, s. 2012 
provided the formal framework, but their effectiveness depends on how school 
administrators operationalize them in daily practice. The findings, therefore, indicate that 
school-level leadership is central to transforming anti-bullying policy from a compliance 
requirement into a functioning system of learner protection. 

 
Several limitations must be acknowledged. First, the study relied partly on official 

incident records, which may underestimate the actual occurrence of bullying because not 
all cases are reported, detected, or formally documented. This limitation is particularly 
relevant for verbal, relational, and cyber forms of bullying, which may occur outside direct 
adult supervision. Second, the assessment of administrative strategies was based on 
teacher perceptions. While teachers are credible informants because of their direct 
involvement in school operations, their perceptions may not fully represent the 
experiences of students, parents, or victims of bullying. 
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Third, the study was conducted at a single institution, limiting the generalizability 
of the findings to other schools in Sulu or similar educational contexts. Fourth, the gender 
comparison was based on an unequal distribution of male and female cases, which may 
have influenced the statistical sensitivity of the t-test. Finally, the study used a descriptive 
design; therefore, it cannot establish causal relationships between administrative 
strategies and the low recorded level of bullying. 

 
Despite these limitations, the study remains valuable because it provides localized 

empirical evidence on how bullying is documented and administratively addressed within 
a specific school context. Future research may strengthen this inquiry by incorporating 
student interviews, parent perspectives, longitudinal incident tracking, and comparative 
analysis across multiple schools. Such approaches would provide a more comprehensive 
understanding of how administrative leadership influences bullying prevention, reporting 
behavior, and school safety outcomes. 
 

Conclusions 
 

This study establishes that the promotion of a safe learning environment at Sulu 
College of Technology, Inc. is closely tied to the school's administrative capacity to 
document bullying incidents, interpret gender-related patterns, and implement visible anti-
bullying strategies, as perceived by teachers. Rather than treating bullying as a purely 
behavioral problem among students, the study positions it as an institutional concern that 
requires coordinated leadership, systematic monitoring, preventive education, and 
responsive intervention. The findings collectively indicate that bullying incidents within the 
institution were officially recorded at a low level, with physical bullying and cyberbullying 
emerging as the most documented forms. The absence of a significant difference in 
bullying when grouped according to gender suggests that anti-bullying interventions 
should remain inclusive and school-wide rather than narrowly directed toward one gender 
group. At the same time, teachers’ high assessment of administrative strategies 
demonstrates that school leaders are perceived to be consistently enforcing policies, 
providing reporting mechanisms, coordinating with relevant stakeholders, and promoting 
positive student behavior. Taken together, these results show that administrative 
leadership functions as a critical mechanism through which child-protection policies are 
translated into actual school practice.  

 
The significance of this study lies in its contribution to the continuing discourse on 

school safety, particularly in localized educational contexts where institutional realities 
shape the implementation of national child-protection mandates. Its practical value is 
evident in showing that effective bullying prevention depends not only on the existence of 
formal policies but also on the consistency, visibility, and credibility of administrative 
action. For school leaders, the findings underscore the need to sustain confidential 
reporting systems, data-informed prevention programs, parent-school collaboration, 
guidance intervention, and values-based behavioral reinforcement. For policy and 
practice, the study affirms that safe learning environments are built through whole-school 
governance rather than isolated disciplinary responses. 
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Nonetheless, the study is bound by several methodological constraints. It was 
conducted in a single institution and relied on official incident records and teacher 
perceptions, which may not fully capture unreported, hidden, or digitally mediated forms 
of bullying. The descriptive design also limits causal interpretation; therefore, the findings 
should be understood as evidence of patterns and perceived practices rather than proof 
of direct causality between administrative strategies and reduced bullying incidence. 

Future research should extend this inquiry through multi-school comparative 
studies, longitudinal monitoring of bullying trends, and mixed-method designs that include 
students, parents, guidance personnel, and administrators. Further investigation should 
also examine cyberbullying more deeply, particularly the ways digital platforms complicate 
detection, reporting, and intervention. By building on the present study, future scholarship 
can develop a more comprehensive model of anti-bullying governance that integrates 
policy execution, school climate, student voice, and evidence-based administrative 
leadership. 

Recommendations 

 In light of the findings and conclusions, the researcher proffers the following 
recommendations: 
1. School Administrators are highly recommended to continue sustaining and 

strengthening the effective strategies currently being implemented, ensuring that 
policies, guidance services, and positive reinforcement programs remain consistent 
and responsive to the needs of the students. They may also enhance the conduct of 
regular meetings and reviews of safety protocols to improve existing measures 
further, while maintaining a continuous focus on addressing both physical and cyber 
bullying through relevant education and activities.  

2. Teachers are recommended to remain active partners in observing and reporting 
incidents promptly, as well as in modeling and instilling values of respect, empathy, 
and kindness among students. Their continued vigilance and support in reinforcing 
positive discipline are essential to sustaining the institution's orderly and conducive 
atmosphere. 

3. Future researchers may undertake similar studies in different educational contexts to 
further enrich the body of knowledge and provide a broader perspective on the issue. 
They may also explore other relevant variables such as the psychological effects of 
bullying, students' coping mechanisms, and the role of peer influence to gain a more 
holistic understanding of the problem, ultimately contributing to the continuous 
improvement of student welfare and school safety programs. 
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