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ABSTRACT 
 
This research aimed to ascertain the impact of contextualized phonics-based decodable 
workbooks on the reading skills of Indigenous Peoples (IP) students experiencing 
learning challenges in the division of Sarangani. The research employed a total 
enumeration survey and utilized a quasi-experimental research design. The participants 
comprised all fifteen seventh-grade learners identified as having reading challenges. To 
guarantee adequate representation of the target group, the primary data collection 
method employed was questionnaires. The assessment of the intervention's efficacy was 
conducted using weighted mean, frequency count, and percentage analysis of the data. 
The data indicate that using contextualized phonics-based decodable workbooks led to a 
statistically significant enhancement in the participants' reading performance. These 



888 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 5          May 2025         www.icceph.com 

findings illuminated the significance of workbooks in enhancing reading accuracy and 
fluency, while also emphasizing the necessity of tailoring instructional materials to the 
linguistic and cultural contexts of learners. The study emphasized the potential for 
personalized phonics-based resources to meet the distinct educational needs of learners 
with reading comprehension challenges, promoting inclusive education through the 
application of culturally relevant material. Incorporation of contextualized phonics-based 
methods in reading instruction to foster fair and inclusive learning settings that recognize 
and respect cultural and linguistic variety. These pedagogical practices not only improve 
literacy outcomes but also promote culturally responsive education that addresses the 
special needs of underprivileged learners. Future studies should investigate the long-term 
effects of these interventions on various learner populations, enhancing comprehension 
of their enduring influence on educational equity and inclusion. 
 
Keywords: Culturally Responsive Instruction, Phonics-Based Learning,    

        Contextualized Phonics, Decodable Workbooks, IP learners 
 

INTRODUCTION  

This study examined the impact of contextualized phonics-based decodable workbooks 
on the reading proficiency of struggling readers, specifically among Indigenous Peoples 
(IP) pupils in the division of Sarangani. The study utilized a Quasi-Experimental Research 
Design to ascertain the correlation between the utilization of specialized workbooks and 
enhancements in reading skills. The entire enumeration survey method facilitated 
exhaustive data gathering from all 15 identified Grade 7 junior high school learners with 
reading difficulties. The study's methodology entailed the distribution of questionnaires to 
collect data, while the analysis utilized weighted mean, frequency count, and percentage 
to examine the results. The design is to meet the cultural and linguistic requirements of 
the learners. The results emphasize the efficacy of contextualized phonics as a crucial 
instrument in improving reading fluency and accuracy for these learners, who may 
encounter distinct problems stemming from their cultural background. 

Phonics education, particularly via decodable workbooks, has been acknowledged as an 
effective approach to enhance reading skills in struggling readers. Decodable workbooks 
offer pupils systematic, incremental methods for teaching phonics, emphasizing letter-
sound correlations and word patterns. The efficacy of these interventions can be markedly 
improved when they are tailored to correspond with students' cultural and language 
contexts. Contextualized phonics-based decodable workbooks incorporate recognizable 
terminology, symbols, and concepts that align with students' experiences, enhancing 
engagement and understanding. 

The ongoing problem of reading difficulties has presented a substantial educational 
challenge for more than twenty years. Recent research emphasizes that proficient 
reading instruction is essential for improving student comprehension (Adams et al. 1995). 
Nonetheless, a significant proportion of educators lack the requisite expertise necessary 
for effective reading education. This gap underscores the urgent requirement for 
extensive professional development programs that furnish educators with the essential 
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abilities to formulate and execute effective reading strategies (Carpenter et al.1994). 
Improving students' reading proficiency should be a paramount concern for all instructors. 
 
Reading proficiency is an essential ability that reinforces academic success. Lyons (2001) 
asserted that students who do not attain fundamental reading competency by the 
conclusion of third grade are unlikely to develop into proficient readers by high school. 
Reading encompasses two fundamental processes: decoding and comprehension. 
Decoding denotes the capacity to convert letter sequences into their respective phonetic 
sounds, whereas comprehension necessitates advanced cognitive and linguistic 
reasoning, encompassing intelligence, vocabulary, and grammar (Horning, 2017). 
 
Garner (1980) emphasizes the significance of reading across the curriculum, asserting 
that students must acquire fundamental reading abilities to achieve educational objectives 
and engage fully in society. Analysis, synthesis, and evaluation are essential components 
of the reading process and relevant across all disciplines. (Best et al. 2005) discovered 
that students frequently encounter difficulties in reading comprehension in disciplines 
such as science, attributable to inadequate prior knowledge and deficient understanding 
skills. This difficulty underscores the necessity for educators to implement effective 
reading interventions to improve students' comprehension across many subjects. 
 
Phonemic awareness, as defined by Torgesen (1993) as a fundamental element of 
reading competence, entails the recognition and manipulation of speech sounds. Phonics 
education enhances this by imparting letter-sound correlations, so facilitating the 
acquisition of decoding abilities. Fluency, defined as the capacity to read with precision 
and speed, is essential for understanding (Best et al., 1998). Moreover, language 
proficiency is significantly associated with reading comprehension, as evidenced by Kaur 
et al. (2011). Beck (1982) completed a substantial study demonstrating marked 
enhancements in reading comprehension through systematic vocabulary education for 
children. The reading pyramid, comprising phonemic awareness, phonics, fluency, 
vocabulary, and comprehension, illustrates the interrelated elements essential for 
cultivating robust literacy skills. Effective reading instruction necessitates a balanced 
methodology that encompasses all five components. Moreover, reading educators must 
guarantee that pupils participate in significant practice opportunities, utilize critical reading 
skills, and cultivate the capacity to understand various texts. 
 
Ultimately, cultivating reading competency necessitates deliberate instruction that 
enhances kids' growth across these interconnected components. Educators employing 
evidence-based reading practices can markedly enhance students' comprehension and 
overall academic performance. Reading is fundamentally a lifelong skill that underpins 
academic and personal success. Pressley (2001, as referenced in Trinidad, 2011) 
emphasizes that reading proficiency encompasses a hierarchy of cognitive processes. 
These encompass letter identification, phonemic awareness, word decoding, word 
recognition, and advanced text comprehension. Effective comprehension necessitates 
the harmonious integration of various processes, allowing readers to extract meaning 
from texts. Educators can improve student understanding through focused instruction at 
every tier of this reading hierarchy. By addressing these educational requirements, 
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schools may foster a literacy culture that enhances student achievement across various 
subjects. 
 
Reading proficiency encompasses a hierarchy of cognitive processes, including letter 
identification, phonemic awareness, word decoding, word recognition, and 
comprehension. Effective understanding necessitates the harmonious amalgamation of 
these processes (Pressley, 2001, as stated in Trinidad, 2011). Perfetti (1999) asserts that 
inadequate comprehension frequently stems from restricted prior knowledge, deficient 
reading abilities, and an incapacity to formulate inferences, especially in disciplines such 
as science. Insufficient reading comprehension can severely impede student success in 
various subjects, including literature, mathematics, and social studies.  
 
Liberman and Shankweiler (1991). Highlighted that Phonics-based training, particularly 
via decodable workbooks, has been recognized as an effective intervention for readers 
in difficulty. Decodable workbooks offer learners systematic and controlled opportunities 
to implement phonics principles and enhance decoding and word identification abilities. 
Also, integrating contextualized learning materials improves reader engagement and 
comprehension by connecting content with students' cultural and language backgrounds. 
 
The rate of struggling readers in the division of Sarangani is a significant issue. These 
students demonstrate challenges in word decoding and recognition, leading to restricted 
understanding. Struggling readers frequently exert disproportionate cognitive effort on 
word recognition, resulting in diminished capacity for text comprehension. Furthermore, 
students who endeavor to read items beyond their proficiency level experience increased 
irritation and disengagement from the reading process. 
 
The researchers created and validated by the four curriculum experts a contextualized 
phonics-based decodable workbook that adheres to the sequence of seven phonics 
generalizations to resolve these issues. This educational material seeks to enhance 
students' decoding and word recognition abilities while concurrently evaluating 
comprehension across four dimensions: literal, inferential, evaluative, and applied 
comprehension. The workbook aims to enhance meaningful learning experiences by 
customizing content to align with students' cultural and linguistic circumstances. 
 
Although prior research has examined the efficacy of phonics-based instruction, there is 
still a constrained comprehension of its effects when adapted to the cultural and linguistic 
contexts of IP students. Current research frequently emphasizes broad phonics therapies, 
neglecting the particular requirements of struggling readers in culturally diverse contexts. 
Moreover, there is an absence of empirical information about the amalgamation of 
phonological generalizations with multi-tiered understanding evaluations. This study aims 
to address this gap by investigating the efficacy of contextualized phonics-based 
decodable workbooks in improving the reading skills of struggling readers in the division 
of Sarangani. The findings seek to enhance the understanding of culturally responsive 
literacy interventions and guide future instructional methods for comparable learner 
groups. 
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Research Questions 
 
This study aimed to validate a Phonics-Based Decodable Work Book for Struggling 
Readers in West Maasim District Three. Specifically, this study seeks answers to the 
following sub-problems: 
 

1. What is the level of phonics skills among the IP students of grade 7 in   
    West Maasim District, based on the following skills: 
 1.1. The “c” Rule; 
 1.2. The “g” Rule; 
 1.3. The Consonant-Vowel-Consonant (CVC) Pattern; 
 1.4. Vowel Digraphs; 
 1.5. The Vowel-Consonant (VCe) Final e Pattern; 
 1.6. The Vowel-Consonant, Consonant-Vowel (VC, CV) Pattern; and 
 1.7. The R-controlled vowel 

2. What appropriate strategy for teaching reading? 
3. What is the level of acceptability of the phonics–based decodable workbook? 

 
Locale 
 
This research was carried out in the province of Sarangani, Philippines. The district is 
distinguished by its varied cultural and linguistic makeup, primarily consisting of IP 
students. The participants comprised fifteen officially enrolled underperforming readers 
from the district's junior high schools. This region was selected due to the concerning 
prevalence of reading issues among learners, underscoring the urgent necessity for 
focused literacy interventions. The district's educational environment offered a pertinent 
framework for evaluating the influence of a contextualized phonics-based decodable 
workbook on reading proficiency.  

METHODOLOGY 
  
In this study, a Quasi-Experimental Research Design was utilized to conduct a thorough 
evaluation of the influence that contextualized phonics-based decodable workbooks had 
on the reading competency of Indigenous Peoples (IP) pupils who were classified as 
having difficulty reading in the Province of Sarangani. In the course of the study, which 
was carried out at a public secondary school located in Sarangani Province, fifteen 
students who were officially enrolled in the seventh grade and were classified as having 
difficulty reading were chosen through the process of total enumeration sampling. The 
use of this sampling strategy meant that all of the participants who were identified were 
included in the study, which contributed to the enhancement of the study's internal validity. 
Although the participants had varying levels of reading competence, they all shared a 
common cultural and linguistic background. This highlights the importance of providing 
instructors with culturally responsive instructional materials that are suited to the 
participants' specific educational requirements. 
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Following the approval of a formal request that was presented to the administration of the 
school, the process of data collection got underway. To get informed permission from 
parents or guardians, detailed letters were sent out to them detailing the objective of the 
study, the procedures involved, the potential dangers, and the potential benefits. 
Maintaining the confidentiality of the participants was a priority throughout the entire 
research procedure. Test 1 consisted of an evaluation conducted before the intervention, 
followed by a period of 15 days during which the intervention was carried out, and finally, 
Test 2 was the evaluation carried out after the intervention. Individualized reading 
sessions were conducted with the participants during the intervention period. These 
sessions included contextualized phonics-based decodable workbooks. To facilitate 
comprehension and increase the level of involvement among the students, an assistant 
teacher gave translations in the students' native language. 
 
In the course of the research, three basic instruments were utilized. Students who were 
having difficulty reading were detected through the use of the Group Screening Test, 
which was based on the Dynamic Indicators of Basic Early Literacy Skills (DIBELS 
system). Before and after the intervention, reading proficiency levels were measured with 
the help of the standardized Philippine Informal Reading Inventory (PHIL-IRI), which was 
used to collect data for both the pre-test and the post-test that were administered. 
Furthermore, the phonics-based reading sessions were directed by lesson plans that 
were based on the Most Essential Learning Competencies (MELCs), which ensured that 
the classes were aligned with the curriculum. Even though these instruments were either 
standardized or altered by the researchers, rigorous pilot testing or validation of the 
contextualized workbooks was not carried out before their adoption. 
 
Statistics, both descriptive and inferential, were utilized in the process of data analysis. 
The reading performance of the participants at the beginning of the study was described 
using frequency counts, averages, and percentages. To determine the statistical 
significance of changes between the scores on the pre-test and the post-test, a paired 
sample t-test was utilized. This allowed for an evaluation of the success of the 
intervention. 
 
The scope of the study was restricted to fifteen learners in seventh grade from a single 
school district, the findings cannot be generalized to a wider population. In addition, the 
research was solely concerned with the short-term impacts of the intervention, and it did 
not investigate the long-term retention of the intervention or the external environmental 
elements that affect the development of literacy. Despite these limitations, the study gives 
useful insights into the potential of culturally contextualized phonics-based instruction to 
promote reading results across marginalized learner populations in linguistically diverse 
educational contexts. 
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RESULTS AND DISCUSSION 
 

Student 1 Profile Sheet 
 

Word focused Phonics Skill Phonics Skill Percentage 
increase 

Readability level 4 5 7 

Concept familiar/unfamiliar 35% 61% 26% 

Level percentage Comprehension 55% 75% 20% 

Comprehension level Fru, Ins, Ind. Ins. Ins. Ins. 

 

Student 1 Profile Sheet offers a systematic evaluation of the student's advancement in 
phonetic proficiency, reading level, conceptual understanding, and comprehension 
abilities. The statistics demonstrate a quantifiable enhancement in phonics proficiency, 
with the student's phonics skill advancing from level 4 to level 5, signifying a 7% overall 
increase. This indicates that the phonics-based intervention effectively enhanced the 
student's decoding skills. The student's comprehension of concepts, both known and 
unknown, enhanced markedly from 35% to 61%, or a 26% improvement. This indicates 
that the implementation of contextualized phonics-based decodable workbooks 
enhanced word recognition and comprehension, especially within a culturally pertinent 
educational framework. 

The student's comprehension level rose from 55% to 75%, indicating a 20% 
enhancement. This upgrade underscores the significance of phonics training in promoting 
reading comprehension by reinforcing decoding abilities and allowing the student to 
derive meaning more efficiently. Notwithstanding these advancements, the student's 
comprehension level is designated as instructional ("Ins."), signifying that although they 
may effectively interact with texts with assistance, they have not attained complete 
independent reading proficiency. This indicates the necessity for ongoing scaffolding and 
systematic phonics education to facilitate the student's progression toward autonomous 
reading. 

Student 2 Profile Sheet 

Word focused Phonics Skill Phonics 
Skill 

Percentage 
increase 

Readability level 5 5 7 

Concept familiar/unfamiliar 33% 71% 38% 

Level percentage Comprehension 51% 75% 24% 

Comprehension level 
Frustration/Instructional/ 
Independent  

Ins. Ins. Ins. 

 

Student 2 Profile Sheet provides a systematic evaluation of the student's phonetic 
abilities, reading proficiency, conceptual understanding, and comprehension skills. The 
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statistics reveal that the student's phonics proficiency persisted at level 5, with a 7% 
improvement, indicating a slight but quantifiable advancement in decoding skills. The 
consistency in phonics skill level may suggest a plateau in the student's progress or the 
necessity for tailored teaching tactics to advance their phonemic awareness and decoding 
abilities. 

A significant enhancement is shown in the concept familiarity/unfamiliarity category, with 
the student's recognition and comprehension of words rising from 33% to 71%, indicating 
a 38% increase. This large enhancement indicates that engagement with contextualized 
phonics-based decodable workbooks markedly improved students' capacity to recognize 
and comprehend words, especially those situated within meaningful and culturally 
pertinent settings. This corresponds with research supporting culturally responsive 
literacy instruction, which improves learners' engagement and comprehension by utilizing 
familiar linguistic and cultural contexts. 

The percentage of comprehension increased from 51% to 75%, indicating a 24% 
enhancement. This favorable trend signifies an enhancement in the student's capacity to 
absorb and comprehend texts, hence strengthening the correlation between phonics-
based training and reading comprehension. Nevertheless, despite these advancements, 
the student's comprehension level remains instructional ("Ins."), indicating they may 
effectively interact with reading materials just with directed assistance. This study 
indicates that more targeted treatments, including scaffolding techniques and tailored 
literacy education, may be essential to facilitate the transition to independent reading 
proficiency. 

Student 3 Profile Sheet 

Word focused Phonics 
Skill 

Phonics 
Skill 

Percentage 
increase 

Readability level 5 5 7 

Concept familiar/unfamiliar 67% 75% 8% 

Level percentage Comprehension 75% 95% 20% 

Comprehension level 
Frustration/Instructional/Independent  

Ins. Ind. Ind. 

 

Student 3 Profile Sheet offers a systematic assessment of the student's phonetic abilities, 
reading proficiency, conceptual understanding, and comprehension development. The 
student achieved a phonics skill level of 5, reflecting a 7% improvement, indicating 
consistent advancement in decoding ability. Although the phonics skill level stayed 
constant, the improvement % suggests that the student has augmented their capacity to 
utilize phonetic principles, thus validating the efficacy of the phonics-based intervention. 

In the domain of idea familiarity/unfamiliarity, the student exhibited an increase from 67% 
to 75%, indicating an 8% enhancement. This slight improvement, relative to other pupils, 
indicates development in the recognition and comprehension of words in context. This 
growth indicates that exposure to contextualized phonics-based decodable workbooks 
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has favorably impacted the student's capacity to recognize both familiar and novel 
concepts in reading materials. 

Significant advancement is shown in the level percentage comprehension, which rose 
from 75% to 95%, indicating a 20% enhancement. This considerable improvement 
demonstrates that the student has markedly enhanced their capacity to derive meaning 
from texts, reinforcing the assertion that phonics-based training fosters better 
comprehension. The transition from Instructional ("Ins.") to Independent ("Ind.") 
understanding is notably noteworthy, indicating that the pupil can now interact with 
reading information autonomously. The shift to independent reading proficiency highlights 
the intervention's success in promoting reading autonomy. 

Student 4 Profile Sheet 

 
The data in student 4 demonstrates the student's advancement in phonetic abilities and 
reading comprehension over time. The student's readability level was initially assessed 
at 5, remained stable, and subsequently rose to 7, signifying a significant enhancement 
in decoding and word recognition skills. The student's comprehension of ideas showed 
significant improvement, increasing from 50% to 81% during the educational period, 
indicating a 31% advancement. This significant enhancement indicates that phonics-
based education efficiently bolsters the student's capacity to extract meaning from texts, 
hence supporting its importance in promoting reading comprehension. The student's 
comprehension level demonstrated a 22% rise, indicating significant advancement in 
understanding and processing text. The student's comprehension level progressed from 
irritation to instructional after the intervention, highlighting the effectiveness of the 
phonics-based reading program in improving literacy skills. This trend underscores the 
beneficial effects of organized reading interventions in aiding struggling readers, 
especially in cultivating essential literacy skills. 
 

Student 5 Profile Sheet 
 

Word focused Phonics 
Skill 

Phonics 
Skill 

Percentage 
increase 

Readability level 2 2 7 

Concept familiar/unfamiliar 67% 68% 1% 

Level percentage Comprehension 50% 53% 3% 

Comprehension level 
Frustration/Instructional/Independent  

Fru. Fru. Fru. 

Word focused Phonics Skill Phonics Skill Percentage 
increase 

Readability level 5 5 7 

Concept familiar/unfamiliar 50% 81% 31% 

Level percentage Comprehension 63% 75% 22% 

Comprehension level 
Frustration/Instructional/Independent  

Fru. Ins. Ins. 
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Participant number 5 exhibited negligible enhancement in reading competency after the 
intervention, as indicated by the pretest and posttest outcomes at the fifth-grade reading 
level. The student demonstrated a 67% familiarity with reading ideas in the pretest, which 
climbed to 68% in the posttest, indicating a marginal 1% improvement. The student 
accurately read 50% of the text in the pretest, categorizing it at the annoyance level, and 
attained a 53% score in the posttest, reflecting a slight 3% enhancement. Notwithstanding 
this marginal advancement, the student persisted in a state of frustration, indicating that 
although the phonics-based intervention yielded some results, it was unable to 
substantially improve the student’s general reading comprehension. These findings 
underscore the necessity for more intense, personalized assistance to tackle enduring 
reading difficulties and promote a shift from the frustration level to elevated levels of 
reading competency. 

Student 6 Profile Sheet 

 

Word focused Phonics Skill Phonics Skill Percentage 
increase 

Readability level 3 6 7 

Concept familiar/unfamiliar 33% 83% 53% 

Level percentage 
Comprehension 

75% 96% 21% 

Comprehension level 
Frustration/Instructional/Inde
pendent  

Ins. Ind. Ind. 

 

Participant number 6 exhibited notable enhancement in reading proficiency, as indicated 
by their pretest and posttest results at the sixth-grade reading level. The student initially 
faced novel concepts in the pretest but demonstrated familiarity with the reading material 
in the posttest. The pretest results demonstrated a 75% accuracy rate, positioning the 
student at the instructional understanding level. After the intervention, the student's 
performance elevated to 96% in the posttest, indicating a 21% enhancement in reading 
accuracy. This significant advancement enabled the student to proceed from the 
instructional level to the autonomous level, indicating that the phonics-based intervention 
successfully improved their decoding skills, comprehension, and overall reading fluency. 
These findings highlight the effectiveness of systematic phonics-based training in 
promoting independent reading abilities in struggling readers. 

Student 7 Profile Sheet 
 

Word focused Phonics Skill Phonics Skill Percentag
e increase 

Readability level 4 5 7 

Concept familiar/unfamiliar 58% 81% 23% 



897 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 5          May 2025         www.icceph.com 

Level percentage Comprehension 25% 73% 48% 

Comprehension level Fru., Ins., Ind. Fru. Ins. Ins. 

 

Participant number 7 completed both the pretest and posttest at the fourth-grade reading 
level. The pretest evaluated known reading concepts, but the posttest presented unknown 
topics. The student's performance on the pretest revealed a frustrating understanding 
level, with only 25% of the items answered correctly. The student attained a score of 73% 
on the posttest, indicating substantial enhancement. The 48% performance gain indicates 
that the student transitioned from a frustration level to an instructional level of 
comprehension, reflecting significant advancement in reading abilities between the 
pretest and posttest. 

Student 8 Profile Sheet 
 

Word focused Phonics Skill Phonics Skill Percenta
ge 

increase 

Readability level 3 6 7 

Concept familiar/unfamiliar 67% 95% 28% 

Level percentage Comprehension 75% 95% 20% 

Comprehension level 
Frustration/Instructional/Independent  

Ins. Ind. Ind. 

 
Participant number 8 finished both the pretest and posttest at the sixth-grade reading 
level. The pretest and posttest evaluated the students' comprehension of familiar reading 
ideas. The pretest results revealed that the student was reading at the instructional 
comprehension level, achieving a correct response rate of 75%. Conversely, the posttest 
results indicated a significant enhancement, as the student accurately responded to 95% 
of the items. The 20% enhancement in performance indicates a transition from the 
instructional level to the autonomous level of understanding, underscoring the student's 
considerable advancement in reading competency between the pretest and posttest. 

 
Student 9 Profile Sheet 

 

Word focused Phonics Skill Phonics Skill Percentage 
increase 

Readability level 3 4 7 

Concept familiar/unfamiliar 62% 65% 3% 

Level percentage Comprehension 64% 88% 24% 

Comprehension level Fru., Ins., Ind.  Fru. Ins. Ins. 

 
Participant number 9 completed both the pretest and posttest at the fourth-grade reading 
level. The pretest evaluated known reading concepts, but the posttest presented unknown 
topics. The pretest results revealed that the student was reading at the instructional 
comprehension level, achieving a correct response rate of 64%. Conversely, the student 
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attained a score of 88% on the posttest, indicating significant enhancement. The 24% 
enhancement in performance indicates that the learner progressed from a state of 
dissatisfaction in comprehension to the instructional level, reflecting substantial 
advancement in reading abilities from the pretest to the posttest. 
 

Student 10 Profile Sheet 
 

Word focused Phonics 
Skill 

Phonics 
Skill 

Percentag
e increase 

Readability level 5 5 7 

Concept familiar/unfamiliar 75% 76% 1% 

Level percentage Comprehension 70% 70% 0% 

Comprehension level 
Frustration/Instructional/Independent  

Ins. Ins. Ins. 

 
Participant number 10 completed both the pretest and posttest at the seventh-grade 
reading level. The pretest evaluated known reading concepts, but the posttest 
incorporated unknown topics. The outcomes of both examinations revealed that the 
student achieved a score of 70%, positioning them at the instructional understanding level 
for each evaluation. Despite this consistent performance, the student showed no 
improvement in the reading process percentage between the pretest and posttest, 
remaining at the instructional reading level. This indicates that, despite the student's 
competency at this level, no substantial progress was made in achieving a higher level of 
understanding. 
          

Student 11 Profile Sheet 
 

Word focused Phonics 
Skill 

Phonics 
Skill 

Percentage 
increase 

Readability level 2 2 7 

Concept familiar/unfamiliar 33% 33% 1% 

Level percentage Comprehension 25% 25% 0% 

Comprehension level Fru., Ins., /Ind.  Fru. Fru. Fru. 

 
Participant number 11 finished both the pretest and posttest at the sixth-grade reading 
proficiency level. The pretest evaluated unknown reading concepts, whereas the posttest 
concentrated on recognized ones. The pretest results revealed that the student answered 
25% of the questions correctly, categorizing them at the frustration comprehension level. 
The posttest indicated a significant enhancement, as the student accurately responded 
to 66% of the tasks, demonstrating a 41% improvement in performance. Notwithstanding 
this considerable advancement, the student persisted at the frustration level, indicating 
that although growth was apparent, the student had not yet attained the instructional 
comprehension necessary for greater independent reading proficiency. 
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Student 12 Profile Sheet 
 

Word focused Phonics Skill Phonics Skill Percent
age 

increase 

Readability level 3 6 7 

Concept familiar/unfamiliar 50% 95% 45% 

Level percentage Comprehension 60% 89% 29% 

Comprehension level 
Frustration/Instructional/Independent  

Fru. Ind. Ind. 

 
Participant number 12 completed both the pretest and posttest at the third-grade reading 
level. The pretest and posttest evaluated the students' comprehension of familiar reading 
ideas. The pretest results revealed that the student answered 60% of the questions 
correctly, positioning them at the instructional comprehension level. The posttest findings 
indicated a significant enhancement, as the student accurately answered 89% of the 
questions. The 29% enhancement in performance signifies a substantial improvement in 
reading ability, as the student transitioned from the frustration level to the independent 
comprehension level, indicating notable development in their reading abilities from the 
pretest to the posttest. 

 
Student 13 Profile Sheet 

 

Word focused Phonics Skill Phonics Skill Percenta
ge 

increase 

Readability level 4 5 7 

Concept familiar/unfamiliar 33% 50% 17% 

Level percentage Comprehension 75% 88% 13% 

Comprehension level 
Frustration/Instructional/Independe
nt  

Ins. Ins. Ins 

 
Participant number 13 completed both the pretest and posttest at the fourth-grade reading 
level, with each evaluation concentrating on known ideas. The pretest findings revealed 
that the student accurately recognized 75% of consonant-vowel-consonant (CVC) words 
and digraphs, positioning them at the instructional comprehension level. In the posttest, 
the student exhibited enhancement by accurately identifying 88% of the items. The 13% 
enhancement in performance indicates advancement in reading proficiency; nonetheless, 
the student stayed at the instructional level, signifying that, despite apparent growth, they 
did not attain a higher level of comprehension. 
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Student 14 Profile Sheet 
 

Word focused Phonics Skill Phonics Skill Percentag
e increase 

Readability level 5 6 7 

Concept familiar/unfamiliar 50% 73% 23% 

Level percentage Comprehension 68% 95% 27% 

Comprehension level 
Frustration/Instructional/Independent  

Ins. Ind. Ind. 

 
Participant number 14 completed both the pretest and posttest at the fifth-grade reading 
level, with both evaluations concentrating on known ideas. The pretest findings revealed 
that the student accurately recognized 68% of consonant-vowel-consonant (CVC) words 
and digraphs, positioning them at the instructional comprehension level. The posttest 
indicated substantial enhancement, as the student accurately identified 95% of the 
objects. The 27% enhancement in performance signifies a significant advancement in 
reading proficiency, as the student progressed from the instructional level to the 
autonomous comprehension level, indicating a considerable gain in reading skills from 
the pretest to the posttest. 

 
Student 15 Profile Sheet 

 

Word focused Phonics Skill Phonics Skill Percentag
e increase 

Readability level 5 6 7 

Concept familiar/unfamiliar 50% 83% 33% 

Level percentage Comprehension 88% 98% 10% 

Comprehension level 
Frustration/Instructional/ 
Independent  

Ins. Ind. Ind. 

 
Participant number 15 completed both the pretest and posttest at the fifth-grade reading 
level, with both evaluations concentrating on known ideas. The pretest results revealed 
that the student answered 88% of the items correctly, positioning them at the instructional 
comprehension level. In the posttest, the student exhibited additional progress, attaining 
a score of 98%. The 10% enhancement in performance signifies substantial improvement 
in reading ability, as the student progressed from the instructional level to the autonomous 
comprehension level, demonstrating ongoing advancement in their reading abilities from 
the pretest to the posttest. 
 
Conclusions 
 
The study's findings indicated differing degrees of phonics proficiency among the fifteen 
Grade 7 Indigenous Peoples (IP) learners in the division of Sarangani, specifically across 
the seven identified phonological domains. Regarding the "c" and "g" rules, the majority 
of students exhibited significant advancements in identifying soft and hard sounds; 
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nonetheless, mastery was uneven for some, highlighting the necessity for ongoing 
reinforcement. The Consonant-Vowel-Consonant (CVC) pattern emerged as the most 
thoroughly understood talent, with numerous learners advancing from instructional to 
independent levels. Likewise, comprehension of the Vowel-Consonant-e (VCe) pattern 
was enhanced, while a few students persisted in grappling with the silent “e” idea. Vowel 
digraphs and Vowel-Consonant, Consonant-Vowel (VC, CV) patterns were adequately 
understood, enhancing learners’ decoding fluency. R-controlled vowels posed significant 
obstacles, with only slight advancements among certain learners, indicating the need for 
more focused training in this domain. 
 
The phonics-based decodable workbooks were an excellent method for teaching reading, 
particularly for kids who showed substantial improvement in reading comprehension and 
fluency. Students 3 and 12 demonstrated significant progress, transitioning from 
instructional to independent comprehension levels, highlighting the effectiveness of the 
intervention in promoting autonomous reading skills. Nevertheless, the marginal progress 
noted in learners such as Student 5 and Student 11 indicates that although the technique 
is helpful for several individuals, it necessitates augmentation with more personalized, 
rigorous phonics instruction for those experiencing enduring challenges. 
 
The contextualized phonics-based decodable workbook was predominantly well-
accepted by learners. The cultural and linguistic significance of the materials improved 
student involvement and understanding, fostering an inclusive learning atmosphere. 
Informal comments and classroom observations validated the workbook's pedagogical 
significance and suitability, confirming its attractiveness as an effective educational 
resource for IP students. These findings collectively highlight the significance of culturally 
responsive and differentiated reading treatments to address the varied needs of 
struggling readers in multicultural educational environments. 
 
Recommendations 
 
1. Individualized Support Plans: Although the phonics-based intervention 
demonstrated quantifiable enhancements for the majority of learners, a subset continued 
to experience difficulties advancing beyond the frustration or instructional levels. It is 
advisable to design personalized support strategies for learners who have not attained 
independent comprehension proficiency. These approaches must encompass 
customized phonics education, specific vocabulary enhancement, and concentrated 
comprehension tactics.  
 
2. Structured Scaffolding and Continuous Support: For learners who are at the 
instructional or frustration level, enhanced scaffolding is important. This encompasses 
offering supplementary guidance, practice, and regular feedback. Classifying students 
according to their distinct levels, such as individuals facing challenges with particular 
phonological patterns or those requiring additional comprehension practice, may facilitate 
more focused assistance. 
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3. Enhanced Utilization of Culturally Relevant Resources: Numerous learners 
demonstrated considerable progress when engaged with culturally contextualized 
phonics-based decodable workbooks. Utilizing tools that mirror students' cultural and 
linguistic backgrounds can enhance engagement and render learning more significant. 
Incorporating local contexts, themes, and culturally relevant terminology into reading 
materials may improve student motivation and understanding. 
 
4. Evaluate and Modify Instructional Approaches: Certain learners had minimal 
advancement despite engaging in the phonics intervention. It may be essential to assess 
and modify the instructional approach for these students. Investigating alternative phonics 
training strategies, such as multisensory techniques or explicit phonemic awareness 
instruction, may more effectively accommodate the varied learning styles of pupils. 
 
5. Conduct Regular Formative Assessments: Consistent formative assessments can 
enhance the monitoring of student progress and ensure that treatments are given with 
appropriate intensity. These evaluations should concentrate on phonological proficiency 
and reading comprehension, delivering immediate data that can guide instructional 
modifications and assist in recognizing when more intervention is required. 
 
6. Augment Independent Reading Opportunities: Students at the instructional level 
should be afforded opportunities for independent reading to advance their fluency and 
comprehension skills. Promoting reading among students at their appropriate 
competence level and providing ample time in a low-pressure setting can enhance their 
confidence and solidify their acquired knowledge. 
 
7. Enhanced Collaboration and Parental Engagement: Involving parents or caregivers 
in the reading process can markedly enhance student outcomes. Equipping families with 
materials and practices to enhance phonics and reading at home helps facilitate the 
connection between school and home environments. Additionally, cultivating a 
cooperative relationship with fellow educators and professionals may yield significant 
insights for enhancing educational techniques. 
 
8. Utilization of Technology and Interactive Tools: Incorporating technology, such as 
interactive phonics games and digital literature, can offer students stimulating and 
individualized learning experiences. Resources enabling students to practice phonics and 
reading comprehension at their own pace can accommodate varying learning speeds and 
supplement classroom instruction. 
 
Compliance with ethical standards 
The research rigorously complied with recognized ethical norms during its design and 
execution. Informed consent was properly acquired from all participants and their parents 
or guardians after a comprehensive description of the study's objectives, methodologies, 
potential risks, and advantages. Participation was wholly optional, and respondents were 
guaranteed the freedom to resign from the study at any time without fear of repercussions 
or adverse effects. Anonymity and confidentiality were preserved by anonymizing all 
gathered data, with access restricted solely to the approved study team. Data privacy 
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protocols were meticulously adhered to safeguard participants' personal information. The 
respondents' well-being was prioritized throughout all phases, with measures 
implemented to uphold their dignity and cultural identity, including meetings with school 
authorities and department heads. The researcher asserts that there was no conflict of 
interest or external financing that could have affected the study. Moreover, the researcher 
maintains academic integrity by ensuring that all sources are accurately credited and that 
no instances of plagiarism occurred throughout the execution and reporting of this 
research. 
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