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ABSTRACT  
 

This study evaluated the contributions of the Student Government Program (SGP) 
in the government service performance of former Supreme Student Government (SSG) 
student leaders in the Schools Division of Marinduque. 30 former SSG student leaders, 
along with their peers and immediate supervisors, took part in the survey. A modified 
survey questionnaire from Espiritu (2018) was used in the study. Weighted mean and 
ranking were used to evaluate the respondents' performance, while Kruskal Wallis Test 
was used to determine any significant difference between the responses of identified 
group of respondents. Additionally, open-ended survey questions were used to collect 
qualitative data in order to investigate opinions regarding the contributions of the SGP, 
difficulties encountered by former student leaders, and suggestions for program 
enhancement. For qualitative responses, content analysis was employed. Most of the 
leadership performance indicators were rated as "Very Satisfactory" with Building 
Organizational Community earning the highest rating. Among the "Very Satisfactory" 
indicators of management performance, Planning and Risk Management received the 
highest rating. Findings revealed that there are no significant differences on the 
government service performance of former SSG student leaders based from self, peer 
and supervisor’s evaluation. The study also found that the most commonly mentioned 
competencies acquired through the SGP were building organizational community, 
personal leadership, and communication skills. Former student leaders encountered 
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difficulties with time management, peer pressure, and a lack of resources. The inclusion 
of trainings and seminars, real-world experiences, and a mentoring program were the 
most suggested enhancements for the SGP. 

Keywords: Student leadership, Government service, Performance, Leadership, 
Management 
 
 

INTRODUCTION  
 

The Philippines' quest for inclusive and sustainable national development has 
been guided by Dr. Jose Rizal's famous statement that "The youth is the hope of the 
fatherland." Because of this, Filipino educational policy has long placed a strong 
emphasis on developing young people's leadership potential. The Department of 
Education's (DepEd) Student Government Program (SGP), which was established by 
DepEd Order No. 47, s. 2014, is one of the major programs that reflects this vision which 
requires all public secondary schools in the nation to form Supreme Student Governments 
(SSGs). 

By providing young learners with practical experience in student governance, the 
SGP aims to inculcate democratic values, civic consciousness, and leadership 
competencies. In order to replicate real-world leadership and public service, the SSG 
gives student-leaders the opportunity to take on roles in program organization, budgeting, 
planning, and school governance. It is hoped that these early leadership experiences will 
mold student leaders' attitudes and actions, preparing them for adult civic and 
governmental responsibilities. 

The advantages of youth participation in organized leadership platforms are 
confirmed by recent national and international studies. Meaningful youth involvement in 
governance fosters sustainable institutions and improves democratic accountability, 
according to the United Nations Development Program (UNDP, 2020). Similarly, World 
Vision International (2021) discovered that young people who actively engage in school 
or community governance have a higher chance of developing into socially conscious 
adults with significant leadership potential. 

Santos and Lopez (2021) investigated in how SSG involvement affected student 
leadership development in the Philippines and discovered a significant correlation 
between better soft skills like communication, problem-solving, and teamwork and active 
participation. In a similar vein, Garcia et al. (2022) found that student governance 
positions in public secondary schools help students develop their advocacy, social 
responsibility, and confidence, thereby enhancing the SSG's function as a starting point 
for future leaders. 
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Despite these encouraging results, new research also shows that people are 
becoming more conscious of the shortcomings of student government initiatives. Not all 
SSG graduates go on to work in public service or civic engagement, and the leadership 
development that these programs provide might not be continuously maintained over 
time. Reyes and Mendoza (2021), for instance, contend that although SSG involvement 
increases leadership potential, its long-term influence on governance trajectories is 
limited by the absence of mentorship, continuity mechanisms, and post-SSG support. A 
lack of institutional pathways to government service or economic necessity are the main 
reasons why many former SSG leaders choose to work in fields unrelated to civic or 
government service, according to their study. 

The extent of leadership development offered by student governments was also 
challenged by Villanueva and Dizon (2023), who proposed that in reality, SSGs frequently 
turn into ceremonial rather than transformative events. According to their research, 
student leaders usually face a lack of autonomy, inadequate training, and limited authority 
over decisions that affect the entire school, which compromises the legitimacy of the 
leadership experience. Furthermore, SSGs can occasionally operate in a tokenistic way, 
emphasizing policy compliance over the development of true youth leadership, according 
to Andrada and Lim (2020). 

These findings underscore a critical research gap. Although the developmental 
advantages of student leadership are widely known, empirical research evaluating the 
Student Government Program's real contributions to alumni's governance and 
professional performance is conspicuously lacking, especially in the Philippine context. 
The majority of current research focuses on short-term or immediate results, like 
increased student involvement and leadership abilities. The practical application of these 
experiences to actual public service performance is not well understood. 

The gap is even more noticeable in rural or less urbanized provinces like 
Marinduque, where the long-term impact of student government experiences may be 
impacted by contextual issues like restricted mentorship opportunities, fewer leadership 
pathways, and migration for work. No systematic study has been done to assess whether 
and how the SSG experience affected the performance of former Marinduque SSG 
leaders in public service or governance, despite anecdotal reports indicating that some 
of them have entered government or civic roles with success. 

This study, therefore, seeks to evaluate the contributions of the Department of 
Education’s Student Government Program to the governance service performance of 
former Supreme Student Government (SSG) student leaders in the Schools Division of 
Marinduque. This study intends to test the lasting applicability of Rizal's vision in the 
current governance environment by examining the tangible effects of early student 
leadership experience. It also hopes to add to the larger conversation on youth 
development, educational leadership, and civic engagement. 
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Research Questions 
 

Student leadership initiatives have recently received considerable attention as 
possible catalysts of social change. Although anecdotal evidence indicates that these 
programs benefit participants and communities, empirical research on how student 
leadership programs contribute to future government roles is lacking.  

In light of this, this study was conducted to evaluate the contribution of student 
leadership programs to attaining government positions and fulfilling their duties and 
responsibilities. 

Specifically, this research tried to answer the following questions: 

1. What is the overall performance of the former student-leader respondents in 
government service functions? 
 1.1 Leadership function; and 

1.2 Management function. 
2. Is there any significant differences on the government service performance of 
former SSG student leaders based from self, peer and supervisor’s evaluation: 

  2.1.1. Leadership function 
  2.1.2. Management function 

3. Does the Student Government Program contribute to the government service 
performance of the former SSG student leader respondents? 
4. What challenges were encountered by former SSG student leaders who have 
transitioned into government roles? 
5. What are the recommendations of the former SSG student leaders to improve 
the student leadership program that can help them in government service? 
 
 

METHODOLOGY 
 

This study employed a mixed method of research. This study adopted a 
descriptive-inferential research design as it primarily aims to determine the contribution 
of the Student Government Program in developing future government employees and 
officials. It is descriptive because it seeks to answer key questions, such as describing 
the profiles of student leaders in the Schools Division of Marinduque and assessing their 
performance in fulfilling their roles and responsibilities in public office and inferential 
because it determined significant difference between the responses of identified groups. 
Following the survey questionnaire, open-ended questions were used to collect 
qualitative data for this study. To better prepare future government employees, these 
questions delve into respondents' opinions on how their past experiences as student 
leaders have shaped their current positions in government, the difficulties they encounter 
in their current positions, and their recommendations for enhancing student leadership 
programs. 
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The study was conducted at several secondary schools across the nine districts of 
Schools Division of Marinduque. 

The respondents of this study were the former officers of the Supreme Student 
Government, now called Supreme Secondary Learner Government (SY 2004-2005 to SY 
2017-2018), from 46 secondary schools in the nine districts of the Schools Division of 
Marinduque. This study employed non-probability sampling using the Snowball 
Technique, which is particularly useful for researching individuals with specific 
characteristics who may be challenging to locate. Snowball sampling was beneficial in 
this study since there is no available graduate tracking system in SDO Marinduque, 
making it challenging to identify the target sample and determine the total population of 
former student leaders working in government service. To address this, the researcher 
followed a rule of thumb and selected 30 respondents through a referral system. 

The study also included the identified respondents' peers and supervisors, 
primarily to validate Part 3 of the questionnaire that assessed the former SSG student 
leaders' performance in the government. 

The study utilized a questionnaire/checklist adopted from Espiritu (2018) and 
records as the primary instruments to generate data from the target respondents. Records 
of the Student Government Program were requested in the Schools Division of 
Marinduque through the School Governance and Operations Division- Youth Formation 
Section.  

The online survey questionnaire has six parts. 

Part I: Demographic Profile of the Respondents.  
This part established the respondents' current demographic profile, crucial for 

characterizing the study participants. 

Part 2: Current Government Service Profile 
This part examined the characteristics of former student leaders who have 

achieved their current employment status and government service positions. 

Part 3: Government Office Performance of Former Student-Leaders 
The respondents completed this part of the questionnaire, their immediate 

supervisors, and peers to evaluate the respondents’ performance in the discharge of their 
roles and responsibilities. 

On the other hand, several open-ended questions were asked to the identified 
respondents in order to obtain a deeper understanding of how the Student Government 
Program affected the government service of former SSG student leaders. These 
questions were divided into the following parts: 

Part 4: Contributions of Student Leadership Experiences to Government 
Service 
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This section examined the opinions of former student leaders regarding how their 
experiences as student leaders aided them in carrying out their duties and obligations 
while serving in the government. 

Part 5: Challenges of Former SSG Student Leaders 
This section examined the challenges former student leaders face in performing 

their current functions in government service. 

Part 6: Recommendations for Improving the Student Government Program 
This section gathered recommendations from former student leaders on improving 

the Student Government Program to better prepare future government employees. 

A letter requesting permission to conduct the study in the Schools Division of 
Marinduque was sent to the superintendent of the Schools Division. The authorized letter 
request was also given to the nine (9) district supervisors of public schools so that the 
school heads and teacher advisors could contribute to the study by supplying information 
on former student leaders. 

Because the instrument was adopted from a previous study, no pre-testing was 
done before administering the survey questionnaire. A self-reported electronic web-based 
survey was created using Google Forms to answer the research questions. The 
statement that most accurately represented the views and opinions of the respondents 
was selected. After the researcher closed the link, the responses were downloaded in 
Microsoft Excel format for data analysis. Furthermore, respondents were asked open-
ended questions to extract qualitative data through survey questionnaires, personal 
interviews, and messenger chats.  

Descriptive-Inferential statistics was used to treat the data obtained from the 
respondents. The mean was used to compute the performance of former student leaders 
in their respective offices as evaluated by the former leaders, their peers, and their 
immediate supervisors. While non-parametric test using Kruskal Wallis Test was used to 
determine if there is any significant difference on the government service performance of 
former SSG student leaders based from self, peer and supervisor’s evaluation. 

Each mean collected for the performance of former student leaders in their 
government roles was given an adjectival rating using the range values listed below 

Range Value Adjectival Equivalent 
4.60-5.00 Outstanding 
3.60-4.50 Very Satisfactory 
2.60-3.50 Satisfactory 
1.60-2.50 Fair 
1.0-1.50 Poor 

On the other hand, inductive coding and content analysis were utilized using the 
manual method to interpret the qualitative data from the open-ended survey questions. 
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RESULTS AND DISCUSSION 
 

Part I. Government Office Performance of Former Student-Leaders 

The following tables (Tables 1 to 3) present the current office performance of 
former SSG student leaders in the Schools Division of Marinduque as assessed by the 
former student leaders, their peers, and immediate supervisors. 

Table 1  

 Indicators of performance for leadership 

INDICATORS OF 
PERFORMANCE 
FOR 
LEADERSHIP 

Individual 
Evaluation 

Peers Supervisor 

Mean Adjectival 
Rating 

Mean Adjectival 
Rating 

Mean Adjectival 
Rating 

A. Accountability 4.44 Very 
Satisfactory 

4.52 Very 
Satisfactory 

4.42 Very 
Satisfactory 

B. Building 
Organizational 
Community 

4.61 Outstanding 4.64 Outstanding 4.62 Outstanding 

C. 
Communication 

4.45 Very 
Satisfactory 

4.45 Very 
Satisfactory 

4.43 Very 
Satisfactory 

D. Innovation  4.37 Very 
Satisfactory 

4.40 Very 
Satisfactory 

4.35 Very 
Satisfactory 

E. Personal 
Leadership 

4.40 Very 
Satisfactory 

4.41 Very 
Satisfactory 

4.40 Very 
Satisfactory 

F. Strategic 
Orientation 

4.24 Very 
Satisfactory 

4.30 Very 
Satisfactory 

4.28 Very 
Satisfactory 

 

 Table 1 shows the performances of former SSG student leaders when it comes to 
leadership. It can be observed that all the indicators in leadership present a "Very 
Satisfactory" rating. The respondents gave the highest rating to "Building Organizational 
Community," with mean ratings of 4.61, 4.64, and 4. 62. On the other hand, the 
respondents have the lowest rating to "Strategic Orientation," with mean ratings of 4.24, 
4.30, and 4.28.  

According to the study's findings, establishing an organizational community is 
given more importance in the Student Government Program (SGP) and student leaders 
have demonstrated a strong ability to promote cooperation, inclusivity, and a positive 
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group dynamic. The study also shows that strategic orientation is given comparatively 
less attention, even though this strength reflects their ability to bring peers together and 
foster teamwork. Given this decreased prioritization, student leaders might profit from 
more organized instruction in long-term planning, goal-setting, and making data-driven 
decisions. One essential leadership skill that helps students anticipate future needs, 
implement sustainable solutions, and align their initiatives with larger educational or 
community goals is strategic orientation. Enhancing this area would not only build on their 
strengths in community building but also equip them to lead with more impact and 
foresight in the future, especially in more complex or professional leadership roles. 

Organizational student leaders embody the spirit of empowerment, inspiration, and 
community building as torchbearers of change, advocates of progress, and champions of 
inclusivity (Putnam et al., 2024). They can use the competencies they developed during 
their student leadership in their future lives and careers. Even though they placed a high 
value on building a strong, inclusive workplace and being people-oriented, most former 
student leaders are less concerned with accomplishing the goals and objectives of their 
organization. These results are consistent with Beltran's (2019) study, which found that 
Isabela State University presidents value interpersonal relationships more than logic and 
goals. The University's emphasis on individual empowerment and teamwork serves as 
evidence of this. 

A key component of preparing student leaders for future positions in public service 
and government is helping them develop their strategic orientation. Traditional leadership 
abilities like problem-solving, teamwork, and communication are still crucial, but 
developing a strategic mindset enables student leaders to look beyond short-term 
objectives and consider long-term objectives, wider effects, and systemic solutions. It 
pushes people to think critically, match their actions to a bigger picture, and base their 
choices on purpose and foresight. 

Table 2  

Indicators of performance for management 

INDICATORS OF 
PERFORMANCE 
FOR 
MANAGEMENT 

Individual 
Evaluation 

Peers Supervisor 

Mean Adjectival 
Rating 

Mean Adjectival 
Rating 

Mean Adjectival 
Rating 

A. Performance 
Management 

4.18 Very 
Satisfactory 

4.29 Very 
Satisfactory 

4.23 Very 
Satisfactory 

B. Planning and 
Risk 
Management 

4.30 Very 
Satisfactory 

4.34 Very 
Satisfactory 

4.37 Very 
Satisfactory 

C. Process 
Management 

4.21 Very 
Satisfactory 

4.30 Very 
Satisfactory 

4.29 Very 
Satisfactory 
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 Table 2 shows that the performance indicators of former SSG student leaders' 
management skills are equivalent to "Very Satisfactory." The respondents rated “Planning 
and Risk Management” the highest, with mean ratings of 4.30, 4.34, and 4.37, while they 
had the lowest rating in "Performance Management," with mean ratings of 4.18, 4.29, and 
4.23.  

The findings showed that although student leaders in the Student Government 
Program (SGP) exhibit a greater focus on risk management and planning, their 
proficiency in performance management seems to be somewhat lower. This implies that 
although students are able to develop well-organized plans, foresee potential problems, 
and come up with proactive solutions, there is less focus on keeping an eye on 
implementation, assessing results, and controlling both individual and group 
performance. Although risk management and planning assist student leaders in 
approaching projects with anticipation and readiness, the efficacy and efficiency of those 
plans may not be fully realized in the absence of equally strong performance management 
abilities. Throughout the implementation process, learners would be able to make 
evidence-based adjustments, track progress more efficiently, and set clearer 
expectations if performance management were strengthened. By improving this area, a 
more comprehensive leadership approach will be possible, guaranteeing that carefully 
thought-out plans are balanced with reliable accountability and follow-through—a crucial 
balance for school leadership and future career success. 

Being exposed to student leadership develops an individual’s planning and risk 
management skills that student leaders will later apply in their real-world experiences after 
graduation. Planning constitutes a significant leadership competence. This competence 
entails following through on the plan and finishing it. Additionally, it encompasses the 
capability of the leader to adjust the plan as necessary while staying close to the original 
plan. Planning skills require the harmonious functioning of many other skills like 
establishing goals, setting priorities, and believing in oneself (Chobharkar, 2011). Along 
with planning is risk management, which involves recognizing potential risks and/or harms 
and devising a strategy to avert or mitigate them to the greatest extent feasible (Michigan 
Tech., n.d.). When executing these plans, employees should also systematically evaluate 
individual performances and their contribution to achieving the desired outcomes of every 
plan.  

The Strategic Performance Management System (SPMS) is used in the 
Philippines to monitor performance management. SPMS is a mechanism that enhances 
the compensation system's focus on performance by linking organizational and employee 
performance. It ensures that the organization achieves the goals stated in its strategic 
plan and that the employee meets the goals set by the organization (Madriaga, 2018). 
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Table 3  

Summary of performance of former SSG student leaders 

LEADERSHIP 
AND 
MANAGEMENT 

Individual 
Evaluation 

Peers Supervisor 

Mean Adjectival 
Rating 

Mean Adjectival 
Rating 

Mean Adjectival 
Rating 

A. Indicators of 
performance for 
leadership  

4.42 Very 
Satisfactory 

4.45 Very 
Satisfactory 

4.42 Very 
Satisfactory 

B. Indicators of 
performance for 
management 

4.23 Very 
Satisfactory 

4.31 Very 
Satisfactory 

4.30 Very 
Satisfactory 

 

Table 3 reveals that overall, former SSG student leaders' performance leadership 
indicators are higher than management's, with mean ratings of 4.42, 4.45, and 4.42. 
Results of this study shows that student leaders in the Student Government Program 
(SGP) typically demonstrate stronger leadership abilities, such as collaboration, 
teamwork, and community involvement, while management abilities, such as risk 
mitigation, performance monitoring, and strategic planning, are less developed. This 
suggests that rather than focusing on the technical and procedural aspects of managing 
tasks and results, learners are more likely to be relationship-centered leaders who 
emphasize influence, communication, and group cohesion. The need for more organized 
assistance in establishing quantifiable objectives, tracking advancement, and 
guaranteeing accountability is especially highlighted by the lower performance 
management scores. Effective management techniques must be used in conjunction with 
strong leadership to turn vision into reality, even though strong leadership is crucial for 
encouraging and motivating peers. In addition to providing direction and inspiration, 
strengthening these areas will enable student leaders to carry out and maintain their 
projects effectively, giving them a more well-rounded and prepared leadership profile. 

This finding agrees with Kouzes and Posner (2018) that student leadership 
programs help develop students' leadership skills, such as communication and teamwork. 
This finding is also consistent with Dugan and Komives (2007), according to this extensive 
study, student leaders are more likely to acquire interpersonal and social change 
leadership skills (such as teamwork, inclusivity, and group values) than technical or 
management-focused competencies like performance review and planning. Same is true 
with the finding of Rosch et al. (2017) which revealed that students more frequently 
develop soft skills like empathy, communication, and community-building through student 
government roles, while project management, planning, and performance tracking tend 
to lag without explicit training. 

Contrary with the above findings, results of the study of Weisz (2015) revealed that 
student leadership programs at some universities and school divisions placed a greater 
emphasis on structured management—budgeting, reporting, and agenda-setting—than 
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on developing interpersonal leadership skills. This agree with the findings of Arent et al. 
(2011) which states that operational planning, performance monitoring, and risk mitigation 
are given more weight than soft leadership skills in high-accountability environments, 
such as military or technical student leadership programs. 

Part II. Significant Differences on the Government Service Performance of Former 
SSG Student Leaders Based from Self, Peer and Supervisor’s Evaluation 

The following data (Tables 4 to 5) presents the significant differences between the 
responses of former student leaders, peers and supervisors on the assessment of 
government service performance of former SSG student leaders 

Table 4 

Significant differences on the government service performance of former SSG student 
leaders based from self, peer and supervisor’s evaluation in terms of leadership functions 

Indicators in 
Leadership 

Classification Mean H- 
value 

p- 
value 

Decision Remarks 

Accountability Former Student 
Leaders 

4.44 0.202 0.904 Failed to 
reject Ho 

Not 
Significant 

Peers  4.52 

Supervisors 4.42 

Building 
Organization 

Former Student 
Leaders 

4.61 0.190 0.909 Failed to 
reject Ho 

Not 
Significant 

Peers  4.64 

Supervisors 4.62 

Communication Former Student 
Leaders 

4.45 0.170 0.919 Failed to 
reject Ho 

Not 
Significant 

Peers  4.45 

Supervisors 4.43 

Innovation Former Student 
Leaders 

4.37 0.120 0.942 Failed to 
reject Ho 

Not 
Significant 

Peers  4.40 

Supervisors 4.35 

Personal 
Leadership 

Former Student 
Leaders 

4.40 0.030 0.985 Failed to 
reject Ho 

Not 
Significant 

Peers  4.41 

Supervisors 4.40 

Strategic 
Orientation 

Former Student 
Leaders 

4.24 0.256 0.88 Failed to 
reject Ho 

Not 
Significant 

Peers  4.30 

Supervisors 4.28 
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Table 4 reveals that there is no significant difference on the government service 
performance of former SSG student leaders based from self, peer and supervisor’s 
evaluation in terms of leadership functions.  

This finding indicates that both peers and supervisors agree with the self-
assessment of the former SSG student leaders regarding their leadership performance. 
The development of leadership skills in former student leaders is significantly enhanced 
by exposure to early leadership roles, such as involvement in student government. These 
early experiences offer chances to practice communication, problem-solving, decision-
making, and teamwork in authentic environments. Student leaders start to establish a 
foundation of self-assurance, responsibility, and initiative as they take on tasks, oversee 
projects, and interact with classmates and school officials. These early experiences 
eventually influence their effectiveness and leadership style. Later in life, peers and 
superiors frequently acknowledge and validate this development as they witness their 
capacity for clear leadership, problem-solving, and teamwork. The input from professional 
settings further supports the importance of early leadership experience in developing 
people who are not only capable of leading but also actively grow as leaders. 

The findings of Kwon and Miller's (2023) study, which examined how former 
student leaders enter the workforce and how their leadership experiences impact peer 
and supervisor evaluations, are consistent with this data. The findings showed that during 
their first two years of employment, 68% of employees who served in student leadership 
positions received "high performers" ratings from their managers. Workers with student 
leadership experience demonstrated improved team coordination, initiative, and 
communication skills, according to peers.  

Table 5 

Significant differences on the government service performance of former SSG student 
leaders based from self, peer and supervisor’s evaluation in terms of management 
functions 

Indicators in 
Management 

Classification Mean H- 
value 

p- 
value 

Decision Remarks 

Performance 
Management 

Former Student 
Leaders 

4.18 0.425 0.808 Failed to 
reject Ho 

Not 
Significant 

Peers  4.29 

Supervisors 4.23 

Planning and 
Risk 

Management 

Former Student 
Leaders 

4.30 0.382 0.826 Failed to 
reject Ho 

Not 
Significant 

Peers  4.34 

Supervisors 4.37 

Process 
Management 

Former Student 
Leaders 

4.21 0.860 0.651 Failed to 
reject Ho 

Not 
Significant 

Peers  4.30 

Supervisors 4.29 
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Table 5 shows that there is no significant difference on the government service 
performance of former SSG student leaders based from self, peer and supervisor’s 
evaluation in terms of management functions.  

This finding indicates that both peers and supervisors agree that former SSG 
student leaders effectively perform these functions such as performance management, 
planning and risk management, and process management. Compared to those without 
comparable experiences, peers and supervisors frequently view former student leaders 
who had early leadership exposure as more self-assured, proactive, and capable of 
handling responsibilities. These people typically exhibit better communication, 
organizational, decision-making, and team-coordination skills—qualities that are critical 
for management tasks like strategic planning, operational execution, and performance 
monitoring.  

Supervisors may notice that former student leaders exhibit a deeper 
comprehension of accountability, delegation, and goal-setting, all of which have a positive 
impact on team output and performance. Their experience leading under pressure and 
managing difficulties, which they acquired while serving in student government, also 
tends to make them more flexible and solution-focused at work. Conversely, peers 
frequently see these people as trustworthy team players and born leaders, valuing their 
capacity for initiative, teamwork, and skillfully navigating group dynamics. In general, 
other people view early leadership experience as a useful starting point that speeds up 
career advancement and improves efficacy in managerial or leadership positions. 

This result may be positively compared to the findings of Kwon and Miller (2023) 
which revealed that 28% student leaders who were rated by supervisors are more 
effective in planning tasks, such as project timelines and resource allocation and 35% are 
more efficient in organizing teams and delegating responsibilities. Peers observed that 
these people showed a strong sense of leadership and made clear decisions, particularly 
under pressure. Better control techniques, including monitoring progress, anticipating 
risks, and modifying team activities, were also noted by supervisors.   

Additionally, researchers Dela Cruz and Mendoza (2020) found that staff members 
with student leadership backgrounds were consistently rated as having strong planning 
and coordination skills, particularly for large team initiatives; being proactive in creating 
structures and workflows (organizing); being able to motivate and inspire others, even 
under pressure; and being dependable in tracking progress, setting goals, and managing 
resources (controlling). Furthermore, according to 81% of supervisors, these workers took 
responsibility for tasks that were normally delegated to mid-level managers. 

Part III. Contributions of Student Government Program to the Government Service 
Performance of the Former SSG Student Leader Respondents 

The following data presents the contributions of student leadership experiences to 
fulfilling former SSG student leaders' government service roles and responsibilities. The 
indicators from the previous survey questionnaire were used as codes and was matched 
with the answers of respondents to the given open-ended question. Using the identified 
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codes, the answers were quantified based on the number of mentions, appearance, and 
relatedness from the narratives, frequency, percentage and ranking were done to present 
the obtained data. 

Table 6 

Contribution of SSG to current government service performance 

Codes Frequency Percentage Ranking 

Accountability 8 13% 4 

Building Organizational 
Community 

10 17% 1 

Communication 9 15% 2.5 

 Innovation 1 2% 9 

Personal Leadership 9 15% 2.5 

Strategic Orientation 3 5% 8 

Performance Management 7 12% 5 

Planning and Risk 
Management 

6 10% 7 

Process Management 7 12% 5 

TOTAL 60 100%   

 

Table 6 shows that the above-identified codes are competencies developed by 
former student leaders during their student leadership, which they can apply in their 
current government service positions. The code that has been consistent in the responses 
of former SSG student leaders is "Building Organizational Community," with a frequency 
of 10, equivalent to 17%. Respondents perceive that their experiences prepared them to 
be public servants in the future by fostering a sense of belonging, shared purpose, and 
collaboration among key players in the organization. The above findings is consistent with 
the results extracted from Part 2 which evaluated the current government service 
performance of former SSG student leaders wherein “Building Organizational 
Community” was the highest rated competency when it comes to performing leadership 
functions. 

Some of the responses are as follows: 

SL27: "SSG honed my leadership, decision-making, and public service skills, 
which are essential in government service. It also instilled a strong sense of 
responsibility, teamwork, and commitment to serving others—values that continue 
to guide me in my current role as a teacher." 

SL7: “As an SSG leader, one learns how to address student concerns, manage 
projects, and engage with various stakeholders—similar to how government 
officials serve the public, implement policies, and coordinate with different 
agencies.” 
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SL2: “Being part of the SSG instills leadership, responsibility, and a deep sense of 
service qualities that are essential in public service. It provides early exposure to 
governance, decision-making, and problem-solving, which are fundamental in 
managing public affairs. Through organizing projects, addressing student 
concerns, and working with school administrators, an SSG leader learns the 
importance of teamwork, accountability, and communication—skills that are 
directly transferable to government roles.” 

The importance of student leadership programs in fostering the development of 
critical abilities such as empathy, creativity, critical thinking, and teamwork is growing. By 
teaching self-leadership and integrity, these programs—which frequently involve student 
organizations, project-based learning, and initiatives to prepare students for future 
leadership roles—seek to foster a positive school culture and may have an impact on 
students' personal and professional experiences (Lee & Walker, 2018).  

By encouraging cooperation, inclusivity, and a common goal, the Student 
Government Program (SGP) significantly contributes to the development of an 
organizational community among students. The program promotes a feeling of 
community and cooperation in the classroom through student-led projects, peer 
involvement, and school-wide events. In order to improve school culture and foster 
communication, student leaders are given the chance to plan events, speak on behalf of 
their peers, and collaborate closely with teachers and officials. The SGP fosters an 
atmosphere where students feel heard, respected, and connected by promoting candid 
communication, respect for one another, and active engagement. The promotion of 
community-centered leadership not only improves social-emotional abilities but also gives 
students a stronger sense of civic duty and group identity, both of which are critical for 
creating inclusive and successful organizations in the future. 

The data also revealed that most respondents developed their “Personal 
Leadership” with a frequency of 9, equivalent to 1% of all the responses. Below are some 
of the responses: 

SL5: “Yes, because it shaped me to be a leader and also a member of a group. I 
learned here how to deal with my fellow members of the organization, and how to 
be a leader who makes my fellow students follow, and also a follower. Where I can 
use these in my role in my current job. It became easier for me to deal with my 
coworkers; maybe because of my previous membership in SSG, I learned to be 
patient and be an effective member of an organization." 

SL29: “During my time as an SSG leader, I developed essential skills such as 
leadership, communication, organization, and problem-solving, which are all 
critical in public service. I learned how to manage responsibilities and make 
decisions that prioritize the welfare of the people I serve. These experiences have 
prepared me to handle administrative tasks efficiently, collaborate with colleagues, 
and uphold professionalism in my work.” 
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SL26: “Serving as SSG president in high school provided me with firsthand 
experience in leadership, decision-making, and public service.” 

 The result is in line with that of LeBoeuf (2020), who revealed that participation in 
the student government association helped students develop their networking and 
relationship-building capacity as well as their leadership and job prospects. Through the 
Student Leadership Development Program, which also enhanced their desire to assume 
leadership roles in the future, students were able to examine their own leadership styles 
and develop a broader awareness of leadership (Chesnut & Tran-Johnson, 2013). 

Students' readiness for future employment is greatly enhanced by the Student 
Government Program's (SGP) development of personal leadership. These programs give 
students practical leadership experiences that foster fundamental character traits like 
initiative, self-assurance, accountability, flexibility, and resilience—qualities that are 
highly regarded in the workplace. Student leaders gain self-accountability, emotional 
intelligence, and reflective thinking as they oversee projects, make decisions, and 
communicate with a variety of stakeholders. These encounters help them develop a 
growth mindset and improve their capacity to handle challenging situations on their own, 
which is a necessary ability in work settings. Additionally, these programs' emphasis on 
ethical leadership, teamwork, and communication reflects the skills needed for productive 
collaboration and leadership in the contemporary workplace. Student leadership 
programs help develop leadership identities that go well beyond academic settings and 
into long-term professional success by encouraging self-awareness and personal 
discipline. 

The same rating goes with, "Communication" with frequency of 9 equivalent to 
15% of the total responses. These are some of their responses: 

SL30: “In SSG, I had opportunities to communicate with co-students, teachers, and 
administrators through public speaking and presentations. These experiences 
have enhanced my communication skills, enabling me to effectively convey ideas, 
policies, and programs to audiences in government service. My experiences as a 
former SSG student leader have been instrumental in shaping my skills, 
knowledge, and approach to government service.” 

SL8: “Yes. My experiences as a former student leader helped mold my 
interpersonal, decision-making, and communication skills. In my current job, where 
communication among internal and external stakeholders is important, I was able 
to ensure that services were properly delivered because of my previous 
experiences as a student leader.” 

SL25: “Yes, because being a student leader improved many essential skills such 
as leadership and communication skills that I am using now as a teacher.” 

To be chosen as a peer leader, one needs to have good communication and 
interpersonal skills. Peer leaders believe that student leadership programs provide a 
favorable setting for developing and applying cognitive, communication, self-
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management, and interpersonal skills that may be applicable in the workplace (Laurs, 
2018). This finding agrees with the study of Wright and Hall (2019). Students believe they 
have good oral and written communication skills, believe the leadership course helped 
them develop these skills, and think that these skills will benefit their future employment. 

Students' communication skills, which are critical for success in future 
employment, are significantly improved by involvement in the Student Government 
Program (SGP). Student leaders gain the ability to communicate effectively, listen 
intently, and modify their messaging for various audiences through exercises like project 
presentations, peer consultations, public speaking, and liaising with school 
administrators. Through project documentation, reports, and proposals, they also get 
experience writing. They gain more self-assurance, persuasiveness, and professionalism 
as a result of these experiences. Student leaders also learn the value of constructive 
criticism, conflict resolution, and nonverbal communication—all of which are critical in 
both team and professional settings. Students gain the capacity to connect with people, 
express objectives, and promote teamwork by participating in both formal and informal 
communication contexts—skills that are highly valued in various employment areas. 

Part IV. Challenges Encountered by Former SSG Student Leaders who have 
Transitioned into Government Roles 

The following data presents the challenges of former SSG student leaders in 
discharging their tasks in their current government positions. Inductive coding was used 
to identify common words/phrases in the narratives of respondents who answered the 
given open-ended question.  

Table 7 

Challenges encountered by former student leaders  

Codes Frequency Percentage Ranking 

Peer Factor 13 35% 1 

Lack of resources 5 14% 3 

Political factor 1 3% 8.3 

Insufficient skills 1 3% 8.3 

Lack of experience 2 5% 6.5 

Pressure in work 2 5% 6.5 

Policy Implementation 3 8% 4.5 

Work-Life Balance 3 8% 4.5 

Time Management 6 16% 2 

Diverse Community 1 3% 8.3 

TOTAL 38 100% 
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Table 8 presents the challenges encountered by former SSG members 
represented by different codes. Among the identified codes, “Peer factor” has the highest 
frequency of 13, equivalent to 35%. Peer factor refers to the problems involving 
coworkers, such as lack of cooperation, behavior, conflicting ideas, availability, lack of 
discipline, conflict resolution, etc. Contrary with earlier in the results, which revealed that 
former SSG student leaders developed “Building Community Organization”, results still 
revealed that student leaders needed more interpersonal skills especially when handling 
conflicts with co-workers. Some of the responses are as follows: 

 SL12: "Dealing with the attitude of other employees." 

 SL9: “…conflict resolution within teams or the community.” 

 SL16: "Disciple within the organization." 

SL19: “There are times when you are just trying to help the organization or team 
by sharing your ideas, yet others may see it negatively.” 

SL15: “Some of them were in the level of "mahirap hagilapin" (hard to find) in times 
that they were needed.” 

SL23: “Mahirap magpasunod o mag paliwanag sa mga taong sarado ang isipan.” 
(It's difficult to get people to follow or explain things to closed-minded people.) 

Beyond the immediate leaders' direct influence, peer behavior substantially 
impacts employees' perceptions, attitudes, and behaviors (Chiaburu & Harrison, 2008). 
Employees' behavior and work outcomes are influenced by their peers' positive or 
negative actions (David et al., 2015). Negative peer behavior might cause employees to 
react negatively, harming the organization (Duffy et al., 2002). In order to prevent this, an 
employee should have strong interpersonal skills. Interpersonal skills include 
communication, conflict resolution, negotiation, mediation, collaboration, and motivation. 
These skills are necessary for dealing with other people, especially peers in the 
organization.  

These interpersonal skills could have been developed during the student 
leadership program if given more profound priority. This was concluded in the study of 
Laurs (2018), which concluded that peer leaders believe that student leadership programs 
offer a conducive environment for developing interpersonal skills that could be useful in 
the workplace. 

Conflicts with peers still occur, despite the Student Government Program's (SGP) 
goal of improving student leaders' interpersonal skills, especially in handling differences 
in values and beliefs. This shows that despite initiatives to foster respect, empathy, and 
open communication, many student leaders still find it difficult to resolve conflicts and 
misunderstandings, particularly when collaborating with peers who hold different 
opinions. Lack of organized instruction in conflict resolution, emotional control, or 
inclusive discourse may be the cause of these unresolved disputes. The results 
emphasize the need for more deliberate development of interpersonal competencies—
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such as active listening, perspective-taking, and non-confrontational communication—
despite the existence of teamwork and collaboration. Enhancing these abilities is 
essential for both enhancing group dynamics in student leadership and preparing 
students to participate effectively in a variety of challenging professional settings in the 
future. 

Another frequently mentioned code in the responses is "time management." 
Former SSG student leaders have challenges accomplishing several tasks at the same 
time. These are some of the narratives: 

SL11: “The many tasks assigned, that you lose focus on the most important things 
at times.” 

SL22: “Insufficient time to do all the work-related activities” 

SL24: “Managing time to perform duties and responsibilities as one of the leaders 
and as a student.” 

SL28: “A huge amount of work from reports and academic tasks. Time constraints 
caused by both school-related and extracurricular activities.” 

SL29: “I encountered managing tight deadlines, especially during peak periods 
such as end-of-month reporting while catering to our clients.” 

 According to Odoh (2024), effective time management is a general way to increase 
administrative effectiveness, not a rationale. Efficient time management will increase 
employee output, make planning easier, allow workers to perform at their best, help 
workers set priorities and finish important activities, and track and guide the organization 
toward achieving its goals. Experience and consistent practice are the best ways to learn 
and improve time management skills (Odoh, 2024). One of these experiences is the 
student leadership program. A student leader must balance their involvement in student 
government and other extracurricular activities with their studies and family. Students can 
learn to take on multiple responsibilities by being in a leadership role. Students must, 
however, learn how to rank tasks based on importance and urgency. They will be able to 
efficiently prioritize the time and resources needed for each activity because of this ability 
(Asasud, 2013).  

The study also found that time management is a major problem for former student 
leaders. Student Government Program (SGP) leadership positions provide excellent 
chances for development, but they also come with a lot of responsibility, frequently on top 
of personal and academic obligations. Numerous student leaders expressed that they 
had trouble juggling these many responsibilities, which resulted in stress, missed 
deadlines, or poorer performance on leadership or academic assignments.  

This research shows that student leaders are not adequately prepared with time 
management techniques like task delegation, scheduling, and prioritization. Even 
extremely motivated student leaders might find it difficult to maintain their wellbeing and 
effectiveness without these abilities. Handling this with focused training and mentoring 
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can improve their capacity to handle workloads, which is a necessary skill for future jobs 
where juggling several tasks and deadlines is expected on a daily basis. 

 Third on the list is "lack of resources," with a frequency of 5 or 14% of the 
responses. Lack of resources includes financial, materials, and equipment needed to 
perform the respondents' tasks. Responses include: 

SL9: “There are many challenges that often arise, including limited resources, 
which make it difficult to access funding or materials for programs…” 

SL18: “A primary hurdle is navigating limited resources, as rural areas like 
Marinduque often face financial and infrastructural constraints that delay essential 
services and development projects…” 

SL27: “Sometimes lack of resources/ materials/ especially ICT equipment.” 

 Lack of resources, whether financial, material, or human, can affect the 
performance of employees and the organization. Gardner et al. (2014) confirmed the 
connection between the budget and how it affects workers' day-to-day tasks. Work 
satisfaction and organizational commitment, which correlate with organizational success, 
increase in departments that allocate funds for staff training initiatives. Organizations fill 
the gaps and accomplish their goals and objectives even with limited resources, 
especially in government offices. One of these solutions is to form partnerships and 
connections with external entities, such as other NGAs, LGUs, NGOs, and even private 
organizations.  

Many former student leaders related how they had carefully planned for projects 
or initiatives that were unable to be carried out because they lacked the resources to 
support them financially, materially, or logistically. This restriction frequently reduced the 
overall impact of their programs, stifled creativity, and depressed morale. Although the 
Department of Education supports student-led projects, their ability to lead successfully 
and produce significant outcomes may be limited by a lack of adequate support systems, 
such as money, locations, or equipment. Because of this, student leaders frequently have 
to rely on outside partnerships, donations, or personal efforts, which can put additional 
strain on them and compromise inclusivity. Student leaders would be better equipped to 
develop, carry out, and maintain their projects if this problem were addressed with more 
institutional support and training in resource mobilization. This would also prepare them 
for resource management in actual leadership situations. 

Part V. Recommendations of the Former SSG Student Leaders to Improve the 
Student Government Program that can help them in Government Service 

The following data presents the recommendations of former SSG student leaders 
for improving the Student Government Program, which can help future government 
employees in their government service. 
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Table 8 

Recommendations to improve the student leadership program that can help future 
government employees in their government service 

Codes Frequency Percentage Ranking 

Training and seminars 13 30% 1 

Resources 1 2% 6.3 

Real-life experience 11 23% 2 

Mentorship Program 6 14% 3 

Inclusivity 1 2% 6.3 

Development of necessary skills and 
competencies 

6 14% 3 

Incentives and Recognition 1 2% 6.3 

Proper communication 2 5% 4.5 

Monitoring and Evaluation 2 5% 4.5 

TOTAL 43 100% 
 

 

Table 8 reveals the recommendations of former SSG student leaders. Codes have 
been assigned to quantify words, phrases, and ideas consistent in the gathered 
responses. Among the identified codes, "Training and Seminar" has the highest 
frequency, equivalent to 13 or 30% of the responses. Training and seminars pertain to 
capacity-building activities provided for student leaders, whether initiated by the school, 
district, Division, regional, or central office. These trainings and seminars aim to develop 
the knowledge and skills the student leaders need to fulfill their responsibilities as student 
leaders and future leaders. The following are some of the responses: 

SL3: "Attend more training to learn and experience many leadership-related 
things." 

SL13: “Leadership Training/Workshops must be implemented regularly.” 

SL21: “Conduct leadership training on schools, district, and division, as well as be 
more realistic and less idealistic.” 

SL25: “More programs, seminars, and training for the student's leader to enhance 
their leadership skills.” 

SL27: “Conduct leadership training on different aspects (e.g., we are in the 21st 
century, and consider different aspects of leadership that suit the present 
situation)." 

SL28: “Incorporate training on critical skills such as decision-making, conflict 
resolution, public speaking, and negotiation to help students prepare for leadership 
in government service.” 
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 Data supports the idea that conducting training and seminars is beneficial for 
student government leaders and their future employment/roles. According to Chifamba et 
al. (2022), student leadership training equips leaders with critical leadership 
competencies, such as effective communication, problem-solving, decision-making, 
interpersonal, and teamwork. After learning more about their roles and responsibilities, 
most participants felt more confident acting as a liaison between the student body and 
the faculty.  

Trainings and seminars are essential for giving student leaders the management 
and leadership abilities they will need for their future careers as well as their 
responsibilities in school. Students are exposed to structured skill-building sessions, real-
life scenarios, and mentorship from experienced educators and professionals through 
these learning opportunities. Student leaders improve their capacity to manage 
responsibilities, lead others, and make decisions by attending workshops on 
communication, team dynamics, project planning, and problem-solving. Concepts that 
are crucial in both academic leadership and professional settings, such as strategic 
planning, time management, conflict resolution, and performance monitoring, are also 
introduced in seminars. 

 Another code that emerged from the responses is "Real-life experiences," with a 
frequency of 11 or 23%. Apart from having regular trainings and seminars, former SSG 
student leaders believe that exposure to an honest government or community setup can 
better prepare student leaders for their future roles. These are some of their narratives: 

SL5: “Sa aking palagay, dapat makapagbigay ang programang ito ng real-world 
experience sa mga estudyante, upang magkaroon sila ng experience sa 
organizations maliban sa academic institutions, para din ma-expose sila sa iba't-
ibang industries, sa mga work cultures na makakatulong sa mga estudyante na 
maunawaan ang professional environment, sa ganun ay mas maging prepared sila 
sa kanilanh future careers.” 

(In my opinion, this program should provide real-world experience to students so 
that they can gain experience in organizations other than academic institutions. It 
also exposes them to different industries and work cultures that will help students 
understand the professional environment, thus making them better prepared for 
their future careers.) 

SL8: “Immerse student leaders in on-ground activities of both non-profit and 
government to find clear connections between responsibilities on both sides.” 

SL18: “To improve the student leadership program and better prepare future 
government employees, I recommend a greater emphasis on hands-on 
experiences and community engagement. Integrating leadership roles that involve 
real-life project management and collaboration with local government units would 
help students understand the practical aspects of public service, from navigating 
budget limitations to addressing diverse community needs.” 
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SL26: “…we must provide hands-on experience by means of collaborating with the 
local government units and non-government organizations to give the students 
practical experience.” 

SL19: “My recommendation to improve the student leadership program is to 
incorporate more practical, hands-on experiences that simulate real-world 
government scenarios. For example, students could engage in mock government 
operations, public consultations, or community service projects that mirror the 
responsibilities of public servants.” 

SL9: “In order to improve the student leadership program for potential employees 
of the government, I suggest the inclusion of conducting practical skills training 
workshops, linking up with officials for mentoring purposes, as well as promoting 
civic engagement projects.” 

Real-life government service experience may be acquired through civic 
engagement, government activity simulations, and government office immersion. This 
agrees with Jones (2009), who states that community-based leadership development 
highlights the importance of young leadership development opportunities, especially in 
civic engagement and experiential learning. According to the Castro et al. (2024) study, 
civic engagement initiatives help SHS student leaders become more capable leaders. 
Cooperation, communication, public speaking, decision-making, empathy, and social 
awareness skills can be enhanced by integrating civic participation into the academic 
program and working with educators. According to Hollibaugh (2023), students can feel 
that they are performing the skill the way a supervisor wants them to when they have 
practical experience. This increases the self-assurance required to execute the skill in 
front of peers or without the administration present. In order to develop leaders, managers 
must ensure that the right kind of hands-on experience is provided.  

Practical experiences obtained by actively participating in student leadership 
positions within the Learner Government Program (LGP) or Student Government 
Program (SGP) are effective means of cultivating critical management and leadership 
abilities. Through these practical experiences, student leaders can confront real-world 
problems that resemble many duties in professional settings, like planning events, 
managing teams, settling disputes, and making decisions under duress. Real-world 
experience, as opposed to theoretical learning, enables students to apply their knowledge 
in dynamic, frequently unpredictable situations, fostering the development of vital skills 
like initiative, problem-solving, flexibility, and accountability. Student leaders learn to think 
critically and adjust to difficult circumstances while gaining clarity and confidence in their 
roles through group activities, reflective exercises, and simulations. They are better 
equipped and more competitive for future jobs where strong organizational and leadership 
skills are highly valued thanks to the practical knowledge and transferable skills they 
acquire from these trainings. 

With a frequency of 6, or 14% of the responses, "mentorship programs" also top 
the list. Below are some of the responses: 
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SL18: “…mentorship programs with active public servants can provide students 
with guidance and insights into the responsibilities and challenges of governance. 
It would also be beneficial to offer training on essential skills such as policy-making, 
conflict resolution, and ethical decision-making, which are critical in public service 
roles…” 

SL29: “…mentorship programs with experienced government employees can 
provide students with insights into the values, ethics, and challenges of public 
service…” 

SL15: “…seek help from those in the government service for a very long time." 

SL16: “More leadership seminars and mentoring.” 

In most leadership mentoring programs, a high-potential individual is paired with a 
senior mentor who often holds a leadership role. Phillips et al. (2023) included mentoring 
as one of the factors that may affect the effectiveness of student-leadership. While the 
mentee can contribute new ideas and perspectives, the mentor shares their institutional 
knowledge and learning experiences (Purbasari, 2024). Mentoring helps educators 
improve students' achievement and self-confidence, dramatically impacting how students 
develop as leaders. Another benefit of mentoring is identifying students' skills and talents 
and how they could help the organization (Mayao, 2023).   

By giving them supervised support and immediate feedback from more 
experienced individuals, like teacher advisers or alumni leaders, mentorship programs, 
like those found in Student Government Programs (SGP) or Learner Government 
Programs (LGP), significantly improve the learning experience of student leaders. By 
bridging the gap between theory and practice, mentoring enables students to consider 
their experiences, learn from real-world leadership situations, and get tailored guidance 
for development. As mentors guide them through difficult situations, negotiate 
interpersonal conflicts, and hone their leadership style, student leaders gain more self-
awareness, confidence, and critical thinking skills through consistent mentoring sessions. 
Furthermore, mentors set an example of professional conduct, clear communication, and 
strategic thinking that student leaders can follow into their future careers. Mentoring is a 
crucial part of preparing students for leadership roles in the workplace because it provides 
structured guidance that not only speeds up skill development but also cultivates long-
term professional practices. 

Conclusions 

The Department of Education’s Student Government Program contributed to the 
governance service performance of former Supreme Student Government (SSG) student 
leaders in the Schools Division of Marinduque. 

This accepts the null hypothesis that there are no significant differences on the 
government service performance of former SSG student leaders based from self, peer 
and supervisor’s evaluation both in terms of leadership and management functions. 

https://chronus.com/blog/author/anisa-purbasari
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Recommendations 

The following recommendations are made to support student leaders' 
development further and ensure their preparedness for future governance and public 
service roles. These suggestions aim to address identified problems, enhance leadership 
development, and promote a smoother transition from student government to jobs in 
professional public service. 

For the Department of Education 
Because the former SSG student leaders recommended the conduct of regular 

trainings and seminars, exposure to real-life experiences and establishments of 
mentorship programs, it is recommended that DepEd improve its leadership development 
programs by adding organized training and capacity-building activities to the curriculum, 
Additionally, providing mentorship opportunities by pairing student leaders with seasoned 
educators and public servants can further accelerate their leadership development. Since 
the respondents identified lack of resources as a challenge, providing enough money and 
resources to support Learner Government (LG) initiatives will guarantee effective 
leadership development. To be sure that student leaders perform their responsibilities 
effectively, a standardized assessment system may be developed to appraise and 
improve the leadership abilities gained through student governance. Finally, student 
leaders can gain practical experience and leadership training by forming alliances with 
governmental agencies and organizations. 

 
For Schools 

Establishing a mentorship program can be achieved by assigning advisers with the 
necessary expertise and experience to guide student leaders. The need for trainings and 
seminars may be supported by planning school-based leadership training, workshops, 
and team-building exercises to improve student leaders' abilities. By making resources, 
facilities, and funding for student government activities easily accessible, schools can also 
create an atmosphere that encourages active student participation and address the 
problem on lack of resources. Real-life experiences can be attained by encouraging 
student leaders to work on community-based projects and integrating leadership 
development into the curriculum.  

 
For Student Leaders 

Because former SSG student leaders experienced problems on time 
management, attendance to various trainings and seminars teaching time management 
and stress management can be helpful. Proficiency in time management and strategic 
planning will enable them to manage their leadership and academic obligations 
successfully. Because some of them lacks with real-life and relevant experiences, their 
viewpoints and experiences can be expanded by networking and working with other 
professionals and student leaders. It is strongly encouraged to seek mentorship and 
advice from former student leaders or government service professionals. They will also 
be able to pinpoint their areas of strength and growth for upcoming job applications by 
recording and assessing their leadership journey. 
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For Government Offices 
Because former SSG student leaders recommended exposure to real-life 

experiences, government offices may include development of leadership and 
management skills in the Senior High School Immersion Program to help students 
prepare them for government service. Leadership development programs may be 
implemented to assist young professionals in moving from student governance to 
government roles. Additionally, offering opportunities for ongoing education through 
workshops, training, and scholarships can assist former student leaders in enhancing 
their public service proficiencies. 

 
For Future Researchers 

Since the study only covered former SSG student leaders, future researchers may 
study the newly transitioned SSLG, SELG, and other clubs and organizations. They may 
also consider studying the government performance of student leaders from higher 
education institutions. Future researchers are also encouraged to conduct further studies 
on the long-term career impact of student leadership experiences in various government 
sectors.  

 
Compliance with Ethical Standards 
 

The collected information was always managed with the utmost confidentiality. The 
researcher ensured the participants fully understood the study's purpose before 
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informed consent. Participants were informed about the study, including its confidentiality. 
In order to proceed with the study, participants had to confirm that they had read and 
understood the informed consent page. 
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