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ABSTRACT

Literature is fundamental to the English Language Arts curriculum as it enhances
students’ reading ability, linguistic skills, critical thinking, creativity, and cultural
awareness. This study investigates the literary perceptions, reading motivation, and
appreciation skills of high school students at Maricopa High School, Arizona. Utilizing a
descriptive quantitative design, 633 students responded to validated questionnaires
measuring literary perception, motivation, and appreciation. Findings reveal that students
generally view literature as valuable for developing empathy, language skills, and critical
thinking. A positive perception of literature correlates with deeper motivation and stronger
appreciation skills. The study proposes evidence-based instructional strategies to
improve reading achievement and promote national educational equity as it supports
efforts that align with the U.S. interest in fostering a literate, critically thinking, and globally
competent citizenry.

Keywords: literature, perception, motivation, literary appreciation, critical thinking,
cultural awareness, educational policy, national interest



INTRODUCTION

Purpose of the Study and National Significance

This study aims to address key national concerns related to literacy achievement, cultural
literacy, and student engagement in American high schools. By examining the
interconnected roles of literary perception, reading motivation, and appreciation skills, the
research contributes to educational reforms that support inclusive, equitable, and
effective teaching practices. The findings of this study are intended to inform curriculum
developers, educators, and policymakers about best practices that promote student
success in English Language Arts. This research directly supports national interest goals
of raising academic achievement, improving literacy outcomes, and cultivating empathy
and critical thinking among youth. Thes skills are essential for democratic participation
and global competitiveness.

Theoretical Framework

This study is grounded in Reader-Response Theory (Rosenblatt, 1978), which
emphasizes the transactional nature of reading, suggesting that meaning is co-
constructed by the reader and the text. Additionally, Self-Determination Theory (Deci &
Ryan, 1985) supports the examination of motivation, particularly intrinsic interest and
autonomy in learning. These frameworks guide the study's exploration of how perception
and motivation contribute to literary appreciation among adolescents. The integration of
these theories reflects a commitment to advancing educational psychology and pedagogy
in ways that empower learners. This is an endeavor aligned with national priorities for
educational excellence and reform.

Research Questions

1. What is the demographic profile of Grades 9 to 12 high school students at
Maricopa High School in terms of sex, age, and grade level?

2. How do high school students at Maricopa High School perceive literature in
relation to their language proficiency and development, cultural competence and
awareness, and personal growth enrichment?

3. What is the level of literary reading motivation among high school students at
Maricopa High School concerning intrinsic interest and engagement, intellectual
and cognitive engagement, and emotional connection and empathy?

4. What are the students' literary appreciation skills in terms of textual analysis,
interpretation, contextual understanding, and critical thinking of the text?

5. Are there significant differences in students’ responses based on their
demographic profiles?

6. What are the relationships among literature perception, literary appreciation,
and literary reading motivation among high school students at Maricopa High
School?

7. What program can be proposed to enhance the overall reading achievement of
high school students at Maricopa High School?
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METHODOLOGY

The study was conducted at a high school in Maricopa, Arizona, during the second
semester of the 2023-2024 academic year.

The research utilized convenience sampling to select participants from Grades 10 to 12.
A total of 633 students, aged between 16 and 18, participated. The student population
included 41% Hispanic, 33% American, and 12.6% African American, with the remainder
from various other ethnic backgrounds. The sampling was non-probability-based, chosen
for its accessibility and availability.

Data collection began at the start of the second semester. The instruments, which had
been pilot-tested and validated for reliability and validity, were administered. Students
were given clear instructions and adequate time to complete the questionnaires. Data were
collected electronically through Google Forms, and the responses were gathered during
English classes with permission from relevant authorities.

The study employed three modified questionnaires designed to assess various aspects of
literary perception, appreciation, and motivation: the Student Profile Questionnaire:
Collected demographic information, including gender, age, and grade level; the Literary
Perception Questionnaire: Adapted from Hasan and Hasan (2019), with 20 items covering
language proficiency and improvement, cultural competence and awareness, and
personal growth enrichment; Literary Appreciation Questionnaire: Based on Magulod’s
framework, consisting of 20 items focusing on textual analysis, interpretation, contextual
understanding, and critical thinking; and Literary Reading Motivation Questionnaire:
Adapted from Chrysos (2017) and Stefanova et al. (2017), containing 20 items addressing
intrinsic interest and engagement, intellectual and cognitive development, and emotional
connection and empathy.

Each questionnaire used a Likert scale ranging from strongly disagree to strongly agree.
Pilot testing with 30 students confirmed the instruments' reliability, and Cronbach’s alpha
was used to ensure internal consistency.

The collected data were analyzed using both descriptive and inferential statistical
methods. Descriptive statistics such as mean, standard deviation, frequency, and
percentage were employed to summarize students' perceptions, appreciation, and
motivation. Inferential statistics, including one-way ANOVA and independent sample t-
tests, assessed significant differences across demographic groups. Pearson Product
Moment Correlation was used to explore the relationships among the three primary
variables of interest.

The study focused on high school students from Grades 10 to 12, assessing their
perceptions, appreciation, and motivation related to literature. The data were gathered
from a single high school, limiting the generalizability to other schools or regions.

The use of convenience sampling may limit the representativeness of the sample.
Additionally, the study's reliance on self-reported data could introduce bias. The research
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was conducted within a specific timeframe, which may affect the data's relevance to other
periods. The study’s scope was confined to literary perception, motivation, and
appreciation, excluding other potential factors influencing reading achievement.

Overall, this methodological approach comprehensively analyzed the variables under
study while acknowledging its inherent limitations.

RESULTS AND DISCUSSION

Table 1
Percentage Distribution of the Respondents Profile
Sex Frequency Percentage %
Male 303 47.9
Female 311 49.1
Prefer not to say 19 3.0
Age
13-14 66 10.4
15-16 361 57.0
17 -18 204 32.2
19 and above 2 3
Grade level
Grade 9 154 24.3
Grade 10 184 29.1
Grade 11 221 34.9
Grade 12 74 11.7

Table 1 presents the percentage distribution of the respondents profile. The respondent
gender distribution is nearly balanced between males (47.9%) and females (49.1%), with
a small percentage (3%) choosing not to disclose their gender. Most respondents are aged
15-16 years (57%), followed by 17-18 years (32.2%). Only 0.3% are 19 and above. Grade
11 students represent the largest group (34.9%), followed by Grade 10 (29.1%). Grade 12
students have the least representation (11.7%).
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Table 2
Perception towards Literature in terms of Language Proficiency and Improvement

Indicators Weighted Verbal Rank
Mean Interpretation
1. Studying literature increases my 2.61
interest in learning English
language. Agree 8
2. My knowledge and use of grammar have 3.06
improved as a result of work done in literature
classes. Agree 2
3. English literature helps me to 3.18
improve my English language
vocabulary. Agree 1
4. Literature classes help me to 2.94
understand the symbols and
meanings of English texts easily. Agree 4
5. My writing skills have improved as a result 3.06
of the work done in literature classes.
Agree 3
6. My reading skills have improved as a 2.93
result of the work done in literature classes.
Agree 5
7. My speaking skills have improved as a 2.71
result of the work done in literature classes.
Agree 7
8. My listening skills have improved as a 2.81
result of the work done in literature classes.
Agree 6
Composite Mean 291 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 2 shows the respondents perception towards literature in terms of language
proficiency and improvement. The composite mean score is 2.91, indicating general
agreement among respondents about the benefits of literature in improving language
proficiency. Literature is most valued for enhancing vocabulary (mean = 3.18) and
improving grammar and writing skills (mean = 3.06). The impact of literature on reading
skills (mean = 2.93), listening skills (mean = 2.81), and speaking skills (mean = 2.71) is
also acknowledged but to a lesser extent. The least agreed-upon benefit is the increase
in interest in learning English through literature (mean = 2.61).
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Table 3
Perception towards Literature in terms of Cultural Competence and Awareness

Indicators Weighted Verbal Rank
Mean Interpretation
1. Literature classes help learners to get 3.12
knowledge about different cultures (values,

behavior,
beliefs, and basic assumptions).

Agree 1
2. Studying literature helps to 2.99
identify the similarities and
differences between my own
culture and the culture of others.
Agree 2
3. Literary texts help the 2.90
development of intercultural
sensitivity Agree 3
Composite Mean 3.01 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 3 presents the respondents’ perception towards literature in terms of cultural
competence and awareness. The composite mean score is 2.91, reflecting general
agreement among respondents regarding the benefits of literature in enhancing language
proficiency. The most significant advantages are seen in vocabulary enhancement (mean
= 3.18) and improvements in grammar and writing skills (mean = 3.06). While the influence
of literature on reading skills (mean = 2.93), listening skills (mean = 2.81), and speaking
skills (mean = 2.71) is recognized, these benefits are acknowledged to a lesser degree.
The least agreed-upon benefit is the increased interest in learning English through
literature, which scored a mean of 2.61.

Table 4
Perception towards Literature in terms of Personal Growth Enrichment
Indicators Weighted Verbal Rank
Mean Interpretation

1. | caninterpret and comment on 3.02

literary texts, according to my

understanding of the text. Agree 3
2. Literature helps me to participate in class 2.83

discussions, group work, and presentations.
Agree 5

1928

Ignatian International Journal for Multidisciplinary Research Vol 3No 5 May 2025 www.icceph.com



3. Literature helps me learn and 3.02
understand about people and their
experiences similar to my own

experiences. Agree 2
4. Literature classes help me to 3.02

develop my critical thinking. Agree 1
5. Literature helps me to learn more about 2.90

life and grow personally,

intellectually and emotionally. Agree 4
6. Literature is an important part of my 2.70

personal development. Agree 6

Composite Mean 2.92 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 4 presents the respondents’ perception towards literature in terms of personal
growth enrichment. The composite mean score is 2.92, indicating general agreement
among respondents regarding the impact of literature on personal growth and enrichment.
Literature classes are especially recognized for fostering critical thinking skills (mean =
3.02) and for helping students interpret and comment on literary texts (mean = 3.02).
Additionally, literature aids in understanding others’ experiences that resonate with their
own (mean = 3.02). Although participation in class discussions and personal development
through literature is acknowledged (mean = 2.83 and 2.70, respectively), these aspects
are viewed slightly less favorably. Overall, literature is considered a valuable component
of personal development.

Table 5
Perception towards Literature in terms of Text Selection and Teaching Methods
Indicators Weighted Verbal Rank
Mean Interpretation
1. I find the literary texts selected by the 2.62
teacher interesting Agree 2
2. The literature classes are 2.55

designed according to my
expectations, needs, and

interests. Agree 3

3. The teaching method (model) used by 2.87

the teacher is

interesting. Agree 1
Composite Mean 2.68 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree
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Table 5 shows the composite mean score of 2.68, indicating general agreement among
respondents about the selection of texts and teaching methods in literature classes.
Students find the literary texts chosen by teachers to be interesting (mean = 2.62) and
acknowledge that the teaching methods employed are engaging (mean = 2.87). However,
there is a slightly lower agreement regarding the alignment of literature classes with their
expectations and interests (mean = 2.55). Overall, while students appreciate the texts and
teaching approaches, there is room for improvement in meeting their needs.

Table 6
Summary table on Perception towards Literature
Indicators Weighted Mean Verbal Rank
Interpretation
1. Language Proficiency and 2.91
Improvement Agree 3
2. Cultural Competence and 3.01
Awareness Agree 1
3. Personal Growth Enrichment 2.92 Agree 2
4. Text Selection and Teaching Methods 2.68
Agree 4
Composite Mean 2.88 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 7 shows the summary table on perception towards literature. A composite mean
score of 2.88, indicating general agreement among respondents about their perceptions
of literature. Among the various dimensions, cultural competence and awareness ranks
highest with a mean of 3.01, suggesting that literature significantly enhances
understanding of different cultures. Personal growth enrichment follows closely at 2.92,
highlighting literature's role in personal development. Language proficiency and
improvement are also valued (mean = 2.91), while text selection and teaching methods
have the lowest mean of 2.68, suggesting some room for improvement in this area.
Overall, literature is regarded as beneficial across multiple aspects of learning and
personal development.

Table 7
Literary Reading Motivation in terms of Intrinsic Interest and
Engagement
Indicators Weighted Verbal Rank
Mean Interpretation

1. 1 like to read a short story or a novel very 2.71
much. Agree 5
2. | always try to finish reading on time. 2.78

Agree 4
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3. | make pictures in my mind when | read a 3.24

short story or a novel. Agree 1
4. My mind often wanders when | read a short 2.98

story or a novel | like. Agree 2
5. | find reading a short story or novel 2.54

extremely rewarding. Agree 8
6. Reading a short story or a novel makes me 2.60

feel good. Agree 7
7. When | deal with activities related to a 2.65

short story or a novel | read, | concentrate

more than | used to. Agree 6
8. | am free to express and discuss my 2.85

opinion with others in class about a short story

or a novel. Agree 3

Composite Mean 2.79 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 7 shows respondents’ literary reading motivation in terms of intrinsic interest and
engagement. The composite mean score of 2.79 indicates general agreement among
respondents regarding their literary reading motivation in terms of intrinsic interest and
engagement. The highest-ranked indicator is the ability to visualize while reading a short
story or novel (mean = 3.24), suggesting strong engagement during reading. Following
this, respondents report that their minds wander less when reading texts they enjoy (mean
= 2.98) and feel comfortable expressing their opinions in class discussions (mean = 2.85).
However, the perceived rewards of reading are viewed less favorably (mean = 2.54),
indicating a potential area for increased motivation. Overall, while students show interest
in reading, some aspects could enhance their intrinsic motivation further.

Table 8
Literary Reading Motivation in terms of Intellectual and Cognitive
Engagement
Indicators Weighted Verbal Rank
Mean Interpretation
1. Ithink I do pretty well at reading a short story 3.03
or a novel. Agree 1
2. Ifeellike I am free to use multiple ways (e.qg., 2.84

sketching, theatre, group discussion) to process
a short story or a novel.

Agree 4
3. | am satisfied with my performance at 2.95
reading a short story or a novel.

Agree 2
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4. | understand the messages of a short story 2.92

or a novel better. Agree 3
5. Before and/or during reading a short story or 2.78

a novel, | make predictions about its content but

use my prior knowledge and experience more

than | could before.

Agree 5
6. | need less effort to find the basic elements 2.76
(series of events, theme, space, time, characters)
of a short story or a novel | read than other kids.
Agree 6
7. When | find it difficult to understand 2.75
something during a short story or a novel reading,
| can overcome it more easily now than | could
before.
Agree Il
Composite Mean 2.86 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 9 presents the respondents’ agreement on the intellectual and cognitive benefits of
literary reading motivation. The composite mean value of 2.86 reflects general agreement
among respondents regarding their intellectual and cognitive engagement with literary
texts. The highest-rated statement indicates confidence in their reading abilities (mean =
3.03), suggesting a positive self-assessment. Additionally, students express satisfaction
with their performance (mean = 2.95) and a good understanding of the messages within
texts (mean = 2.92). While they feel free to use various methods for processing literature
(mean = 2.84), the effort needed to identify basic elements of a story (mean = 2.76) and
to overcome comprehension difficulties (mean = 2.75) is perceived as slightly more
challenging. Overall, students show a solid level of engagement and self-efficacy in their
reading experiences.

Table 9
Literary Reading Motivation in terms of Emotional Connection and
Empathy
Indicators Weighted Verbal Rank
Mean Interpretation
1. My opinions, feelings, and expectations are 2.68
taken into consideration when reading a short
story or a novel.
Agree 2
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2. | am free to express and discuss my 2.90
opinion with others in class about a short story

or a novel. Agree 1
3. When we read a short story or a novel in 2.52
class, | feel my classmates support me.

Agree 4
4. When we read a short story or a novel in 2.45
class, | feel my classmates listen to me
carefully. Disagree 5
5. | feel confident when | am going to express 2.65
my personal opinion (what | saw, heard, felt, or
thought) about a short story or a novel.

Agree 3

Composite Mean 2.64 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 10 presents the respondents’ data on literary reading motivation in terms of
emotional connection and empathy. The composite mean score of 2.64 indicates general
agreement among respondents regarding their emotional connection and empathy in
literary reading. Students feel their opinions and feelings are considered while reading a
short story or novel (mean = 2.68), and they appreciate the opportunity to express and
discuss their views in class (mean = 2.90), which ranks highest among the indicators.
However, there are concerns about the level of support and attentiveness from
classmates, as reflected in the lower scores for feelings of support (mean = 2.52) and
careful listening (mean = 2.45), the latter falling into the "disagree" category. Overall, while
students exhibit some emotional engagement, there is a noticeable gap in perceived peer
support during discussions.

Table 10
Summary Table on Literary Reading Motivation
Indicators Weighted Mean Verbal Interpretation Rank
1. Intrinsic Interest and 2.79
Engagement Agree 2
2. Intellectual and Cognitive 2.86
Engagement Agree 1
3. Emotional Connection and 2.64
Empathy Agree 3
Composite Mean 2.76 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree
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Table 11 shows the respondents’ general agreement toward literary reading motivation.
The composite mean score of 2.76 reflects general agreement among respondents
regarding their literary reading motivation across various dimensions. Among the
indicators, intellectual and cognitive engagement ranks highest, with a mean of 2.86,
indicating a strong sense of self-efficacy and understanding in their reading experiences.
Intrinsic interest and engagement follow closely at 2.79, suggesting students find value
and enjoyment in reading. Meanwhile, emotional connection and empathy scores are
lower at 2.64, indicating room for improvement in fostering emotional engagement and
support among peers. Overall, while students show solid motivation in their reading,
enhancing emotional connections could further enrich their literary experiences.

Table 11
Literary Appreciation Skills in terms of Textual Analysis
Indicators Weighted Verbal Rank
Mean Interpretation
1. | can identify the point of view used by 3.18
the author. Agree 4
2. | can identify the imagery 3.17
employed by the author. Agree 5
3. I can understand how the 3.27
characters are introduced. Agree 1
4. | can understand the prime scheme used 2.92
by the author. Agree 6
5. I can understand the purpose of the title. 3.19
Agree 3

6. | can identify the parts of the plot. 3.21 Agree 2

Composite Mean 3.16 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 12 presents the respondents’ data on literary appreciation skills in terms of textual
analysis. The composite mean score of 3.16 indicates general agreement among
respondents regarding their literary appreciation skills in textual analysis. The highest-
rated indicator is understanding how characters are introduced (mean = 3.27),
demonstrating strong engagement with character development. Following closely,
students express confidence in identifying the purpose of the title (mean = 3.19) and the
parts of the plot (mean = 3.21). They also report being able to identify the point of view
(mean = 3.18) and imagery (mean = 3.17), though these aspects rank slightly lower. The
understanding of the prime scheme used by the author has the lowest mean at 2.92,
suggesting this area may benefit from additional focus. Overall, students show solid skills
in textual analysis, with a few areas for potential enhancement.
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Table 12
Literary Appreciation Skills in terms of Interpretation

Indicators Weighted Verbal Rank
Mean Interpretation
1. Ican determine the tone, mood, and style 3.14
of the author. Agree 1
2. | can judge the text in which 3.03

generalizations, assumptions,
hypotheses, theories, and

arguments are formed. Agree 2

3. | can recognize evidence proving a 2.98

universal truth or philosophy. Agree 3
Composite Mean 3.05 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 13 shows the respondents’ assessment of their literary appreciation skills in terms
of interpretation. The composite mean score is 3.05, indicating general agreement among
respondents regarding their literary appreciation skills in interpretation. The highest-rated
indicator is the ability to determine the tone, mood, and style of the author, with a mean
score of 3.14. Following closely, students feel capable of judging texts that involve
generalizations, assumptions, and arguments (mean = 3.03). They also express
confidence in recognizing evidence of universal truths or philosophies (mean = 2.98).
Overall, these results suggest that students demonstrate solid interpretive skills in
analyzing literary texts.

Table 13
Literary Appreciation Skills in terms of Contextual Understanding
Indicators Weighted Verbal Rank
Mean Interpretation
1. | can relate the story to my life. 2.81 Agree 3
2. | can find answers to a 2.67
guestion or a solution to a
lifetime problem. Agree 5
3. | can recognize personal 2.74
philosophy based on the theme of the
solution. Agree 4
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4. |1 can come up with enrichment activities 2.85
like artwork, creative dramatics, story writing,
puppetry, and the like based on the selection

read.
Agree 2
5. | can concretize the imagery of language 2.85
used by the author in the story.
Agree 1
Composite Mean 2.78 Agree

Legend: 3.50 —4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree;
1.00 - 1.49 = Strongly Disagree

Table 14 demonstrates the respondents’ literary appreciation skills in terms of contextual
understanding. The composite mean score is 2.78, indicating general agreement among
respondents regarding their literary appreciation skills in contextual understanding. The
highest-rated indicator is the ability to concretize the imagery used by the author, scoring
2.85. Following closely, students express that they can develop enrichment activities
based on the reading selection (mean = 2.85). They also feel able to relate stories to their
own lives (mean = 2.81). However, the lowest score is for finding answers to lifelong
problems (mean = 2.67), suggesting an area for potential improvement. Overall,
respondents demonstrate a solid understanding of how to connect literature to personal
and contextual experiences.

Table 14
Literary Appreciation Skills in terms of Critical Thinking

Indicators Weighted Verbal Rank
Mean Interpretation
1. | can connect, interpret, and successfully 2.93

relate issues or problems
depicted in the literary text to the world, which
helps me understand my reality.

Agree 5
2. | can make clear connections 2.98
between the literary text and my own
experiences and beliefs. Agree 3
3. | can effectively collect and process data 3.05
using critical thinking. Agree 2
4. | can clearly recognize various 3.08
beliefs, values, and customs based on
different cultural assumptions. Agree 1
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5. | can clearly identify and interpret the 2.86
choices of content and structure the author

makes, which allows me to come up with an

effective solution to a real-world problem.

Agree 6
6. | can accurately identify language tools 2.94
used by the author to influence our perception
of the text. Agree 4
Composite Mean 2.97 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 15 shows the respondents’ responses about their literary appreciation skills in terms
of critical thinking. The composite mean score is 2.97, indicating general agreement
among respondents regarding their literary appreciation skills in critical thinking. The
highest-rated indicator is the ability to recognize various beliefs, values, and customs
based on different cultural assumptions, scoring 3.08. Following closely, respondents feel
confident in collecting and processing data using critical thinking (mean = 3.05).
Additionally, they can make clear connections between literary texts and their own
experiences (mean = 2.98). The lowest-rated skill is identifying and interpreting the
author's choices in content and structure for real-world problem-solving (mean = 2.86).
Overall, students show solid critical thinking skills in their literary analysis, with strengths
in understanding cultural contexts.

Table 15
Summary Table on Literary Appreciation Skills
Indicators Weighted Mean Verbal Interpretation Rank

1. Textual Analysis 3.16 Agree 1
2. Interpretation 3.05 Agree 2
3. Contextual understanding 2.78 Agree 4
4. Critical Thinking 2.97 Agree 3

Composite Mean 2.99 Agree

Legend: 3.50 — 4.00 = Strongly Agree; 2.50 — 3.49 = Agree; 1.50 — 2.49 = Disagree; 1.00
- 1.49 = Strongly Disagree

Table 16 presents the summary table showing the literary appreciation skills of the
respondents across textual analysis, interpretation, contextual understanding, and critical
thinking. The composite mean score is 2.99, indicating general agreement among
respondents regarding their literary appreciation skills. The highest-rated area is textual
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analysis, with a mean score of 3.16, reflecting strong capabilities in analyzing literary texts.
This is followed by interpretation, which scored 3.05, demonstrating proficiency in
understanding various literary elements. Critical thinking ranks third at 2.97, suggesting
solid skills in connecting literature to broader contexts. The lowest area is contextual
understanding, with a mean of 2.78, indicating potential for growth in relating literature to
personal experiences. Overall, respondents display strong appreciation skills, particularly
in textual analysis and interpretation.

Table 16
Difference of Responses on the Perception towards Literature When Grouped
According to Profile

Sex F-value p-value Interpretation
Language Proficiency and Improvement 12.941  0.000
Highly Significant
Cultural Competence and Awareness  15.807  0.000
Highly Significant
Personal Growth Enrichment 15.760 0.000 Highly Significant

Cultural Competence and Awareness 2.915 0.055
Not Significant

Age
Language Proficiency and Improvement  1.352 0.256

Not Significant
Cultural Competence and Awareness 1.581 0.193
Not Significant
Personal Growth Enrichment 4.122  0.007 Significant

Cultural Competence and Awareness 1.625 0.182

Not Significant
Grade Level
Language Proficiency and Improvement  4.197 0.006
Significant
Cultural Competence and Awareness 3.380 0.018
Significant
Personal Growth Enrichment 7.080 0.000 Highly Significant
Cultural Competence and Awareness 3.838 0.010
Significant

Legend: Significant at p-value < 0.05

Table 16 presents the differences in responses regarding perceptions of literature when
grouped by profile. For sex, all three areas—Language Proficiency and Improvement (F=
12.941, p= 0.000), Cultural Competence and Awareness (F= 15.807, p= 0.000), and
Personal Growth Enrichment (F= 15.760, p= 0.000)—show highly significant differences.
In contrast, the second instance of Cultural Competence and Awareness is not significant
(F= 2.915, p= 0.055). For age, no significant differences are observed in Language
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Proficiency and Improvement (F= 1.352, p= 0.256) and Cultural Competence and
Awareness (F= 1.581, p= 0.193). However, Personal Growth Enrichment shows a
significant difference (F= 4.122, p= 0.007). Regarding grade level, both Language
Proficiency and Improvement (F= 4.197, p= 0.006) and Cultural Competence and
Awareness (F= 3.380, p= 0.018) are significant, with Personal Growth Enrichment
displaying highly significant differences (F= 7.080, p= 0.000). The second instance of
Cultural Competence and Awareness is also significant (F= 3.838, p = 0.010). Overall,
these findings indicate that perceptions of literature differ significantly based on sex and
grade level, while age shows limited significance.

Table 17
Difference of Responses on Literary Reading Motivation When Grouped According
to Profile
Sex F-value p-value Interpretation
Intrinsic Interest and Engagement 15.081  0.000 Highly
Significant
Intellectual and Cognitive 5.236 0.006
Engagement Significant
Emotional Connection and 4.862 0.008
Empathy Significant
Age
Intrinsic Interest and 1.316 0.268
Engagement Not Significant
Intellectual and Cognitive 0.897 0.442
Engagement Not Significant
Emotional Connection and 0.508 0.677
Empathy Not Significant
Grade Level
Intrinsic Interest and 5.298 0.001 Highly
Engagement Significant
Intellectual and Cognitive 3.850 0.010
Engagement Significant
Emotional Connection and 3.127 0.025
Empathy Significant

Legend: Significant at p-value < 0.05

Table 17 outlines the differences in responses regarding literary reading motivation when
grouped by profile. For sex, all three dimensions show significant differences: intrinsic
interest and engagement (F= 15.081, p= 0.000) is highly significant, while both intellectual
and cognitive engagement (F= 5.236, p= 0.006) and emotional connection and empathy
(F=4.862, p=0.008) are also significant. In contrast, for age, no significant differences are

1939

Ignatian International Journal for Multidisciplinary Research Vol 3No 5 May 2025 www.icceph.com



found across all dimensions: intrinsic interest and engagement (F= 1.316, p= 0.268),
intellectual and cognitive engagement (F=0.897, p= 0.442), and emotional connection and
empathy (F= 0.508, p=0.677) are all not significant. For grade level, significant differences
emerge in all areas: intrinsic interest and engagement (F= 5.298, p= 0.001) is highly
significant, while intellectual and cognitive engagement (F= 3.850, p= 0.010) and
emotional connection and empathy (F =3.127, p= 0.025) are both significant. These
findings suggest that literary reading motivation is influenced by sex and grade level but
not by age.

Table 18
Difference of Responses on Literary Reading Motivation When Grouped According
to Profile
Sex F-value p-value Interpretation
Textual Analysis 5.763 0.003 Significant
Interpretation 1.307 0.271 Not Significant
Contextual understanding 8.666 0.000
Highly Significant
Critical Thinking 6.115 0.002 Significant
Age
Textual Analysis 2.764 0.041 Significant
Interpretation 0.875 0.454 Not Significant
Contextual understanding  3.837 0.010
Significant
Critical Thinking 1.673 0.172 Not Significant
Grade Level
Textual Analysis 4986  0.002 Significant
Interpretation 2.428 0.064 Not Significant
Contextual understanding  4.889 0.002
Significant
Critical Thinking 3.691 0.012 Significant

Legend: Significant at p-value < 0.05

Table 18 presents the differences in responses regarding literary appreciation skills when
grouped by profile. Significant differences are observed in textual analysis (F= 5.763, p=
0.003) and critical thinking (F= 6.115, p= 0.002) for sex, both showing significant results.
Additionally, contextual understanding demonstrates a highly significant difference (F=
8.666, p= 0.000). However, the interpretation does not show significant differences (F=
1.307, p=0.271). In terms of age, significant differences are found in textual Analysis (F=
2.764, p= 0.041) and contextual understanding (F= 3.837, p= 0.010). Conversely,
interpretation (F= 0.875, p= 0.454) and critical thinking (F= 1.673, p= 0.172) show no
significant differences. Regarding grade level, textual analysis (F= 4.986, p = 0.002),
contextual understanding (F= 4.889, p= 0.002), and critical thinking (F= 3.691, p= 0.012)
all indicate significant differences. However, the interpretation (F= 2.428, p= 0.064) does
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not reach significance. Overall, the findings suggest that literary appreciation skills are
significantly influenced by sex and grade level, while age has a more limited impact.

Table 19
Relationship Between Perception towards Literature and Literary
Reading Motivation

Language Proficiency and Improvement r-value p-value Interpretation

Intrinsic Interest and 551"  0.000 Highly Significant
Engagement

Intellectual and Cognitive .596”  0.000 Highly Significant
Engagement

Emotional Connection and Empathy 561"  0.000 Highly Significant

Cultural Competence and Awareness

Intrinsic Interest and 487" 0.000 Highly Significant
Engagement
Intellectual and Cognitive 491"  0.000 Highly Significant
Engagement
Emotional Connection and Empathy 500"  0.000 Highly Significant
Personal Growth
Enrichment
Intrinsic Interest and 575"  0.000 Highly Significant
Engagement
Intellectual and Cognitive .618"  0.000 Highly Significant
Engagement
Emotional Connection and Empathy 590"  0.000 Highly Significant

Cultural Competence and Awareness

Intrinsic Interest and 499™  0.000 Highly Significant
Engagement

Intellectual and Cognitive 485"  0.000 Highly Significant
Engagement

Emotional Connection and Empathy 563"  0.000 Highly Significant

Legend: Significant at p-value < 0.01

Table 19 presents the relationship between perception towards literature and literary
reading motivation, with all correlations deemed highly significant (p<0.01). For language
proficiency and Improvement, there are strong positive correlations with intrinsic interest
and engagement (r=0.551), intellectual and cognitive engagement (r = 0.596), and
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emotional connection and empathy (r=0.561). In terms of cultural competence and
awareness, significant correlations are also observed: Intrinsic Interest and engagement
(r=0.487), intellectual and cognitive engagement (r=0.491), and emotional connection and
empathy (r=0.500). Regarding personal growth enrichment, the relationships remain
robust with intrinsic interest and engagement (r=0.575), intellectual and cognitive
engagement (r=0.618), and emotional connection and empathy (r=0.590). Overall, the
findings highlight significant positive relationships between perceptions of literature and
various dimensions of literary reading motivation, indicating that a favorable view of
literature correlates strongly with motivation in reading activities.

Table 20
Relationship Between Perception towards Literature and Literary
Appreciation Skills
Language Proficiency and Improvement r-value p-value Interpretation

Textual Analysis 501"  0.000 Highly Significant
Interpretation 465"  0.000 Highly Significant
Contextual understanding 529"  0.000 Highly Significant
Critical Thinking 558"  0.000 Highly Significant

Cultural Competence and Awareness

Textual Analysis 423" 0.000 Highly Significant
Interpretation 403"  0.000 Highly Significant
Contextual understanding 466"  0.000 Highly Significant
Critical Thinking 491"  0.000 Highly Significant

Personal Growth Enrichment

Textual Analysis 528"  0.000 Highly Significant
Interpretation 524" 0.000 Highly Significant
Contextual understanding .600”  0.000 Highly Significant
Critical Thinking .620™  0.000 Highly Significant

Cultural Competence and Awareness

Textual Analysis .349"  0.000 Highly Significant
Interpretation .322" 0.000 Highly Significant
Contextual understanding 468  0.000 Highly Significant
Critical Thinking 448"  0.000 Highly Significant

Legend: Significant at p-value < 0.01

Table 20 illustrates the relationship between perception towards literature and various
literary appreciation skills, showing all correlations to be highly significant (p < 0.01). For
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language proficiency and improvement, there are strong positive correlations with textual
analysis (r= 0.501), interpretation (r= 0.465), contextual understanding (r = 0.529), and
critical thinking (r= 0.558). In the context of cultural competence and Awareness,
significant correlations are also present with textual analysis (r= 0.423), Interpretation (r=
0.403), contextual understanding (r= 0.466), and Ciritical Thinking (r =0.491). Lastly, for
personal growth enrichment, the relationships remain robust, with correlations of textual
analysis (r= 0.528), interpretation (r=0.524), contextual understanding (r= 0.600), and
critical thinking (r= 0.620). Overall, these findings indicate a significant positive relationship
between perceptions of literature and various literary appreciation skills across all
measured dimensions.

Table 21
Relationship Between Literary Reading Motivation and Literary
Appreciation Skills

Intrinsic Interest and r-value p-value Interpretation
Engagement
Textual Analysis 557"  0.000 Highly Significant
Interpretation 465"  0.000 Highly Significant
Contextual understanding 579"  0.000 Highly Significant
Critical Thinking 572"  0.000 Highly Significant

Intellectual and Cognitive Engagement

Textual Analysis 675" 0.000 Highly Significant
Interpretation 622"  0.000 Highly Significant
Contextual understanding .638"  0.000 Highly Significant
Critical Thinking .706™  0.000 Highly Significant

Emotional Connection and Empathy

Textual Analysis 502"  0.000 Highly Significant
Interpretation 501"  0.000 Highly Significant
Contextual understanding 581"  0.000 Highly Significant
Critical Thinking 618"  0.000 Highly Significant

Legend: Significant at p-value < 0.01

Table 21 illustrates the relationship between literary reading motivation and literary
appreciation skills, with all correlations showing high significance (p < 0.01). For intrinsic
interest and engagement, notable correlations are found with textual analysis (r= 0.557),
interpretation (r= 0.465), contextual understanding (r= 0.579), and critical thinking (r=
0.572), indicating strong links between engagement and appreciation skills. Regarding
intellectual and cognitive engagement, the correlations are even stronger, with textual
analysis (r= 0.675), interpretation (r= 0.622), contextual understanding (r= 0.638), and
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critical thinking (r= 0.706) reflecting substantial connections. For emotional connection and
empathy, significant correlations also exist in textual analysis (r= 0.502), interpretation (r=
0.501), contextual understanding (r= 0.581), and critical thinking (r= 0.618). Overall, these
findings underscore that greater literary reading motivation is associated with enhanced
literary appreciation skills across various dimensions.

DISCUSSION

Table 1 describes the percentage distribution of the respondents’ profiles. Among
the total of 633 respondents, 303, or 47.9 percent, are male, and 311 or 49.1 percent are
female. Whereas 19 respondents, or 3 percent of the respondent population, preferred not
to disclose their gender. The data show that male and female respondents are almost
equal. It is unlikely to determine which respondent's gender is more significant due to the
respondents’ non-disclosure of their gender. The proximity of the population counted
between the male and female respondents on the table shows that both populations are
almost at a balance. This aligns with the school’s demographic record of a 50% female
and 50% male gender ratio. Both male and female participants of this survey participated
voluntarily.

Regarding the participants’ age range, 66 participants are 13-14 years old, or 10.4
percent of the total population. On the other hand, 361 participants, or 57 percent of the
population, range from ages 15-16, while 204 participants, or 32.2 percent, are 17-18
years old. Finally, only two participants were 19 and above, constituting .3 percent of the
total participant population. As of the school year 2023-2024, the school has 2,188
students aged 13 to 19 and above. In the United States, high school students are typically
between 14 and 18 years old, though ages can vary. The high school comprises grades
9-12, and the years are often referred to as freshman, sophomore, junior, and senior.
Students in grade 9 are usually 14-15, and students in grade 12 are usually 17-18.

As to the participants’ grade levels, 154 or 24.3 percent were 9th graders; 184 or
29.1 percent were 10th graders; 221 or 34.9 percent were 11th graders; and 74 or 11.7
percent were 12 graders. It can be observed that most participants were 11th graders or
junior students, followed by 10th graders, then 9th graders. 12th-grade students have the
most minor participation in the survey. The participants of this study are 9th to 12th-grade
high school students from Maricopa High School, Maricopa, Arizona, in the United States.

On the other hand, table 2 presents the respondents’ assessment of their
perception of literature in terms of language proficiency and improvement. It shows that
most respondents mainly consider studying literature beneficial to improving their
vocabulary. Enhancing the vocabulary through reading specific works of literature is one
of the main focuses of any curriculum in the USA. This is rooted in the fact that vocabulary
is the foundation of communication. It enables anyone to communicate through various
means and understand others. Vocabulary development is the key to reading development
and literacy. Reading is one of the significant ways to improve vocabulary.
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Similarly, Syeda and Syeda (2017) asserted that vocabulary is learned by
repeatedly being exposed to words to achieve long-term memory retention. Through
extensive reading, readers are exposed to the words several times to be retained in the
learners' minds using graded readers. They emphasized the effectiveness of reading as a
tool to improve vocabulary. After all, the primary goal of students' skills is to enhance their
ability to comprehend texts, assign meaning to words, expand their knowledge and
vocabulary, interpret what they read, and apply that understanding when needed.

The enhancement of grammar due to exposure to literary texts appeared second in
the results. Thus, participants consider the importance of reading literary texts to improve
how to construct grammatically correct sentences, including conventions such as proper
capitalization, punctuation, and spelling. Similarly, Celik (2019) argued that the complex
mental processes involved in reading include certain components like interpreting,
analyzing, attending, perceiving, synthesizing, attaching meaning, and recalling. In their
study, the researcher emphasizes the importance of reading literature, emphasizing
extensive reading as having an extraordinary role in extending language proficiency. They
found that vocabulary knowledge and grammar development are the focus of reading
extensively.

The results show that the respondents also found exposure to literature beneficial
to developing their writing skills. This domain ranked third on the list of results. Similarly,
Adam (2015) explored the correlation between teaching short stories and improving the
students' narrative writing. The analysis of the tests' results showed that students had
developed their narrative writing techniques. This indicated that short stories positively
contributed to the students' narrative writing progress. Kim and Zagata (2024) asserted
that reading and writing skills should not be separated as they involve receptive and
productive skills. Thus, both should be integrated.

Meanwhile, items that describe literature classes as beneficial with the
understanding of English text symbols and meanings easily ranked fourth among the
domains presented to the respondents. Symbolism in literature is using a person, situation,
or object to represent an idea or quality. Writers use symbolism to convey complex ideas
poetically without directly stating them (Glatch, 2023). On the other hand, meaning-making
is the process of a reader creating meaning from a text through a dialogue between the
reader and the text (Deyro, 2018).

Effective readers create meaning by comparing the literary world to their thoughts
and experiences. Likewise, the descriptive qualitative analysis by Abdalramahman (2023)
proved this true. The researcher claims that literary writings are understood as instruments
through which readers interact with the meaning of the text. Sometimes, particularly when
readers engage with the scenes, plays, voices in poetry, and events in fiction, it can arouse
and provoke them. A literary text's essential elements are its inventiveness and creativity,
which compel readers to react to it both critically and emotionally. It was discovered,
therefore, that including literature in English language classes fosters critical thinking
abilities in the pupils as well as creativity and unstructured conversations between the
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teacher and the learners. To put it briefly, literature appeals to students' feelings and
challenges them to think beyond the literal meaning of words.

In the meantime, the data revealed that the domain describing literature classes as
an instrumental tool for reading improvement, listening skills, and speaking skills, ranked
fifth, sixth, and seventh among the choices of the participants, respectively. Several
studies have proved the significant effects of reading literary texts on the improvement of
students’ writing, reading, speaking, and listening skills that lead to learners’ academic
success (Ameyaw & Anto 2018; Bigozzi et al. 2017; Iries and Suacillo 2016). Reading
improvement through literary texts was emphasized in the study of Chesnokova and van
Peer (2017). To sum it up, both studies state that reading literary texts promotes evaluation
as it allows readers to engage with the texts' content, form, and structure.

Through reading, individuals can analyze and interpret the themes, characters, and
messages conveyed in the literature. This evaluation process involves making critical
judgments, rationalizing personal responses, and assessing the texts' literary merit.
Reading also facilitates discussions and conversations about the language used in the
texts, further enhancing the evaluation process. Additionally, studies have shown that
reading literary texts can lead to multiple responses, including associations,
interpretations, personal responses, and evaluations. These responses demonstrate the
readers' understanding of the texts and their ability to make informed judgments.
Therefore, reading literary texts promotes evaluation and critical thinking skills.

Along with improving listening and reading skills, the respondents considered
reading literary texts positively affecting their speaking skills. In contrast with improving
listening skills, reading aloud is the primary way students can enhance their speaking
abilities. In their article, Hamrayevna et al. (2019) assert that the role of the relationship
between reading and speaking is very high. Most of the time, learners must pay more
attention to extending the vocabulary from reading to improve speaking skills. The
development of reading skills has benefited greatly from the significance of vocabulary,
which promotes speaking abilities. Expanding one's vocabulary by extensive reading
might enhance one's speaking abilities.

Meanwhile, fewer respondents considered studying literature to increase their
interest in English. This suggests that while literature may be beneficial for skill
development, it may not necessarily be a primary motivator for individuals to engage in
learning English. This contrasts with recent studies that consider reading literary texts
beneficial in fueling students’ interest in the classroom. Several studies have emphasized
that reading literary texts motivates learners, especially ELL and EFL learners. The same
is true with native speakers of the English language, such as learners from the UK and the
US.

Overall, the results demonstrate that literary texts can help language learners
become more proficient in speaking, writing, listening, and reading since they have
intricate grammar structures, rich vocabulary, captivating stories, and, above all, the
author's imagination (Koroglu, 2020). However, interestingly, despite finding it beneficial
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to their language skills, the respondents found it less effective in motivating them to learn
in their English classes than the studies that say otherwise. This may suggest that literary
texts may be beneficial to ELL and EFL learners but not necessarily to native English
speakers in their English Language Arts class.

Table 3 presents the respondents’ assessment of the perception towards literature
regarding cultural competence and awareness. The overall mean reflects a general
agreement among respondents, generally agreeing with the item indicating that literature
classes help learners to get knowledge about different cultures including values, behavior,
beliefs, and basic assumptions, obtaining the highest mean score, ranking first.
Correspondingly, Avetisyan and Karapetyan (2023) supported this by emphasizing that
literary texts, specifically fiction texts, are an effective means of systematic teaching of
language and culture.

A fiction text is the most effective means of developing intercultural competence. It
motivates and involves the reader in a kind of cognitive process, causes aesthetic
pleasure, and develops aesthetic taste and critical and creative thinking. Reading a fiction
text enables learners to master the behavior patterns characteristic of a given ethno-
cultural society, sociocultural markers, sociocultural norms, traditions, and rituals.

Subsequently, the domain relating to the benefits of studying literature in helping
identify the similarities and differences between respondents’ own culture and the culture
of others ranked second among the three domains presented to the participants. This
aligns with the study by Ferdiansyah et al. (2023) involving 78 English major students in
an Islamic university in East Java, Indonesia. The research intervention involved having
students extensively read and view local cultural materials, interview practice projects, and
collective reflections. In short, they were exposed to as many culturally relevant materials
as possible. At the end of these activities, the students had to write collective reflections,
record podcasts of their own, and follow focus group interviews. This study showed that
incorporating local culture into English language learning can result in greater student
engagement, increased cultural awareness and tolerance, and improved reflection
between students.

Lastly, literary texts being helpful in the development of intercultural sensitivity rated
the least. Based on this finding, the participants’ exposure to various literary texts did less
to facilitate a deep exploration of intercultural sensitivity. Instead, they may have only
provided surface-level insights into other cultures, focusing on basic aspects like cultural
facts or recognition without delving into deeper understanding or appreciation. This
suggests a limitation in the ability of the texts to foster genuine intercultural sensitivity
among the readers.

According to Mercan (2016), intercultural sensitivity requires developing
appropriate and efficient behavior in defining and evaluating cultural differences. These
characteristics include self-respect, self-control, open-mindedness, empathy, interactive
relationships, and refraining from prejudice or judgment. In fact, a study by Hsieh and Wu
(2023) found that using various constructivist strategies in teaching literature develops
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students’ writing skills and intercultural sensitivity, especially when using online
intercultural exchanges. Exposure to different cultures through literature helps students
develop empathy and a broader worldview and appreciation for diversity.

Meanwhile, Table 4 presents respondents’ perceptions of literature in terms of
personal growth and enrichment, showing general agreement. The highest mean scores
were tied among items stating that students can interpret and comment on texts based on
their understanding, literature helps them relate to others’ experiences, and literature
classes enhance critical thinking. This reflects a generally positive attitude toward
literature.

Several researchers have emphasized the effectiveness of literature as a
springboard for developing students’ critical thinking skills (Al-ami & Zid, 2015; & Erniwati,
2023). Utilizing literary texts in the lesson indeed offers a multitude of advantages.
Engaging with literary works written by people from various cultures, viewpoints, and
historical periods broadens our understanding of other people and our overall worldview
(Hill, 2023). Moreover, according to Criticism: Literature, Film, and Drama (2024),
researching, reading, and writing works of literary criticism will help you to make better
sense of the work, form judgments about literature, study ideas from different points of
view and determine on an individual level whether a literary work is worth reading. In short,
the study of literature exercises one’s critical thinking skills that can be beneficial in all
aspects of life and in any career in the 21st century or in this digital age.

Literary appreciation is a process of evaluating the text from an intellectual
perspective. One cannot say that they have read without appreciation of literature. Literary
texts contain significant human experiences that readers can relate to and learn from.
Erniwati (2023) asserted that literary appreciation helps readers to conclude the meaning
behind the literary works, their impact on life, values, motivations, and beliefs attached to
the literary works. It allows readers to have a better understanding of the emotions or
psychological attitudes of writers towards their works. This deeper understanding provides
the readers an insight or bird’s eye view of another person’s life and experience, thus
finding similarities with one’s own experiences.

Understanding literature is a challenging undertaking that requires basic skills such
as comprehension and vocabulary skills. Encouraging learners to read literature can also
be challenging in the motivational aspect. Even for native speakers of English, analyzing
and interpreting literature can be strenuous. With its complicated plot, highfalutin words,
and cryptic meanings or messages, literature can be difficult to interpret, especially for the
young. However, with the assistance of the right prompts and teaching strategies, these
challenges can be overcome. Teaching students to read and comprehend complicated
literary works is one of the main objectives of English language arts instruction.

The results indicated that the participants highly consider that they can interpret
and comment on literary texts according to their understanding of the text. This idea is
supported by research by Deane (2020), which confirmed that literary interpretation is a
practice that develops slowly, usually beginning in high school and never fully mastered
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by most people. Nevertheless, with the right guidance, it can be encouraged and fostered
starting in upper elementary and middle school. Considering that literary analysis is
thought of as a crucial technique, the researcher continues to require respondents to
engage habitually in certain practices, such as reading as well as rereading the text to
discover new possibilities of interpretation, participate in interpretive discussions, and
show a willingness to be open to new interpretations.

The domains acknowledging literature as a helpful tool for the respondents to learn
more about life and grow personally, intellectually, and emotionally; to participate in class
discussions, group work, and presentations, and as an important part of their personal
development ranked second, third and fourth respectively, significantly lower than the top
three domains on the table.

Literary texts reveal significant human experiences and meaningful knowledge
either from the writer’'s actual experience or based on their imagination. As mentioned,
literary appreciation goes beyond comprehension. It is the ability to make judgments of
the literary text, which also includes recognizing how it enriches people’s lives. Literature
can help students grow personally, intellectually, and emotionally. In short, it could enrich
a reader's cognitive, affective, and social development.

Personal growth through literature is not limited to pleasure reading, as it can also
be achieved in the classroom by carefully choosing texts and tasks targeting 21st-century
skills. These 21st-century skills include critical thinking, creativity, problem-solving,
collaboration, and the employment of multiple intelligences, which can be achieved
through certain approaches such as person-centered and needs-based approaches.
These tasks encourage students to create their own literary texts out of the array of texts
they were exposed to, which then leads to the discovery, understanding, and expression
of self, an important indicator of personal growth.

Bedard (2021) emphasized the development of students’ social aspect through
literature and the use of the correct teaching strategies to achieve it. In her article, the
author highlighted the significance of the students’ ability to feel and manage their
emotions. This practice is necessary as it would ensure that these emotions do not impact
students’ academic performance. Literary texts are essential in this practice. During
discussions, teachers can use literature and highlight the emotions felt by the characters.
Reflection on the character’s experiences would allow the readers to reflect on their own
experiences. By connecting with children’s imaginations, hearts, and minds, literature
allows us, the teachers, to attach that small invisible thread between us and students so
they can trust us and understand that we are there for them.

Student participation plays a crucial role in English proficiency and development. It
entails that a student was able to digest the inputs presented and had made something
out of it. The participants generally considered literature as helpful in encouraging learners
to sow the desire to take part in class presentations, class discussions and group work.
This result aligned with the study conducted by Sanchez (2023) which assessed the class
participation and proficiency in English of students with the use of survey questionnaires.
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Findings revealed that the participants were moderately participative in class undertakings
by orally answering questions, performing group works and board works, and role-playing.

Moreover, the respondents were also found to be proficient in English in terms of
reading, listening, speaking, and writing. Although the results presented evidence of the
significant relationship between class participation and reading proficiency, the results
implied that class participation and the reading proficiency of the respondents do not
directly relate to each other. The implication of these results allowed us to understand that
students’ motivation to participate in class actively does not equate with their proficiency
level, as there are other factors to be considered. However, it was clear that the use of
literary texts as springboards to encourage participation was effective.

The right teaching strategies can be used to encourage participation among
students. Novitasari et al. (2021) supported this notion by testing out the effectiveness of
using literature circles that aim to bring an enjoyable atmosphere to a class. Their study
aimed to find out the students' participation and perception towards literature circles in
reading class. The method was positively perceived by the respondents. Therefore, the
use of literary texts during instruction promotes participation, given the correct problems,
text, and strategy.

To promote students’ participation in English as well as enhance their reading
comprehension, Chi and Le (2020) strongly suggested promoting students' self-
confidence in every task they performed. Another important consideration is promoting
class participation by preparing stimulating and engaging learning tasks that would
encourage students to participate. This should be done in a pleasant classroom that
establishes a supportive and caring learning environment. Collaboration is a great way to
make the most out of the literature in the classroom. Data from the study of Araujo et al.
(2023) revealed that working collaboratively increased students’ motivation, allowing them
to understand literary texts better as they exchange opinions and points of view. Cultivating
a friendly, collaborative, and engaging learning environment when dealing with literature
in class is truly effective for learning.

Table 5 shows general agreement among the respondents in terms of the
assessment of their perception towards literature in terms of text selection and teaching
methods utilized. Teaching literature can be challenging for both teachers and students.
Several factors, such as poor learning environment, low language proficiency, lack of
motivation, and poor teaching strategies, can contribute to such undertaking. The data
implies that most of the respondents consider the teaching methods used by their teachers
to be interesting. Each learner is diverse in their way. Socratic or discussion methods might
be advantageous to vocal learners and intimidating to timid learners. Other students may
find collaborative work or projects fun and engaging, while students who are not social
may be anxious and shy. Hence, the teachers should carefully handpick the teaching
strategies and methods to accommodate all types of learners in the classroom.

These existing strategies have been widely used by teachers throughout the world,
and they are traditional ones. Although lecture and reporting methods are indeed effective
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strategies to develop among students a love for literature, new versions of those strategies
are emerging in the 21st century. Cox (2023) identified several ways on how to teach
literature in the 21st century. While lecture and reporting methods center on the individual
students, these methods encourage cooperation and collaboration. One method
introduced was active learning. This method allows learners to take charge of their own
learning by cultivating a student-centered classroom where students are involved in
discussions and group work.

Moreover, other methods introduced were gamification, which is the use of game-
like features in lessons to help students acquire knowledge of the instruction; project-
based learning, which employs real-life and hands-on learning that requires students to
collaborate with each other and encourages them to think critically; and culturally
responsive teaching which is very much applicable to the teaching of literature as it
encourages students to relate and explore other cultures aside from their own.

Employing these 21st-century strategies in teaching English and literature can
make our students globally competitive lifelong learners. Another way to effectively teach
reading to learners is through explicit strategy and strategy-based instruction. In their
article, Gu and Chinpakdee (2024) argue that explicit strategy instruction could assist
language learners in developing essential strategies for processing English texts. It also
discusses how strategy-based instruction can be effectively implemented in language
classrooms.

Aside from selecting the best suited teaching strategy, it is imperative that the
selection of appropriate and interesting literary materials be put into consideration. Often,
teachers follow what the curriculum prescribes the students to read. Brewer and Nunez
(2021) examined secondary teachers’ values and beliefs about text selection. The findings
revealed that the significant challenge teachers face is centered on whose literacy actions
they must focus on in the classroom, which are those of the students or the authors. Either
way, teachers were conflicted about prioritizing students’ engagement in class and
compromising the essence of the reading materials or vice versa. Moreover, deciding
whether to select religious or non-religious texts can be controversial. Ultimately, the study
suggests that teachers should be concerned with the distinction between student and
author-directed literacy acts and how they are enacted individually and collectively in
classrooms.

Calafato (2024) explored the literary skills of language teachers in Central Asia,
focusing on their creative methods, attitudes, and teaching practices. The study found that
reading preferences and creativity had a stronger impact on literary competence than
personal views on literature. It also highlighted literature’s role in promoting global
citizenship by exposing readers to diverse cultures. However, the lowest scores were in
text selection and design, suggesting a mismatch between the materials used and
students’ interests or needs. In the U.S., school districts choose the literature used in
classrooms, which must align with the school’s goals and student demographics. Meaning,
teachers and students have limited freedom in choosing texts.
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According to the California Department of Education (2023), many of the literature
selections available within the Recommended Literature List contain material that can be
considered provocative or controversial. Usually, students in the US read a minimum of
two novels for each school year, varying for each grade level. As of 2022, 12 states
required school districts to pick reading materials from a list approved by the state. In some
of these states, like Kentucky, Arkansas, and Delaware, the rules apply only to early
elementary grades. These mandates were created to support teaching based on the
science of reading (Doan & Kaufman, 2024).

Consequently, there are US states, such as Massachusetts, Rhode Island, and
Connecticut, that give teachers the autonomy to select literary texts. Knowing about the
factors considered in the selection process would enable them to gain insights of the
considerations made. Geoghegan (2019) explored the factors that influence high school
English Language Arts teachers’ specific selection choices to include in their curriculum.
In-depth interviews and survey results suggested that the three major factors that most
influenced these teachers were literary merit, fostering lifelong readers, and including more
multicultural texts. The thoughts and feelings of students had the largest influence on
literature selection, while the thoughts and feelings of parents, community, and
administration had surprisingly little influence on literature selection. This suggests that
teachers know what is best for their students as they are the ones who know their wants
and needs firsthand. Thus, it is imperative that teachers be given the autonomy to choose
the readings for their students.

Table 6 summarizes the data from the three domains, namely, language proficiency
and improvement, cultural competence and awareness, personal growth enrichment, and
text selection and teaching methods. The composite mean suggested an agreement
across all indicators, which means that participants, on average, perceive literature
positively. Cultural competence and awareness garnered the highest weighted mean,
indicating that respondents perceive literature as a valuable resource for understanding
cultural diversities and developing the ability to understand, interact, and communicate
with different cultures. Following a few points closely, personal growth and enrichment
ranked second, suggesting a moderately strong agreement among the participants
regarding the enhancement of their personal growth through literature. The participants
generally considered literature to have transformative power to expand their
understanding of themselves, the world, and others.

Language proficiency and improvement ranked next with a one-point difference
from the previous domain. This conveys a relatively strong agreement among the
participants, highlighting the significance of literature in the improvement of their reading,
writing, speaking, and listening skills. It is followed by text selection and teaching methods
ranking the least. This domain has a slightly large mean score difference or somewhat
lower intensity when compared with the previous three domains. Participants generally
perceive literary texts and teaching methods used by their teachers as interesting and are
based on students’ interests, needs and expectations. The gap between this domain and
the previous ones implies that text selections and teaching methods in teaching literature
could be improved.
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The respondents mostly favored the value of reading literary texts as a valuable
tool that allows them to relate to and recognize other cultures. The findings coincide with
the study of various scholars who explored the significance of developing students’ cultural
awareness by integrating literary texts during instruction. Ren (2023) emphasized the
importance of carefully crafting instruction not only to impart basic cultural knowledge to
students but also to design instruction that gradually stimulates their internal desire to
develop cultural confidence, understanding, and awareness. The goal is for students to
form the correct outlook, values, integrity, and rounded development toward other cultures.

As previously mentioned, Maricopa High School consists of a diverse population
and a mixture of cultures coming from different states of the USA and different parts of the
world. This phenomenon enables everyone to be open-minded and understand others’
cultures as they assimilate and accommodate them to theirs. The integration of literary
texts from other cultures enables them to attain an in-depth understanding of not only their
own cultures but also other cultures as well. When the text is interesting, students become
inquisitive and interested in the material, even going beyond the classroom and context.
Similarly, Hasan and Hasan’s (2019) research considered literature as a great avenue that
enables students to develop general awareness and identify similarities and differences
between their culture and other cultures.

Along with the teaching strategies employed by the teachers, students can develop
awareness, understanding, and respect for each other. Besides, Chen and Hu (2023)
concluded that cultural awareness includes a deeper connection with other cultures, such
as cultural stance, cultural identity, and cultural identification ability. These traits extend
beyond simple identification and comprehension of cultures. Researchers add that these
can be formed through interpreting, analyzing, and evaluating cultural traditions and social-
cultural phenomena reflected in the literary text they are reading. Wencun and Ping (2020)
claimed that this kind of cultural awareness can positively benefit learners by actively
learning and understanding cultural knowledge and flexibly applying it in the process of
cross-cultural communication, which is not limited to the target language culture.

These findings align with the study of Kozak and Recchia (2018), who concluded
that reading literature indeed fosters awareness and social understanding of the world
around them. This would be possible if the teacher is keen to implement fun, engaging,
and interactive activities in the classroom where students are given exercises related to
social understanding. This corresponds with Hassan and Hasan’s (2019) research, which
revealed that, indeed, literature contributes to students’ personal growth and active
participation in class. It has become a tool to increase their skills in thinking critically and
helping them to understand their own experiences as well as other people’s experiences.
Moreover, the results of their study showed student satisfaction in terms of the literary text
selection and teaching methods used.

More often, teaching reading strategies used by teachers revolve around silent
reading and question and answer strategies; however, implementing strategies such as
literature circles (Ismail et al., 2023), Kagan cooperative learning strategy (Shana et al.,
2019), and the utilization of higher order thinking questions (Musliha, et al., 2021) would
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enable educators to expand students’ cultural understanding and awareness of the world
around them. These approaches, although shifted from the traditional ones, are beneficial
in fostering not only students’ cognitive aspects of learning but also affective domains,
which is essential in the 21st century.

Table 7 displays a comprehensive view of the respondents’ views on literary reading
motivation in terms of intrinsic and extrinsic engagement. Cutter et al. (2022) found that
reading motivation is widely seen as a positive state and is positively correlated with
reading performance. As a result, it is crucial for academics and researchers to take this
into account. As a result, this research is seen to be very important for reading.

Among the items on the table, students make pictures in their minds when they
read a short story or a novel, gaining the highest weighted mean. This is a clear indicator
that students’ imagination is involved in their reading process, and it enables them to
comprehend the text they read. The role of imagination in reading literature is essential.
Imagination is like memory: it is a constructive activity that blends felt reactions with others’
voices, both real and metaphorical (Coley and Trasmundi, 2020). In short, using one’s
imagination in reading allows one to engage with the written text, which brings forth
understanding and comprehension.

Manolescu's research review from 2023 highlights the connection between
imagination and reading, asserting that language development is shown in relation to mind
and memory, with the idea of imagination added to strengthen its prowess. Thus, literature
is an ideal tool to enhance students' imagination as it enables them to experience history,
cultures, and other people's experiences through their minds. Words are magical; hence,
one of the ideal ways to experience this phenomenon is through reading, as stories can
bring inspiration, cultivate human values, and teach life lessons to students. Imagination
goes a long way as it extends beyond what is presented. Through imagining when reading,
learners grasp the feelings, experiences, and thoughts of the characters, and they can
develop connections and sympathize with them.

Overall, imagination plays a vital role in students' motivation to read. Providing
learners with opportunities to read interesting literature and employing the right teaching
reading strategies that align with their needs and interests would enable them to achieve
success. Panaou (2021) suggested the need to use approaches that enable students to
read radiantly and further explore more holistic approaches to engaging students’ special
imagination, which can even lead to social action. This means that fostering students’ love
for literature through imagination could inspire them to take their learnings to the next level
and be responsible members of society.

Meanwhile, based on the data, one subdomain shows respondents’ agreement
implies that the respondents agree that their attention is often shifted away when reading
a literary text. Extensive research has associated the lack of attention to the decline in
reading performance (Canoy and Loquias, 2022; Hicks, 2023, and Nema, et al. 2019).
Most students, especially at the high school level in the USA, become disinterested in
reading literature, finding it uninteresting. The pandemic also had a significant impact on
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students’ reading development. In the Boston region, the percentage of students identified
as at high risk for reading was doubled after the pandemic, soaring to 60 percent at some
high-poverty schools, according to a New York Times article by Goldstein (2020). This
percentage mainly included Blacks, Hispanics, non-fluent English speakers, and those
who come from low-income families to fall further behind.

One problem identified as the cause of this decline is the engagement challenge.
What is challenging for one student is often too difficult or too easy for another (Farley,
2022). Due to the learning styles and student diversity inside the classroom, engaging
students becomes a challenge. Therefore, it is imperative to carefully select and
differentiate teaching strategies and assessment methods to suit the needs and interests
of individual learners. Consequently, the type of literary chosen texts plays an essential
role in students' engagement. Students often fail to engage with some pieces of literature
due to the complexity of language in the texts, the relatability of lifestyles and themes, and
students' inability to see themselves in the text (Dunford, 2021). Text selection is a crucial
part of the teaching process. Again, considering students’ levels, interests, learning styles,
and needs is imperative for engaging and successful learning.

Meanwhile, item number eight on the table indicates that respondents agree that
they are free to express and discuss their opinions with others in class about a short story
or a novel. This result contrasts with the study of Li et al. (2023), which found that although
students have opinions and want to share them, they tend to hesitate to express them
depending on how they trust the people around them. Being able to freely express one’s
opinion in any situation, especially in the classroom, develops confidence and motivates
one to perform better. However, it is not an easy undertaking.

A study by Hikmah and Matulessy (2022) found that the factors that affect students'
confidence in expressing their opinions are internal. Thus, negatively impacting their self-
confidence and preventing them from expressing their opinions in class. At the end of the
day, it is truly imperative for teachers to establish rapport with their students and create a
friendly learning environment that cultivates trust and understanding between the learner
and teacher. The role of the teacher is very significant in making this possible.

A general agreement from the respondents on items indicating that respondents try
to finish reading on time; they like to read short stories or novels very much, and they can
concentrate more than they used to when reading short stories or novels. When clustered,
these indicators suggest that the respondents generally have a positive attitude toward
reading as they consider time and focus as essential factors for reading success at the
same time. They generally expressed their interest in reading stories. It is a fact that a
positive attitude towards reading contributes positively to academic success.

The findings contrast with several studies and assessments in the United States
and around the world. The United States’ recent national and international standardized
assessments reported significant setbacks in American students’ reading competence. A
test for reading proficiency administered by the National Center for Education Statistics in
the USA in 2019 found that two out of three children did not meet the reading proficiency
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standards set by the National Assessment of Educational Progress. Moreover, the report
raises concerns about the country’s fourth and eighth graders’ declining competence in
reading literature and academic texts. Furthermore, results from the study of Costino-
Sanoria and Oco (2023) indicated that the respondents’ reading performance was at a
frustration level due to the insufficient support given to students in the practice of reading.

Despite the number of research reports on the decline of reading interests among
students, the respondents in this study’s positive attitude toward reading can be attributed
to the fact that English is their first language or they have developed native-like
competence in English due to their time spent in the country. It could also be attributed to
the types of reading materials and teaching strategies selected for students. Crivilare
(2019) found that female students found enjoyment in reading compared to male students.

While the mean scores of the said indicators are slightly lower than the previous
ones, the respondents still generally agreed about the positive rewards of reading stories.
This is exhibited through item five claiming that reading a short story or a novel makes the
respondents feel good, and item six, indicating that the respondents find the reading of a
short story or a novel extremely rewarding. These findings imply that the respondents find
satisfaction in reading as they find it pleasurable.

Dhaliwal (2023) states that currently, children and young adolescents are
increasingly spending their leisure time engaged with screens or viewing their favorite
television programs. Consequently, there has been a notable decline in reading interest in
recent years. According to Clark et al. (2023), 64% of individuals within the 0-17 age group
express a preference for playing video games or watching television instead of reading.

On a related note, due to the persistence of state-mandated testing, state
curriculums, and an ever-increasing push to incorporate more technology into the
classroom in the USA. These factors decrease students’ time for reading in the classroom.
Thus, instead of reading full novels, texts are limited to excerpts that serve as a
springboard to practice a specific skill. Kueng (2022) indicated that multiple factors
contribute to the love for reading. Therefore, if educators desire to instill a love for reading
in their students, these factors should be considered.

Table 8 reveals a generally positive consensus among respondents regarding the
intellectual and cognitive benefits of literary reading motivation. Key indicators show that
satisfaction in reading performance and comprehension of stories ranked second and
third, suggesting students feel fulfiled and understand the texts well. Additionally,
respondents appreciate having multiple ways to process stories and engage in prediction
before reading. However, they reported less effort in identifying essential elements of texts,
and the ability to overcome difficulties in understanding was ranked lowest, indicating
some challenges remain in their reading experiences.

The findings reflect students’ cognitive and intellectual engagement when reading

literary texts. According to Jang et al. (2022), cognitive engagement involves the reader's
motivation to read and the ability to apply metacognitive strategies during reading. It
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reflects children's level of cognitive effort while reading. For example, the extent to which
they put into place strategies to support their comprehension (Smith and Jones, 2023).

When students are cognitively engaged, they are more likely to perform reading
tasks while reading, such as unlocking unfamiliar words, working out word meaning,
making connections, and monitoring comprehension (Miyamoto et al., 2019). In short,
cognitive engagement relates to reading skills that connect motivation and
comprehension. When students are cognitively engaged, they can understand the
message of the text read. Students who are cognitively engaged find meaning and value
in learning tasks. They are attentive, committed, and persistent until they complete tasks
because they see the value in them (Knight, 2023). Hence, it is safe to say that cognitive
engagement among students leads to a more positive and motivated perspective on
learning. Students who have poor cognitive engagement can be observed as otherwise.

The value of cognitive engagement in reading is great. Students are intrinsically
motivated to read and willingly engage in the material when they are engaged in reading.
Students’ positive experiences with texts affect their identity as readers, impacting their
desire to read. Students who see themselves as readers are more likely to personally,
aesthetically, and critically engage with texts (Cremin & Kucirkova, 2020).

Comparably, Jang et al. (2022) found that readers who were strategic, internally
motivated, and engaged exhibited resilience. Their reading engagement gave them
resilience and aided in their attainment of high reading competence. In order to develop
resilient and strong readers, reading motivation and metacognitive techniques were
necessary, and they served as crucial links between digital reading practices and reading
accomplishment. Furthermore, they discovered that as digital reading raises students'
reading achievement, it has a favorable impact on reading motivation.

Wang (2023) examined the reading engagement profiles of 12,058 Chinese
adolescents based on their patterns of behavioral, cognitive, and emotional engagement.
The results revealed that students with a higher reading self-concept were likelier to exhibit
a pattern of moderate to high engagement. Students with higher engagement patterns
attained higher reading achievement. Moreover, it was discovered that Chinese
adolescents showed multiple reading engagement profiles that were different concerning
self-concept and reading literacy. With this, the researcher suggested that teachers should
be aware of subgroups of students displaying different reading engagement patterns and
be able to evaluate and then address them with appropriate instructional practices.

The effectiveness of an additional, multi-component adolescent reading
intervention was investigated by Donovan et al. (2017) in relation to middle school pupils
who did not meet proficiency levels on state literacy testing. The results confirmed the
theory that behavioral engagement helps struggling teenagers improve as readers and
that reading competence is further enhanced by teachers' assessments of their students'
emotional and cognitive engagement.
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There are three types of learning engagement: cognitive, behavioral, and affective.
Learners’ level of engagement can be a predictor of learning outcomes. A study by Li et
al. (2023) explored the interactions between these three subsets of engagement to
determine how they affect reading engagement. The researchers found that the
relationship between these subscales is complicated. It was revealed that cognitive and
behavioral engagement are constant predictors of learning outcomes, while the affective
aspects or emotions affect cognitive and behavioral engagement. Cognitive engagement
is moderated by behavioral engagement. Similarly, Urfali and Ungan (2023) were to
analyze the motivational and cognitive elements that contribute to reading comprehension.
They discovered that reading comprehension is statistically significantly predicted by
cognitive and motivational characteristics.

This implies that engagement subscales are interrelated as one affects or mediates
the other, facilitating learning outcomes. Moreover, cognitive engagement does not work
inisolation. Instead, it can be affected by behavioral or affective factors. Academic success
may be manifested when students demonstrate the ability to think about their thinking
while reading and exhibit a positive attitude toward reading. Additionally, students’
emotions play a vital role in their cognitive engagement. The emotional state of a student
can affect their academic performance, whether positively or negatively.

Purposeful cognitive engagement is the application of metacognitive strategies
such as self-questioning, monitoring meaning, and seeking to understand new vocabulary.
A strong reader is purposive in reading and excerpt efforts for comprehension (Lee et al.,
2022). The success of cognitive engagement would highly rely on the hands of the
teachers. The teaching strategies and learning materials the teacher uses would
significantly affect students’ cognitive engagement, especially in areas where pleasure
reading may not be given importance (Cremin & Scholes, 2024).

The results reflect a favorable implication on the response of the students toward
texts selected for them to read in class and the way these texts are tackled. Students’
positive experiences with texts affect their identity as readers, which in turn impacts their
desire to read. Students who see themselves as readers are more likely to personally,
aesthetically, and critically engage with texts (Cremin & Kucirkova, 2020).

Table 9 presents the respondents’ data on literary reading motivation in terms of
emotional connection and empathy, which shows that they agree with all the indicators.
The indicator related to the respondents’ freedom to discuss their opinions with their peers
ranked first. It is challenging to convince students to read aloud, especially if the affective
filter is high due to students’ fear of being judged, especially when dealing with pre-
adolescent students at the high school level.

Expressing opinions freely in class is an essential part of student participation and
development. This result resonates with the study of Drexlerova et al. (2019), which
confirmed a strong link between a given student’s talk time and a number of utterances
featuring reasoning and that of student achievement. When it comes to the duration of
student talk time, it was discovered that classes that encourage students to talk more had
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better academic outcomes. This positive link was observed regardless of students’
socioeconomic background or gender. Encouraging students to share their opinions by
asking open-ended questions instead of basic ones that would only generate memorized
facts would help strengthen critical thinking skills.

Related indicators were observed side by side with the previous one mentioned.
ltem number two relates to the respondents’ opinions, feelings and expectations being
taken into consideration in reading short stories and novels and placed on the second
spot. A few points would place the fifth item relating to the feeling of confidence when
expressing the respondents’ personal opinion and it is closely related to the second one.
This indicates that the respondents generally acknowledge that their opinions in the
discussions after reading a short story or novel are being taken into account and that they
are feeling confident in expressing them.

Teaching high school students can be a trivial undertaking. It is a stage of self-
discovery and a phase when teenagers navigate through the complexities of life, and
finding their voice. Giving them the opportunity to express their opinions is a great way to
boost their confidence. According to Miller (2021), allowing students opportunities to
express these opinions is especially beneficial when applying our content standards to
real-world scenarios. When a person finds their voice, opinion, or core values through
writing, their potential is unlimited.

Similarly, the findings align with the research of Akbari and Sahibzada (2020), who
examined the impact of students' confidence levels on their learning process. Their study
revealed a range of confidence among students, with some displaying low confidence
and others high. Importantly, they found that higher levels of self-confidence were
positively associated with increased classroom participation, goal-setting, interest in
lessons, reduced anxiety, and a greater sense of comfort with both teachers and peers.
These factors contributed to students' willingness to share their ideas during class.
Fostering self-confidence in students creates a supportive learning environment where
they feel at ease, ultimately enhancing their academic performance and engagement.

Ahmad (2021) who found that the three major causes of students lacking
confidence in class are being forced by the teachers to answer a question, getting nervous
to speak in front of the class. These classroom practices may be threatening, especially
for introverted students, hence, they should be mitigated. Developing students’ self-
confidence is not only the task of the teachers; it should also be done at home. Adolescents
should get active guidance from their parents and teachers in order to boost their academic
self-efficacy and self-esteem. A strong support system provided by parents and teachers
is integral to providing support and enhancing students’ academic achievement Lan et al.
(2022).

The study of Suhendri (2022) investigated how read, example, decide, and write
strategy with peer support affect students’ learning outcome. The results proved that the
said strategy coupled with peer support significantly improved students' achievement in
the reading comprehension class. In other words, students positively embraced the
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teaching strategy with the help and support of their peers, creating a supportive learning
environment.

A similar study on peer engagement using social collaboration by Bjorn (2023)
conducted a study that involved a strategy called social collaborative annotation on
reading comprehension. As the previous study mentioned, the results indicated that peer
support enhanced learning as students asked questions and learned from each other’s
ideas in real-time. This enables them to correct mistakes, utilize different strategies, and
improve comprehension and confidence. Overall, the utilization of the right teaching
strategies in reading, along with the cultivation of a supportive learning environment that
enables peer support, could eliminate self-doubt and fear among students.

All indicators present a general agreement among the participants regarding their
views on literary reading motivation in terms of emotional connection and empathy, except
feeling his or her classmates listen carefully when someone is reading a short story or
novel in class and fell on the last rank. This implies that during reading sessions in class,
where they are given the opportunity to read aloud either during popcorn reading or
random selection; however, their fellow students may not be paying attention as they read.
This raises the concern of reading and listening attention in class when it comes to student-
led read-alouds.

Kassim (2019) claims that encouraging students to read aloud in class enhances
students’ reading comprehension and literacy levels; therefore, reading aloud is a good
strategy. Idris et al. (2021) add that reading aloud in class allows students to improve their
skills in understanding, analyzing, and interpreting the text. Moreover, it makes reading
more enjoyable and motivating, allowing students to absorb information from the text.
However, the results suggest that students generally disagreed when asked if they think
their classmates carefully listen to them when reading. This may result to decreasing in
confidence levels, which could lead to a decline in motivation to learn in general.

Reading anxiety has been explored by many researchers throughout the years. The
results of these studies prove that it is a concurrent phenomenon among students and a
growing concern among educators as it is affecting learners’ comprehension, leading
towards academic concerns (Carpizo and Ramos, 2019; Mardianti et al., 2021; Syafitri
and Wahyuni, 2022).

In a study that investigated academic reading and perceived difficulties of students
in their reading comprehension by Rahmat et al. (2020), a reader's fear of reading can be
influenced by a variety of elements, including their background and culture, general
reading proficiency, vocabulary, grammar, and style of instruction. The result of this study
is consistent with the study of Anggrarini et al. (2024), which specified the reasons why
students are anxious, including the fear of making errors, unfamiliar topics, unfamiliar
vocabulary, and unfamiliar culture. These apply to all types of reading activities, including
read-aloud. Based on empirical evidence, it can be inferred that peer factors may be a
minor hindrance in students’ reading anxiety. The slight percentage mean score difference
between the students’ agreement and disagreement on the table could mean that the
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effects of their classmates not paying attention when they are assigned to read aloud in
class may not be a major hindrance to their reading performance or motivation. This may
be ameliorated through classroom management measures that redirect students to pay
attention in class so that the reader feels that they are interested in what he or she is
reading.

Table 10 summarizes the data gathered from the three domains, showing the
respondents’ general agreement toward literary reading motivation, where intellectual and
cognitive engagement was on the first place. This means that the respondents are actively
involved in learning and exert efforts in understanding the material beyond the
comprehension level.

When students apply metacognitive strategies during the reading process, they
exhibit cognitive engagement. This includes the desire to understand new vocabulary,
word meaning monitoring, and self-questioning. The respondents’ quantitative responses
indicate they claim to do well at reading a short story or novel, are satisfied with their
performance at reading, and comprehend the message of the story or novel they have
read.

Students are intrinsically motivated when they find reading enjoyable. Readers who
are motivated by something other than information decoding can have a meaningful
reading experience. The responses by the participants show how important internal
motivation is for developing active reading skills that eventually lead to reading
competency. Readers can utilize their imagination as a creative tool to increase the value
and enjoyment of reading. According to Luther (2022), reading motivation is crucial for
reading accomplishment, and teachers must help all students, regardless of grade level,
connect with the texts that revive their love of reading and learning.

Empathy determines the reader's relationship to the text. The same empathy skills
that are used to understand actual people can also be applied to fictional characters in
literature. The respondents’ answers highlight the importance of developing empathy as it
applies to bridge knowledge gaps and build relationships with people in the real world.
With empathy, readers can relate to the thoughts and feelings expressed in the text and
make sense of other people's circumstances. In their study, Regina and Roza (2022)
emphasized how reading helps children become more empathetic toward early learning
and increase their reading comprehension.

Table 11 outlines respondents' literary appreciation skills in textual analysis,
highlighting that understanding character introductions ranked first, indicating ease in
recognizing characters and fostering immersion in the text. ldentifying plot parts and
understanding the title's purpose followed closely in second and third place, emphasizing
their importance in developing literary appreciation. The identification of the author's point
of view and imagery ranked fourth and fifth, respectively, while understanding the prime
scheme used by the author was ranked last, suggesting some areas for further
development in respondents' analytical skills.
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According to these results, literary appreciation can be defined as the process by
which a reader of a literary work gains a thorough understanding of the subject and gains
personal insights into the introduction of the characters, which helps students comprehend
the structure of the literary composition. Magulod (2018) emphasized that the skills needed
to study literature vary from those needed to read comprehension texts. It allows the
learners to realize the value and beauty of the literary text and they can feel the connection
and learn from it.

As the author allows the development of character and plot, the reader helps
explain the character and plot. It also promotes an emotional relationship between the
reader and the book, even the author. On the other hand, Magulod (2018) shared in a
study that recognizing the parts of the plot leads to determining the order of events in the
text, which can be required for the readers' development of their literary appreciation
abilities. Thus, this will be possible through teachers’ use of literature-based learning
strategies so that their students can read texts. The integration of these activities not only
fosters a deeper understanding of the text but also enhances the critical thinking skills of
the learners. Reviewing the students' ability to appreciate the literature will inform teachers
about the scope of ways in which they can help their students become more competent
readers.

The Albert Team (2023) suggested that understanding an author’s point of view
allows the readers to dig deeper into the underlying motivations and intentions behind their
words. This will help the readers understand the unique perspective, opinion, and biases
of the author. They might see things in a way that is different from the reader’s
experiences. It will result in triggering their interest in reading the text. Also, acknowledging
the writers' perspectives is crucial for improving the learners' literary appreciation skills as
it helps understand the author's reason for writing the story, which is either explicitly stated
or suggested. Furthermore, before they can select a position and provide evidence to
support it, readers must understand the arguments, claims, and lines of reasoning made
by the writer.

According to Richards (2020), it is not appropriate to keep repeating the same
words and phrases because this is a poor style. Thus, to help students appreciate the
literary text they are reading and studying, it is important for them to explore and
comprehend the writing styles, topics, storylines, moods, diction, use of figurative
language, literary devices, and other features. Also, it establishes the extent to which
students comprehend the literary text in the classroom beyond comprehension level. As
stated by Abida (2016), the pleasure derived from reading literature is rooted in interacting
with subjects and ideas that have inherent interest. This is true because readers relate
what they read to their personal lives by addressing ideas, objects, emotions, and events
that all add to their experience or what they can imagine.

Overall, when readers’ literary appreciation abilities are strengthened, they can
demonstrate a higher level of comprehension when reading literature. As a result, they will
improve their understanding of human emotions, perceptions, themes, and ideas in
addition to the meaningful human experiences that are conveyed in the literary texts. As
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a result, using creative learning activities will add excitement to both teaching and reading
literature.

Table 12 presents respondents’ assessment of their literary appreciation skills in
interpretation, with an overall agreement indicated by a composite mean score. The
highest ranking item was related to determining the tone, mood, and style of the author,
suggesting respondents feel confident in this area. Following closely was the ability to
judge texts where generalizations, assumptions, hypotheses, theories, and arguments are
formed. Lastly, recognizing evidence that supports a universal truth or philosophy ranked
third, indicating a solid but slightly less developed skill in this aspect of literary
interpretation.

Interpreting a text can be challenging for students, especially when considering
different factors like the author’'s mood and style, the arguments mentioned in the text, and
evidence proving a particular philosophy. Table 12 shows that all the skills are being
considered by the respondents. As mentioned by Anigbogu and Uwakwe (2019), reading,
determining, comprehending, and evaluating a literary work's theme, author’s tone, mood
and style, use of figurative and non-figurative language, and other components are known
as literary appreciation. Literary appreciation, then, is any attempt to analyze and assess
literary works to express thoughts about them. It is hard to argue that one has read a
literary work if one has not tried to appreciate it. Knowing about the themes, tone, mood,
literary techniques, author’'s purpose, and more proves the depth of students’
understanding of a literary work.

Moreover, it is crucial for literary appreciation to evaluate the work based on
generalizations, presumptions, theories, and arguments. This is supported by Magulod
(2018). He mentioned that enhancing students' ability to evaluate texts that contain
assumptions, theories, hypotheses, arguments, and generalizations is another crucial
aspect of teaching literary appreciation. Students are required to understand the
arguments, claims, and lines of reasoning put out by the writer before they can decide or
provide evidence to support it. The way the readers observe and critique literary works
reflects their varied perspectives, personal attitudes, values, and reading and observing
skills. On the other hand, creating one’s hypotheses about the text will be difficult. It is
because according to Nguyen and Nguyen (2020), understanding the author's arguments
can be quite challenging even for native English speakers, as literary texts contain different
interpretations.

As mentioned by Hikmah & Matulessy (2022), internal factors influence students'
confidence in voicing their thoughts. Hence, they are still able to identify evidence
supporting a thesis or universal truth. However, it is not an easy task. Being able to openly
voice one's opinions in any setting, particularly a classroom, boosts self-esteem and
inspires improved performance. Therefore, as a result, their self-confidence would suffer,
and they would be unable to voice their ideas in class. In the end, teachers need to build
relationships with their students and foster a welcoming classroom atmosphere that fosters
mutual respect and understanding. Asking open-ended questions rather than simple ones
that would merely elicit information from memory will encourage students to articulate their
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thoughts and hone their analytical skills. This is made feasible in large part by the teacher's
position.

Table 13 demonstrates the respondents’ literary appreciation skills in terms of
contextual understanding, suggesting agreement in all mentioned indicators based on the
indicators. According to Lustyantie (2015), the application of Contextual Teaching and
Learning (CTL) is one of the teaching methods that emphasizes the role that nature plays
in the learning process. This makes the classroom more engaging and meaningful since
students apply what they learn to real-world situations. Therefore, this approach can help
develop students’ ideas by learning meaningfully and working on their own, finding their
own, and reconstructing new knowledge and skills on their own.

The assessment of respondents’ literary appreciation skills reveals that the highest
mean score was associated with the ability to conceptualize imagery in the author's
language and develop enrichment activities such as artworks, creative dramatics, and
story writing. Following this, relating the story to their own lives received a strong positive
response, indicating a personal connection to the text. Recognizing personal philosophy
based on the theme of the solution ranked next, while the ability to find answers or
solutions to lifelong problems ranked last, suggesting that while respondents are engaged
in creative interpretations, there are areas for growth in connecting literature to broader
life challenges.

The findings reflect the respondents’ skills in appreciating literary texts through
contextual understanding. According to Ismaill et al. (2018), some students struggle to
comprehend and analyze literary texts because they have limited knowledge of the
writer/poet's relationship, the text's historical context, and the literary work's theme or
themes. Thus, various modes of thinking that readers engage in when reading literary and
non-literary texts are among the primary causes of these issues. The reader's
interpretation and methods for understanding a book may be influenced by these various
ways of thinking. When reading and comprehending a literary book, a reader typically
considers variables such as the human condition, the author’s perspective, interactions
between events, emotions, and eventualities. In contrast, when reading a non-literary text,
a reader typically uses the topic as a guide to understand the content.

Moreover, Lustyantie (2015) presented seven steps to easily come up with
enrichment activities that can be implemented to understand a literary text. This includes
cultivating students' ideas about learning more meaningfully independently by means of
self-discovery and reconstruction of newly acquired knowledge and abilities. Furthermore,
it involves expanding the scope of inquiry to include all subjects, then promoting a culture
of curiosity in the students by encouraging them to ask questions, forming a "learning
society" through group study and the presentation of a "model” that serves as an example
of learning, concluding the meeting with reflection, and finally carrying out the assessment
in a variety of methods.

In addition, the Curracubby Team (2022) stated that students who participate in
enrichment activities are more engaged because they are more interested in what they
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are studying. Engagement is an essential factor in encouraging the students to participate.
When students feel challenged, they are more likely to be inspired to participate in class
lessons, activities, and conversations, more especially in reading long texts. Students who
read independently often grow excited about what they are learning. They can have
graphic novels, dramas, recitations, creative expressions like poems based on the book
they have read, and even apply discussion questions are necessary enrichment activities
to appreciate literary texts.

On the other hand, learners participate in activities that allow them to understand
the assigned text, thereby helping them recognize their personal philosophy based on the
theme. Magulod (2018) said that it was discovered that literary appreciation affects how
well kids read literature. More literary understanding would also arise from improved
literary appreciation skills. Students are therefore capable of reading beyond
comprehension.

Furthermore, they can investigate the feelings, perceptions, concepts, and
important human experiences that are expressed in many literary works while they read,
wherein they discover solutions to personal issues or questions. With the use of these
discoveries, teachers will be able to create creative lesson plans and evaluation
techniques that will help children become more proficient readers. Therefore, Therefore,
there exists a relationship between learners' reading performance and their ability to
appreciate literature.

Table 14 shows the respondents’ responses about their literary appreciation skills
in terms of critical thinking, wherein respondents generally agreed on. According to
Ramadhana (2022), the ability to think critically is one of the most important abilities. It is
important to develop critical thinking abilities at an early age so that students can develop
innovative and critical thought processes.

As mentioned by Abida (2016), assessing, evaluating, drawing conclusions, and
analyzing arguments are closely related to critical thinking. Furthermore, a literary text has
a lot of features that call for in-depth reading and critical analysis. Literature offers
language learners a wealth of linguistic opportunities and authentic language examples.
Learners must deal with the intended meaning of a text when presented with genuine
language samples from real-world contexts. They unintentionally learn about a wide range
of linguistic structures, meanings, and applications.

The indicator recognizing various beliefs, values, and customs based on different
cultural assumptions ranked first. This was closely followed by the indicator of effectively
collecting and processing data using critical thinking. This suggests that the respondents
have a wide range of different beliefs, values, and customs which can be present in a
literary text. Lok et al. (2022) highlight that literature education improves language skills
and cultural awareness by immersing students in authentic contexts, thereby reinforcing
the idea of real-world relevance in language learning. Additionally, Mita (2018) emphasizes
that teaching literature fosters deeper learning through ethical dilemmas in texts,
enhancing civic education and social responsibility. This could actually lead to critical
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thinking as students are able to communicate their thoughts, make deductions, explain
cause-and-effect relationships, compare facts, and apply concepts they have learned from
literature to new contexts.

On the other hand, the subdomain, connecting, interpreting, and successfully
relating issues or problems depicted in the literary text to the world, which helps
respondents understand their reality, falls under rank five. Although the verbal
interpretation says that the respondents agreed, it garnered a low rank. This indicates that
the respondents may not relate the issues present in a literary text to understand reality.
However, as stated by Kozak and Recchia (2018), reading literature does, in fact, increase
one's social consciousness and understanding of the world around them. This could
happen if the teacher is eager to introduce enjoyable, thought-provoking, and participatory
activities in the classroom when students work on social comprehension tasks.

Indicator number five, identifying and interpreting the author’s choices in content
and structure to solve real-world problems, ranked lowest, with a mean score of 2.86.
While teachers often rely on silent reading and question-and-answer techniques,
incorporating alternative strategies can offer students a wider perspective on global and
cultural issues. These less traditional approaches support both emotional and cognitive
development, which are essential skills for learners in the 21st century.

Table 15 presents the summary table showing the literary appreciation skills of the
respondents across textual analysis, interpretation, contextual understanding, and critical
thinking. The composite mean suggested an agreement on all indicators listed which
means that the respondents embody skills in appreciating literary texts.

Among the indicators, textual analysis ranked the highest, which indicates an
agreement among the respondents. Magulod (2018) asserted that the abilities needed for
literary analysis are different from those needed for comprehension reading. It enables
students to see the literary text's worth and beauty, experience its relationship, and get
knowledge from it. Hence, uttering the same words and phrases repeatedly is
inappropriate. To help the students better appreciate the literary text they are reading and
studying, they must explore and comprehend the writing styles, topics, storyline, mood,
diction, use of figurative language, literary devices, and other features. Furthermore, it
determines the degree to which students understand literary work beyond comprehension
in the classroom.

On the other hand, literary appreciation skills in terms of interpretation ranked
second. Students may find it difficult to interpret texts when they consider several
elements, such as the author's tone and style, the arguments made in the book, and
supporting data for a specific ideology. Furthermore, a critical evaluation of the text based
on assumptions, ideas, arguments, generalizations, and hypotheses is crucial to literary
enjoyment. The findings of Magulod (2018) support this. Another important part of teaching
literary appreciation, he said, is to help students become more adept at analyzing texts
that have assumptions, ideas, hypotheses, arguments, and generalizations. Before they
can simply choose a position and provide evidence to support it, students must understand
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the arguments, claims, and thoughts that the writer or author has communicated. Readers'
various views, attitudes, and values, as well as their abilities to read and notice, are
reflected in how they observe and evaluate literary works.

Falling under rank three is the fourth indicator, critical thinking. As stated by
Ramadhana (2022), one of the most crucial skills is the capacity for critical thought. Early
development of critical thinking skills is crucial for students to acquire both creative and
analytical cognitive processes. Moreover, numerous elements of a literary text demand
close reading and analytical thought. Language learners can find many linguistic
opportunities and real-world language examples in literature. As authentic language
examples from real-world contexts are offered to learners, they must deal with the text's
intended meaning. They acquire knowledge of a vast array of linguistic structures,
meanings, and applications without intending to.

Posing on the last rank is the third indicator, contextual understanding. The
application of Contextual Teaching and Learning (CTL) is essential, according to
Lustyantie (2015), to increase the relevance and engagement of the lesson. However,
some students have trouble understanding and analyzing literary writings because they
do not know much about the relationship between the writer and poet, the historical setting
of the text, or the theme (or themes) of the literary work, as mentioned by Bhebhe (2023).

Thus, enrichment activities might help in improving this. Curracubby Team (2022)
said that feeling challenged in the classroom, particularly when reading lengthy texts, is
likely to increase students' motivation to participate in classes, activities, and
conversations. Independent readers frequently develop a passion for the material they are
studying. As essential enrichment activities to understand literary texts, students can have
graphic novels, dramas, recitations, and creative expressions like poems based on the
book they have read. Students can even apply discussion questions.

Table 16 presents the comparison of responses on the perception towards literature
when grouped according to profile. It was observed that there was notable variation when
grouped according to sex except for cultural competence and awareness, on personal
growth enrichment when grouped according to age, and when grouped according to grade
level since the obtained p-values were not as high as the alpha level. This shows that the
answers vary statistically, and based on the post hoc test conducted, females who are 19
years old and above and grade 12 have better assessment than others. Any language
alleviates gender stereotypes and biases through patterns and word associations. The
perception of literature is particularly influenced by age, gender, interests, and prior
experience.

Jabbar and Warraich (2022) found that girls read more frequently than boys.
Furthermore, girls like fiction, while boys like nonfiction. Moreover, girls opt for online
materials, but boys prefer printed materials. While girls are influenced by the reading habits
of their mothers, boys are also influenced by the reading of their fathers and peer groups.
Besides, Frijters et al. (2020) examined reading performance and motivation across
gender. In their studies, they established how reading time affects reading performance
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and internal motivation, which are positively correlated, but reading performance and
extrinsic motivation are negatively correlated.

This aligns with the findings by Auxier, et al. (2021), predicting that boys and men
in almost every country will spend less time reading books and read them less frequently
than girls and women. The reason behind this phenomenon can be traced back to a child’s
early years. The study found that reading habits are often formed in childhood and
adolescence, and studies show that fathers are likely to read themselves, which means
that at a formative stage, children are less exposed to male reading role models.
Additionally, men and teenage boys are more likely than women and teenage girls to
choose other entertainment activities, such as gaming, over reading (Perrin, 2018).

Studies over the years show that there is also a gender gap in reading ability and
comprehension among boys as they are getting less practice. It has been documented
that, on average, female students tend to outperform male students on verbal and reading
tests (Balart & Oosterveen, 2019). According to Claudia Bauchman, a professor of
Sociology at Ohio State University, the main reason for the shift in achievement is that
years ago, a boy not doing well in school had no serious implications for his future. He
could still get a well-paying job. However, over time, those jobs have diminished. Today,
academic performance is a significant part of one’s future.

Addressing this lingering concern can strike a balance between boys’ and girls’
academic performance. Recent studies suggest that boys are more visual learners and
that they are more engaged with texts that reflect their interests and experiences.
Exposing them to graphic novels and non-fiction texts (Savic, 2022) and using visual aids
and graphic organizers that would help them organize information (Trang, 2023) would
capture their interest in reading. Additionally, having male mentors who are enthusiastic
readers can influence male students’ positive attitude toward reading more positively.
Brown et al. (2023) suggested that programs that connect boys with male role models who
value and practice reading can be beneficial.

Table 17 illustrates the comparison of responses on the literary reading motivation
when grouped according to profile. It was observed that there was a noteworthy difference
when grouped according to sex and grade level since the obtained p-values were not as
high as the alpha level. This implies that the responses differ statistically, and based on
the post hoc test conducted, females who are in grade 12 have better assessment than
others. Reading motivation affects learning and cognitive development. Although reading
motivation may differ across age, and gender, students who are well-motivated for reading
driven by personal interests and curiosity are passionate about understanding and
evaluating the text better.

Chiong et al (2021) compared the reading comprehension of male and female
students on Edgar Allan Poe's works. According to the research, female students had a
greater understanding for literary works, which helps teachers in developing customized
lesson plans or differentiating instruction to meet the knowledge gaps between the gender
groups.
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Table 18 presents the comparison of responses on literary appreciation skills when
grouped according to profile. It was observed that there was a significant difference when
grouped according to sex except on Interpretation, on Interpretation and critical thinking
when grouped according to age; when grouped according to grade level except on
interpretation because the obtained p-values were not as high as the alpha level. This
indicates that the responses differ statistically, and based on the post hoc test conducted,
females who are 19 years old and above, grade 12, and Asian, have better assessment
than others. Context, specifically sociolinguistic context, matters in decoding deeper
meanings and implied intentions from the text. Lin (2021) study revealed a statistically
significant difference in the ability of the genders to appreciate literature, with female
students demonstrating a higher level of proficiency than male learners.

Table 19 presents the association between perception towards literature and
literary reading motivation. The computed r-values suggests a rather direct association
and the resulting p-values not as high as the alpha level. This signifies that there is a
substantial link that the better the assessment of the perceptions towards literature, the
more that they are motivated. Understanding the relationship between motivation and
perception as well as maximizing its potential for the success of educational practices
related to assessment and engagement, guarantees learning outcomes.

Sileris (2023) examined teenager’s motivational requirements for digital social
reading (DSR) in educational environments and on digital social media. Results show that
readers engaged in digital social reading enjoys autonomy, competence, and relatedness
even without recognition unlike in school settings.

Table 20 displays the association between perception towards literature and literary
appreciation skills. The computed r-values show a moderate direct association, and the
obtained p-values were below the alpha level. This suggests a meaningful link that the
better the assessment of the perceptions towards literature, the better is the literary
appreciation skills. This reflects the interrelatedness of positive perceptions and
developing appreciation skills. Significantly, appreciation results from a positive perception
of literature that sparks interest and engagement with the texts when readers recognize it
as being personally meaningful and emotionally inspiring. These may guide in the
selection of texts aligned with learners’ needs and the integration of innovative teaching
approaches in the literature studies curriculum.

Relatively, Baba’s (2022) study showed that learning about literature is enjoyable
for the students, and they saw it favorably. In addition, support and scaffolding were
identified as important components that offered guidance on how teachers could design
and instruct literary courses. Nevertheless, this may affect how ESL students approach
and study literature.

In relation, a study in the Czech Republic by Masat and Noskova (2022) on an
innovative concept of teaching literature for lower-secondary schools grounded on
constructivism and a student-centered teaching approach led to the creation of a reading
literacy curriculum built on the knowledge of creative works and their comprehension
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(cognitive), critical thinking, and comprehension of human relationships and experience
(affective). Herein, literature students are educated cognitively and affectively.

Table 21 shows the connection between literary reading motivation and literary
appreciation skills. The computed r-values denotes a substantial direct correlation, with p-
values that were below the alpha level. This suggests a strong correlation that the more
that they are motivated, the better the literary appreciation skills are. Guided by this, highly
motivated students use literature for enrichment. They are lifelong learners who focus on
quality learning engagement and outcomes especially when exposed to innovative
teaching strategies. Accordingly, as motivation influences literary appreciations, it in turn
affects both reading and academic achievement. This further demonstrates the reciprocal
relationship among literature studies engagement, motivation, and lifelong learning.
Taking this interplay into account can facilitate effective educational mediations in line with
the Self Determination Theory that espouses student motivation and engagement.

Ryan and Vansteenkiste (2023), supported that SDT can provide an open
framework for literature studies that focuses on motivation, autonomy, and well-being as
this is theory also applies in language studies. SDT accentuates intrinsic motivation, which
in literature studies reflect the happiness with reading while discovering literary works. At
the same time, students’ engagement and understanding improve while they decode
meaning in texts that they chose to read, interpret and use for interpretation. It is worth
noting that in literature studies, autonomy improves motivation and deepens learning,
sharing of experiences encourages relatedness while enhancing well-being. In reviewing
both non-Asian and Asian studies, Perera (2022) concluded that Self-determination theory
has been extensively used to investigate students' intrinsic motivation in various cultural
situations as well as to encourage students' motivation and participation in studying.

Limitations and Future Research

The study is limited by its use of convenience sampling at a single site, which
restricts the generalizability of findings. Self-reported data may be subject to bias. Future
studies should consider a multi-site, longitudinal design and explore qualitative aspects
of literary engagement for richer insights. It is also recommended that future research
investigate the use of multicultural and contemporary texts in promoting literacy
motivation and appreciation, particularly among underrepresented student populations.
Such research could contribute to broader policy development for educational equity
across the U.S.

Conclusions

This study underscores the significant interconnection between students’ perception of
literature, their reading motivation, and their ability to appreciate literary texts. The
findings reveal that when students engage with literature in ways that are meaningful to
their cultural, emotional, and cognitive contexts, their motivation and appreciation
increase. More broadly, this research contributes to national goals of advancing literacy,
promoting social and cultural understanding, and preparing students with critical thinking
and empathy skills vital to the workforce and civic life. By aligning pedagogical practices
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with student needs and national priorities, this study affirms its relevance in the context
of national education policy and supports educational improvements that serve the public
interest.

Recommendations
In light of the findings, the following recommendations are proposed:

1. Literature curricula should be culturally responsive, emotionally engaging, and
cognitively stimulating to foster deeper connections between students and texts.

2. Educators should utilize active learning techniques, diverse literary selections,
and collaborative reading environments to enhance student motivation and
appreciation.

3. School administrators and policymakers should provide sustained professional
development focused on 21st-century literary pedagogy, including strategies for
student-centered and inclusive instruction.

4. Educational policies should prioritize support for literacy programs that promote
critical thinking, empathy, and cultural understanding as essential skills for civic
participation and workforce readiness.
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