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ABSTRACT  
 

This study aimed to develop and validate contextualized learning materials for 
English 8 to enhance student performance, address content and language gaps in 
existing resources, and support learners with limited access to technology. The 
researcher employed a descriptive-evaluative research design and adhered to the ADDIE 
model (Analysis, Design, Development, Implementation, and Evaluation) to create 
structured and engaging materials. The study was conducted in Torrijos District, 
Marinduque, with 14 English teachers, three master teachers, one supervisor, and 30 
Grade 8 students selected through purposive sampling. A standardized module 
evaluation checklist and a Likert-scale questionnaire were used to assess the 
contextualized learning materials regarding objectives, content, language, and 
assessment, obtaining Very Much Valid with a rating of 4.62, indicating high quality. A 
paired t-test shows that students' scores increased from 16.03 on the pre-test to 40.60 
on the post-test, indicating that the contextualized learning materials for English 8 helped 
boost students' interest, comprehension, and academic performance. Based on the 
results, this study recommends the use of contextualized learning materials for English 8 
as additional resources, supported by quality assurance, teacher orientation, responsible 
student use, continued development efforts, and further research for broader validation 
and application. 
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INTRODUCTION  
 

English is a widely used language in education and research, providing access to 
a broad range of academic resources and facilitating global communication. Language 
abilities help students perform better in school in many areas and give them the capacity 
for critical thinking and analysis to grow as individuals. Izatullah et al. (2022) found that 
English proficiency is highly associated with academic success, with higher levels of 
competence linked to higher grade point averages (GPAs). Similarly, Aina et al. (2013) 
show a significant correlation between students' competence in English and their 
academic performance in science and technical education. However, learning English 
can be challenging, especially for those who are not native speakers.  

 
In the Philippines, many students struggle with English because the structure and 

vocabulary differ significantly from that of Filipinos. According to Delos Reyes et al. 
(2023), these differences make it more challenging for students to comprehend English 
lessons. Around the world, students face similar problems in learning English, such as a 
lack of vocabulary, fear of speaking, and not enough practice (Rintaningrum et al., 2016). 
These challenges are exacerbated in the Philippines by poor reading comprehension 
results, as shown in the Programme for International Student Assessment (PISA) (2018). 

 
In addition, the alarming revelation by the Philippine Statistics Authority (PSA) that 

18 million Filipino junior and senior high school graduates from 2019 to 2024 are 
“functionally illiterate” highlights a critical gap in the country’s basic education system, 
particularly in English language comprehension. Despite completing formal schooling, 
these students cannot reportedly read, understand, and make sense of simple texts, as 
emphasized during a Senate hearing led by Senator Sherwin Gatchalian. This situation 
underscores the urgent need for more effective, relevant, and context-based instructional 
materials that can enhance learners' reading comprehension and critical thinking skills. 
(Ramos, 2025).  

 
Former DepEd Secretary Leonor Briones emphasized the importance of Self-

Learning Modules (SLMs), especially for students who study independently. She noted 
that well-designed materials enable students to become more independent and continue 
learning even when face-to-face classes are not possible. However, many students still 
lack access to quality, relatable materials, especially those in remote areas.  

 
Dechavez (2024) shared that using contextualized materials—materials designed 

to match students’ real-life experiences and local culture—can help learners understand 
better, especially in reading and comprehension. To address the learning crisis, the 
Department of Education (DepEd) developed programs such as the Basic Education-
Learning Continuity Plan (BE-LCP) and the Learning Support Aide (LSA) Program. These 
were meant to help students continue learning through online and modular approaches. 
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In Marinduque, a small island province in the Philippines, many students live in far-
flung and mountainous barangays. Some areas lack strong cellphone signals or internet 
access, rendering students unable to rely on online lessons or digital materials. In schools 
like Tigwi National High School, students depend on printed learning modules. However, 
many of the available modules are not localized—they use unfamiliar examples, settings, 
and language that students find hard to relate to. This gap between the content of the 
materials and the students' everyday experiences exacerbates the difficulty of learning 
English. 

 
Although the DepEd has provided materials for English 8 from regional and central 

offices, there are still insufficient references. A need remains for materials that reflect 
learners’ own experiences, language level, and cultural background. Many English 
lessons in the current modules are difficult to understand because they use examples or 
contexts that are unfamiliar to students living in rural or coastal areas. This hinders 
learners' ability to connect with what they are studying, affecting their comprehension and 
performance in English. 

 
Moreover, the performance of Grade 8 students in English for the second quarter 

at Tigwi National High School has been consistently low over the past three school years: 
2021-2022, 2022-2023, and 2023-2024, as shown by their mean percentage scores 
(MPS). The following were the MPS data for the previous three years: 58.64% for S.Y. 
2021–2022, 69.27% for S.Y. 2022–2023, and 65.12% for S.Y. 2023–2024, all interpreted 
as average level. The specific competencies in which students performed poorly include: 

• explaining visual-verbal relationships illustrated in tables, graphs, and information 
maps found in expository texts; 

• using opinion-marking signals to express ideas; 

• comparing and contrasting the presentation of the same topic in different 
multimodal texts; 

• comparing and contrasting their own opinions with those presented in familiar 
texts; and 

• recognizing positive and negative messages conveyed in a text. 
 
According to the data, the performance of Grade 8 students in the English subject, 

particularly in the second quarter competencies, was consistently poor over three years. 
This was far from the target mastery and achievement level required by the Department 
of Education, which is 75%, interpreted as a “Moving Towards Mastery” level. The 
difference between the Grade 8 learners' performance and the target level of mastery 
was clear evidence that their learning concerns needed assistance. The data reveal that 
the Grade 8 students are not meeting the expected performance in the second-quarter 
learning competencies. This data analysis allowed the researcher to identify the essential 
learning competencies based on the Most Essential Learning Competencies (MELCs), 
which became the starting point of the study. 

 
To address this, the researcher saw the need to develop contextualized English 

learning materials based on the MELCs for Grade 8. These materials aim to provide more 
relatable and meaningful content that matches the students’ environment and learning 
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needs. The materials are also designed for easy use in communities with limited 
technology, making them practical and useful for learners in Tigwi National High School 
and other similar schools in Marinduque. 

 
The primary objective of this study was to develop and validate contextualized 

learning materials that enhance students’ understanding of second-quarter topics in 
English 8. By utilizing familiar settings, simple language, and culturally relevant examples, 
the materials are expected to improve students' performance in English and increase their 
enjoyment of the learning experience. 

 
Review of Related Literature and Studies 

English as a Learning Area in the Philippines 
 

English and Filipino are two of the country's official languages. English is a 
fundamental learning subject in the Philippine education system due to its role as both a 
subject and a medium of instruction, as stated in the 1987 Philippine Constitution (Article 
XIV, Sections 6–7). This approach ensures that students learn both languages, enabling 
them to use them effectively in school and the workplace. English is taught starting in 
grade school and remains a core subject through high school and college. It is essential 
for more than just communication; it is the primary language used in subjects such as 
Science, Math, and Technology, which provides students with access to study resources 
and information from around the world.  

 
Several government policies boost the importance of English in Philippine 

schooling. Executive Order No. 210 (2003) emphasizes the need to use English more as 
a language of instruction, enabling students to acquire sufficient proficiency to compete 
globally. Additionally, Republic Act No. 10533, also known as the Enhanced Basic 
Education Act of 2013, has made English part of the K–12 education system. This makes 
reading, writing, and speaking even more essential. 

 
Also, DepEd Order No. 74, s. In 2009, the Mother Tongue-Based Multilingual 

Education (MTB-MLE) framework was established. This framework utilizes students' 
home languages for early education, transitioning to English for higher grades. The 
strategy recognizes the importance of learning a language and helps students prepare 
for higher-level classes taught in English.  

 
The research underscores the direct relationship between English proficiency and 

academic success. Aina et al. (2013) found that students with higher English proficiency 
perform better in subjects such as Science and Technical Education, as comprehension 
of complex concepts relies heavily on language skills. Similarly, Izatullah et al. (2022) 
revealed a significant correlation between students' English skills and their GPAs in higher 
education. This indicates the vital importance of English support classes in enhancing 
learning. For instance, students with difficulties in English may struggle to understand 
science or math terms or word problems, which can lower their overall grades. 
Conversely, students proficient in English can better understand and study subjects with 
extensive text, thereby improving their critical thinking and problem-solving abilities. 
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English's role in preparing people for work makes it even more important in school. Many 
industries in the Philippines, including business process outsourcing (BPO), tourism, and 
technology, require strong English communication skills. Employers prioritize applicants 
with high English proficiency, which is widely used in multinational companies and 
international trade. Thus, students who master English have better employment 
opportunities and can participate more effectively in global interactions. 

 
Given its importance, developing contextualized learning materials for English 

education is essential. Studies, such as Saro (2023), suggest that contextualized 
materials—incorporating local culture, real-life experiences, and relatable scenarios—
enhance student engagement and comprehension. For example, English learning 
materials that include Filipino folklore, current social issues, or real-world business 
scenarios make lessons more relevant and meaningful to students. This approach helps 
people learn languages more effectively and encourages them to think critically and 
appreciate other cultures. 

 
In conclusion, English remains vital in the Philippine educational system because 

it enables students to excel academically, prepare for the workforce, and communicate 
effectively with people worldwide. Government policies, study results, and real-life 
scenarios demonstrate that English instruction needs to be more effective. Thus, 
developing and evaluating contextualized learning materials can help students learn more 
effectively, ensuring that English classes remain practical, efficient, and tailored to the 
needs of Filipino students.  
 
English Proficiency and Academic Performance 
 

Research has shown a strong connection between English language proficiency 
and academic achievement, particularly in subjects that demand higher-order thinking 
skills, such as science and technical education. A study by Aina et al. (2013) found that 
students with stronger English skills performed better in science classes, highlighting the 
essential role of language in comprehending and applying scientific concepts. The 
researchers emphasized that improving English instruction could enhance student 
outcomes in technical subjects. Similarly, Izatullah et al. (2022) confirmed a positive 
correlation between English proficiency and overall academic success at the college 
level. Their study showed that universities need language support programs because 
students who spoke and wrote English better did better in school. Rudd and Honkiss 
(2018) also investigated how college students' English skills affect their ability to do well 
in school. They discovered that students who spoke English less well had more trouble 
with homework and tests, especially those that required them to think critically and write 
in a complicated way. According to a study, universities should provide more language 
support services to help students do better in school and improve their language skills. 

 
Challenges in Language Learning 
 

Language learning can be challenging, especially for students learning a second 
language, because the vocabulary is different, they do not use the language much outside 
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of school, and they do not feel confident using it. Delos Reyes et al. (2023) examined the 
problems English-speaking students encounter when trying to learn Filipino in their study. 
They identified differences in vocabulary and a lack of opportunities to use the language 
outside of class as significant issues that hindered learning. Many students also did not 
have the confidence to participate and understand thoroughly. Delos Reyes et al. (2023) 
said that engaging and immersive learning methods could help students get around these 
problems by giving them more chances to use the language in real-life situations. 
 
Education Policies and Learning Continuity 
 

The COVID-19 pandemic has caused many problems for education systems 
around the world. As a result, governments and schools have had to come up with rules 
to make sure that students and teachers stay safe while still being able to learn. The Basic 
Education Learning Continuity Plan (BE-LCP) for School Year 2020-2021 was made by 
the Department of Education (DepEd) in the Philippines. This plan used a mix of learning 
methods, like modular, online, and TV-based teaching, to ensure that learning continued 
even during the pandemic. The DepEd also stressed helping students who do not have 
much access to technology. They knew that teachers and parents needed to be involved 
for distance learning to work (Department of Education, 2020). The Learning Support Aide 
(LSA) Program was also very helpful in leading students through their online and modular 
lessons. Pilot tests showed that LSAs were very important for getting kids interested, 
especially in areas where parents did not help out much. However, problems with funding, 
hiring, and teaching LSAs were found and could be fixed to make the program work better. 

 
Modular Distance Learning 
 

The Department of Education (DepEd) introduced modular distance learning 
(MDL) to maintain educational continuity and offer Filipino students top-notch training. 
When using distance learning as a mode of delivery, teachers and students are physically 
separated during instruction. This modality has three varieties: TV/Radio-Based 
Instruction, Online Distance Learning, and Modular Distance Learning (MDL) (Quinones, 
2020). 

 
In the Philippines, modular learning is the most popular type of distance learning. 

According to a Department of Education (DepEd) survey, parents preferred printed and 
digital modules over other learning modalities (Bernardo, n.d.). Online learning is less 
practical in rural areas where internet availability is limited, making this choice especially 
pertinent. 

 
In the MDL framework, teachers play a crucial role in tracking students' progress. 

Students can request help from teachers through various communication channels, 
including email, phone calls, and instant messaging. Teachers also visit students' homes 
to provide assistance and remediation, ensuring accessibility. 

 
Parents are vital partners in their children's education because formal education is 

now conducted at home. Home facilitators' primary responsibility is to direct and create a 
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disciplined learning environment (Manlangit et al., 2020). DepEd categorizes parents into 
three groups: Module-ator, Bundy-clock, and Home Innovator, recognizing their varied 
roles in modular learning. Parents oversee the gathering and submission of Self-Learning 
Modules (SLMs) from designated sites as Module-ators. As Bundy-Clock, they assist in 
controlling their child's study time to avoid cramming and guarantee that assignments are 
turned in on time. Finally, they establish a favorable learning environment as a Home 
Innovator by ensuring few distractions and sufficient ventilation and lighting. 

 
One of the main advantages of modular training is the encouragement of 

independent learning. Nardo (2017) asserted that modules help students become more 
adept at self-study and take charge of their education. Through modular training, students 
progress at their own pace while refining their critical thinking and problem-solving skills. 
Other benefits include enhanced adaptability to various learning styles, access to a 
broader range of educational resources, and greater flexibility for both teachers and 
students. 

 
However, modular learning also has drawbacks. Students must be highly 

motivated and self-disciplined to complete their assignments independently. Creating 
modules requires more time and effort from teachers and staff, as well as significant 
administrative resources to monitor student development (Nardo, 2017). In addition, 
compared to traditional classroom settings, teachers in modular instruction receive fewer 
concrete rewards or feedback. 

 
Despite its challenges, modular distance learning remains a vital alternative to 

traditional classroom instruction, ensuring ongoing education despite its limitations. 
Modular Distance Learning (MDL) supports the long-term development of Filipino 
students by promoting self-directed learning and engaging parents as active participants 
in their children's education. 
 
Most Essential Learning Competencies (MELCs) 
 

The COVID-19 pandemic has significantly impacted various sectors, including 
education. In response, the Department of Education (DepEd, 2020) remains committed 
to ensuring the continuity of quality basic education through the Sulong Edukalidad 
initiative. This effort aims to develop holistic Filipino learners equipped with 21st-century 
skills by making learning standards relevant and adaptable to the challenges posed by 
the pandemic. 

 
The DepEd Bureau of Curriculum Development (DepEd, 2020) released the Most 

Essential Learning Competencies (MELCs) for nationwide implementation in School Year 
(SY) 2020-2021 to address these challenges. These competencies serve as the primary 
reference for schools, school division offices (SDOs), and regional offices (ROs) in 
determining and implementing appropriate learning delivery approaches based on local 
contexts and learner diversity. The MELCs eliminate the need for separate lists of learning 
competencies while allowing for enhancements and contextualization to support effective 
learning. Teachers are expected to prepare weekly Learning Activity Sheets (LAS), 
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participate in capacity-building programs, assist parents in facilitating home-based 
learning, prepare students for formal classes, and gather learner data to refine instruction. 

 
The MELCs are categorized into essential and desirable competencies. Essential 

competencies provide students with the basic information and skills necessary to address 
real-life problems. Desirable competencies, on the other hand, enhance education 
without being essential. These skills are intended to be applicable in various learning 
situations, allowing them to be used beyond traditional classrooms. Furthermore, the 
emergence of MELCs is not just a reaction to the pandemic; it is the result of a curriculum 
review that began two years ago. With the help of educational experts, this review 
identified areas where the curriculum overlapped and became too crowded, leading to a 
simplified approach that concentrated on essential competencies. The Assessment 
Curriculum and Technology Research Centre (ACTRC) played a crucial role in this review 
and continues refining the MELCs beyond COVID-19. 

 
The MELCs are structured based on several key characteristics: (a) alignment with 

national education standards, (b) integration of content across subjects, (c) applicability 
to real-life situations, (d) essentiality for students even if they discontinue schooling, and 
(e) exclusive to formal education. One thing that makes key competencies distinctive is 
their "endurance," meaning they are valuable in multiple tasks or courses of study. 
Research skills, reading comprehension, writing, reading maps, and testing hypotheses 
are important for career and lifelong learning. MELCs do not replace curriculum guides; 
instead, they are an additional tool teachers can use to satisfy instructional expectations 
efficiently. Another recommendation to field implementers is to contextualize MELCs to 
fit the requirements of students, instructors, and their learning settings.  

 
The Basic Education – Learning Continuity Plan (BE-LCP), which outlines 

measures to sustain education amid the pandemic, was introduced by the Department of 
Education (DepEd) in 2020 to support these efforts. The BE-LCP recommends delivering 
education while protecting the health and welfare of personnel, teachers, and students. It 
consists of programs like Brigada Eskwela and Oplan Balik Eskwela, school health 
standards requirements, and cooperative collaborations to improve educational 
adaptability. Adjusting the K–12 Curriculum to accommodate flexible learning delivery by 
including MELCs, aligning instructional materials, and changing policies is an important 
aspect of this plan. DepEd (2020) encourages educators in both public and private 
institutions to develop innovative and contextualized learning resources tailored to 
student needs. According to Section 10.3 of Republic Act No. 10533, the production and 
enhancement of educational materials must align with the curriculum and be adaptable 
to diverse learning contexts. 

 
Through these initiatives, Filipino learners are assured of relevant, high-quality 

education despite the challenges posed by COVID-19. A follow-up issuance will provide 
additional guidance on MELC implementation and its role in the broader K-12 curriculum 
review. 
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Instructional Design 
 

Effective learning is achieved through instructional design (ID), a methodical 
process that involves creating, implementing, and evaluating teaching tools and 
experiences. A structured framework helps teachers and instructional designers organize 
material, select the most effective teaching methods, and assess student progress. As a 
blueprint, an instructional design model shows the necessary steps to make learning 
experiences essential and enjoyable. Models like ADDIE (Analysis, Design, 
Development, Implementation, and Evaluation) or Merrill's First Principles of Instruction 
help structure educational programs to enable students to remember what they have 
learned, become more interested in learning and develop their skills in various settings, 
such as classrooms, online courses, and corporate training. By following instructional 
design principles, educators can create effective, learner-centered lesson plans that meet 
specific educational goals and encourage valuable learning (Davis, 2013). 

 
The ADDIE Design Model 
 

ADDIE stands for "Analyze, Design, Develop, Implement, and Evaluate." In 
instructional design, it is an acknowledged fact that this framework provides authenticity, 
showing how to set up beneficial learning opportunities in a planned and logical manner. 
This framework facilitates the sharing of information, making it easier for experts to share 
their knowledge. Experts can apply it to various learning products, including coaching 
sessions, lectures, online and offline training, and informational publications. 

 
The ADDIE model consists of five stages: 

• Analysis: Determines the contextual elements and learning requirements. 

• Design: Creates learning goals and methods for evaluation. 

• Development: Produces and puts together educational resources. 

• Implementation: Gives students access to educational materials. 

• Evaluation: Determines whether the lesson is practical and implements the 
required changes. 
 
Analysis 

 
Every step that follows is built upon the analysis phase. Instructional designers 

discover performance gaps, set targets, and evaluate the learning environment. This 
entails conducting needs, job, and task analyses to determine instructional requirements 
and understand learner characteristics. Task lists and instructional goals are among the 
outputs from this phase that help guide the design stage (Lockee, 2019). 

 
Design 

 
Based on the results of the analysis phase, a thorough instructional approach is 

created during the design phase. This includes selecting instructional methodologies, 
establishing learning objectives, determining evaluation techniques, and creating a 
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course plan. The objectives are to enhance learner engagement and match instructional 
materials to intended learning outcomes (Lockee, 2019). 
 

Development 
 

The Development phase involves developing and assembling instructional 
materials, as outlined in the design phase. Along with printed materials, such as textbooks 
and training guides, this may also include creating multimedia materials, including e-
learning modules, video tutorials, and interactive simulations. Before being fully 
implemented, materials are frequently evaluated and improved to guarantee efficacy 
(Lockee, 2019). 

 
Implementation 
 
Learners receive instructional material during implementation in various contexts, 

including blended learning, online learning environments, and classrooms. Currently, the 
purpose is to engage students in productive activities that help them learn more 
effectively. To facilitate students' understanding and retention, teachers need to prepare 
effectively, focus on the students, and employ appropriate instructional methods (Lockee, 
2019).  

 
Evaluation 
 
The effectiveness and efficiency of the learning experiences and instructional 

materials are assessed during the evaluation phase. Formative and summative 
assessments are integral to the evaluation process, which occurs during the instructional 
design phase. The summative evaluation examines the effectiveness of the 
implementation. In contrast, the formative evaluation identifies areas for improvement as 
they are being developed. The outcomes of this step determine the necessary changes, 
ensuring that instructional design continues to improve (Lockee, 2019). 

 
Figure 1 illustrates the ADDIE framework, a method for ensuring that learning tools 

are well-designed and effective. 
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Figure 1 
 
The ADDIE Model 

 
Source: https://elearningindustry.com/lets-talk-addie-it-still-matters 

 
 
Self-Learning Modules (SLMs)  
 

Self-Learning Modules (SLMs) are instructional materials designed to facilitate 
independent learning, helping students acquire specific content or skills without requiring 
direct interaction with a teacher. They have become particularly useful in distance 
learning environments, especially during emergencies like the COVID-19 pandemic, 
when traditional classroom learning is disrupted. Modular learning was widely 
implemented in the Philippines when face-to-face classes were suspended due to the 
pandemic (Santos, 2020). 

 
Self-Learning Modules typically consist of several key components that guide the 

learner through the learning process. The introduction and learning objectives section 
outlines the goals and objectives of the module, giving students a clear idea of what they 
are expected to learn and achieve (Gueta & Janer, 2021). The lesson content forms the 
core of the module, providing explanations, examples, images, videos, and other 
resources to help students understand the topic (Gueta & Janer, 2021). Meanwhile, 
activities and exercises are tasks or assignments that allow students to apply what they 
have learned and reinforce their understanding of the material. These can include 
quizzes, reflection questions, or practice problems (Lutching, 2024). The instructions and 
guidance section provides clear directions on approaching the content, activities, and 
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exercises and may include tips, strategies, or additional resources for in-depth study 
(Lumapenet, 2022). Assessment and feedback are included at the end of the module to 
evaluate whether the student has achieved the intended learning outcomes, helping them 
understand areas needing improvement (Lumapenet, 2022). Some modules also provide 
references or further reading for students seeking a deeper understanding of the topic 
(Rico & Mendoza, 2021). 

 
In addition, SLMs differ depending on their format, level, and subject matter. 

Printed modules are traditional, paper-based materials distributed to students as 
booklets, worksheets, or printed handouts (Gueta & Janer, 2021). Due to technological 
advancements, digital modules, such as PDFs, interactive websites, or online platforms 
that allow students to interact with material on their devices (Santos, 2020), are now 
widely available. Furthermore, audio-visual modules incorporate multimedia elements, 
including videos or audio files, to enhance the learning experience, particularly for visual 
or auditory learners (Gueta & Janer, 2021). 

 
Also, SLMs offer numerous benefits. Flexibility is a significant advantage since 

students can study at their own pace, rereading or skipping content as needed, which is 
especially beneficial for pupils with diverse levels of comprehension (Lutching, 2024). 
They also promote accessibility, as they can be used in remote or underserved areas 
where traditional face-to-face teaching is not feasible, ensuring continued education even 
during crises like the COVID-19 pandemic (Santos, 2020). Independence is another 
advantage, as SLMs promote self-discipline, motivation, and independent learning, 
allowing students to develop self-management capacity as they go through the modules. 
Additionally, variation enables students to focus on areas that need improvement, 
modifying the learning experience to their specific needs (Lutching, 2024).  

 
However, SLMs also come with challenges. One such issue is the lack of 

immediate feedback, as students learning independently may struggle to understand 
concepts without direct guidance from a teacher (Gueta & Janer, 2021). Motivation issues 
can also arise, as some students may struggle to stay motivated or procrastinate when 
completing modules (Lutching, 2024). Another difficulty is the limited interaction with 
teachers and peers, as SLMs do not facilitate collaboration or clarification of concerns 
(Rico & Mendoza, 2021). Additionally, problems arise with material quality, as poorly 
designed modules may result in confusion or ineffective learning (Gueta & Janer, 2021).  

 
Despite this, SLMs have become an integral part of the education system in the 

Philippines, particularly during the COVID-19 pandemic. The Department of Education 
(DepEd) adopted modular learning to deliver education when face-to-face classes were 
suspended (Santos, 2020). These modules were designed for students to use at home, 
with the assistance of parents or guardians (Gueta & Janer, 2021). Various government 
and private initiatives have worked on developing and distributing SLMs, which are 
aligned with the curriculum standards set by DepEd and cover subjects ranging from 
basic education to senior high school (Rico & Mendoza, 2021). 
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According to research, SLMs can increase student performance if they are well-
designed and supported by appropriate mentoring. They have been especially valuable 
in ensuring that students continue their education in the face of natural disasters or 
pandemics (Lutching, 2024). Nevertheless, issues like the quality of materials, distribution 
challenges, and the need for supplemental support (such as online consultations with 
teachers or community-based learning centers) are still being addressed to improve the 
overall effectiveness of SLMs (Lumapenet, 2022). Moreover, learning modules have 
enhanced students’ achievement and motivation toward a subject. Estremera, Hizon, and 
Claridades (2017) emphasized that instructional materials should meet quality and 
acceptability standards to be considered valid and effective. Similarly, Estremera et al. 
(2017) and Gianan (2016) highlighted that a well-developed learning module should 
comprehensively outline learning objectives, content, experiences, and outcomes while 
addressing students’ knowledge, skills, and conceptual understanding. 

 
Contextualized Learning Materials 
 

Contextualized learning materials (CLMs) enable learners to learn by tailoring to 
their actual situations of interest, needs, and situations. These resources make learning 
more applicable, engaging, and relevant by using real-life examples that provide 
comprehensive information in the classroom. The Department of Education (DepEd, 
2020) says that learning modules should be contextualized to correspond with the 
backgrounds of students, the circumstances, and scenarios from daily life. This helps 
ensure that the lessons are relevant and valuable so students can apply what they learn 
in school.  

 
Contextualized learning resources are important because they improve the 

effectiveness of the learning process. According to Dale's Cone of Experience, learning 
materials improve students' understanding of topics by providing authentic experiences 
and making instruction more engaging (DepEd, 2020). Contextualized materials engage 
students in ways that a standard, comprehensive curriculum may not, as they represent 
students' experiences. By using local examples, culturally appropriate stories, and 
scenarios that reflect learners' contexts, educators can develop deeper connections and 
improve students' motivation and comprehension. 

 
Instructional modules include essential parts such as a cover page, title page, 

introductory message, instructional tasks, answer keys, and references. The cover page 
often features the title, grade level, and school logo, while the back cover contains 
copyright and publication information. The first part of the module outlines the learning 
competencies, providing clear directions for use to ensure that students and educators 
understand the module's objectives and how to interact with the materials (DepEd, 2020). 
Macarandang (2009) defined these modules as self-instructional tools that allow students 
to learn autonomously, at their own pace, and at leisure. 

 
The contextualization of instructional modules can improve the learning 

experience by connecting content with students' real-world experiences. Bringas (2014), 
DepEd Order No. 35 (2016), and UNESCO-IBE (2024) assert that contextualized 
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education enhances the relevance and engagement of the learning experience. This 
strategy allows students to see how their teachings are applied immediately, which can 
help them grasp and remember concepts more effectively. According to Rivet and Krajcik 
(2008) and Baker et al. (2009), contextualized learning improves knowledge retention, 
conceptual understanding, and assessment performance. 

 
Using a variety of instructional resources also enhances the entire learning 

process. Ogaga and Wallace (2016) stated that utilizing various teaching tools is crucial 
for meeting class standards and ensuring students learn more effectively. Contextualized 
learning resources are especially effective at engaging students in physics, mathematics, 
and social studies, where real-world applications help them understand abstract concepts 
(Claridades, 2017; Gianan, 2016). Furthermore, novel learning aids such as pop-up 
books are highly beneficial in engaging students and promoting learning outcomes 
(Sales, 2020). 

 
Research supports the usefulness and effectiveness of contextualized learning 

materials in enhancing academic performance. Cubillas (2018) and Torrefranca (2017) 
found that well-designed instructional modules significantly improved student learning 
outcomes. Aguinaldo and Domingo (2021) also found that contextualized learning 
modules helped students become more skilled in mathematics and made the material 
more culturally relevant. Similarly, Abdelmohsen (2020) demonstrated that instructional 
modules significantly increase students' critical thinking and writing skills, as proven by 
pretest-posttest results. 

 
Instructional modules follow established procedures, such as ADDIE (Analysis, 

Design, Development, Implementation, and Evaluation), ensuring that materials are 
generated systematically and tailored to student needs. Widyastuti and Susiana (2019) 
and Permanasari (2018) proved the usefulness of instructional modules by aligning them 
with student needs and learning objectives. 
 

Finally, contextualized instructional materials contribute positively to the quality of 
education by making learning more relevant, engaging, and effective. They consider not 
only what students need to learn but also their cultural and environmental contexts, which 
leads to better learning outcomes. Using these kinds of tools helps bridge the gap 
between what is learned in school and how it is applied in the real world, leading to 
improved grades, critical thinking skills, and cultural awareness. 
 
Development of Learning Materials 
 

Making new learning tools is crucial to getting students interested in learning and 
helping them improve in school. It is essential to have contextualized and localized 
learning tools because they allow students to connect their learning and their own lives 
and surroundings. This makes them more motivated and helps them understand better. 
Capuyan (2021) looked at how well-contextualized learning activity sheets (LAS) worked 
for science students in the 7th grade. The study showed that students who used the 
contextualized LAS were more interested and understood what they were reading than 
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students who used traditional textbooks. This shows how important it is to use localized 
information in science classes. Using the same ADDIE model, Jandulong (2024) created 
and tested a Combinatorics and Probability program for 10th graders. Expert validation 
and pre-and post-test data showed that the module greatly impacted how well students 
did on tests, with 87% doing exceptionally well. For example, these findings show that 
contextualized learning materials can help students improve math. In a different study, 
Givera (2023) conducted a study focusing on the creation and validation of contextualized 
supplementary worksheets for Grade 8 English students. The research emphasized the 
importance of aligning instructional materials with learners' cultural backgrounds and real-
life experiences to enhance engagement and comprehension. The study also highlighted 
the significance of evaluating the materials' validity in terms of content, language, and 
assessment components, ensuring they meet educational standards and effectively 
support learning objectives. 

 
A study published in the International Journal of Advanced Multidisciplinary 

Studies examined the impact of contextualized learning materials on students' reading 
skills and comprehension levels (Dinoy, 2024). The findings revealed a significant 
improvement in students' performance, with a notable mean score difference between 
the pretest and posttest results. This underscores the effectiveness of contextualized 
materials in enhancing learners' academic performance, directly addressing the fourth 
research question regarding the impact of such materials on students' learning outcomes. 

 
Pacao and Pandes (2025) developed and evaluated contextualized guided-audio 

visual materials (C-GAME) for Grade 8 English learners at Lalawigan National High 
School. Utilizing a descriptive-inferential-evaluative research design, the study involved 
63 Grade 8 students and 6 expert evaluators, including English teachers and ICT 
coordinators. The materials were assessed using the Department of Education's Learning 
Resources Management and Development System (LRMDS) evaluation tool. Findings 
indicated that the C-GAME materials were highly acceptable in terms of content quality, 
instructional quality, and technical quality. Moreover, there was a significant improvement 
in students' academic performance after using the materials, demonstrating their 
effectiveness in enhancing learning outcomes in English 8. 

 
Lopez and Dizon (2022) created and evaluated a set of context-based reading 

modules specifically for Grade 8 English learners in a Philippine secondary school. 
Employing a descriptive-evaluative research design, they (1) crafted learning objectives 
tied to local themes, (2) developed content and language scaffolds reflecting students’ 
daily experiences, (3) designed formative and summative assessments, and (4) 
packaged the modules with culturally familiar graphics. A panel of five content and 
language experts rated the materials on objectives, content accuracy, linguistic suitability, 
and assessment quality using a standardized checklist. Subsequently, a pilot 
implementation with 40 Grade 8 learners showed a statistically significant increase in 
posttest scores over pretest results, confirming both the validity and instructional impact 
of the materials (Lopez & Dizon, 2022). 
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Capuyan (2021) utilized the ADDIE model to develop and evaluate reading 
modules for Grade 8 students in the Philippines. First, he reviewed student results and 
spoke with teachers and learners to pinpoint reading and vocabulary gaps. He then 
established goals based on local themes, such as folktales and community events. Three 
modules were made, each with activities before reading, familiar stories, and tasks 
afterward (summaries, journals, and vocabulary exercises). Six experts—English 
teachers and specialists—reviewed the modules and rated them highly for their goals, 
content, language, and assessments. Finally, 30 students used the modules for four 
weeks, and their reading scores improved significantly, showing that the materials were 
effective and culturally relevant. 
 
Assessment and Instructional Module Design 
 

Ensuring that instructional modules work effectively is essential for keeping 
students engaged and boosting their academic success. Studies have shown that 
students are more likely to remember information and be motivated when it is linked to 
real-life events. Perin (2011) examined how contextualized learning makes lessons more 
interesting by relating them to real-life events. According to the study, students who had 
lessons rich in context remembered information better and were more eager to learn. The 
Department of Education – Schools Division Office of Baguio City (2020) also advised 
creating suitable learning modules, focusing on essential components such as content 
structure, technical requirements, and assessment. The DepEd aimed to improve the 
design and delivery of learning materials to encourage students to become more involved 
and understand the material better by reviewing existing lessons. 
 
Validation and Quality of Learning Materials 
 

It is essential to ensure that learning materials are helpful, accurate, and meet 
educational standards through the validation method. Studies have shown that having 
clear learning goals and visual tools to help students understand is crucial, especially for 
younger students or those who learn best in specific ways. Moss and Brookhart (2019) 
discussed the importance of learning goals in helping students learn. They discovered 
that students did better when lessons had clear and understandable learning goals. Their 
study demonstrated that setting clear goals is an essential part of the learning process. 
Varthana (2021) also found that visual aids are invaluable for learning, particularly for 
younger children or individuals who learn best by seeing things. The research found that 
using visual aids helped students understand complex ideas and retain information more 
effectively. 

 
Revisions and Enhancements of Learning Materials 
 

It is essential to keep learning tools up-to-date and useful by revising and 
improving them. Contextualization is a key part of ensuring that learning tools meet the 
needs of students and are also interesting and motivating. According to Kuncoro (2022), 
contextualized learning tools greatly impacted how well 7th graders could read. The study 
found that students did much better on reading tasks when the materials were made to fit 
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their cultural and social backgrounds. Similarly, Lardizabal et al. (2023) investigated how 
contextualized materials could enhance schoolwork. The research showed that students 
who used localized materials did better on tests and participated more in class talks. This 
indicates that contextualization can keep students interested and help them learn more 
effectively. Gonzales (2023) also worked on creating and evaluating regional 
extracurricular activities for Araling Panlipunan 10. The study confirmed that 
contextualization is essential for improving educational results. It showed that expert 
validation and student feedback helped make the materials more transparent and 
relevant. 

 
Research Questions 
 

The main purpose of this study is to develop and validate the contextualized 
learning materials for English 8. 

 
Specifically, it is expected to answer the following questions: 
1. How were the contextualized learning materials for English 8 developed in terms 
of: 

1.1 Learning Objectives; 
1.2 Content; 
1.3 Language; 
1.4 Assessment; and 
1.5 Layout and Packaging? 

2. What is the validity level of the contextualized learning materials for English 8 
as evaluated by the validators in terms of: 

2.1. Learning Objectives; 
2.2. Content; 
2.3. Language; and 
2.4. Assessment? 

3. What are the validators’ feedback and suggestions for enhancing the 
contextualized learning materials for English 8? 
4. How do contextualized learning materials for English 8 affect the learners’ 
academic performance, as reflected in the pretest and posttest results? 
5. From the validation made, what enhanced contextualized learning material 
could be developed by the researcher? 

 
 

METHODOLOGY 
 
Research Design 
 

This study employed a descriptive-evaluative research design which was 
appropriate for assessing the quality and effectiveness of instructional materials while 
also providing a detailed description of their features and implementation. This research 
design is used to gather objective data about a specific educational product and evaluate 
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it based on set criteria, such as content accuracy, appropriateness, clarity, and alignment 
with learning outcomes (Calderon & Gonzales, 2011).  

 
Following a structured and sequential approach, the ADDIE model (Analysis, 

Design, Development, Implementation, and Evaluation) served as the framework for this 
process. The learning objectives, target audience, and available resources were 
examined in the analysis phase. During the design process, the content was chosen and 
organized to meet the needs of the learners. In the development phase, the learning 
materials were created emphasizing selected learning competencies and objectives, 
essential information, appropriate language, and suited evaluation tasks. The developed 
contextualized learning was given to validators for expert validation during 
implementation. Lastly, during the evaluation phase, the contextualized learning materials 
were assessed using evaluation criteria to determine how well they established learning 
objectives, chose relevant language and content, and constructed assessment activities.  

 
A survey questionnaire employing a Five-Point Likert scale and a checklist format 

was used to collect feedback, with experts' suggestions and recommendations recorded 
and documented. The data gathered were analyzed and interpreted using appropriate 
statistical methods. 

 
Research Locale 
 

The study was conducted in the District of Torrijos, Province of Marinduque, 
specifically in seven secondary schools: Malibago National High School, Tigwi National 
High School, Maranlig National High School, Sibuyao National High School, Poctoy 
National High School, Bonliw National High School, and Matuyatuya National High 
School.  

 
These schools were chosen because the researcher is an English 8 teacher at 

Tigwi National High School, where the issues of insufficient learning materials and the 
lack of textbooks for English 8 are prevalent. Furthermore, these schools serve 
communities in remote areas with limited access to electricity and the Internet, and 
students who rarely travel beyond their local communities have little experience with 
digital learning tools. As a result, they rely mostly on printed materials, such as modules, 
worksheets, and textbooks provided by the central office. This scenario makes it difficult 
for students to access other educational opportunities, highlighting the need for learning 
materials that are suitable and relevant to their local context. 
 

Figure 4 shows a map of the Torrijos District, marking the locations of these seven 
high schools. 
 
 
 
 
 
 



1856 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 5          May 2025         www.icceph.com 

Figure 4 
Map of the Province of Marinduque highlighting the Municipality of Torrijos  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Google Maps App 
 
Research Population and Sample 
 

Purposive sampling was used to select respondents qualified to validate the 
developed contextualized learning materials, as they had over five years of experience, 
knowledge, and expertise in teaching high school students. Fourteen English teachers, 
three English master teachers, and one English supervisor were among the respondents; 
they were all selected to offer a comprehensive assessment of the contextualized learning 
materials for English 8. Each of the seven schools had two English teacher respondents, 
making a total of 14 English teachers. Since there is no English Master Teacher in the 
Torrijos District, the researcher selected master teachers from the Boac and Gasan 
Districts with experience teaching English 8. 

 
Moreover, Grade 8 students were also part of the study, as the contextualized 

learning materials were designed for them. A class of 30 Grade 8 students from Tigwi 
National High School utilized the materials to evaluate the impact on student 
performance. 

 
Research Instrument 
 

The researcher used a standardized Module Evaluation Checklist, adapted from a 
previous study by Gueller Dee V. Salazar, conducted in the same institution, to gather 
relevant data for this study. Specifically, the researcher employed a checklist-based 
questionnaire developed by Salazar (2018) to assess the content validity of the 
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contextualized learning materials regarding learning objectives, content, language, and 
assessment. Salazar (2018) based the evaluation instrument on the Department of 
Education's (DepEd) issued guidelines for the development and evaluation of self-
learning modules (SLMs), specifically the DepEd Quality Assurance (QA) Tool for Self-
Learning Modules. This tool outlines standards for evaluating instructional materials in 
terms of the clarity and alignment of objectives, content accuracy and relevance, 
language appropriateness, and the quality of assessment activities. 

 
The checklist was divided into four sections: (a) learning objectives, evaluated 

based on five key characteristics; (b) module content, assessed using ten specific criteria; 
(c) language used, measured against five characteristics; and (d) assessment activities, 
evaluated using ten listed criteria related to assessment and evaluation. Additionally, the 
questionnaire included a feedback and comments section, allowing respondents to 
provide suggestions and insights on the developed printed learning materials. 
 
Data Gathering Procedure 
 

To conduct the study, the researcher began by analyzing the Mean percentage 
scores (MPS) for the past three years in the second quarter English examinations of 
Grade 8 students. This analysis revealed consistently low performance, which highlighted 
the need for more effective instructional materials. From this, the researcher identified the 
Most Essential Learning Competencies (MELCs) which served as the foundation for 
developing contextualized English modules. These competencies became the starting 
point for developing learning objectives, content, and assessment activities. 

 
After developing the contextualized learning materials, the researcher sent a 

request letter to the Schools Division Superintendent of Marinduque in Boac through the 
Records Office, seeking permission to carry out the research in public high schools, 
specifically in the Torrijos District. After receiving the approval letter, the researcher was 
advised to obtain additional permission from the Public Schools District Supervisors 
overseeing the schools where the study would take place and from which the respondents 
would be selected. The researcher complied with this requirement. 
 

Also, the researcher sought authorization from Mr. Gueller Dee V. Salazar to adapt 
the instrument employed in his 2018 study to validate a developed module. Once 
approval was granted, with authorization from the Division Superintendent and the Public 
Schools District Supervisors, the researcher prepared formal request letters for the school 
principals where the respondents were teaching. Along with the letters, printed copies of 
the contextualized learning materials were provided to the validators, and a checklist was 
created to assess the learning materials based on specific criteria. These learning 
materials and checklists were personally distributed to respondents in the seven high 
schools: Malibago National High School, Tigwi National High School, Maranlig National 
High School, Sibuyao National High School, Poctoy National High School, Bonliw 
National High School, and Matuyatuya National High School. Additionally, the materials 
were also distributed to two master teachers from Marinduque National High School and 
one master teacher from Bangbang National High School. 
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The respondents were given one to two weeks to complete the questionnaire. After this 
period, the researcher collected the completed checklists from the respective school 
principals' offices and consolidated the data. Additionally, in-person interviews were 
conducted to further validate the responses gathered through the checklist. Once all the 
necessary data were retrieved, they were encoded, organized, and analyzed using 
appropriate statistical tools. The feedback and suggestions from the validators were also 
carefully considered when revising and improving the contextualized learning materials. 
The final version of the materials was then pilot-tested in the teaching-learning process 
with 30 students at Tigwi National High School. To measure their effectiveness, the 
researcher administered pretests and posttests for the second quarter to assess the 
impact of the learning materials on learners' performance. Based on the validation 
process, feedback, and pilot testing, the researcher developed an enhanced version of 
the contextualized learning materials for English, which served as the study's final output. 
 
Data Analysis Procedure 
 

To begin the process, the researcher conducted a data analysis to have thorough 
review on performance trends in English 8 for the second quarter over the past three 
school years at Tigwi National High School. The Mean percentage scores (MPS) from the 
second quarterly test were collected and examined. After analyzing the MPS, it remained 
in the “Average” category and continued to fall short of the target mastery level, which is 
“Moving Towards Mastery.” This indicated that students consistently struggled with the 
learning competencies in English 8 during the second quarter. The second quarter 
competencies in which students performed poorly are the following: explaining visual-
verbal relationships illustrated in tables, graphs, and information maps found in expository 
texts; using opinion-marking signals to express ideas; comparing and contrasting the 
presentation of the same topic in different multimodal texts; comparing and contrasting 
their own opinions with those presented in familiar texts; and recognizing positive and 
negative messages conveyed in a text. 

 
Based on the identified learning gaps, the researcher designed contextualized 

learning materials tailored to the learners’ prior knowledge, cultural background, and 
language proficiency. Specific objectives were set for the most challenging competencies, 
with content chosen from familiar topics, written in age-appropriate language. 
Assessments were aligned with learning goals, and the layout and packaging were 
designed to be visually engaging using Canva. 

 
The learning materials, consisting of 92 pages printed on A4 bond paper, were 

validated by English supervisors, master teachers, and classroom teachers. They 
evaluated the materials based on the clarity of objectives, content accuracy, 
appropriateness of language, and the effectiveness of assessment tasks. Their feedback 
was coded and thematically analyzed, and revisions were made to enhance the materials' 
quality. 

 
The revised contextualized learning materials were then pilot tested with 30 Grade 

8 students. A 50-item pretest was administered before the materials were used, and a 
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posttest was conducted afterward. After being subjected to statistical treatment, the 
contextualized learning materials were found to be significant, as evidenced by the high 
difference in scores between the pretest and posttest. This indicates that the 
contextualized learning materials effectively addressed learners’ needs, leading to better 
engagement and comprehension, as the content was meaningfully connected to their 
everyday experiences. 

 
Statistical Treatment of Data 
 

The data obtained from the validation questionnaires was tallied, organized, and 
subjected to statistical treatment to simplify the presentation, analysis, and interpretation. 
Statistical tools, such as percentages and computations, were applied to address the 
stated problem in Chapter I. 

  A Likert scale with weights of 5 as the highest and 1 as the lowest was used to 
ensure respondents' objective evaluation of the different indicators being measured. It 
also presented the verbal interpretation of each value range using the Likert scale from 
Very Much Valid to Not Valid. 

           The data from the instruments were analyzed through a thorough statistical 
analysis to assess the effectiveness of the contextualized learning materials and their 
impact on the students' academic performance in English 8. A Likert Scale was used to 
evaluate the validity of the materials; each of the four components (learning objectives, 
content, language, and assessment) was assessed independently, and validators rated 
indicators like these on a scale of 1 to 5, where one means "not valid" and five means 
"very much valid." After keeping track of how many times each answer was given, the 
mean score for each part was calculated. This gave the validators a clear numerical 
breakdown of how each part looked when examined, which let them thoroughly assess 
its validity. A qualitative analysis was conducted on the validators' comments, 
recommendations, and quantitative data. Using coding and thematic analysis, these 
replies were classified into common themes. Recurring themes and comments were 
found through this method, and these were then combined to guide changes and 
enhancements to the contextualized learning resources.  

A paired t-test was used to evaluate the impact of contextualized learning materials 
on students' academic performance. The pretest and posttest scores were compared to 
ascertain whether there was a statistically significant improvement in students' 
performance after using the materials. SPSS (Statistical Package for the Social Sciences) 
software was used to perform the paired t-test, a valid statistical technique for comparing 
two related samples. Because of its accuracy and dependability in data processing, this 
program is frequently used to ensure that test findings are valid and appropriately 
interpreted. The study thoroughly assessed the validity and effectiveness of the learning 
materials using a combination of quantitative and qualitative analysis 
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            The statistical scale values used to measure the validity rating of each element 
are as follows: 

     4.20 – 5.0 - Very Much Valid 
     3.40 – 4.19 - Much Valid 
     2.60 – 3.39 - Moderately Valid 
     1.80 – 2.59 - Least Valid 
     1.00 – 1.79 - Not Valid 
 
 

RESULTS AND DISCUSSION 
 

This chapter gives the findings based on the data collected on the variables 
studied. The data is presented and interpreted in each of the problems stated in Chapter 
I.  
 
Research Question 1. Development of Contextualized Learning Materials for 
English 8 
 

Before developing the contextualized learning materials for English 8, the 
researcher assessed the mean percentage scores (MPS) of students in English during 
the second quarter over the past three school years at Tigwi National High School.  The 
MPS were as follows: 58.64% in S.Y. 2021–2022, 69.27% in S.Y. 2022–2023, and 
65.12% in S.Y. 2023–2024. These scores fall under the “average” level and remain below 
the DepEd’ target of 75%, which is classified as "moving towards mastery." This 
consistent gap in performance indicated that Grade 8 students need support in their 
learning. Consequently, the researcher figured out that the development of contextualized 
learning materials was needed. The learning needs of Grade 8 students were taken into 
consideration when developing the learning materials, ensuring that they were 
appropriately suited to their actual competency levels.  

 
The contextualized learning materials for English 8 were developed in terms of 

learning objectives, content, language, assessment, and layout and packaging.  
 
Learning Objectives  
 

After noting that Grade 8 students struggled with the second-quarter competencies 
as reflected in the MPS over the past three years, the researcher determined the second-
quarter competencies using the MELCs, a set of essential skills and knowledge outlined 
in the curriculum provided by the Department of Education. 

 
Table 1 displays the second-quarter MELCs for English 8, which the researcher 

used as a guide for developing the contextualized learning materials. 
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Table 1 
 
Most Essential Learning Competencies (MELCs) in English 8 for the Second Quarter 
 

Quarter Grade Level Standards Most Essential 
Learning 

Competencies 

Duration Code 

Q2 The learner demonstrates 
communicative competence 
through their understanding of 
Afro-Asian Literature and 
other text types, allowing 
them to appreciate Philippine 
Culture and different countries 
more deeply. 

Explain visual-verbal 
relationships illustrated 
in expository texts' 
tables, graphs, and 
information maps. 

Week 1-2 EN8SS-IIe-1.2 

  Use opinion-marking 
signals to share ideas. 

Week 3-4 EN8RC-IIa-10 

  Compare and contrast 
the presentation of the 
same topic in different 
multimodal texts. 

Week 5-6 EN8VC-IIg-15 

  Compare and contrast 
your own opinions with 
those presented in 
familiar texts 

Week 7 EN8VC-IIi-15 

  Recognize positive and 
negative messages 
conveyed in a text 

Week 8 EN8VC-IIa17 

 

The researcher conducted a data analysis of the lesson objectives from her 
previous year’s second-quarter classes in English 8. She examined the Index of Mastery 
(IM) for each lesson objective to determine whether the learning objectives were achieved 
or if there was a need for intervention. All lesson objectives that showed low mastery 
levels—those falling below the 80% standard—were identified and listed. These specific 
objectives were then prioritized for inclusion in the development of contextualized learning 
materials aimed at addressing the learning gaps of Grade 8 students. 

 
After identifying the specified learning objectives, the researcher divided the larger 

objectives into more manageable, specific learning objectives, skills, or attitudes the 
students are expected to acquire. For instance, analyze was reworded to identify; 
synthesize was changed to transfer; evaluate was revised to distinguish; construct 
became express; extract turned to interpret; analyze was changed to compare and 
contrast; and determine was modified to identify.  

 
Moreover, the learning objectives were then developed by the researcher using 

Bloom's taxonomy, which was divided into six categories, ranging from basic knowledge 
recall to higher-order thinking abilities, including evaluation and creation. To encourage 
in-depth understanding, the researcher ensured that learning objectives addressed a 
variety of cognitive levels. Specific and meaningful verbs that characterize observable 
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behaviors were used to convey each learning objective. The researcher also ensured that 
the objectives followed a logical sequence, progressing from lower-order thinking skills 
(LOTS) to higher-order thinking skills (HOTS). Action verbs like identify, transfer, interpret, 
classify, recognize, express, write, and distinguish were used to target lower-order 
thinking skills. Meanwhile, verbs like compare, contrast, and create were used to address 
higher-order thinking skills. This arrangement promotes cognitive development by 
progressively raising the difficulty of learning tasks. The learning objectives were also 
logically organized, enabling consistency and progression from basic concepts and skills 
to more challenging tasks.  

 
The researcher ensured that every objective was reachable within the scope of the 

contextualized learning materials and aligned with the target learning competencies using 
the Most Essential Learning Competencies (MELCs). Each newly formulated objective 
was carefully reviewed against the DepEd’s MELCs to ensure its relevance. The 
researcher also ensured that no objective exceeded the coverage of the target second-
quarter topics. 

 
Lastly, the researcher reviewed the specified learning goals several times to 

ensure they satisfied the students' needs and the target learning competencies. Based 
on the feedback provided by the validators' responses, the researcher made necessary 
revisions to the objectives. 
 
Content 
 

The researcher carefully analyzed the identified learning competencies and 
specified learning objectives to determine the fundamental concepts and skills that 
needed to be addressed in the contextualized learning materials. Using the DepEd’s 
MELCs as a guide, the researcher selected key topics that matched the required skills 
and knowledge for Grade 8 English learners in the second quarter. 

 
To ensure the contents were targeted and effective, important words, key 

concepts, and skills were extracted directly from the competencies and objectives. These 
essential ideas became the basis for developing the content.  

 
Table 2 lists the topics/lessons of the contextualized learning materials for the 

second quarter of English 8. 
 
 
Table 2 
 
Titles and Essential Content Developed of Contextualized Learning Materials for English 
8 

Module Learning Competency Module’s Title Essential Content Developed 

Module 
1 

Explain visual-verbal relationships 
illustrated in tables, graphs, and 

Visual Verbal Relationships 
Understanding visual aids like 
graphs, charts, maps; how to 
relate them to texts 
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Module Learning Competency Module’s Title Essential Content Developed 

information maps found in expository 
texts 

Module 
2 

Use opinion-marking signals to share 
ideas 

Opinion-marking Signals 
Recognizing opinion-marking 
signals, distinguishing facts from 
opinions 

Module 
3 

Compare and contrast the presentation of 
the same topic in different multimodal 
texts 

Compare and Contrast Same 
Topic in Different Multimodal 
Texts 

Comparing different text formats 
presenting the same topic 

Module 
4 

Compare and contrast own opinions with 
those presented in familiar texts 

Compare and Contrast Own 
Opinions with those Presented 
in Familiar Texts 

Stating one's own views and 
comparing them to others' ideas 
presented in texts 

Module 
5 

Recognize positive and negative 
messages conveyed in a text 

Recognizing Positive and 
Negative Messages 

Identifying language that signals 
positive or negative tone 

 

Through the careful breakdown of the learning competencies and specified 
learning objectives, the researcher was able to organize content that directly addressed 
the observed gaps in students' mastery levels. This way ensured that learning content 
were relevant, achievable, and appropriate to students' needs, as observed in the data 
analysis of the previous year’s masterly level of the lesson for each objective.  
 

Correspondingly, each piece of content was examined, and any extraneous or 
unrelated content was eliminated to emphasize the main ideas and concepts directly 
related to the learning competencies. The contextualized learning materials reflect the 
most crucial elements of what must be taught in each lesson, as reflected in the MELCs. 
The researcher also utilized frameworks such as Bloom's taxonomy to ensure that the 
selected content covered a range of cognitive complexity levels, from fundamental 
understanding to higher-order thinking abilities, including analysis, evaluation, and 
creation. The more complex subjects were divided into smaller, more manageable, and 
easier-to-understand tasks. Furthermore, the information was presented in a sequential 
manner, which facilitates understanding and retention. The ideas, concepts, and points 
conveyed are stated clearly, and many topics are provided carefully and accurately, 
accompanied by a range of additional exercises. 

 
Furthermore, the learning material's contents were enhanced by adding visual 

aids, including charts, graphs, and pictures. Students can better understand challenging 
ideas when they see them presented visually in this lesson. Most importantly, the 
researcher also provided examples and applications from everyday situations to 
demonstrate the material's value and relevance in real-world contexts. This aids students 
in making the connection between theoretical ideas and practical situations.  

 
This vital characteristic of learning material is supported by the study of Capuyan 

(2021), which emphasizes that the contextualized teaching and learning approach, which 
incorporates real-life scenarios and activities, enhances students' critical thinking, 
problem-solving, and creative capabilities. This approach ties theoretical knowledge to 
practical applications, making learning more meaningful and relevant to students' lives. 
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Lastly, the researcher reviewed and improved the learning materials based on the 
validators’ suggestions. The content was modified to enhance relevance, clarity, and 
usefulness in achieving the learning objectives.  
 
Language 
 

To ensure that the language used in the contextualized learning materials was 
appropriate for Grade 8 students, the researcher conducted a data analysis using results 
from the Philippine Informal Reading Inventory (Phil-IRI). This assessment provided 
valuable insights into the students’ reading levels, common reading difficulties, and 
comprehension abilities. Under the reading level category, 18 students (60%) were 
identified at the instructional level, 10 (33%) at the independent level, and two (7%) at the 
frustration level. This variation implies that the materials should use simplified sentence 
structures and avoid complex clause combinations, aiming for a maximum readability 
level equivalent to Grade 7 to accommodate all learners. For common oral reading errors, 
students often substituted multisyllabic or unfamiliar words and mispronounced words 
with silent letters (e.g., “doubt,” “island”), indicating that selected vocabulary should be 
high-frequency, age-appropriate, and phonically regular while avoiding rare or jargon-
filled terms. In comprehension questions, students performed best with literal questions 
but struggled with inferential and evaluative ones. This suggests that instructions and 
discussions in the materials should use clear, direct language, and abstract ideas must 
be paired with concrete examples or visual aids for better understanding. For fluency and 
expression, most students read aloud without natural intonation or proper pauses, which 
means texts should be structured with punctuation cues and sentence lengths that 
support natural rhythm. Lastly, in cultural relevance and familiarity, students understood 
better the content rooted in local contexts (e.g., family, barangay events) than foreign 
topics. Therefore, the materials included localized names, places, and situations to help 
students relate more easily and promote better comprehension. These findings served as 
a basis for selecting language that is age-appropriate, culturally relevant, and suited to 
the learners’ instructional needs.  

 
When choosing the correct language to develop the learning material, the 

researcher considered the target audience, topic content, and context. Initially, the 
researcher assessed the linguistics skills, cultural influences, and demographics of the 
Grade 8 students to determine which language they were most comfortable with. 
Likewise, localization was considered, modifying the content linguistically and culturally 
to make it more relevant and accessible to the students.  

 
Based on these considerations, the researcher ensured that the terminology and 

instructions were appropriate for the learners' age and educational background by using 
language easily understood by the students and avoiding excessively technical or 
academic vocabulary. The clear, concise, and simple presentation of the instructions 
enhances the learners' understanding of the content of the learning material.  

 
Additionally, the language used promotes learning objectives. The researcher 

ensured that the selected language successfully communicates and engages learners 
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using precise and unambiguous instructions. Additionally, the teachings are delivered in 
grammatically correct sentences and paragraphs.  

 
Ultimately, the researcher ensured that the terminology, style, and language were 

consistent throughout the learning material to prevent misunderstandings and improve 
student retention. Based on the validators' feedback, the language was found to relate to 
learners and effectively conveyed the content.  
 
Assessment 
 

The learning competencies, specified objectives, content, and the students’ needs 
were carefully considered during the creation of the module's assessment and evaluation 
tasks, which helped ensure that the assessment tasks were relevant and engaging for 
them.  

 
To ensure the assessment types used in the contextualized learning materials 

were both effective and engaging, the researcher conducted a data analysis of the 
quizzes administered during the second quarter of the previous school year in English 8. 
The study involved 30 Grade 8 students and aimed to identify which assessment formats 
best supported learning outcomes and sustained student interest.  

 
The highest-performing and most engaging activities were matching types, word 

puzzles, and self-assessment surveys, all of which scored above 85% and effectively 
engaged more than 24 students. Assessments involving writing (sentence construction 
and interpreting) showed moderate scores but were intellectually beneficial in building 
foundational skills. Combination formats, such as multiple-choice, paragraph-making, and 
drawing opinions, helped scaffold complex skills in a way that supported learners across 
different ability levels. Student engagement observations during assessments revealed 
that tasks combining visuals, structure, and creativity resulted in higher focus, 
participation, and enjoyment.  

 
Furthermore, the activities were designed to measure the desired learning results. 

The researcher also ensured that each test question was linked to a specific learning 
objective. Contextualized learning materials also facilitated self-evaluation. Additionally, 
the researcher provided clear directions and explained why these tests and evaluation 
activities were necessary, including details about the evaluation criteria and any useful 
tools or resources.  
 

The researcher also guaranteed that the tests and evaluations measured higher-
order thinking skills, which helps students understand and remember what they have 
learned. The test questions were carefully written to ensure that students could 
understand them. Moreover, the response to one inquiry serves as a guide for another, 
enhancing comprehension by establishing connections between concepts. This 
interconnected approach helps learners build deeper comprehension, recognize 
relationships between ideas, and improve critical thinking skills. 
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The learning materials were contextualized by integrating situations students 
frequently encounter daily. This approach allows learners to relate the content to their 
experiences, making learning more meaningful and engaging. Similarly, Perin (2011) 
explored the impact of contextualized instruction on student learning. The study found 
that integrating real-life scenarios into assessments facilitated better understanding and 
retention of information, as students could relate theoretical concepts to practical 
applications. 

 
The researcher modified and enhanced the assessment based on the feedback 

from the validators regarding the developed contextualized learning materials. 
 
Layout and Packaging  
 

The researcher began the data analysis by reviewing DepEd’s RM No. 91 s. 2020 
guidelines, which outlined design standards such as the recommended color palettes 
(light blue cover, white interior) and the required dimensions for modules (A4, bond 
paper). To ensure the design resonated with the target audience, the researcher also 
surveyed the Grade 8 students. Through this, it was discovered that students had a strong 
preference for bright, relatable imagery, including classroom scenes and pictures of 
students actively engaged in studying. 

 
The layout and packaging were carefully considered to incorporate contrast, 

balance, emphasis, proportion, rhythm, pattern, white space, variety, and unity, resulting 
in a well-structured layout that looked visually appealing. This included the cover page of 
the module that was made. The contextualized learning materials featured a vibrant cover 
with books in the background to represent information. For the cover design, Canva 
application was utilized, showing pictures of students answering the module, a teacher in 
the classroom, and a student reading a book. This was done to ensure that the cover 
aligned with the purpose of the module and its intended audience. 

 
In RM No. 91 S. 2020— Elements of a Learning Resources Management and 

Development System (LRMDS) Learning Module, the module's color scheme is based on 
the guidelines specifying that light blue is an appropriate color. The guidelines stipulated 
that the background color of other pages must be white to have a clean and professional 
appearance.  

 
The color themes and other standardized design elements show the DepEd 

commitment to providing students nationwide with concise and uniform learning 
materials. Each part of the contextualized learning materials is exhibited by a picture that 
tells the learners what to do or what skills they must work on. These design decisions 
aimed to make the layout, cover page, and packaging stand out. The researcher also 
incorporated critical visual elements that complemented the theme of the content, 
effectively maintaining students' attention. The researcher identified the optimal 
combination by experimenting with various layouts and arrangements of the images, 
ensuring that the cover page looked both engaging and professional. The finished design 
was printed on bond paper in A4 size, with a total of 92 sheets in all the learning materials. 
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Figure 5 shows the cover page of the Contextualized Learning Materials for 
English 8. 
 

Figure 5 

Cover page of the Contextualized Learning Materials for English 8 

 

 

 

 

 

 

 

 

 

 

 

 

 

Research Question 2. Level of Validity of the Contextualized Learning Materials for   
English 8 
 

Using the survey checklist adapted from Salazar (2018), the validators evaluated 
the contextualized learning materials for English 8 regarding the four essential elements: 
learning objectives, content, language, and assessment. The validators, composed of 
English Supervisors, Master Teachers, and Teachers, rated each indicator of the 
components of the learning materials.   

 
Table 3 presents validators' ratings on the objectives of contextualized learning 

materials for English 8.  
 



1868 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 5          May 2025         www.icceph.com 

Table 3 
 
Rating on the Learning Objectives of the Contextualized Learning Materials for English 8 
 

Characteristics of the objectives of the module 
Frequency of 

responses Mean SD VI D 
5 4 3 2 1 

1. A specific objective accompanies each lesson in the 
module.  

16 2 0 0 0 4.89 0.323 VMV E 

2. The words used in the objective are clear and easily 
understood.  

12 6 0 0 0 4.67 0.485 VMV E 

3. The specific objectives are realistic.  12 6 0 0 0 4.67 0.485 VMV E 
4. The objectives are measurable.  13 5 0 0 0 4.72 0.461 VMV E 
5. The specific objectives are attainable within specified time 

limit.  
8 10 0 0 0 4.44 0.511 VMV E 

Composite Mean  4.68 0.470 VMV E 
 

 

Legend:  

Mean Interval  Verbal Interpretation (VI) Description (D) Standard Deviation (SD) 

4.20 – 5.00  Very Much Valid (VMV) Excellent (E)  

3.40 – 4.19  Much Valid (MuV) Very Satisfactory (VS)  

2.60 – 3.39 Moderately Valid (MV) Satisfactory (S)  

1.80 – 2.59  Less Valid (LV) Fair (F)  

1.00 – 1.79  Not Valid (NV) Poor (P)  

 

The majority of the respondents rated it “very much valid” across all indicators. 
This is supported by an overall mean score of 4.68. Most of the validators assigned a 
score of “5” as the highest, noting that the learning goals were attainable within the given 
timeframe, practical, measurable, clear, and simple to understand. This means that the 
learning goals are well-organized and straightforward, helping students achieve their 
objectives. Overall, the findings indicate that the resources align with necessary teaching 
standards. 

 
Moss and Brookhart (2019) explained that clear learning objectives help students 

understand what they need to learn, thereby improving their engagement and 
comprehension while also guiding teachers in delivering focused lessons. This directly 
aligns with the researcher's findings, which show that the objectives of the contextualized 
learning materials significantly contributed to high student involvement. The clarity of the 
objectives helped students understand what was expected of them, keeping them actively 
engaged in the learning process. At the same time, it served as an effective guide for 
teachers in planning and delivering lessons more efficiently and purposefully. 
 

Table 4 shows the validators’ ratings of the content of the contextualized learning 
materials. 
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Table 4 
 
Rating on the Content of the Contextualized Learning Materials for English 8 

 

Legend:  
Mean Interval  Verbal Interpretation (VI) Description (D) Standard Deviation (SD) 
4.20 – 5.00  Very Much Valid (VMV) Excellent (E)  

3.40 – 4.19  Much Valid (MuV) Very Satisfactory (VS)  

2.60 – 3.39 Moderately Valid (MV) Satisfactory (S)  
1.80 – 2.59  Less Valid (LV) Fair (F)  

1.00 – 1.79  Not Valid (NV) Poor (P)  

 

 The content of the materials was also rated “very much valid” (VMV), with an 
average score of 4.62. This high rating means the lessons cover the most essential topics 
in English 8 for the second quarter. Furthermore, they align with the curriculum and 
include sufficient activities to help students practice what they have learned. The lessons 
are structured at a good pace, allowing students to reflect on and review the topics. The 
examples and discussions are also accurate and relevant, making the content more 
meaningful to students. 
 

The module enhances learning experiences by incorporating visual aids like 
diagrams, charts, and illustrations, which help clarify complex concepts and improve 
comprehension. Real-life examples and applications are included to demonstrate the 
relevance of the content, ensuring learners can effectively apply their knowledge in 
practical situations. 

 
A study by Varthana (2021) found that visual aids such as charts, diagrams, and 

illustrations effectively enhance student comprehension and retention. These tools help 

Characteristics of the content of the module 
Frequency of 
responses Mean SD VI D 
5 4 3 2 1 

1. Each lesson reflects the most important aspects of what is 
being taught. 

12 5 1 0 0 4.61 0.608 VMV E 

2. The lessons are presented at a pace that allows for 
reflection and review. 

10 7 1 0 0 4.50 0.618 VMV E 

3. There is adequate provision for supplementary 
activities/exercises. 

10 8 0 0 0 4.56 0.511 VMV E 

4. The content leads to the attainment of the objectives. 13 4 0 1 0 4.61 0.778 VMV E 
5. There is adequate presentation/discussion of content. 12 5 1 0 0 4.61 0.608 VMV E 
6. The information about the different topics is accurate and 

precise. 
11 7 0 0 0 4.61 0.502 VMV E 

7. There is a variety of supplementary activities. 13 5 0 0 0 4.72 0.461 VMV E 
8. The ideas, concepts, and points presented are well-

expressed. 
12 5 1 0 0 4.61 0.608 VMV E 

9. The examples presented are current, accurate, and 
defensible. 

13 4 1 0 0 4.67 0.594 VMV E 

10. The lessons are aligned with the curriculum. 13 4 1 0 0 4.67 0.594 VMV E 

Composite Mean 4.62 0.582 VMV E 



1870 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 5          May 2025         www.icceph.com 

simplify complex concepts, making them more accessible and engaging for learners. This 
supports the researcher's findings, as the incorporation of illustrations in the 
contextualized learning materials was recognized as an effective strategy that improved 
students’ learning and comprehension.  

 
The researcher’s findings explain that students are more engaged and better able 

to understand lessons when they are attracted to and supported by visual illustrations. 
This agrees with the result of the study of Yongco and Del Valle (2022), which highlights 
the importance of using illustrations to facilitate easier learning.  

 
Table 5 shows the ratings of the validators for the language used in the 

contextualized learning materials. 
 
Table 5 
 
Rating on the Language Used in the Contextualized Learning Materials 
 

Characteristics of language used  
Frequency of 

responses Mean SD VI D 
5 4 3 2 1 

1. The words used in the module are correctly used.   12 6 0 0 0 4.67 0.485 VMV E 
2. The module is accompanied by clear and specific 

directions for their use.  
14 4 0 0 0 4.78 0.428 VMV E 

3. The vocabulary used suits the reading and 
understanding level of students to whom the modules 
are intended.  

9 7 2 0 0 4.39 0.698 VMV E 

4. Instructions to the students are clear, unambiguous, and 
easy to follow.  

10 8 0 0 0 4.56 0.511 VMV E 

5. The lessons are presented in paragraphs.  11 7 0 0 0 4.61 0.502 VMV E 

Composite Mean  4.60 0.536 VMV E 
 

Legend:  

Mean Interval  Verbal Interpretation (VI) Description (D) Standard Deviation (SD) 

4.20 – 5.00  Very Much Valid (VMV) Excellent (E)  

3.40 – 4.19  Much Valid (MuV) Very Satisfactory (VS)  

2.60 – 3.39 Moderately Valid (MV) Satisfactory (S)  

1.80 – 2.59  Less Valid (LV) Fair (F)  

1.00 – 1.79  Not Valid (NV) Poor (P)  

 
It revealed that the language used in the texts is “very much valid,” with an overall 

mean of 4.60. This means that the words used are appropriate to the students’ reading 
level and that there are clear instructions on how to use them. The language used in the 
lesson is accessible, meaning the words are common and easy for learners to 
understand. There are no complicated technical words that might be hard to understand.   

 
Similarly, the reading level is ideal for the age and educational level of the readers, 

who are Grade 8 students. The words are suitable for their reading and understanding 
levels, making things clear. Students can do their work correctly because the instructions 
are precise, exact, and easy to follow. This shows that the language used in the learning 
material is suitable for the student's level.  
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Yongco and Del Valle (2022) found that instructional modules should utilize clear 
and engaging language to enhance students' understanding. The use of simple words 
and easy-to-follow instructions facilitates learning and makes it more effective. 

 
Table 6 presents the ratings of the assessment activities in the contextualized 

learning materials for English 8. 
 

 

Table 6 

Rating on the Assessment of the Contextualized Learning Materials for English 8 

Characteristics of Assessment and 
Evaluation Activities  

Frequency of 
responses Mean SD VI D 

5 4 3 2 1 

1. The module has a provision for self-
assessment.  

11 6 1 0 0 4.56 0.616 VMV E 

2. The items help increase understanding and 
retention of the content.  

13 3 2 0 0 4.61 0.698 VMV E 

3. The items focus on important objectives and 
content of the lessons.  

14 2 2 0 0 4.67 0.686 VMV E 

4. The items in the evaluation are congruent to 
the specific objectives.  

13 4 1 0 0 4.67 0.594 VMV E 

5. Some items measure higher thinking skills.  12 4 2 0 0 4.56 0.705 VMV E 
6. The items are grammatically correct.  13 4 1 0 0 4.67 0.594 VMV E 
7. The items are arranged from easy to 

difficult.  
10 6 2 0 0 4.44 0.705 VMV E 

8. The test items are written at a level that 
students can understand.  

10 6 2 0 0 4.44 0.705 VMV E 

9. The answer to one item furnishes or gives 
clue to the answer to another item.  

8 8 2 0 0 4.33 0.686 VMV E 

10. The items cover the important 
competencies to be developed.  

13 4 1 0 0 4.67 0.594 VMV E 

Composite Mean  4.56 .653 VMV E 
 

Legend:  

Mean Interval  Verbal Interpretation (VI) Description (D) Standard Deviation (SD) 

4.20 – 5.00  Very Much Valid (VMV) Excellent (E)  

3.40 – 4.19  Much Valid (MuV) Very Satisfactory (VS)  

2.60 – 3.39 Moderately Valid (MV) Satisfactory (S)  

1.80 – 2.59  Less Valid (LV) Fair (F)  

1.00 – 1.79  Not Valid (NV) Poor (P)  

 

The assessment activities in the contextualized materials got a “very much valid” 
(VMV) rating, with an average score of 4.56, suggesting that the activities are well-
organized and closely related to the lesson objectives. The test questions were well-
written, logically ordered from easy to hard, and designed to encourage critical thinking. 
Additionally, self-assessment tasks were included to help students evaluate their learning 
progress. The test items also facilitate learning and retention, measure higher-order 
thinking skills, and ensure correct grammar. Grade 8 students, even those with special 
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needs, can do the assessment tasks. However, some questions on the test give students 
hints about how to answer other questions. The test questions were carefully written at a 
level suitable for students and covered the essential skills they need to learn. 

 
Campbell (2021) highlighted that assessments designed to measure higher-order 

thinking skills and provide clear instructions enhance understanding and retention, 
facilitating learning by making complex concepts more accessible and promoting critical 
thinking. This relates to the researcher's study, as the contextualized learning materials 
were developed with clear assessment instructions and activities that aimed to develop 
students’ critical thinking skills. These assessments supported deeper understanding and 
helped students engage meaningfully with the content.  

 
Table 7 summarizes the validation results for the developed contextualized 

learning materials for English 8. 
 
Table 7 
 
Summary Result of Rating on the Validation of the Developed Contextualized Learning 
Materials 
 

Indicators Mean SD Verbal Interpretation Description 

1. Objectives of the module 4.68 0.470 Very Much Valid Excellent  
2. Content of the module 4.62 0.582 Very Much Valid Excellent  
3. Language used  4.60 0.536 Very Much Valid Excellent  
4. Assessment and Evaluation Activities 4.56 .653 Very Much Valid Excellent  

Overall Mean  4.62 .560 Very Much Valid Excellent  

Legend:  
Mean Interval  Verbal Interpretation  Description  Standard Deviation (SD) 

4.20 – 5.00  Very Much Valid  Excellent   

3.40 – 4.19  Much Valid  Very Satisfactory   

2.60 – 3.39 Moderately Valid  Satisfactory   

1.80 – 2.59  Less Valid  Fair   

1.00 – 1.79  Not Valid  Poor   

 

Table 7 shows that the contextualized learning materials are “very much valid”. 
This was validated by the supervisors, master teachers, and English teachers from 
secondary schools in the Torrijos District.  

 
Statistics show that, across all indicators, the validity is very much supported, with 

an overall mean of 4.62, indicating that the module is highly valid. However, the validators' 
comments and suggestions should be considered to improve contextualized learning 
materials. 
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Research Question 3. Comments, Feedback, and Suggestions of the Validators to 
Help Enhance the Developed Contextualized Learning Materials in English 8 
 

The validators gave positive feedback on the developed contextualized learning 
materials, emphasizing their support for teachers and students. They stated that the 
learning materials help teachers teach by providing them with beneficial ways and 
strategies that enable teachers and students to learn effectively. The learning materials 
were also commended for being well-organized, covering the target skills, and aligning 
with the learning competencies. Also, the learning materials have specific objectives that 
can be reached, ensuring the lessons are practical. They noted that the materials look 
good, with pictures, colors, and writing that is clear and bright, making it easy for students 
to understand what they are reading. Furthermore, activities and tasks are significant to 
English 8 skills and learning competencies, making the lessons valuable and relevant for 
the students.  

 
The validators who reviewed the learning materials added that the tasks and 

examples were well-contextualized, making the lessons easier to understand. The 
localized and relevant material makes students more interested in their learning.  

 
The study by Givera (2023) demonstrated that contextualized and localized 

English learning materials, validated for content accuracy and relevance, significantly 
improved students' performance and engagement, making lessons more straightforward 
to understand and relatable. The learning materials were also praised for being easy to 
understand because they are written in simple language appropriate for Grade 8 students. 
Validators also appreciated how challenging these learning materials were, as they knew 
they would help teachers in their lessons. 

 
To improve the usefulness of the learning materials, the validators suggested 

paying attention to the content's structure and quality by ensuring that the subject-verb 
order and sentence usage are consistently maintained. They proposed eliminating 
extraneous words and reducing unnecessary lectures and discussions that do not 
contribute to student learning. Certain parts need to be more precise and focused, and 
specific explanations could be made longer to make them more understandable. 
Regarding the curriculum and how lessons are taught, validators stated that learning 
outcomes and assessments should be firmly connected.  

 
Denoyelles (2021) emphasized the importance of aligning module objectives with 

evaluations to improve student understanding, engagement, and academic performance 
by ensuring that assessments accurately reflect the intended learning outcomes. This is 
reflected in the researcher's study, where the contextualized learning materials were 
carefully designed to ensure alignment between the learning objectives and the 
assessments. This alignment helped reinforce students’ understanding and engagement, 
supporting their progress toward the intended learning goals. 

 
The validators' inputs were considered to enhance the learning materials and 

make them more effective for Grade 8 learners. They were categorized into specific 
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themes to ensure that the feedback was organized. Considering the validators' thoughts 
and ideas, the contextualized learning materials were refined to support teachers and 
students better, making the learning process more effective and meaningful.  

 
Table 8 summarizes the validators' comments and feedback on enhancing the 

developed contextualized learning materials in English 8. 
 

Table 8 

Coding and Thematic Analysis of Validators’ Feedback  

Support for Teachers and Learners 
 
The supervisor-validator thanked the researcher for her interest and effort in 

helping English 8 teachers. Likewise, two master teachers and one teacher validator 
wrote that the learning materials would greatly help Grade 8 teachers and learners in the 
teaching and learning process. Moreover, another teacher-validator highlighted that the 
modules incorporate effective techniques and strategies that help impart knowledge to 
students more efficiently. 
 
 
 

Theme Validators’ Feedback 

Support for Teachers and 
Learners 

• The learning materials will assist teachers in teaching. 

• The modules offer helpful teaching techniques and strategies. 

• The modules benefit both teachers and students in the learning 
process. 

•  
Engagement and Visual 
Appeal 

 

• The materials are visually appealing, with readable text and bright 
colors. 

• Illustrations make the content easier to understand for students. 
Curriculum Alignment and 
Competency Coverage 

• The learning materials are aligned with the curriculum and cover the 
English 8 competencies. 

•  
Contextualization • Activities and examples are tailored to make the lesson more 

straightforward to understand. 

• The activities and examples are localized, making them more 
engaging for students. 

• The modules are well-developed and relevant to students. 

•  
Achievement of Learning 
Outcomes 

• The learning materials include clear, achievable outcomes. 

• The materials are engaging and suited to the student's level of 
understanding. 

• The assessments match the learning objectives. 

•  
Simplicity and Accessibility • The materials use simple language that is accessible to Grade 8 

learners. 

• The modules are simplified and easy to understand, supporting the 
learning process. 

 •  
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Engagement and Visual Appeal 
 

One teacher-validator noted that the pictures in the modules effectively get 
students' attention and encourage them to do the tasks and follow the lessons. Another 
pointed out that illustrations help the learners understand the lesson's content. One 
teacher-validator of the learning materials added that the pictures are updated, the font 
size is easy to read, and the materials are colorful. Adding bright and well-designed 
elements makes students even more interested and involved in the learning process.  
 
Curriculum Alignment and Competency Coverage 

 
One master teacher-validator and three teacher-validators confirmed that the 

learning materials are aligned with the curriculum. They stated that the lessons, 
objectives, and activities effectively cover the target competencies outlined in the English 
8 Most Essential Learning Competencies (MELCs). This alignment ensures that students 
learn the essential skills and information appropriate for their grade level as prescribed 
by the DepEd. With this alignment, the lessons become beneficial and valuable learning 
tools for effective instruction.  
 
Achievement of Learning Outcomes 

 
As noted by one teacher-validator, the contextualized learning materials have 

achievable, specific, and clear goals. Three teacher-validators believe that the content is 
interesting, simple to understand, and suitable for learners' current level of knowledge. 
Another teacher-validator also emphasized how well the assessments align with the 
learning objectives, ensuring that students can understand the lessons. Additionally, the 
materials were praised for encouraging student engagement, with the activities being both 
stimulating and relevant to the learners' everyday experiences. This has fostered a 
deeper connection to the content, ensuring that the learning outcomes are not only met 
but also retained effectively. The structure of the lessons was also acknowledged for its 
logical flow, which enables students to progressively build their knowledge and skills, 
leading to greater achievement of the set learning objectives. 
  
Simplicity and Accessibility  

 
One teacher-validator noted that the contextualized learning resources utilize 

simple language that students in Grade 8 can understand. According to a second teacher-
validator, students can follow the lectures more easily because the learning materials are 
easy to comprehend. The contextualized learning materials are comprehensible and 
simplified, allowing students to grasp the content quickly and efficiently. This accessibility 
of the learning materials enhances the teaching-learning process by streamlining the 
content and details for learners to comprehend and access learning.  

 
One teacher-validator suggested providing printed copies of the learning materials 

to Grade 8 students so that they could easily access them. Students will be more 
interested in the lessons if the materials are provided in print. These learning materials 
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can also facilitate self-paced learning, which allows students to study at their own pace. 
Ensuring all students can access the materials will help them learn more effectively and 
understand the lessons easier. 
 
Contextualization 
 

According to four teacher-validators, the activities and examples in the modules 
are contextualized, making the lessons more straightforward for students to understand.  
They emphasized how learning becomes more engaging and relatable for students when 
the content is localized. Additionally, three other teacher-validators who validated the 
contextualized learning resources stated they were well-developed and relevant to the 
learners. The activities were also created to fit the students' abilities and understanding 
levels to guarantee they would learn well from the contextualized learning materials.   

 
Figure 6 illustrates the researcher's sample revision to enhance the content's 

contextualization and relevance to students’ learning experiences.   
 

Figure 6 

Revisions made for  Contextualization 
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The researcher revised the contextualized learning materials for English 8 by 
replacing generic and distant content with images and examples that are more familiar to 
the students. Originally, the lesson used a picture of Boracay Beach, a well-known but 
distant location that some students may not have experienced personally. However, upon 
the validator’s suggestion, the researcher replaced it with a photo of Poctoy White Beach 
Resort, a well-known local destination in the students' area, to increase relevance and 
engagement. Similarly, a birthday party image sourced from the internet was changed to a 
picture of biko, a traditional Filipino delicacy often served during local celebrations, which 
students are more likely to recognize from personal experience. Along with these visual 
changes, the researcher also revised the opinion-marking sentences to match the new 
images and better reflect the learners’ cultural and real-life context. These adjustments 
were made to ensure that the materials would be more meaningful, relatable, and effective 
for Grade 8 learners. 

Table 9 shows the results of the coding and thematic analysis based on the 
validators’ suggestions. It summarizes the common ideas and comments they gave to help 
improve the contextualized learning materials. 
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Table 9 
 
Coding and Thematic Analysis of Validators’ Suggestions  

 

 

 
Content Quality and Structure 
 

The supervisor and some teacher-validators emphasized the importance of 
consistency, correct grammar, proper punctuation, and appropriate capitalization in the 
development of the learning materials, particularly in aligning subjects, verbs, and tenses 
within sentences. These elements are essential in ensuring that students can clearly 
understand the content without confusion. In response, the researcher made several key 
revisions to improve clarity and correctness, such as editing sentences for grammatical 
accuracy, adjusting punctuation marks for proper pauses and meaning, and standardizing 
capitalization for uniformity and readability. These improvements aimed to enhance the 
overall quality of the learning materials and support better student learning. 

 

 

 

 

 

 

 

Theme Validators’ Suggestions 

Content Quality and 
Structure 
 

• Focus on consistency, ensuring that the subject, verb, and tense 
align correctly in some of the sentences in the learning materials. 

• Reduce the number of lectures and eliminate discussions that do not 
contribute to achieving the objectives. 

• Reduce any extraneous words.  

• Make some sections clear and focused. 

• Additionally, the explanations could be expanded to provide more 
detailed information and clarity 

•  
Curriculum and 
Instructional Design 
 

• Ensure the alignment of the learning objectives and assessments.  

• I recommend conducting a pilot test with a small group of learners. 

• Some words should be changed to match the student's level of 
understanding. 

•  
Accessibility and Inclusivity • Ensure materials are accessible to all learners. 
Citation Formatting • Cite the online sources properly. 
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Figure 7 

Revisions made for Content Quality and Structure (a 

 
 
 

 
 
For example, the word “topic” was changed to “the topic” to include the appropriate 

determiner; “people” was corrected to “people’s” to show proper possessive form; and the 
phrase “with the accompany of music” was revised to “with the accompaniment of music” 
to use the correct noun form. 
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Figure 8 

Revisions made for Content Quality and Structure (b) 

 

 

 

 

 
 

In this example of writing learning objectives, the researcher ensured proper 
capitalization by beginning the learning competency with a capital letter. Correct 
punctuation was also observed, particularly the use of semicolons to separate each 
objective in the list, which facilitated better readability and organization. A period was 
correctly placed at the end of the final sentence to indicate completion. Additionally, the 
connector "and" was properly used before the last item to show that it is part of a series. 
These revisions reflect the researcher’s careful attention to grammar, punctuation, and 
structure, resulting in clear and professionally written learning objectives. 
 

Figure 9 

Revisions made for Content Quality and Structure (c) 
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In this part, the verb “was declared” was changed to “declared” in the sentence. 
The researcher made this change to make the sentence clearer and to use the correct 
verb tense. Since the subject “a municipal ordinance” is the one doing the action, it is 
better to use the simple past tense “declared” instead of the passive form “was declared.” 
This helps students understand the sentence more easily and shows good grammar, 
which is important when creating learning materials. 

 
In addition, one master teacher-validator suggested reducing the number of 

lectures and eliminating discussions that do not contribute to achieving the main 
objectives. Two teacher-validators suggested that reducing unnecessary words would 
make the text more transparent and focused. However, explanations should be detailed 
to provide a deeper understanding and clarity. The content should be direct and to the 
point to help students focus on the most important information that must be learned, 
thereby avoiding confusion or distraction from irrelevant details. This way, learners can 
easily identify and absorb the key concepts, which supports better comprehension and 
retention. 

 
Here is an example of a revision made by the researcher in response to the 

validator's input. 
 

 
Figure 10 

Revisions made for Content Quality and Structure (d) 
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In this example, the researcher revised the original content by removing the 
lengthy explanation of each mode of communication—linguistic, visual, aural, gestural, 
and spatial—which, although informative, made the lesson too detailed and diverted focus 
from the main objective. Following the validator’s suggestion to be more direct and 
focused, the researcher kept only the definition of multimodal text and emphasized its 
application in education, such as how combining different modes helps students learn 
better by catering to various learning styles. After this brief explanation, the revised 
content now directly introduces the main topic: the types of multimodal texts—print, 
digital, and live—which keeps the discussion clear and aligned with the learning goal. 
This revision helps students focus on what they need to learn without being overwhelmed 
by too much background information. 

 
To conclude, these changes have improved the learning materials, making them 

more effective for teaching and learning. Consequently, the contextualized learning 
materials are now organized, concise, and valuable for both students and teachers. 
 
Curriculum and Instructional Design 
 

 A master teacher-validator suggested that the learning objectives should match 
the learning assessments to ensure alignment between what is taught and what is 
evaluated. This means that the skills or knowledge stated in the objectives must be 
reflected in the assessment tasks. By aligning the objectives and assessments, students 
are better guided on what they are expected to learn, and teachers can accurately 
measure if those objectives have been achieved. This alignment also helps maintain the 
focus of the lesson and supports effective teaching and learning. 

 
  Figure 11 

  Revisions made for Curriculum and Instructional Design (a) 

In this example, the learning objective is to "Express the essence of friendship in 
writing a slogan using words and expressions that signal a positive message." However, in 
the original version, the learning task was stated as "Create a slogan on the essence of 
friendship using words and expressions that signal positive message," which did not fully 
reflect the structure and intent of the objective. To address this, the researcher revised the 
task to "Express the essence of friendship by creating a slogan using words and 
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expressions that signal a positive message" to align it with the objective. This revision 
ensures that the action stated in the objective (“express”) is directly mirrored in the task, 
creating a stronger connection between what the students are expected to learn and how 
they are expected to demonstrate that learning. 

Another suggestion for student teacher-validators was changing certain words to 
better match their understanding. This modification helped simplify the language, allowing 
students to grasp the instructions more easily. By using simpler words, the researcher 
ensured that students could focus on what they needed to learn without getting confused. 
This change made the learning materials more effective and easier to follow. 

 

Figure 12 

Revisions made for Curriculum and Instructional Design (b) 

 

 

 

 
In this example, the validator suggested making the title clearer and more precise, 

so the researcher changed “The pros and cons of using media” to “The positive and 
negative effects of using social media.” By replacing “pros and cons” with “positive and 
negative effects,” and specifying “social media,” the title now uses simpler, more direct 
language and tells students what to look for in the text. In this example, the validator 
suggested making the title clearer and more precise, so the researcher changed “The 
pros and cons of using media” to “The positive and negative effects of using social media.” 
By replacing “pros and cons” with “positive and negative effects,” and specifying “social 
media,” the title now uses simpler, more direct language and tells students what to look 
for in the text. This revision not only improved clarity but also aligned the title more closely 
with the content of the material, helping students set clear expectations and focus their 
reading. It also supports better comprehension, especially for learners who may struggle 
with vague or general terms. 
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Figure 13 

Revisions made for Curriculum and Instructional Design (c) 

 

 

 

 

 

 

 

 

 

 

 

 

In the original version, the terms used were more academic and formal (e.g., 
Enhanced Understanding,” “Development of Critical Literacy,” “Reflect Real-World 
Communication”). In the revised version, these were replaced with simpler, more student-
friendly phrases (e.g., “Helps understand better,” “Improves thinking skills,” “Shows how 
people communicate in real life”). 

This shift in vocabulary ensures that students can more easily grasp the content 
without being hindered by complex or unfamiliar words. The simplified version maintains 
the original meaning while making it more accessible, which is essential in educational 
materials intended for younger audiences or those with varying literacy levels. 
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To sum up, the researcher selected words that were familiar and appropriate to the 
students' vocabulary level, ensuring that the content was easily understandable. This 
adjustment improves the effectiveness of the learning material by allowing students to 
concentrate on the core concepts rather than struggling with complex language. 

Citation Formatting 

A master teacher-validator suggested using an appropriate style to cite online 
sources properly. Correct citations establish credibility and give credit to the writers or 
authors. This also makes it easy for teachers and students to find references to help them 
learn more should they need additional ideas. Formatting references correctly makes the 
learning resources reliable. 

Figure 14 shows a sample of the revision made by the researcher. 

 
Figure 14 

Revisions made for Citation Formatting 
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The revision made by the researcher reflects the validator’s suggestion to apply an 
appropriate citation style, enhancing the academic quality and credibility of the material. In 
the original list, both printed and online sources lacked proper formatting, consistency, and 
essential citation elements. Author names were written in full, publication details were 
inconsistently presented, and web sources lacked titles, retrieval dates, and source names, 
making it difficult for students and teachers to verify or revisit the references. In contrast, 
the revised version follows a standardized citation format, which is the APA style. Author 
names are correctly abbreviated, publication years are indicated, and titles are italicized, 
with edition and publisher details included for printed materials. For online sources, the 
researcher has added article titles, source names, and retrieval dates, which not only 
improve traceability but also teach students the value of proper source acknowledgment. 

Overall, this revision greatly improved the quality and reliability of the learning 
materials. By using proper citation formatting, the researcher not only strengthened the 
credibility of the content but also modeled good research practices for students to follow. 

 
Research Question 4. Impact of Contextualized Learning Materials in English on 
the Academic Performance of Grade 8 Students 
 

Table 9 presents the paired sample t-test results comparing the learners' pretest and 
post-test scores to determine if the contextualized learning material for English 8 impacts 
their academic performance. 
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Table 10 

Performance of Learners as Shown in the Result of Pretest and Posttest Analysis  
 Mean t-value p-value Interpretation Decision 

Pretest  16.03 
-27.924 .000 Significant  Reject Ho 

Posttest  40.60 
 

The study measured the impact of the contextualized learning materials by 
comparing students’ scores before and after using them. The pretest results showed an 
average score of 16.03, while the posttest results significantly increased to 40.60. The 
mean results illustrate that the posttest obtained a much higher mean score, indicating a 
notable improvement in the learners' performance. Likewise, the t-value (-27.924) suggests 
that the posttest scores are significantly higher than the pretest scores, showing a vast 
difference between the two. Moreover, the p-value indicates that the change between the 
pretest and post-test scores is statistically significant. This means that the contextualized 
learning material for English 8 has increased learners' academic performance after using 
it. Hence, the null hypothesis was rejected. 

 
This improvement suggests that the contextualized learning materials helped 

students understand their lessons more effectively. Students were more engaged and 
interested in learning since the content was designed to relate to their experiences and 
backgrounds. The materials likely made it easier for them to remember key concepts and 
apply what they learned. Students who see the connection between their lessons and real-
life situations are more motivated to study and improve their skills. This finding aligns with 
the study by Lee (2021), which found that contextualized learning materials, closely 
connected to students' everyday experiences, significantly enhance academic performance 
by increasing student engagement and motivation. 

 
Research Question 5. The Enhanced Contextualized Learning Materials Developed 
by the Researcher based on the Validation Made by the Respondents. 
 

After thorough validation and revision, the enhanced contextualized learning 
materials for English 8 are now an excellent opportunity for teachers and students, 
especially since there are still concerns about students not having enough access to 
textbooks and other learning materials in English 8. Teachers can use these 
contextualized learning materials to plan lessons for the second quarter and help students 
slowly reach their learning objectives and competencies. What makes these items stand 
out is how they are put in context. It is easy for the students to understand and valuable 
because they use examples from their experiences. These learning materials differ from 
standard modules because they are based on the learners' cultures and experiences. 
This makes it easier for them to connect with the learning material. 

 
It is well known that contextualized learning materials help people understand what 

they are reading. Gonzales (2023) shared that learning tools relevant to students' local 
context and experiences can make them much more interested and help them 
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understand. These tools allow students to connect abstract ideas with real-life 
applications by using things they already know from their daily lives. Localized situations 
can make learning material more accurate and relevant, which is especially essential for 
students who may have difficulty with general content (Lardizabal, 2023).  

 
These new contextualized learning materials not only put the material in its proper 

setting but also make up for the long-standing lack of textbooks and other teaching 
materials in English 8. During the pandemic, the lessons sent out were not always 
relevant to the students' lives, making it harder for them to connect with and learn from 
the material. On the other hand, these updated materials are up-to-date and valuable 
because they show how schools work now and what students are going through in real 
life. So, they give teachers a better way to make lessons that are not only complete but 
also interesting and important to the lives of their students. 

 
These better tools help students understand by giving them a structured way to 

learn at their own pace and addressing common comprehension problems they face. 
They could make a big difference in how well students understand and do in school 
because they align with the Department of Education's (DepEd) curriculum and 
standards.  

 
These enhanced contextualized learning materials for English 8 learning tools 

could change how educators teach and students learn. They make up for essential 
resource gaps, offer material relevant to different cultures, and support the goals of the 
curriculum. They give teachers a powerful tool to help them teach effectively and give 
students learning experiences that are interesting, important, and rooted in their own 
lives.  

 

Conclusions 
 

Based on the data gathered, the developed contextualized learning materials for 
English 8 are highly valid, indicating that this learning resource is practical and suitable 
for use by Grade 8 students in their English lessons during the second quarter. The results 
demonstrate how well-contextualized learning resources can enhance English 8 training 
and address the lack of available teaching materials.  

 
To meet the needs of students, the materials were thoroughly developed using the 

ADDIE model, which included clear objectives, relevant details, straightforward 
vocabulary, and well-structured assessments. The effectiveness of the contextualized 
learning materials for English was demonstrated by the validators' average weighted 
mean of 4.62. They commended the resources for their organization, engaging design, 
and alignment with learning competencies, although they also suggested a few minor 
modifications for future improvement.  

 
The contextualized learning materials improved the academic performance of 

Grade 8 English students, as evident in the results of the paired sample t-test, which 
showed an increase in mean from 16.03 to 40.60. These learning resources enhanced 
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the students' learning experiences by incorporating cultural relevance and real-world 
examples. By using these contextualized learning resources, educators can improve 
comprehension and retention by designing relevant and meaningful content and activities 
in the learning materials. The developed contextualized learning materials for English 8 
are a convenient alternative to traditional textbooks, improving learners' academic 
performance. According to this study, contextualized learning resources significantly 
increase student engagement, comprehension, and academic success. 

 
Recommendations 

The study's findings and conclusions suggest the following recommendations: 

1. Consideration for Curriculum Use 

School administrators and curriculum planners may consider the contextualized 
learning materials for English 8 as potential supplementary resources for second-quarter 
instruction. However, their official adoption is advised only after undergoing complete 
quality assurance procedures, including content, language, and field evaluation. 

2. Preliminary Teacher Orientation 

English teachers may be gradually introduced to the contextualized learning 
materials through initial orientation or workshops. This can help gather feedback for 
further revisions while also exploring how the materials might be integrated into future 
classroom instruction. 

3. Encouraging Responsible Student Use 

Students may be encouraged to explore the materials for additional practice and 
reinforcement of second-quarter concepts. However, use should be guided by teachers, 
considering that the materials are still in the refinement stage and may be subject to 
updates. 

4. Support for Further Development 

Local government units and educational institutions are encouraged to support the 
continued development and validation of the materials, including funding for editorial 
improvement, quality assurance processes, and pilot testing in schools. 

5. Opportunities for Further Research 

Future researchers may find it beneficial to explore the use of contextualized 
learning materials in other subjects or grade levels. It is also recommended that 
subsequent studies focus on the full validation process, including field testing and review 
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by education specialists, to ensure quality and effectiveness before wide-scale 
implementation. 
 
Compliance with Ethical Standards  
 

Ethical guidelines were carefully followed to protect the rights and well-being of all 
participants in this study. First, teachers, supervisors, and students were asked to 
consent. This meant they were informed about the study and decided to participate 
voluntarily. Their privacy was also protected by keeping all responses confidential and 
using codes instead of names to maintain anonymity. 

Before conducting the research, proper authorization was secured from the 
Schools Division Superintendent, Public Schools District Supervisors, and school 
principals. This ensured that the study followed educational policies and guidelines. The 
researcher also paid attention to intellectual property rights by adequately citing all 
sources and seeking approval to use the module evaluation checklist from 
Salazar (2018). 

Lastly, the study adhered to the non-maleficence principle by ensuring that no 
individuals participating in the study were harmed. The evaluation was conducted fairly 
and unbiased, and all feedback from participants was used to improve the learning tools. 
These ethical guidelines ensured that the study was conducted responsibly and honestly. 
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