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ABSTRACT  
 

This study explored the implementation of Mother Tongue-Based Multilingual 
Education (MTB-MLE) in the Catanauan II District, aligning with Sustainable Development 
Goal 4 (SDG 4) to promote inclusive and equitable education. It focused on the cognitive 
and instructional benefits of using the learners’ native language (L1) as the medium of 
instruction in multilingual settings such as the Philippines. Specifically, the research 
investigated teachers’ instructional strategies, Grade 4 learners’ English proficiency, and 
the supportive role of the mother tongue in English-based instruction. Data were gathered 
from 15 elementary schools during the third quarter of the 2024–2025 academic year. 
Findings revealed that implementation varied—some teachers strictly followed MTB-MLE 
guidelines, while others integrated English and the mother tongue depending on students’ 
comprehension levels. Most Grade 4 learners demonstrated “developing” English 
proficiency, indicating emerging skills but continued reliance on L1 for expressing 
complex ideas. The use of the mother tongue improved understanding and engagement, 
allowing learners to grasp concepts more effectively and participate actively in class. 
However, the study also identified challenges, including over-reliance on L1, which may 
hinder the development of English fluency if not properly balanced. The study concluded 
that while the mother tongue is a crucial scaffold in learning English, its integration must 
be strategically managed to avoid dependency. It recommended targeted interventions 
such as teacher training, bilingual instructional materials, and enhanced teaching 
methods to support the gradual transition from L1 to English. These insights provide 
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valuable guidance for improving MTB-MLE implementation and promoting more effective 
language acquisition in rural, multilingual classrooms. 

 
Keywords:  Mother Tongue-Based Multilingual Education (MTB-MLE), English 
Proficiency, Multilingual Learning, Language Acquisition, Education Policy, Sustainable 
Development Goal 4 (SDG 4) 
 

INTRODUCTION  
 

The researcher of this study recognizes the complex linguistic landscape of the 
Philippines, where children grow up speaking a variety of local languages but are often 
taught in English or Filipino—the country’s official languages. This mismatch between the 
language spoken at home and the language used in school can lead to cognitive 
dissonance, reduced comprehension, and disengagement among learners, especially in 
rural and ethnolinguistic communities. In response to this, the Department of Education 
(2012) institutionalized Mother Tongue-Based Multilingual Education (MTB-MLE) through 
Republic Act 10533, the Enhanced Basic Education Act of 2013. MTB-MLE mandates 
that from kindergarten to Grade 3, instruction should be delivered in the learner’s first 
language (L1), with gradual introduction of Filipino and English as additional languages. 
This policy aligns with Sustainable Development Goal 4 (SDG 4), which advocates for 
inclusive and equitable quality education and lifelong learning opportunities for all 
learners, especially those from marginalized linguistic groups. 

A growing body of international and local research supports the use of L1 in early 
education. UNESCO (2008, 2016) emphasizes that children learn best in a language they 
understand, and this leads to improved literacy, numeracy, and cognitive skills. Walter 
and Dekker (2011) found that students who began their education in their mother tongue 
performed better across subjects, including English, compared to peers taught solely in 
the official languages. Further, Benson and Kosonen (2019) emphasized that MTB-MLE 
not only promotes academic success but also strengthens cultural identity and learner 
confidence. Complementary strategies such as Reciprocal Reading (Lopez & Santos, 
2021) and Data-Driven Learning (Johns, 2013) have demonstrated success in 
transitioning learners from L1 to English, enhancing vocabulary retention, reading 
comprehension, and language awareness. These approaches leverage mother tongue 
scaffolding to support English acquisition, thereby fostering both linguistic and cognitive 
development in learners. Despite these positive outcomes, there remains limited localized 
research exploring the long-term effects and challenges of MTB-MLE implementation in 
rural Philippine schools. 

In the Catanauan II District of Quezon Province—a predominantly rural area with 
a linguistically diverse student population—MTB-MLE is positioned as a vital strategy to 
promote language inclusion and educational equity. However, variability in classroom 
implementation, teacher training, and instructional resources continues to affect its 
effectiveness. The researchers of this study aim to address this gap by examining how 
mother tongue-based instruction influences the English proficiency of Grade 4 learners in 
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15 public elementary schools in the district. This study seeks to assess instructional 
practices, explore teacher and learner experiences, and evaluate student language 
outcomes. Through a mixed-methods approach, the research aspires to generate 
context-sensitive insights that can inform policies and teaching strategies, ultimately 
enhancing the effectiveness of MTB-MLE and supporting the educational development of 
learners in rural, multilingual contexts. In doing so, the researchers advocate for 
responsive, inclusive, and sustainable educational practices that honour the linguistic 
realities and learning potential of all Filipino children. 

Research Questions 
 

The core drive of this study was to assess the effects of Mother Tongue on the 
English Proficiency of Grade 4 learners in Catanauan II District, Division of Quezon.  
Definitely, this study pursued to answer the subsequent sub-problems: 
 

1. How do primary grade teachers use Mother Tongue-Based Instruction in 
classroom discussion? 
2. What is the English Proficiency level of the Grade 4 learners in Catanauan II 
District? 
3. How does Mother Tongue-Based Instruction impact the proficiency of the Grade 
4 Learners? 
4. What intervention could be proposed based on the results of the study? 

 
 
METHODOLOGY 
 

Research Design, Locale, and Participants 

This study employed a mixed-method research design, combining both 
quantitative and qualitative approaches to explore the impact of Mother Tongue-Based 
Instruction (MTBI) on the English proficiency of Grade 4 learners in Catanauan II District, 
Division of Quezon, Philippines. The district was selected due to its diverse linguistic and 
socio-economic profile, with both urban and rural communities represented across its 15 
public elementary schools. The mixed-method design was chosen to gather 
comprehensive data: quantitative data from students through structured questionnaires, 
and qualitative insights from teachers through interview guides. A purposive sampling 
technique was used to select 169 Grade 4 students and 10 teachers who had at least 
one year of experience implementing MTBI. This ensured participants had relevant and 
meaningful experiences with the instructional method being studied. The inclusion of 
learners from schools located in different geographic settings provided a broader 
understanding of the contextual influence on language acquisition. 

Research Instruments and Data Collection Procedures 

The primary instruments used in this study were a researcher-made questionnaire 
for students and an interview guide for teachers. The questionnaire was divided into three 
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sections assessing (1) the use of MTBI in classroom instruction, (2) the students’ English 
proficiency level across five macro skills (listening, speaking, reading, writing, viewing), 
and (3) the perceived impact of MTBI on English development. The instrument included 
multiple-choice questions, Likert scale items, and open-ended questions. It underwent 
expert validation and pilot testing for clarity, relevance, and reliability before distribution. 
Data collection involved obtaining permission from school authorities, administering the 
instruments personally to participants, and ensuring clear instructions and confidentiality 
to maintain data integrity. Teachers' qualitative responses were used to triangulate the 
students' survey data, providing deeper insights into instructional practices and learner 
outcomes. 

Data Analysis, Scope, and Limitations 

Quantitative data were analysed using descriptive statistics, including frequency, 
percentage, mean, and standard deviation, to determine levels of MTBI usage and 
English proficiency among learners. Proficiency was rated using a four-tier scale: 
Beginning (1–9), Developing (10–19), Proficient (20–29), and Advanced (30–40). The 
teacher responses regarding MTBI implementation were evaluated using a 4-point Likert 
scale: Always (4.50–5.00), Sometimes (3.50–4.49), Often (1.50–2.49), and Never (1.00–
1.49). Qualitative data from teacher interviews were analysed thematically using a 
hermeneutic approach to extract common patterns and contextual interpretations. While 
the study offers valuable insights into MTBI's role in shaping English proficiency, its 
findings are limited by the purposive nature of sampling and focus on a single district. 
Despite this, efforts were made to ensure diversity among respondents and strengthen 
the generalizability of insights within similarly situated rural and multilingual learning 
environments. 

 
RESULTS 
 
Part 1: Use of Mother Tongue-Based Instruction (MTBI in Classroom Discussion  
 
Table 1 
 Teacher’s level of usage of Mother Tongue-Based Instruction in classroom 
discussion 

Indicators 4 3 2 1 Mean SD VI 
1. I use mother tongue as an instructional 

approach to explain lessons effectively. 
12 3 0 0 3.80 0.414 A 

2. I incorporate mother tongue instruction as a 
deliberate teaching strategy for a lesson. 

8 6 1 0 3.33 0.724 A 

3. I deliver the lesson in MT to encourage 
students to ask questions more comfortably. 

9 5 1 0 3.53 0.640 A 

4. I make sure that the available learning 
materials support instruction in school. 

9 6 0 0 3.60 0.507 A 
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5. I use teaching techniques that utilize the 
mother tongue to help students relate better 
to the lessons. 

11 4 0 0 3.73 0.458 A 

6. I make complex topics more understandable 
through the use of the mother tongue. 

8 5 2 0 3.53 0.516 A 

7. I actively promote mother tongue instruction 
across various subjects as part of the 
school's teaching strategies. 

8 5 2 0 3.53 0.640 A 

8. I use the mother tongue in classroom 
discussions to encourage students to 
participate more actively. 

9 5 1 0 3.53 0.640 A 

9. I use the mother tongue in discussions to 
help students build stronger connections 
with the content being taught. 

10 5 0 0 3.67 0.488 A 

10. I integrate the mother tongue in 
classroom discussions to help students feel 
more comfortable sharing their opinions. 

9 5 1 0 3.53 0.640 A 

Grand Mean     3.58 0.567 A 

 

       

Legend: 

3.25 – 4.00   Always 

2.50 – 3.24  Often 

1.75 – 2.49  Sometimes 

1.00 – 1.74  Never 

 
Table 1 shows the results of using mother tongue-based instruction based on the 

responses of the student respondents. It reveals that primary-grade teachers consistently 
incorporate Mother Tongue-Based Instruction (MTBI) into their classroom discussions, as 
evidenced by the grand mean score of 3.58 (SD = 0.567). This score falls within the 
"Always" category, indicating that MTBI is a fundamental and frequent component of their 
teaching practices. 
   

The highest-rated instructional strategy tested was "I use mother tongue as an 
instructional approach to explain lessons effectively," with a mean score of 3.80 (SD = 
0.414). This widespread agreement indicates that teachers understand the value of 
improving student comprehension and engagement in the mother tongue. 

 
 The lowest-rated practice, "I incorporate mother tongue instruction as a deliberate 

teaching strategy for a lesson," received a mean score of 3.33 (SD = 0.724). Although 
this rating was slightly lower, it still falls into the "Always" group, showing that teachers 
use MTBI constantly, even if its intentionality as a systematic method varies among 
educators. 
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Overall, the findings highlight the extensive and consistent use of MTBI in primary 
education. Teachers rely on the mother language as a key instructional tool, emphasizing 
its importance in improving student learning and classroom interaction. 

 
The findings of this study are consistent with previous research highlighting how 

well Mother Tongue-Based Instruction (MTBI) improves student engagement, 
comprehension, and lesson delivery. Benson and Kosonen (2019) emphasize MTBI's 
importance in enhancing teaching strategies by highlighting how it supports learning 
transitions while maintaining cultural identity.          According to the study's findings, 
García and Wei (2021) discovered that early mother language literacy promotes cognitive 
growth and makes complex subjects more straightforward to comprehend. According to 
Taylor et al. (2020), MTBI increases student motivation and self-esteem, consistent with 
the noted rise in classroom participation and question-asking comfort. 

 
Similarly, Kim et al. (2022) discovered that students from underprivileged 

backgrounds gain considerably from MTBI, which supports the study's finding that it 
crosses comprehension gaps. Benson (2005) emphasizes that kids feel more positive 
about school when their mother tongue is utilized, consistent with studies indicating that 
MTBI promotes participation and material retention. Walter and Dekker (2011) show that 
students taught in their original language do better academically, confirming the efficacy 
of MTBI in various topics. 

 
Dela Cruz and Roque (2019) emphasized the necessity of combining mother 

tongue education with English exposure, which supports the study's recommendation to 
integrate both languages. Finally, Bernardo et al. (2023) confirms that students who get 
early mother tongue instruction perform well academically, supporting the study's 
conclusion that MTBI dramatically improves comprehension and learning outcomes.  

 
The results of the study were instrumental in designing an intervention aimed at 

enhancing English proficiency among Grade 4 learners while maintaining the benefits of 
Mother Tongue-Based Instruction (MTBI). In Part 1, the findings revealed that teachers 
consistently and effectively use MTBI in classroom discussions, as shown by the grand 
mean of 3.58, categorized under "Always." This consistent use highlights the significance 
of MTBI in improving comprehension, encouraging classroom participation, and creating 
a more inclusive learning environment. The high usage of MTBI informed the intervention 
by emphasizing the need to sustain mother tongue use as a foundational instructional 
approach while integrating strategies that gradually expose learners to English. 
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Part 2: English Proficiency level of the Grade 4 learners in Catanauan II District 

Table 2 
English Proficiency Level of Grade 4 Learners in Catanauan II District: An Assessment 
of the Five Macro Skills 
 

Level of Proficiency Frequency Percentage 

Advance 0 0.00 

Proficient 13 7.69 

Developing 141 83.43 

Beginning 15 8.88 

Mean 14.78 

SD 3.698 

Interpretation Developing 

Legend: 
1-9  Beginning 
10-19  Developing 
20-29 Proficient  
30-49 Advanced 
  
Table 2 shows the English Proficiency Level of Grade 4 Learners. The results of 

the test conducted by the researcher indicate that most students (83.43%) are at the 
developing level of English proficiency, suggesting that they have foundational language 
skills but are not yet fluent. The mean score of 14.78 (SD = 3.698) is consistent with this 
classification, validating that student need further help to improve their English skills. 

  
A small percentage of students (7.69%) attained the proficient level, suggesting 

that very few students have effectively gained a good command of English. In contrast, 
8.88% of students continued to learn at the Beginning level, indicating serious difficulties 
with language learning. The fact that no student has achieved the advanced level is 
noteworthy and highlights how challenging it is to achieve high levels of English 
proficiency in the existing educational setting. 

 
 Thus, the researcher concludes that teachers who effectively utilize Mother 

Tongue-Based Instruction (MTBI) benefit classroom engagement and comprehension by 
providing students with a familiar language framework for learning. However, the large 
number of students in the Developing group indicates that the shift from MTBI to English-
based schooling remains difficult. This could signal a pause in the gradual transition from 
mother tongue education to English proficiency, during which students may struggle with 
academic activities and communication in English. 

 
 The researcher found out these findings highlight the need for focused 

interventions to improve student's English language abilities while retaining the benefits 
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of MTBI. Schools may need to implement improved English language programs, such as 
systematic exposure to English through interactive activities, increased reading and 
writing exercises, and scaffolded instruction to bridge the gap between the mother tongue 
and English. Furthermore, teacher training in successful bilingual education practices 
could help students gradually gain English competence while maintaining comprehension 
and involvement. 

 
The test result was supported by the study of Butler (2017), who stated that English 

competence highly predicts academic performance, particularly in mathematics and 
science, emphasizing the need for early exposure to English for improved educational 
results. Choi and.       Lee (2021) investigated the obstacles faced by ESL students and 
discovered that a lack of curricular alignment impedes their English acquisition, calling for 
a learner-centered strategy that stresses grammar, vocabulary, and reading 
comprehension. Cummins (2017) supported that mother tongue literacy improves 
second-language acquisition, encouraging MTB-MLE inclusion in English learning 
programs. Similarly, Garcia and Lin (2020) suggested that structured language programs 
that include mother tongue and English education improve English competence in 
multilingual classrooms. 

 
 Also, Walter and Dekker (2011) revealed that students trained in their mother 

tongue in the primary grades managed better in English and other courses later on, 
demonstrating the value of mother tongue training. Bernardo et al. (2023) supported this 
conclusion, showing that Grade 3 pupils who received mother tongue education 
performed better academically, notably in language and science. Noormohamadi (2008) 
underlined the psychological and cognitive benefits of learning in one's home language, 
which aids in acquiring new languages. Benson (2005) also discovered that when kids 
are imparted in their mother tongue, they have a more favorable attitude toward school, 
which leads to advanced academic engagement and performance. 

 
 It was also supported by the study of Tigau and Sandoval (2021), who conducted 

a study in Mexico and the Philippines, revealing that children who began learning in their 
mother tongue improved their English skills after shifting to bilingual schooling. Trudell 
and Piper (2014) discovered that early mother language instruction enhances reading 
skills, which are then successfully transferred to English acquisition. Dearden (2020) 
investigated the problems and benefits of MTB-MLE in East and Southeast Asia, pointing 
out that while early mother tongue education increases understanding and academic 
achievement, insufficient exposure to English can impede subsequent mastery. Dutcher 
and Tucker (1997) examined bilingual programs in many nations. They discovered that 
kids who received early mother tongue teaching had higher English competence by 
Grade 4, attributing this achievement to a strong foundation in their native language. 

 
Thus, the present research shows that MTBI improves kids' cognitive, 

psychological, and linguistic development. It improves early literacy, makes second-
language acquisition more manageable, and helps students improve in school, 
particularly in English. These findings support using mother tongue instruction to enhance 



1014 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 5          May 2025         www.icceph.com 

English language abilities and ensure a smooth transition to bilingual or multilingual 
education. 

 
In Part 2, the assessment of students' English proficiency revealed that a 

significant majority (83.43%) of the learners were at the "Developing" level, with none 
reaching the "Advanced" level. This indicated a clear gap between mother tongue 
instruction and English language acquisition. This result guided the intervention to focus 
on bridging this gap through scaffolded learning activities, such as contextual English 
vocabulary integration within MTBI lessons, increased opportunities for English reading 
and writing tasks, and targeted support for students at the "Beginning" level. It also 
highlighted the need to strengthen the gradual transition from MTBI to English instruction 
without compromising comprehension. 
 
Part 3: Perceived Impact of Mother Tongue-Based Instruction on English 
Proficiency 
 

This presents the results of teacher interviews based on the perceived impact of 
Mother Tongue-Based Instruction on English Proficiency. The data were clearly analyzed 
and interpreted by the researcher to deliver a better understanding of the study. 
Additionally, the data is presented through themes and tables. 

 
One-on-one interview was made to teachers from Catanauan II District. There 

were three sets of questions, 2 for teachers’ experience with Mother Tongue-Based 
Instruction, 4 for Impact of MTBI on English Proficiency and 3 for teachers’ perceptions 
of MTBI effectiveness. From participants’ answer, a verbatim transcript was done and 
significant statements were extracted. 

 
Table 3 
 
Teachers’ Experience with Mother Tongue-Based Instruction 

Teachers’ Experience Meaning Units/Themes 

Boosts students' confidence MTBI enhances students’ self-confidence 
in expressing themselves using their first 
language. 

Enhances peer interaction Peer interaction plays a significant role in 
students’ language development. 

Promotes meaningful and engaging 
learning 

Learning becomes more meaningful and 
engaging when the mother tongue is used. 

Deepens understanding of the topic Learners develop a deeper understanding 
of lessons through MTBI. 

Improves comprehension and 
engagement 

MTBI helps students comprehend lessons 
better and stay engaged. 
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Encourages interactive learning Teachers use interactive activities to 
reinforce language skills. 

Supports gradual English integration A gradual approach is used by 
incorporating English vocabulary into 
mother tongue lessons. 

Utilizes storytelling Storytelling is integrated into lessons to 
enhance language learning. 

Adopts a context-based learning approach Lessons are designed based on real-life 
contexts for better understanding. 

Facilitates unlocking familiar words Teachers help students recognize and 
unlock familiar words in new contexts. 

Incorporates instructional materials Use of instructional materials aids learning 
and retention. 

Strengthens cultural identity MTBI fosters connections between 
learners and their cultural identity. 

 

This table shows the responses of the 10 participants about their experience in 
teaching Mother Tongue-Based Instruction.  

Theme 1: MTBI Boosts Students' Self-Confidence in Expressing Their First Language 

 Teachers have noted that MTBI boosts students' communication confidence by 
allowing them to express themselves more freely in their native language. Noormohamadi 
(2008) emphasized the psychological and cognitive advantages of learning in one's native 
language, which improves students' ability to learn other languages. When students are 
secure in their communication skills, they participate more actively in class, resulting in 
more excellent learning results. 

Theme 2: Peer Interaction Plays an Important Role in Language Development 

  The teachers underlined that utilizing their native tongue allows students to interact 
more freely with their peers. This validates Garcia and Lin's (2020) findings that bilingual 
education programs improve classroom participation by making communication more 
accessible. When students communicate clearly, they form stronger peer bonds that 
promote collaborative learning. 

Theme 3: Using the Mother Tongue Makes Learning More Meaningful and Engaging 

Students find lessons more engaging when taught in their native language 
because they can relate them to their daily lives. Walter and Dekker (2011) revealed that 
kids taught in their mother tongue in early grades did better academically later in life, 
indicating the importance of meaningful learning experiences in the first language for 
long-term retention and comprehension. 

Theme 4: Learners Develop a Deeper Understanding of the Topic 

Teachers observed that when things are explained in a student's native language, 
they understand them better. This is consistent with Cummins (2017), who stated that 
mother tongue literacy promotes second language acquisition by providing a solid 
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linguistic basis. The better understanding gained via MTBI enables students to gradually 
apply their expertise to English study. 

Theme 5: MTBI Improves Comprehension and Engagement 

When lessons are provided in their native language, students become more 
engaged in learning. Trudell and Piper (2014) discovered that early mother tongue 
education improves reading skills, which leads to improved English proficiency. When 
students' comprehension improves, they become more engaged in class discussions and 
activities. 

Theme 6: The Use of Interactive Activities Enhances Learning 

            Teachers used interactive activities, such as games and storytelling, in MTBI 
classrooms to make learning more engaging and participatory. Bernardo et al. (2023) 
discovered that children in MTBI programs fared better academically, especially in 
language and science disciplines, implying that interactive activities in the mother tongue 
enhance deeper learning. 

Theme 7: Gradual Integration of English Vocabulary into Lessons 

Teachers observed a planned method of gradually incorporating English 
vocabulary into MTBI education. This is consistent with Dearden (2020), who stated that 
while early mother language education increases academic achievement, gradual 
exposure to English is required to ensure bilingual competency. Teachers introduced 
English terms step by step, accompanied by explanations in the native language. 

Theme 8: Context-Based Learning Approach Strengthens Understanding 

Teachers used a context-based learning strategy, which means that teachings 
were related to students' real-life experiences. This is consistent with Dutcher and 
Tucker's (1997) finding that pupils who received early mother tongue instruction had 
superior English ability by Grade 4 because their early education was linked to familiar 
concepts. 

Theme 9: Unlocking Familiar Words Enhances Vocabulary Development 

Teachers suggested helping kids recognize and unlock known terms before 
introducing a new language. Choi and Lee (2021) stated that curricular alignment is 
critical for English language acquisition, implying that incremental word unlocking bridges 
the gap between first-language learning and second-language proficiency. 

Theme 10: Use of Instructional Materials Enhances Learning 

Teachers used visual aids, charts, and storytelling tools to support lessons in their 
mother tongue. Trudell and Piper (2014) backed this strategy, claiming that early 
exposure to well-designed instructional resources in the native language improves 
English literacy as kids develop core abilities. 
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Theme 11: MTBI Strengthens Connections Between Learners and Their Cultural Identity 

Using the mother tongue in the classroom allowed pupils to connect more 
profoundly with their culture, making instruction more personalized and relevant. Benson 
(2005) discovered that children taught in their first language had a more favorable attitude 
about school, which improved their motivation and academic achievement. 

Theme 12: MTBI Improves Understanding and Retention 

Finally, teachers stressed that teaching in a student's first language helps them 
recall material better. Walter and Dekker (2011) discovered that early mother tongue 
education improves memory retention, making learning more effective and transferable 
to English-based instruction in later years. 

The themes highlighted in teacher interviews emphasize the multiple advantages 
of mother tongue-based instruction (MTBI) regarding confidence, comprehension, 
engagement, and retention based on the participants’ experiences using MTBI. Teachers 
discovered that utilizing the mother tongue improves comprehension, encourages active 
involvement, and aids in gradual English acquisition. These findings are consistent with 
previous studies, highlighting the benefits of MTBI in establishing early literacy and 
supporting bilingual education. 

To improve student learning, teachers should continue to use interactive, context-
based approaches while gradually introducing English vocabulary and instructional 
resources to aid the transition to English competency. 

In Part 3, teacher interviews revealed that MTBI positively impacts learners’ 
confidence, comprehension, cultural identity, and gradual acquisition of English skills. 
These insights provided qualitative support for the intervention design by underlining the 
importance of interactive, contextual, and culturally responsive teaching strategies. The 
integration of English within MTBI contexts—through storytelling, peer interactions, and 
instructional materials—was found to be effective, shaping the intervention to include 
similar strategies for smoother English language acquisition. Overall, the combination of 
quantitative and qualitative data led to an intervention that respects the strengths of MTBI 
while addressing the challenges in achieving higher English proficiency, particularly 
through deliberate, gradual, and engaging bilingual practices. 

Table 4 

Impact of MTBI on English Proficiency 

Impact  Meaning Units/Themes 

Influence of Teaching Styles and 
Strategies 

Teaching styles, such as differentiated 
instruction and bilingual approaches, 
shape students' English proficiency. 
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Limited English Exposure as a Barrier Students in remote areas struggle with 
English due to minimal exposure, making 
language acquisition difficult. 

Cognitive Skills in Language Development MTBI supports cognitive skills like concept 
retention and critical thinking, aiding 
second-language acquisition. 

Socioeconomic Factors and Learning 
Resources 

Economic status affects access to printed 
materials, remediation, and exposure to 
English outside school. 

Mother Tongue as a Support Tool for 
Complex Concepts 

Using the mother tongue for complex 
ideas helps students transition to English 
more effectively. 

 

Table 4 reveals the participants’ responses on the impact of MTBI on English 
Proficiency.  

Theme 1: Influence of Teaching Styles and Strategies on English Proficiency 

According to the interviewees, teachers' instructional methods, such as 
differentiated instruction, bilingual teaching, and visuals and realia, play a crucial role in 
students’ English proficiency development. The code-switching approach—gradually 
introducing English while maintaining the mother tongue—can help bridge the language 
gap. It was supported by the study of Choi and Lee (2021), which emphasized that 
curricular alignment and structured teaching strategies are necessary for effective English 
acquisition. 

Theme 2: Limited English Exposure as a Barrier to Proficiency 

Most interviewees believed that students in rural places frequently have limited 
exposure to English, which hinders their ability to gain fluency. They have difficulty 
interpreting words and transferring ideas from MTB to English and may be frightened to 
read and write in English due to a lack of confidence. It was aligned with the study of 
Dearden (2020), which discovered that limited English exposure in early childhood can 
delay English proficiency, even if mother language teaching enhances comprehension. 

Theme 3: The Role of Cognitive Skills in Language Development 

The interviewees believed that critical thinking and concept retention are two 
cognitive abilities that MTBI promotes, although switching to English takes more work. 
Techniques like retention drills and connecting new language concepts and existing 
knowledge can be beneficial. Strong cognitive development in L1 facilitates second-
language acquisition, as demonstrated by Walter and Dekker's (2011) findings that kids 
who were taught in their mother tongue in the early grades subsequently did better in 
English. 
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Theme 4: Socioeconomic Factors and Learning Resources 

According to the interviewees, one of the biggest challenges they encountered in 
teaching English within an MTBI framework was the students' economic condition. It 
affects their access to printed materials, remediation, and structured learning help. Low-
income families may suffer from a lack of literature, educational equipment, or home-
based English instruction. It was supported by the study of Bernardo et al. (2023), who 
discovered that students with better access to learning resources did better academically, 
emphasizing the necessity of offering printed and digital tools to help English learners. 

Theme 5: The Mother Tongue as a Support Tool for Complex Concepts 

The interviewees revealed that while English literacy may be restricted, they 
discovered that employing the mother tongue in complicated topics helps children 
understand complex subjects before transferring to English. Benson (2005) agreed, 
adding that when students initially understand things in their mother language, they move 
to English more successfully. Using translation, visuals, and gestures helps scaffold 
learning and makes the transition to English easier. 

MTBI influences English competence via instructional methodologies, exposure 
levels, cognitive skills, socioeconomic considerations, and strategic usage of the mother 
tongue. While MTBI improves comprehension and engagement, its efficacy in enhancing 
English proficiency depends on progressive exposure, resource availability, and teaching 
methods. Schools can help with this shift by implementing structured bilingual programs, 
boosting English exposure, and providing additional learning resources. 

Table 5  

Teachers’ Perception of MTBI’s Effectiveness 

Perception of MTBI’s Effectiveness Meaning Units/Themes 

Supports English Language Acquisition MTBI provides a strong foundation for 
acquiring English as a second language. 

Prepares Students for English Instruction MTBI helps students transition smoothly into 
English-based instruction. 

Enhances Literacy and Comprehension Exposure to MTBI improves students' literacy 
skills and overall comprehension. 

Builds Reading Confidence and Expression Students develop better reading 
comprehension and confidence in expressing 
ideas. 

Strengthens Reasoning and Critical Thinking MTBI fosters reasoning skills and the ability to 
analyze information effectively. 

Serves as a Foundation for Learning A strong foundation in the mother tongue 
supports overall academic success. 
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Improves Higher-Order Thinking Skills MTBI enhances students’ ability to think 
critically and solve problems. 

 

This table shows the participant's perceptions of the effectiveness of using MTBI 
during the teaching-learning process. It was divided into seven themes. 

Theme 1: Supports English Language Acquisition 

Teachers found that MTBI helps pupils build essential language abilities, 
eventually aiding their English acquisition. They observed that when pupils understand 
things in their native tongue, they may transfer these skills to English. This is consistent 
with Cummins (2017), who stated that literacy in one's first language promotes second-
language learning. Similarly, Garcia and Lin (2020) discovered that pupils in multilingual 
classrooms benefit from structured programs that combine mother tongue and English 
training. 

Theme 2: Prepares Students for English Instruction 

Teachers stated that MTBI is a bridge for English instruction, allowing pupils to 
gain confidence before moving on to English-based learning. Walter and Dekker (2011) 
agree that early mother tongue instruction improves children's comprehension, making it 
easier for them to acquire English later. Dearden (2020) also noted that while mother 
language instruction improves comprehension, insufficient exposure to English can delay 
mastery, emphasizing the importance of a progressive transition method. 

Theme 3: Enhances Literacy and Comprehension 

Teachers have discovered that pupils who learn in their mother tongue acquire 
stronger reading and comprehension skills, helping them to grasp teachings more 
successfully. According to Benson (2005), pupils who learn in their first language have 
higher levels of engagement and literacy. Trudell and Piper (2014) also noticed that 
excellent reading skills in the mother tongue successfully transfer to English acquisition, 
corroborating teachers' findings. 

Theme 4: Builds Reading Confidence and Expression 

Teachers emphasized that pupils feel more secure expressing their views when 
they initially study in their native language. Noormohamadi (2008) stated that learning in 
one's native language has psychological and cognitive benefits, making it simpler to learn 
new languages. Choi and Lee (2021) also highlighted those students struggle with 
English learning when there is no obvious curricular connection, implying that MTBI can 
help students gain confidence before transitioning to English education. 

Theme 5: Strengthens Reasoning and Critical Thinking 

Teachers responded that MTBI helps students build thinking abilities, allowing 
them to examine and process information more effectively. Bernardo et al. (2023) 
discovered that pupils who received mother tongue instruction fared better academically, 
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especially in language and scientific disciplines. This shows that MTBI improves higher-
order thinking skills, allowing pupils to engage in more complicated learning tasks. 

Theme 6: Serves as a Foundation for Learning 

Teachers believe that MTBI is a solid academic performance basis for their 
students' academic performance. Dutcher and Tucker (1997) investigated bilingual 
programs in several countries and discovered that pupils who received early mother-
tongue teaching had superior English competence by grade four. This finding validates 
teachers' beliefs that MTBI builds the groundwork for effective bilingual education. 

Theme 7: Improves Higher-Order Thinking Skills 

Teachers noted that MTBI helps pupils think critically and solve difficulties. Tigau 
and Sandoval (2021) discovered that children who began their education in their mother 
tongue had better English skills when they switched to bilingual instruction. Butler (2017) 
further underlined that English competency is associated with improved academic 
performance, which supports teachers' observations that MTBI enhances cognitive skills 
required for success in various disciplines. 

The results show that teachers regard Mother tongue-based Instruction (MTBI) as 
a successful educational strategy that greatly increases students' overall academic 
growth. Teachers emphasized that MTBI boosts students' self-esteem, allowing them to 
express their ideas more freely and actively participate in learning. Using a familiar 
language, students build a solid foundation in reading and understanding, allowing them 
to grasp new topics more efficiently. This is consistent with the study by Benson (2005) 
and Trudell and Piper (2014), which found that early reading skills in the mother tongue 
aid in second-language acquisition. 

Furthermore, the study emphasizes the importance of MTBI in improving students' 
reasoning and higher-order thinking capabilities, which supports Bernardo et al.'s (2023) 
conclusions that mother tongue education improves cognitive capacities, notably in 
language and scientific courses. Teachers have also found that MTBI helps students 
develop verbal and cognitive skills that can be transferred easily into English instruction. 
This is consistent with Cummins' (2017) and Garcia and Lin's (2020) findings, which 
suggest that a strong foundation in the first language leads to superior second-language 
learning outcomes. 

Although MTBI is effective in early education, teachers realize the obstacles of 
shifting pupils to English-based instruction. Dearden (2020) and Choi and Lee (2021) 
found that a lack of effective curricular alignment and limited English exposure can 
impede proficiency development. Strategic interventions, such as structured bilingual 
programs, scaffolded instruction, and increased exposure to English through interactive 
and context-based learning, are required to close the gap between mother language 
education and English proficiency. 

In conclusion, this study confirms that MTBI significantly impacts students' 
academic success by increasing their confidence, comprehension, reasoning, and 
literacy. While MTBI provides a vital basis for learning, its effectiveness depends on 
applying well-planned transition techniques that ensure students' gradual and effective 
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English language acquisition. Schools and authorities should continue to refine teaching 
approaches to maximize the benefits of MTBI while ensuring a smooth transition to 
English education, ultimately providing kids with the skills they need for academic and 
real-world success. 

Part IV: The Intervention Reading Material 

 The Intervention Reading Material was developed as a targeted program based 
on the findings of this study. Recognizing that many Grade 4 learners face challenges in 
reading and using the English language—particularly those who remain at the “Beginning” 
and “Developing” levels—the researcher sought to implement a more tailored and 
effective solution to support their literacy development. This material is designed to 
enhance reading comprehension, fluency, and overall language skills by addressing the 
specific needs of learners at varying proficiency levels. 

 
The researcher opted to design an original intervention reading material that aligns 

more closely with the learners’ actual levels: Beginning, Developing, Proficient, and 
Advanced. This customized approach ensures that learners receive reading materials 
that are developmentally appropriate and responsive to their current language abilities. 
The material incorporates differentiated texts, activities, and comprehension tasks that 
target the macro skills; listening, speaking, reading, and writing. Each level contains 
interactive reading passages, guided vocabulary building, comprehension questions, 
fluency drills, and writing exercises, all of which are scaffolded to support progression 
from one level to the next. 

 
The features of the intervention reading material were developed in direct 

response to the study’s findings. Part 1 of the study highlighted the consistent use of 
Mother Tongue-Based Instruction (MTBI), which informed the integration of context-
based and familiar vocabulary to ease the transition to English. Part 2 revealed a 
significant concentration of students at the “Developing” level of English proficiency, 
reinforcing the need for accessible and leveled materials that bridge comprehension gaps 
and build foundational literacy skills. Part 3 emphasized the importance of engaging and 
culturally relevant instruction, which is reflected in the inclusion of local contexts, relatable 
stories, and activities that encourage learner participation. 

 
This intervention reading material not only serves as a tool for academic 

improvement but also fosters confidence and motivation among learners as they develop 
their English language proficiency. By aligning with the diverse literacy levels and 
integrating the macro skills, the material is designed to support a holistic and sustainable 
approach to reading instruction, ultimately improving overall learner outcomes in English. 

 
Conclusions 
 

This section presents the conclusions drawn from the study’s findings. It 
interprets the results in relation to the research objectives and highlights their 
significance. By summarizing the key insights, this section provides a comprehensive 
understanding of the study’s implications and contributions to the field. 
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1. Teachers consistently utilize MTBI in their classrooms, as indicated by the grand mean 
of 3.58 (SD = 0.567), classified as "Always." The strategy most frequently used is 
explaining lessons in the mother tongue, while the least emphasized is its deliberate 
incorporation as a structured teaching strategy. This suggests that while teachers 
recognize the value of MTBI, its systematic application varies. 

2. Most Grade 4 learners (83.43%) are at the "Developing" level of English proficiency, 
indicating that while they have foundational skills, they struggle with fluency. The 
absence of students at the "Advanced" level highlights the difficulty of achieving high 
English proficiency under the current educational framework. The findings suggest 
that transitioning from MTBI to English-based learning remains challenging. 

3. Teachers report positive experiences with MTBI, emphasizing its role in boosting 
student confidence, improving peer interaction, and making lessons more engaging 
and meaningful. Additionally, MTBI enhances comprehension and supports a gradual 
transition to English by introducing vocabulary within mother tongue lessons. 

4. While MTBI supports cognitive development and conceptual understanding, limited 
English exposure and socioeconomic barriers hinder students’ proficiency. The 
mother tongue is a bridge for understanding complex ideas, but transitioning to 
English-based learning remains difficult. 

5. Teachers perceive MTBI as a strong foundation for English language acquisition. It 
enhances literacy, comprehension, reasoning, and critical thinking skills. However, 
challenges persist in ensuring a smooth transition from mother-tongue instruction to 
English proficiency. 

 
Recommendations 
 

Based on the findings and conclusions of this study, this section provides 
practical suggestions for future research, policy development, and implementation. 
The recommendations aim to address identified gaps, enhance the effectiveness of 
the intervention, and guide stakeholders in applying the study’s insights to real-world 
contexts. 

1. Conduct training and workshops to help teachers develop structured strategies for 
effectively integrating MTBI. 

2. Implement structured English language programs that gradually expose students to 
English while maintaining comprehension. 

3. Develop assessment tools to measure the effectiveness of MTBI in enhancing student 
engagement and learning outcomes. 

4. Provide supplementary materials, such as bilingual textbooks and digital learning 
resources, to enhance English exposure. 

5. Strengthen teacher training in bilingual education strategies to ensure a balanced 
transition between MTBI and English instruction. 

6. For the future researcher, conduct comparative studies on different MTBI 
implementation models to determine the most effective approaches for various 
learning contexts. 
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Compliance with Ethical Standards  
 

This study was conducted following ethical consideration guidelines. The 
researcher ensured that the respondents of this study voluntarily participated and are 
given the rights to withdraw their participation in any stage of the conduct of the study. 
Furthermore, they are informed with sufficient information such as the purpose of 
conducting the study and assurances about taking part to allow them to understand the 
implications of their participation and to reach a fully informed, considered and freely 
given decision about whether or not to do so without any pressure or coercion. Sensitivity 
on the use of words in the formulation of questionnaire are also observed to avoid 
offensive and discriminatory instances. The researcher secured confidentiality of 
personal data of the respondents in adherence to Republic Act 10173 or Data Privacy Act 
of 2012. 
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