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ABSTRACT  
 
 This qualitative study explores the lived experiences of 11 female educators from 
the College of Education at Bulacan State University, Philippines. It examines the 
challenges they face, the strategies they employ to overcome these obstacles, and the 
factors that contribute to their professional achievements. Using narrative and 
phenomenological methods, the research analyzes responses from survey 
questionnaires to understand the impact of gender-based discrimination, societal 
expectations, and institutional barriers on their careers. Findings reveal significant 
challenges, such as difficulties in balancing work and family life, limited opportunities for 
career advancement, and deeply ingrained gender stereotypes. The study also highlights 
the importance of coping mechanisms, including mentorship, social support, and 
advocacy, in fostering resilience. Based on these insights, the research recommends the 
development of gender-responsive policies, initiatives to promote work-life balance, 
equitable career development opportunities, and the establishment of mentorship and 
professional development programs. These recommendations aim to advance gender 
equity within the educational sector. 
 
 
Keywords:  Women educators, gender equity, work-life balance, career advancement, 
gender discrimination 
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INTRODUCTION  
 

Women have historically struggled to access and progress in the education field, 
frequently experiencing gender-based discrimination, social expectations, and 
institutional barriers (UNESCO, 2021). In spite of these challenges, they have shown 
perseverance and made important impacts as educators and leaders (Kabeer, 2018). 
Nevertheless, inequalities remain, especially in career development, leadership 
participation, and work-life balance (Morley & Crossouard, 2016). Among these issues, 
the issue of work-life balance continues to be a pressing concern, particularly in settings 
where cultural expectations around gender roles assign a disproportionate burden of 
domestic work to women. The combination of professional responsibilities and cultural 
obligations tends to complicate their capacity to advance in their careers while balancing 
personal commitments. 

 
Women form a considerable proportion of teachers globally, particularly in primary 

and secondary education. Nonetheless, they remain underrepresented in higher 
education leadership roles (O'Connor, 2020). Research in the United States and the 
United Kingdom indicates the dominance of gender bias, pay disparity, and a lack of 
career advancement opportunities for women teachers (Baker, 2019). Likewise, Indian 
research has found that women's career development is constrained by social and family 
pressures, which further hinder their career development (Sharma & Sharma, 2022). 

 
In the Philippines, gender equity in the education sector is still a priority. Although 

there has been significant improvement in widening the access of women to education, 
professional equity in the education sector is still a challenge. Based on data of the 
Philippine Statistics Authority (PSA, 2023), women make up a significant proportion of the 
teacher workforce, but their presence in senior administrative posts is still 
disproportionately low. This disparity underscores the necessity of a closer look at the 
obstacles confronting women educators in realizing their full potential. 
 

Women teachers in the Philippines are key to the country's education sector. Even 
with their majority in the teaching profession, they still face systemic issues like excessive 
workload, lack of leadership roles, and the need to balance professional and household 
responsibilities (David et al., 2021). The work of Torres (2020) focuses on the influence 
of institutional policy and cultural norms on the professional development of women in 
education. In particular, Torres points out that unclear promotion procedures and limited 
entry into professional development opportunities hold back women's progress within 
education institutions. 

 
While the existing body of literature has tackled gender inequality in education, 

there is still a need to understand women teachers' personal experiences, coping 
mechanisms, and success stories, especially in the context of the Philippines. This study 
aims to address this need by offering a richer analysis of women teachers' challenges, 
resilience, and achievements. Through a problematization of their lived worlds, this study 
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seeks to add to the continuing efforts towards making education a more just and nurturing 
place for women. 

 
Theoretical Framework 
 
 This research is underpinned by a number of fundamental theories that offer a 
theory base for examination of the women educators' roles, challenges, and leadership 
styles in education: 
 

Feminist Theory. Feminist theory is a framework for the analysis of gender 
discrimination and inequality in the teaching profession. It emphasizes structural barriers 
like pay inequalities, restricted career progression opportunities, and societal 
assumptions that limit women's professional development and involvement in leadership 
positions (Tong, 2009; Acker, 1990). 

 
Social Role Theory. Social Role Theory assists in describing how social 

expectations influence the education roles of women. It addresses the role of social norms 
and stereotypes in determining women's classroom behavior, their perceived abilities, 
and their leadership ability (Eagly, 1987; Eagly & Wood, 2012). This helps in 
understanding the internal and external pressures faced by women educators and how 
they negotiate these expectations. 

 
Resilience Theory. Resilience Theory is core to the knowledge of how women 

teachers build resilience to deal with numerous challenges such as work-life balance, 
classroom management, and gender discrimination. It examines how they cope with 
adversity and maintain their professional performance despite institutional and societal 
barriers (Masten, 2001; Luthar, 2003). 

 
Transformational Leadership Theory. Transformational Leadership Theory 

provides a framework for understanding the leadership and change agency of women 
educators as change agents and leaders in their institutions. It emphasizes inspiring 
others, motivating them, building a positive school culture, and leading educational 
reforms (Bass, 1985; Avolio & Bass, 1991). It is used to investigate how women educators 
make an impact on institutional change and leadership growth in education. 

 
Literature Review 
 
Historical Perspective of Women in Education 
 
 The position of women in education has undergone a profound transformation—
from historical exclusion to increasing representation in leadership. While systemic 
barriers are gradually being dismantled, persistent gender inequalities in access to 
professional development and leadership opportunities remain (David, 2016; UNESCO, 
2022). From the 19th century to the present, global shifts in education policies have 
opened pathways for women, although challenges of equity and representation continue, 
particularly in low-resource and conservative contexts (Stromquist, 2018). 
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In the Philippines, women have long played a central role in education. Figures 
such as Josefa Llanes Escoda championed women's rights and academic leadership 
(David, 2021). Despite these advancements, gender imbalances remain evident, 
particularly in leadership roles, highlighting the ongoing need for structural reforms. 

 
Challenges Faced by Women in the Teaching Profession 
 

Women in education continue to face challenges including gender discrimination, 
difficulties in balancing work and personal life, limited access to leadership development, 
and societal expectations rooted in traditional gender roles. These barriers significantly 
affect career trajectories and institutional representation, with persistent gender norms 
often constraining professional mobility (UNESCO, 2022; Morley, 2013; O’Connor & 
White, 2011). 

 
Work-Life Balance 
 

Balancing school and household responsibilities continues to pose an important 
dilemma for women teachers, and this tends to result in stress, burnout, and limited career 
progression. Teaching loads, administrative tasks, and household responsibilities all 
affect job satisfaction and retention (Haque & Ellison, 2020). 

 
In the Philippine setting, women teachers encounter systemic obstacles like 

overwork, restricted leadership, and cultural demands to preserve caregiving roles (David 
et al., 2021). Torres (2020) points out that social pressures tend to lead to part-time 
teaching arrangements or delayed career advancement. 

 
Internationally, nations like Sweden and Canada have long implemented 

supportive policies, such as paid parental leave, flexible work arrangements, and 
subsidized childcare (ILO, 2020; UNICEF, 2021). In contrast, developing countries like 
the Philippines often face barriers to enacting similar measures due to resource 
constraints and systemic challenges. While the Expanded Maternity Leave Law (Republic 
Act No. 11210) grants 105 days of paid maternity leave, issues with enforcement and 
policy awareness persist, highlighting the need for strengthened institutional support and 
ongoing reforms (PCW, 2023). 

 
Gender Discrimination and Professional Advancement 
 

Despite the increasing presence of women in the education sector, gender-based 
discrimination continues to impede their professional advancement. Leadership positions 
remain predominantly male-dominated, with hiring biases and limited representation in 
decision-making roles restricting women's career progression. Implicit biases further 
contribute to the underrepresentation of women in administrative positions (Torres, Kilag, 
& Tacalan, 2025). 

 
In the Philippines, while women hold significant positions as school principals and 

supervisors, leadership roles at the university level remain predominantly occupied by 



1102 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 4          April 2025         www.icceph.com 

men. Cultural norms associating leadership with masculinity continue to influence hiring 
and promotion practices, thereby perpetuating gender disparities in educational 
leadership. Research from the Philippine Institute for Development Studies (2017) 
highlights that despite women’s visible leadership in education, societal and institutional 
barriers limit their access to top administrative positions (PIDS, 2017). A 2023 study by 
Tahil and Purcia further explores the experiences of women school heads in Samar, 
revealing that while these women demonstrate leadership skills, challenges such as 
gendered expectations and lack of support hinder their progression to higher leadership 
roles (Tahil & Purcia, 2023). Similarly, Torres, Tomarong, and Tacalan (2025) discuss 
how cultural expectations and institutional frameworks continue to restrict women’s 
leadership advancement in education (Torres, Tomarong, & Tacalan, 2025). 

 
Resilience and Coping Mechanisms 
 

Women teachers employ various coping strategies to navigate professional 
challenges. Mentorship, social support, and self-preservation are crucial for sustaining 
career development and personal well-being (Torre & Pascual, 2023; Davies & Gannon, 
2021). Recent research has emphasized that mentorship and social support networks are 
essential in promoting resilience and improving job satisfaction among women educators, 
particularly in high-stress environments (Tan & Dizon, 2022). 

 
Globally, mentorship programs have been shown to significantly contribute to 

leadership development among women in education (Davis et al., 2020). In the 
Philippines, initiatives such as the National Network of Women in Education (NNWE) 
focus on mentorship and advocacy, offering women opportunities for leadership growth 
(Philippine Women’s Network, 2023). Moreover, Filipino women teachers often rely on 
their family and community networks for support, enhancing their resilience and career 
progression (Tan & Dizon, 2022). 

 
Success Stories of Women Educators 
 
 This section identifies motivational stories of women teachers who have made 
valuable contributions to the profession, overcoming significant obstacles to reach 
leadership positions and shape future generations (Smith & Chen, 2021; McCallum & 
Rees, 2022). 
 

One such international icon is Malala Yousafzai, who has tirelessly advocated for 
girls' education, defying tremendous barriers and inspiring the global community. In the 
Philippines, Fe Hidalgo, a former Secretary of Education, played a pivotal role in shaping 
national education policies and advocating for gender equality in the sector (Del Mundo 
& Santiago, 2023). These stories underscore the resilience of women teachers and their 
profound impact on educational systems. 
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Policy Interventions and Institutional Support 
 
 To combat gender-based discrimination and establish inclusive settings, 
numerous policies have been implemented globally. Such interventions are critical to 
achieving gender equity in education (Johnson & Parker, 2022; Carrington & Law, 2020). 
Developed nations have introduced gender equity policies that promote equal pay, 
parental leave, and leadership development programs for women (UNESCO, 2022). For 
example, in the United Kingdom, the Women in Education Leadership Initiative provides 
funding and mentorship to support female teachers in assuming leadership roles (Gender 
Equality in Education UK, 2022). 
 

In the Philippines, policies such as the Magna Carta for Women (Republic Act No. 
9710) prioritize gender equality in education. The Department of Education's (DepEd) 
Gender and Development (GAD) Program supports the implementation of gender-
responsive policies. However, the application of these policies remains inconsistent, 
particularly in rural areas (Philippine Commission on Women, 2023). 

 
Persistent gender imbalances in work-life balance, leadership opportunities, and 

career development highlight the urgent need for comprehensive reforms. Effective policy 
enforcement, expanding mentorship programs, and shifting cultural attitudes are 
essential for creating a more inclusive education environment. Gender equity can be 
achieved through a balanced strategy that incorporates international best practices while 
considering the unique challenges faced by women teachers (Tan & Ramos, 2023). 
 
Research Questions 
 
This study seeks to answer the following major questions: 
 

1. What are the particular hardships encountered by women teachers in the 
College of Education in Bulacan State University, especially pertaining to gender 
discrimination, societal expectations, and institutional obstacles? 
2. In what ways do these women educators show resilience and acquire coping 
skills to deal with these challenges? 
3. What are the notable success stories and accomplishments of these women 
educators, and what contributes to their successes? 
4. How do available institutional policies and support systems shape the 
professional development and career progress of women educators in this case? 

 

 
METHODOLOGY 

Research Design 

The research used a qualitative method of research, integrating narrative and 
phenomenological approaches. The narrative facilitated the participants to narrate their 
personal experiences in their own words, recording their life as women educators, while 
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the phenomenological design sought to study the underlying meaning of those 
experiences, especially the challenges and successes that they faced (Creswell, 2013). 
Through the integration of the two approaches, the research collected rich descriptive 
data that captured the richness of their professional lives. The research spanned two 
months, ensuring sufficient time for data collection and analysis. 

Research Setting 

The research was conducted at the College of Education, Bulacan State 
University, Philippines. The site was selected since it offered a pertinent academic setting 
to investigate the lived experiences of women teachers. Through the focus on this 
particular institution, the research obtained a contextualized picture of the struggles and 
achievements of women in the teaching profession (Sandelowski, 2000). 

Participants and Sampling 

The research included 11 female teachers from Bulacan State University's College 
of Education. The participants were randomly chosen through purposeful sampling to 
ensure relevant teaching and leadership experiences to best answer the research 
questions (Palinkas et al., 2015). The types of schools they served in, years of service (2 
to 20 years), academic rank (Instructor I to Associate Professor), and committee or 
leadership participation were used as the selection criteria. This heterogeneous sample 
gave a balanced view of women educators' professional lives. Purposeful sampling was 
especially effective in gaining insights from various career phases and guaranteeing data 
richness. 

Data Collection Methods 

Information were gathered through a guided qualitative questionnaire completed 
through Google Forms, with participants able to respond at their convenience (Evans & 
Mathur, 2005). The questionnaire had open-ended questions that invited elaborative 
accounts of their experiences, challenges, and successes. Questions were framed 
through a literature review of gender equity in education and pilot-tested among two 
female instructors from another department to improve clarity and pertinence. 

In addition, an open-ended survey investigated central themes of gender 
discrimination, work-life balance, coping strategies, resilience, and leadership positions 
(Patton, 2015). Gender inclusivity policies, leadership opportunities, and support 
mechanisms at work were also examined via document analysis to place the participants' 
experiences within context (Bowen, 2009). 

Ethical Considerations 

To maintain ethical research procedures, participants gave electronic informed 
consent prior to participation (Mertens, 2014). The study maintained confidentiality 
through not gathering personally identifiable information, and all information was stored 
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safely. Results were presented in summary form to avoid individual identities (Babbie, 
2013). Also, rigorous data security measures were adopted, limiting access to the 
research team and ensuring data safe disposal after completion of the study (Sweeney, 
2014). 

Data Analysis 

Thematic analysis was applied to analyze the data. Responses were coded for 
recurring patterns regarding gender discrimination, work-life balance, resilience, and 
leadership (Braun & Clarke, 2006). Analysis was conducted using Braun and Clarke's six-
step approach: (1) becoming familiar with the data, (2) generating initial codes, (3) coding 
themes, (4) checking themes for consistency, (5) defining and naming themes, and (6) 
producing a report with supporting quotes. To increase reliability, two researchers coded 
the data independently, discussing discrepancies to resolve them. The results were 
compared with literature and theoretical frameworks to gain a deeper understanding of 
women educators' professional experiences (Maxwell, 2013). 

 
RESULTS AND DISCUSSION 
 

1. Challenges Faced by Women Educators in a Gendered Academic Landscape 

Participants shared compelling experiences of balancing personal obligations and 
institutional demands. One recurring hardship was the intersection of professional 
expectations with family responsibilities: 

“As a sole earner in a family with five members, financial challenge is one of the most 
difficult to handle. It is an achievement for me that I can support my two school-age 

daughters and the two elderlies who are under continuous medication.” 
 

“I continue the passion of teaching despite personal family and health issues or 
concerns.” 

 
“I completed my master's degree despite the challenges of caring for my kids and 

combining jobs.” 
 

These stories align with Resilience Theory (Masten, 2001; Luthar, 2003), 
emphasizing how individuals adapt and thrive in adversity. The findings resonate with 
Luthar and Cicchetti's (2000) assertion that educators, especially in high-stress contexts, 
must develop psychological resilience to sustain their careers. 

While many respondents did not explicitly report gender-based discrimination, the 
underlying narratives reflect how societal expectations and traditional gender roles often 
burden women with disproportionate responsibilities. This observation is supported by 
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Social Role Theory (Eagly & Wood, 2012), which posits that women are often expected 
to manage both caregiving and professional duties. 

2. Resilience and Coping Strategies in Academic Life 

Participants demonstrated significant emotional strength and adaptability in 
overcoming obstacles. Their coping strategies ranged from shifting expectations to 
drawing strength from faith and values: 

“Improving well-being: a balanced life with personal fulfillment reduces stress and 
improves overall well-being.” 

 
“I adjust my expectations. I understand that plans don’t always go as expected and I am 

willing to modify my goals.” 
 

“Despite the challenging situations, your inner strength and faith in God will help you 
sustain your survival.” 

 
 The coping strategies described by participants, such as shifting expectations and 
drawing strength from faith, reflect Resilience Theory (Masten, 2001; Luthar, 2003). 
These strategies exemplify psychological resilience as participants demonstrate the 
ability to adapt and thrive despite adversity. This also ties into Filipino cultural resilience, 
which is rooted in values like faith, moral responsibility, and perseverance—all essential 
for overcoming obstacles in a high-stress environment. Filipino culture has long 
emphasized resilience as a collective strength, as reflected in the work of scholars like 
Lanuza (2017), who discusses the importance of kapwa (shared identity) and bayanihan 
(community support) in helping Filipinos cope with personal and societal challenges. 
 

Additionally, these strategies are consistent with Transformational Leadership 
Theory (Bass, 1985), where individuals adapt to challenges in ways that not only 
transform themselves but also inspire and lead others. These women educators not only 
navigate their own challenges but also act as role models and mentors, demonstrating 
self-awareness, moral purpose, and a commitment to inspiring positive change—key 
elements of transformational leadership. 

 
3. Success Stories and Contributing Factors 

Despite the challenges, many participants celebrated significant professional 
achievements: 

“I have been teaching for over 20 years and have earned two master’s degrees and a 
PhD.” 

 
“Despite the hectic schedule as an educator, I still manage to participate in international 

presentations and was once recognized to have the best research paper.” 
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“When I applied and was accepted as an exchange visitor librarian in the United States 
Virgin Islands serving junior high school.” 

 

 These success stories reflect a powerful combination of resilience, passion, and 
institutional support. Participants demonstrated not only personal ambition but a strong 
sense of purpose in contributing to educational advancement, both locally and globally. 
Their journeys align with Transformational Leadership Theory (Bass, 1985), which 
emphasizes how effective leaders grow by inspiring and elevating others. These women 
educators did not stop at personal achievement—they used their positions to mentor 
colleagues, model excellence, and lead with vision and integrity. 

Moreover, these narratives resonate with Shakeshaft’s (1989) conceptualization 
of women leaders as agents of social transformation. Rather than adhering to traditional, 
hierarchical leadership styles, they led through influence, empathy, and empowerment—
qualities that enabled them to challenge norms, promote equity, and open doors for others 
in the profession. Their accomplishments are not merely individual milestones but 
manifestations of leadership that transforms communities. 

4. The Role of Institutional Support Systems 

Participants expressed that institutional mechanisms played a vital role in their 
development. Maternity leave, solo parent benefits, and access to professional training 
were frequently cited: 

“Very positively – institutional policies support the advancement of women by having 
different programs for professional and career growth.” 

 
“Yes, because there are benefits like the solo parent leave that I could avail if some 

emergency situations arise.” 
 

“Women educators advance in their careers at the same rate as their male 
counterparts, with gender presenting no barrier to their progress.” 

 

 These statements underscore the relevance of laws such as the Expanded 
Maternity Leave Law (RA 11210) and the Magna Carta for Women (RA 9710). These 
policies echo the goals of the DepEd Gender and Development (GAD) Program. 
However, broader literature highlights that the implementation of these benefits may be 
inconsistent, especially in provincial areas. For example, Villegas et al. (2025) found that 
while awareness of gender-responsive policies is generally high, there remains a 
significant gap between awareness and actual implementation, particularly in more rural 
and resource-constrained regions. Similarly, Lomibao (2024) highlighted that despite 
policies being in place, inconsistent application and insufficient training often undermine 
their effectiveness in secondary public schools, particularly outside urban centers. 
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5. Societal Shifts and the Changing Image of Women in Education 

Several educators acknowledged that broader societal shifts have shaped their 
professional experience: 

“Changes in gender equality. Because women nowadays are given equal opportunities 
as men.” 

 
“As a woman educator, I have been able to achieve my goals and advance in my career 

based on my efforts.” 
 

 These reflections illustrate the growing relevance of Feminist Theory, particularly 
as outlined by Tong (2009), in understanding the evolving role of women within the 
Philippine academic landscape. Feminist theorists argue that gender is not an inherent or 
fixed trait, but rather a social construct shaped by historical, institutional, and cultural 
forces. In this light, the educators’ experiences reflect the gradual dismantling of 
traditional gender hierarchies, indicating that structural barriers—such as limited access 
to leadership roles, academic recognition, or professional mobility—are becoming less 
pronounced, especially in more progressive or urbanized educational contexts. 

Moreover, their narratives emphasize agency, meritocracy, and the transforming 
public image of women as not just competent but also influential within educational 
institutions. These developments resonate with the principles of liberal feminism, which 
advocates for individual rights, equal opportunity, and the systematic removal of 
institutional discrimination (Tong, 2009). From this perspective, the educators’ 
professional achievements serve not only as personal milestones but also as symbolic 
victories in the broader movement for gender equity in professional and academic spaces. 

However, while these experiences reflect meaningful societal progress, they also 
highlight the unevenness of this advancement—pointing to the persistence of traditional 
norms and patriarchal expectations in less progressive, often rural, settings (Lanuza, 
2017). These disparities suggest that while equality is increasingly possible, it is not yet 
universally accessible. 

6. Identity, Values, and the Woman Educator as a Role Model 

Beyond institutional structures, personal values and intrinsic motivations play a 
vital role in career fulfillment: 

“Before you can educate others, you should have educated yourself first.” 
 

“As a woman educator, you need to be tough and assert what should be your role, 
rights, and responsibilities in the institution you serve.” 

 
“Being a female educator makes you feel like a mother to them as well.” 
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These insights reaffirm the nurturing and mentoring roles traditionally attributed to 
women educators through Social Role Theory. However, participants viewed these roles 
not as limitations but as sources of strength. This perspective aligns with Transformational 
Leadership Theory, which emphasizes how educators, especially women, draw on their 
relational and emotional capacities to inspire and mentor students. Women educators 
often leverage their empathetic and caring roles to create meaningful and lasting 
relationships with their students, fostering environments conducive to learning and 
personal growth (Bass, 1985). Recent studies, such as those by Crawford & Li (2021), 
highlight the role of empathy and mentorship in leadership, particularly among women in 
education. They found that female educators' emotional intelligence is key in building trust 
and creating inclusive spaces for learning. Similarly, Hoffman et al. (2022) argue that 
women leaders in education play crucial roles in fostering community engagement and 
resilience, navigating gendered expectations while positively influencing both their 
students and colleagues. 

The experiences of women educators in the College of Education at Bulacan State 
University present a powerful narrative of perseverance, transformation, and growth. 
Their stories demonstrate how resilience, institutional support, societal shifts, and 
personal values intersect to shape their journeys. Grounded in Resilience Theory, 
Transformational Leadership, Social Role Theory, and Feminist frameworks, the findings 
affirm that women educators are not only surviving systemic challenges—they are 
actively redefining educational leadership in the 21st century. 

Conclusions 

 This qualitative inquiry into the lived experiences of women educators in the 
College of Education at Bulacan State University has illuminated the complex interplay of 
gender, resilience, institutional policy, and societal change in shaping women’s 
professional journeys in higher education. The study found that women educators face 
significant challenges—from the dual burden of professional and familial responsibilities 
to financial hardship and health struggles. Despite this, they continue to thrive, displaying 
a form of resilience that is both culturally rooted and individually cultivated, in line with 
Resilience Theory (Masten, 2001; Luthar, 2003). The Filipino concept of "pagpupunyagi 
sa kabila ng pagsubok" (persevering amidst hardship) aptly captures their experience. 

The study further revealed that their coping strategies are both practical and 
spiritual. From adjusting expectations to drawing strength from faith, these educators 
enact what recent studies, such as those by Crawford & Li (2021), describe as moral-
driven and value-based resilience. Their professional success—evident in advanced 
degrees, leadership roles, and recognition—demonstrates how transformational 
leadership qualities can emerge even in highly constrained environments (Bass, 1985). 

While most participants did not report overt gender-based discrimination, their 
narratives implicitly reflect the challenges of a gendered academic structure. Balancing 
roles as mothers, mentors, and managers, they exemplify what Social Role Theory (Eagly 
& Wood, 2012) identifies as the overlapping responsibilities often imposed on women. 
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Yet, rather than internalizing these as burdens, many participants reframe them as 
opportunities for leadership, empathy, and impact, which aligns with Hoffman et al. 
(2022), who highlight the role of women educators in fostering resilience and community 
engagement. 

Importantly, institutional support mechanisms—such as maternity leave, solo 
parent benefits, and professional development programs—emerged as critical enablers 
of their growth. These reflect the partial realization of legal mandates under the Magna 
Carta for Women (RA 9710) and the Expanded Maternity Leave Law (RA 11210). 
However, some responses suggest that access to these benefits may depend on factors 
such as awareness, location, and administrative support, underscoring the gap between 
policy and practice, as indicated in Gamboa et al. (2023). 

Finally, the educators’ self-perception as role models and nation-builders 
underscores the evolving image of women in Philippine academia. Their voices affirm that 
the transformation of higher education institutions must not only include women—it must 
be led by them. 

Recommendations 

Based on the findings of this study and guided by the theoretical frameworks 
employed, the following recommendations are proposed to enhance institutional support 
for women educators and promote gender equity in higher education: 

1. Strengthen Gender-Responsive Institutional Policies 

While existing policies lay the groundwork, it is essential to ensure they are 
consistently implemented across all campuses, with an emphasis on equity and 
accessibility. 

• The Gender and Development (GAD) Office should conduct regular 
orientation sessions on women’s rights as stipulated under RA 9710 
(Magna Carta for Women) and RA 11210 (Expanded Maternity Leave Law). 
These sessions should include materials in both Filipino and English for 
greater accessibility. 

• Establish confidential support systems such as helplines or an 
ombudsperson to address gender-related concerns that may be difficult for 
women to report publicly. 

• Conduct regular audits to ensure policies such as maternity leave, solo 
parent benefits, and flexible scheduling are being applied equitably across 
all institutions. 

2. Institutionalize Resilience and Leadership Development Programs for Women 

 Women educators require ongoing support that not only enhances their 
academic and research capacities but also builds their emotional and leadership 
resilience. 
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• Develop gender-responsive leadership programs that address challenges 
like imposter syndrome, burnout, and balancing work-life responsibilities. 

• Initiate mentoring programs, pairing senior women faculty with junior 
educators to foster solidarity and professional growth. 

• Implement faith- and value-based resilience training tailored to the Filipino 
educational context, affirming cultural identities while strengthening inner 
resolve. 

3. Encourage Inclusive Career Advancement Opportunities 

To ensure equal opportunities for women educators in career progression, 
professional development, and leadership roles, it is vital to review and improve 
current systems. 

• Review faculty promotion criteria to ensure that caregiving responsibilities 
are acknowledged and accommodated, rather than penalized. 

• Establish scholarship and sabbatical opportunities for single mothers or 
caregivers who wish to pursue postgraduate studies but face geographic or 
financial constraints. 

• Promote gender balance in committees, leadership teams, and research 
projects to foster inclusive decision-making. 

4. Support Research and Publication on Women’s Lived Experiences 

There is a pressing need to document the experiences of women 
educators and elevate their voices through academic research and 
publications. 

• Allocate funding specifically for research on gender and education, with an 
emphasis on qualitative and narrative approaches to capture the 
complexities of women’s experiences in academia. 

• Organize gender-focused conferences that provide a platform for women 
educators to share best practices, challenges, and innovative solutions. 

• Encourage the publication of memoirs, case studies, and reflective essays 
that highlight the multifaceted roles of women in education. 

5. Foster a Gender-Inclusive Institutional Culture 

Cultural transformation is as essential as policy reform in creating an 
equitable environment for women educators. 

• Integrate gender sensitivity training into all faculty and student orientation 
programs to foster a more inclusive and respectful campus culture. 

• Celebrate Women’s Month (March) and other significant milestones with 
activities that highlight and recognize the contributions of female educators. 
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• Incorporate gender studies and feminist theories into both undergraduate 
and graduate curricula to deepen understanding of educational equity and 
gender dynamics in education. 

6. Establish Work-Life Integration Support Systems 

Addressing work-life balance is not just an individual issue but a 
structural concern that must be supported by institutional systems. 

• Provide on-campus childcare facilities or establish partnerships with nearby 
centers to alleviate the burden of caregiving responsibilities for women. 

• Institutionalize flexible work arrangements, especially during family 
emergencies, without penalizing faculty members’ performance reviews or 
promotion opportunities. 

• Develop mental health wellness hubs specifically for faculty, staffed by 
professionals trained to address stressors unique to women in academia. 

This study concludes that resilience is not merely an individual trait but a systemic 
outcome influenced by institutional culture, public policy, societal expectations, and 
internal conviction. Women educators are not just surviving in academic institutions—they 
are transforming them. By recognizing, supporting, and amplifying their voices, we take 
one step closer to a higher education system that is truly inclusive, humane, and just. 
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and all findings were interpreted objectively and without bias. The results were used 
exclusively for academic and research purposes. 
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