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ABSTRACT

This study investigated the effects of workload on the well-being of teachers in San
Francisco District 1, Division of Quezon. The main objective of this quantitative study was
to examine various components of teachers’ workload, including teaching hours, number
of classes, and preparations, alongside ancillary tasks such as curriculum planning,
instructional delivery, assessment of learners’ progress, and homeroom guidance. The
well-being of teachers was assessed in terms of physical, occupational, and social well-
being. Data was gathered through the administration of researcher-made questionnaire
to 175 teacher respondents from elementary and secondary schools. It was analyzed
through the lens of (JD-R) Model, Social Cognitive Theory, and the Transactional Model
of Stress and Coping. The findings revealed that teachers predominantly experienced
manageable workloads, particularly concerning instructional delivery and classroom
management. However, the limited time allocated for ancillary responsibilities—such as
action research and parent engagement—nhighlighted areas for improvement. Results
indicated that high workloads contributed to moderate physical health issues, including
stress, poor eating habits, sleep disturbances, and a lack of work-life balance. Social well-
being was further compromised, as teachers reported feelings of isolation and diminished
job satisfaction. While not all teaching and ancillary workloads significantly impacted on
teacher well-being, certain aspects—particularly teaching hours and specific ancillary
tasks—demonstrated notable effects. Thus, the hypothesis was rejected. To mitigate
these challenges, it was crucial to implement targeted interventions aimed at balancing
workloads and improving teachers' overall well-being. Recommended strategies included



revising workload expectations, enhancing collaborative practices, and providing
professional development opportunities.

Keywords: Workload, teachers’ well-being, ancillary tasks, administrative interventions,
workload expectations, enhancing collaborative practices, professional development

INTRODUCTION

In the contemporary landscape of education, the well-being of teachers is a critical
concern that influences not only the quality of education but societal progress as well. As
teachers navigate through evolving pedagogic, technological advancements, and societal
demands, they are increasingly subjected to multifaceted responsibilities beyond
teaching, collectively termed as ancillary workload (Howard & Johnson, 2020). The
amalgamation of teaching responsibilities and ancillary workload poses significant
implications for the overall well-being of teachers.

Moreover, the teaching workload refers to the responsibilities associated with
lesson planning, classroom instruction, learner assessment, and extracurricular activities.
In contrast, ancillary workload encompasses administrative tasks, professional
development requirements, committee responsibilities, and other non-teaching duties.
Balancing these demands alongside personal commitments can pose significant
challenges for teachers, potentially leading to feelings of overwhelm and fatigue.

On a global scale, teachers' roles transcend the mere dissemination of knowledge;
they serve as mentors, nurturers, and facilitators of holistic development (UNESCO,
2019). The demands of this role are exacerbated by burgeoning class sizes, diverse
learner needs, administrative tasks, and the integration of technology into educational
practices (OECD, 2018). These challenges are not confined to a single geographic locale
but resonate across borders, shaping the experiences of teachers worldwide.

Education is the cornerstone of society, and teachers are the architects of its
future. In the pursuit of providing quality education, teachers often face significant
challenges, including heavy workloads and diverse responsibilities beyond teaching.

Furthermore, in the Philippines, a country renowned for its emphasis on education
as a cornerstone of national development, the plight of teachers mirrors global trends
while being uniquely contextualized within the local educational landscape (Alipao &
Tarroza, 2021). Despite significant strides in educational reforms and investments,
Filipino teachers contend with resource constraints, infrastructural limitations, and socio-
economic disparities that add complexity to their professional responsibilities.

The well-being of teachers is a multifaceted construct encompassing physical,
mental, emotional, and social dimensions. High levels of stress, burnout, and
dissatisfaction among teachers can detrimentally affect their performance, job
satisfaction, and, ultimately, learner outcomes. Thus, exploring the factors contributing to
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teacher well-being is essential for fostering a conducive work environment and promoting
sustainable teaching practices.

Thus, this research aimed to delve into the intricate relationship between teaching
and ancillary workload and its impact on the well-being of teachers in San Francisco
District 1, Division of Quezon. San Francisco District 1, Division of Quezon, represents a
unique educational landscape characterized by diverse learner demographics, socio-
economic challenges, and varying infrastructural resources. Teachers in this district
encounter unique stressors and workload pressures influenced by class sizes, resource
availability, community dynamics, and administrative policies. Through investigating
these contextual nuances, this research sought to identify specific pain points and areas
for targeted support, ultimately, aiming to enhance teacher resilience and job satisfaction.
Furthermore, understanding the experiences of teachers in this context is crucial for
devising targeted interventions to support their well-being and, by extension, enhance the
guality of education provided to learners.

Moreover, understanding the interplay between teaching workload and ancillary
responsibilities is essential. While teaching is the primary role of teachers, ancillary tasks
often demand considerable time and energy, sometimes detracting from core instructional
activities. This study then explored how workload distribution between teaching and
ancillary duties impacts teacher well-being, productivity, and overall job satisfaction.

Furthermore, the findings of this research can hold implications for educational
policy, school leadership, and teachers’ professional development initiatives. By gaining
insights into the challenges teachers face in San Francisco District 1, Division of Quezon,
stakeholders can implement evidence-based strategies to alleviate workload pressures,
promote work-life balance, and cultivate a supportive professional community.

Additionally, this study contributes to the broader discourse on teacher well-being
and educational sustainability. Through prioritizing the needs of teachers, and fostering a
culture of care within schools, it does not only enhance the retention and effectiveness of
teachers but nurtures a positive learning environment conducive to learner success and
holistic development.

In essence, this research endeavored to shed light on the complex relationship
between teaching and ancillary workload and its effect on the well-being of teachers in
San Francisco District 1, Division of Quezon. By examining the lived experiences of
teachers in this context, the researcher aimed to craft an intervention and policy initiative
for promoting a thriving educational ecosystem for teachers and learners alike.

Research Questions

The general objective of the study was to determine the effects of workload on the
well-being of teachers in San Francisco District 1, Division of Quezon.

Specifically, this study aimed to answer the following research questions:

697

Ignatian International Journal for Multidisciplinary Research Vol 3No 4 April 2025 www.icceph.com



1. What is the workload of the teachers in terms of:
1.1teaching;
1.1.1 number of preparations;
1.1.2 number of classes handled; and
1.1.3 number of teaching hours?

1.2ancillary;
1.2.1 curriculum planning;
1.2.1.1 number of hours spent on lesson planning;
1.2.1.2 number of action research conducted; and
1.2.1.3 number of Learning Action Cell sessions participated?
1.2.2 curriculum delivery and pedagogy
1.2.2.1 number of hours spent making instructional materials;
1.2.2.2 number of hours spent checking learners' attendance
and participation; and
1.2.2.3 number of hours spent on classroom management?
1.2.3 assessment of learners’ progress
1.23.1 number of hours spent checking of exercises and
summative tests;
1.2.3.2 number of hours spent recording of academic
performance results; and
1.2.3.3 number of hours spent grading the learners’
performance?
1.2.4 homeroom guidance and management
1.24.1 number of class advising duties;
1.2.4.2 number of hours spent on periodic reporting of
attendance
1.2.4.3 number of hours spent on preparation and submission
of report cards/school forms; and
1.24.4 number of hours spent for parents’ conference and

home visitation?
2. What is the status of the teachers’ well-being in terms of:
2.1 physical well-being;
2.1.1 stress levels
2.1.2 lifestyle
2.1.3 eating habits
2.1.4 sleep quality
2.2 occupational well-being; and
2.2.1 work-life balance
2.2.2 job satisfaction
2.3 social well-being?
2.3.1 support and networks
2.3.2 professional relationships
3. Does workload have a significant effect on the well-being of teachers in San
Francisco District 1, Division of Quezon in terms of:
3.1 physical well-being;
3.2 occupational well-being;
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3.3social well-being?
4. What intervention could be offered by the researcher based on the results of the
study?

METHODOLOGY
Research Design

This study employed descriptive, causal-comparative, and correlational
approaches in gathering the needed data. Initially, the descriptive design delineated
teachers’ workload, elucidating variables such as teaching and ancillary responsibilities.
This phase aimed to provide a comprehensive snapshot of the teachers' workload,
including the number of hours allotted with each level of workload and the status of the
teachers’ well-being, focusing on physical health effects, occupational well-being, and
social well-being. Following this, the causal-comparative component sought to determine
causal relationships between workload factors, and teacher well-being. By comparing
well-being across groups with varying workload levels and ancillary responsibilities, the
researcher discerned whether workload differences significantly influence teachers’ well-
being.

Concurrently, the correlational design explored the associations between workload
variables and well-being measures, quantifying the strength and direction of these
relationships. Through statistical analyses, the researcher unveiled patterns and
connections between workload factors and teacher well-being, offering insights into
potential causal pathways. By amalgamating these research designs, the study aimed to
provide a comprehensive understanding of how teaching and ancillary workload impact
teacher well-being, informing targeted interventions to enhance teacher support and
foster a healthier work environment.

Research Locale

This study was conducted in San Francisco, Quezon. San Francisco is a third-
class municipality nestled in the remote reaches of Quezon province, Philippines.
Situated in a far-flung area, the municipality is characterized by its tranquil rural setting,
surrounded by lush landscapes and rolling hills. Despite its distance from urban centers,
San Francisco exudes a charm rooted in its natural beauty and serene ambiance. The
community of San Francisco is predominantly agrarian, with agriculture serving as the
primary livelihood for many residents. The fertile soil supports a variety of crops, including
rice, coconut, vegetables, and fruit trees. Farming and fishing are integral to the local
economy, sustaining the families’ livelihoods across the municipality. In terms of
infrastructure, San Francisco may face challenges common to rural areas, including
limited access to paved roads, electricity, and telecommunications. The rugged terrain
and geographical isolation pose logistical hurdles for transportation and connectivity,
shaping the daily lives of residents and the functioning of local institutions. Educationally,
San Francisco is home to a network of schools catering to the educational needs of its
populace. These schools serve as vital community hubs, providing learners with access

to quality education and opportunities for personal and intellectual growth. Despite
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potential resources constraint, teachers in San Francisco are committed to nurturing the
academic potential of learners while fostering the importance of learning. Within this rural
backdrop, the effects of workload on teachers’ well-being take on added significance.
Teachers in San Francisco contend not only with the demands of classroom instruction
but also with the challenges of serving in remote, resource-limited environments. Studying
teachers’ well-being in this context offered insights into the resilience, dedication, and
resourcefulness of teachers facing unique professional challenges (Provincial
Government of Quezon. (n.d.))

By focusing on San Francisco as a research locale, the study gained a nuanced
understanding of the intersection between teaching workload, well-being, and rural
education. Teachers’ experiences in this far-flung municipality contributed valuable
perspectives to the broader discourse on educator health and satisfaction, informing
strategies for supporting teacher well-being in rural contexts nationwide.

Research Population and Sample

This study employed a method known as stratified random sampling to identify
research participants. Through this technique, the researcher selected respondents from
each of the 12 elementary schools and 7 secondary schools within San Francisco 1
District, resulting in a total of 175 respondents. The formula used was:

Stratified random sampling involves dividing the population into distinct subgroups,
or strata, based on certain characteristics relevant to the study. In this case, the strata
were the elementary and secondary schools within the district. By stratifying the
population this way, the researcher ensured that each type of school was adequately
represented in the sample. (Creswell & Creswell, 2018)

Once the schools were stratified, the researcher randomly selected respondents
from each school. This random selection process ensured that every individual within
each school has an equal chance of being chosen to participate in the study. By drawing
respondents from both elementary and secondary schools, the study aimed to capture
diverse perspectives and experiences related to teaching and ancillary workload in the
San Francisco 1 District.

Research Instrument

This study utilized a researcher-made questionnaire. The research-made
guestionnaire was crafted considering the specific problems in Chapter 1. It was divided
into two parts which include teaching and ancillary workload, and the status of teachers'
well-being in terms of physical health effects, occupational well-being, and social well-
being.

A group of experts in the field of educational management reviewed the self-made
guestionnaire for further development as to its content. The feedback and
recommendations provided by these experts were considered and incorporated into the
revised research questionnaire. After considering all the remarks and recommendations,
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it was presented to the experts who re-examined the research questionnaire. After its
approval by the experts, the research questionnaire was pre-implemented for reliability
and validity tests. The statistician was informed of the results and allowed to take any
additional action that may be necessary.

To determine the validity and reliability of the research questionnaire, it was pre-
tested to 10 individuals who were not respondents to the study. Cronbach Alpha was
used in the process to analyze the results of the validation. Moreover, the research
adviser and the statistician were informed of the findings to take any additional action that
may be necessary. Finally, the comments and suggestions of the research adviser and
the statistician were considered before the final distribution of the questionnaire.

Data Gathering Procedure

A permission was sought from the division superintendent, district supervisor and
school heads before the implementation. After the approval of the requests, the
distribution of the research questionnaire followed. The data was retrieved through
Google Forms. Data gathered from the respondents were tallied, statistically treated,
analyzed, and interpreted.

Statistical Treatment of Data

To address the research questions on the effects of teaching overload and
ancillary workload on the well-being of teachers in San Francisco District 1, Division of
Quezon, a range of statistical tools were applied strategically.

Firstly, descriptive statistics played a fundamental role in summarizing the
teachers’ workload, particularly in terms of their teaching workload and ancillary workload.
Through frequencies and percentages, the researcher succinctly portrayed the
distribution of teachers across various roles and workload levels, offering a clear snapshot
of the study populations’ composition.

For research question 2, the researcher used descriptive statistics to identify the
predictors of teachers’ well-being index values considering the physical, occupational and
social well-being.

For research question 3, the researcher used the weighted mean to measure the
effects of teaching and ancillary workload on the well-being of teachers in San Francisco
District 1, Division of Quezon.

To treat the hypothesis, the researcher used ANOVA to determine the significant
effect on the teachers’ experiences when it comes to teaching and ancillary workloads.

Hypothesis of the Study

The hypotheses were tested at a 0.05 level of significance:

701

Ignatian International Journal for Multidisciplinary Research Vol 3No 4 April 2025 www.icceph.com



Hoi. Workload has no significant effect on the well-being of teachers in San
Francisco District 1, Division of Quezon in terms of physical well-being.

Ho2. Workload has no significant effect on the well-being of teachers in San
Francisco District 1, Division of Quezon in terms of occupational well-being.

Hos. Workload has no significant effect on the well-being of teachers in San
Francisco District 1, Division of Quezon in terms of social well-being.

RESULTS AND DISCUSSION

This section depicts the gathered and statistically analyzed data presented in
tables with relevant textual interpretations, analysis, and comparison of results from the
reviewed literature and studies.

Part I. Workload of the Teachers
Table 2

Teaching Workload of the Teachers as to Number of Preparations

No. of Preparations Frequency Percentage
1-2 Subjects 26 15%
3-4 Subjects 53 30%
5-6 Subjects 51 29%
7-8 Subjects 42 24%

9 or more Subijects 3 2%
TOTAL 175 100%

Table 2 illustrates the varied teaching workloads of teachers based on the number
of subject preparations, which can have significant implications for their effectiveness and
well-being.

The most considerable portion of teachers, 30%, handles 3 - 4 subject
preparations, representing a relatively manageable level of preparation. These group of
respondents belong to high school teachers having 3-4 subjects to prepare for their class
as part of their teaching load. Furthermore, 29% of teachers from Grade 1 (5 subjects)
and Grade 2 (6 subjects) prepare 5-6 subjects in their class. These teachers manage a
moderate workload based on the set guidelines of the Department of Education on
workload distribution.

On the other hand, the possibility of stress and the challenge of maintaining
instructional quality rises with the number of subject preparations. For instance, 24% are
tasked with managing 7-8 subjects, indicating that many teachers face considerable
challenges in balancing their time and focusing across multiple subjects as they manage
subjects with differentiated instruction to suit the needs of their learners. Teachers having
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this number of preparations are teachers teaching in Grade 3- Grade 6 especially those
small schools that do not implement departmentalization in the intermediate level (Grades
4-6). This workload likely impacts their ability to maintain thorough lesson plans and
deliver high-quality instruction. Additionally, 15% of teachers prepare 1-2 subjects who
are also teaching in high school wherein they are only given a specific subject to teach
based on their specialization or sometimes based on the needs of the school.

Moreover, a small portion of teachers (2%) handle nine or more subject
preparations, which is potentially overwhelming and unsustainable over time. Teachers
having a nine or more subject preparations is part of the multi-grade schools in San
Francisco District 1 wherein teachers handle 1-3 grade level simultaneously in one
classroom setting, depending on the number of pupils and the availability of teachers in
that school. Due to the sheer number of subjects, they must prepare for, teachers in this
category suffer from increased levels of exhaustion, burnout, or a decline in the caliber of
their instruction. The distribution of workload suggests a need for school administrators
to carefully assess and balance teaching assignments to support teachers’ well-being and
ensure the quality of education remains high.

Workload distribution, as seen in this data, is a critical factor in teacher
performance and job satisfaction. Research has shown that an excessive workload can
lead to adverse outcomes, including increased stress and decreased job satisfaction,
ultimately affecting the educational environment (Struyven & Vanthournout, 2020).

Overall, a significant portion of teachers manage a workload of 3-4 and 1-2
subjects from teachers in High School while a substantial number of Grade 1 and Grade
2 teachers handles a workload of 5-6 subjects. It is also noticeable that many teachers
are handling subject preparations ranging from 7-8, which suggests a range of teaching
responsibilities, with teachers facing a challenging workload coming from Grade 3-Grade
6. Moreover, based on the data, there are still teachers who have 9 or more subject
preparations which indicate that these teachers belong to multi-grade school. However,
the number of preparations given to teachers may greatly depend on the number of
classes they handled, therefore, it is important to consider the number of preparations
and number of classes handled by the teachers before they could be considered
overloaded and vice versa.

Table 3

Teaching Workload of the Teachers as to the Number of Classes Handled

No. of Class Handled Frequency Percentage
1-2 Classes 0 0%
3-4 Classes 2 1%
5-6 Classes 130 74%
7 or more Classes 43 25%
TOTAL 175 100%
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Table 3 presents a detailed breakdown of how many classes teachers handle,
providing insight into their teaching workloads.

A significant majority, 74%, manage 5-6 classes. These respondents consisted of
high school teachers, Grades 1-2 teachers and Grades 4-6 teachers having a
departmentalized set up. Based on this, teachers in high school who handled 5-6 classes
have 2 or 3 subject preparations. In the case of Grade 1 and Grade 2 teachers, the
number of classes they handle is equivalent to the number of subjects they teach. Hence,
there are 5 classes for Grade 1 teachers and 6 classes for Grade 2 teachers. Lastly,
teachers in the departmentalized classroom usually have 6 classes to handle.

Additionally, teachers who handle 7 or more classes (25%) are among the Grade
3 to Grade 6 teachers teaching 7-8 subject preparations. These teachers are responsible
for handling the classes in all subject areas. Also, teachers teaching in multi-grade
schools have 7 or more classes depending on their number of preparations. This usually
consists of 9 or more subject preparations being taught simultaneously in one classroom
setting. Due to the number of classes they handle, these teachers face considerable
demands of preparing lessons, grading, and managing classroom dynamics. Teachers in
this group experience stress and exhaustion in efficiently managing their time and
obligations. Such workload can impact their ability to deliver comprehensive instruction,
and long-term exposure to such demands could affect teacher well-being and learner
outcomes.

On the other hand, only 1% of the teachers are responsible for 3 - 4 classes,
representing a relatively small portion of the teaching workforce. These teachers belong
to those groups who are likely given a lighter workload due to management duties.
Specifically, these are teachers in multi-grade schools serving as school heads while
balancing the demands of their classes without becoming overburdened with
administrative tasks. This manageable workload allows teachers to focus more on
planning lessons, supporting learners, and maintaining a high level of instructional quality.
When teachers have fewer classes, they find it easier to connect with learners
individually, enhancing the overall learning experience.

Lastly, among all the indicators of the number of classes handled by the teachers,
the data shows that there are no teachers handling 1-2 classes. This is because of the
guidelines given by the Department of Education which mandates the distribution of
workload among teachers.

In conclusion, the number of classes teachers manage depends on the number of
their subject preparations. Based on the result, majority of the teachers handle classes
that are manageable (5-6 classes) depending on the subjects they handle in each class
both in high school and elementary. Although some may handle a lighter class load, a
significant portion is tasked with handling more classes, which can be challenging (7 or
more classes) if not managed properly. Effective workload management is essential in
maintaining teacher performance and ensuring a positive learning environment for
learners. Research suggests that teacher workload and its impact on performance are
crucial factors in shaping educational outcomes (Struyven & Vanthournout, 2020).
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Overall, based on DepEd Order No. 005, s. 2024, the standard number of subjects
teachers handle should be within the six-hour classroom teaching time limit, which is
equivalent to 6-8 subjects (Department of Education, 2024). However, considering the
advisory class teachers handles that is also considered as 1 subject preparation and the
intervention activities conducted within the six-hour classroom teaching limit, the number
of subjects and number of classes can be subject of change. Additionally, schools that
fall within the category of small and multi-grade differ in the number of classes they handle
and the allocation of subjects they handle per class.

Table 4

Teaching Workload of the Teachers as to Number of Teaching Hours

No. of Teaching Hours Frequency Percentage
3-4 Hours 2 1%
5-6 Hours 126 2%
7 or more Hours 47 27%
TOTAL 175 100%

DepEd Order No. 005, s.2024, emphasizes a six-hour classroom teaching limit
which suggests that all subjects to be taught should be managed within this timeframe,
prioritizing efficient and effective teaching practices. However, teaching may vary, for
instance, Grades 1-3 teachers spent 40 minutes in each subject while Grades 4-6 and
high school teachers spent 45 minutes in their respective subject areas. With that,
teachers may handle subjects ranging from 5-6 depending on the allotted time for each
subject and the grade level being taught.

In line with that, table 4 presents a summary of the distribution of teaching
workloads according to the number of teaching hours, illustrating the daily demands
imposed on teachers. Only 1% of the teachers have 3-4 hours of teaching time. This small
group enjoys a relatively lighter workload as the standard teaching time of teachers is 6
hours, it allows them to focus more on preparing their lessons, providing personalized
learner support, and engaging in professional development. However, this group is an
outlier, as most teachers have longer taught hours. These small groups of teacher
teaching for 3-4 hours may represent those teachers serving as Teacher-in-Charge (TIC)
to those small or multi-grade schools. This gives them enough time to manage the school
while teaching.

Moving forward, a significant portion, 72%, of the teachers work 5-6 teaching hours
each day. This is the most common workload among the teachers and can be seen as a
manageable yet substantial amount of teaching time. This also indicates that the majority
of the teachers’ workload is within the DepEd 6-hour teaching time. Teachers in this group
likely balance their classroom responsibilities with other non-teaching duties, such as
lesson planning, grading, and administrative tasks. The workload is generally within what
is considered standard for teachers. However, it still requires effective time management
to ensure that instructional quality remains high and that teachers can engage with
learners in meaningful ways.
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Meanwhile, 27% of the teachers have 7 or more teaching hours daily, representing
a significantly heavier workload. Teachers experiencing 7 or more teaching hours often
belong to small schools handling 7 or more classes. This means that teachers are
handling all the subjects at their grade level. It is important to remember that based on
DepEd Order No. 005, s. 2024, the advisory class is equivalent to 1 teaching hour per
day and administration of different programs such as National Reading Program (NRP)
and National Mathematics Program (NMP) of DepEd also happens during the 6-hours
teaching time. This results in teachers having to spend 6 hours teaching 7 or more classes
and extra time allotted for different intervention programs of Department of Education and
the 1 hour spent on their advisory class.

In line with that, teachers in this category struggle to find enough time for lesson
preparation, grading, and other essential tasks outside the classroom. Prolonged
teaching hours increase the likelihood of weariness and burnout, thereby detrimentally
affecting both instructional efficacy and learners learning results. Research has shown
that excessive teaching hours can lead to increased stress and decreased teaching
quality (Klassen & Chiu, 2021).

In conclusion, majority of teachers spent 5-6-hour teaching time which adheres to
the Department of Education standard according to DepEd Order No. 005 s. 2024. This
number of teaching hours ensures an effective and efficient teaching practices although
it is crucial to practice time management. On the other hand, it is quite alarming that there
are teachers still spending more than 7 hours in teaching when in fact the maximum
teaching hours required is 6 hours. This could result in stress and reduced performance
in the classroom.

To support teacher well-being and learner achievement, educational institutions
must keep an eye on and control teaching hours to make sure that teachers teaching load
are within the prescribed load of Department of Education.

Table 5

Teachers’ Ancillary in Curriculum Planning as to the Number of Hours Spent in Lesson
Planning per Week

No. of Hours Frequency Percentage
1-2 Hours 75 43%
3-4 Hours 81 46%
5 or more Hours 19 11%
TOTAL 175 100%

Table 5 analyzes how much time teachers spend on lesson planning, an essential
part of their curriculum-related responsibilities. Teachers prepared their weekly lesson
plan (Monday-Friday) ahead of time to ensure that it is properly checked and validated by
the school heads before the actual implementation of the lesson. Moreover, the actual
lesson planning period for teachers varies depending on the teachers’ experience,
subject, grade level, and the complexity of the lesson. However, a general guideline is to
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plan the lesson within the allotted 2 hours for doing ancillary activities in a day with a total
of 10 hours per week. This activity is crucial for ensuring effective instruction, and the
amount of time devoted reflects how teachers prioritize and manage their workload.

A notable 43% of teachers spend 1-2 hours on lesson planning. This group
dedicates a relatively short amount of time to preparation, which could be sufficient for
those teaching fewer subjects or familiar content. However, it also indicates potential for
rushed planning, especially for teachers who handle more complex subjects or higher
learner loads. While basic instructional needs might be met within this timeframe,
teachers in this category might struggle to include differentiated instruction or creative
teaching methods, which are essential for addressing diverse learner needs.

Most teachers (46%) spend 3-4 hours on lesson planning. This moderate amount
of time suggests that these teachers are dedicating significant effort to crafting detailed
and thoughtful lessons. Spending 3 to 4 hours on planning allows incorporating diverse
teaching strategies, assessments, and materials, ensuring that lessons are aligned with
curriculum goals while also addressing learner needs. Research indicates that spending
adequate time on lesson planning can lead to more effective teaching and better student
learning outcomes (Stronge, 2020).

A smaller group, 11% of teachers, spend five or more hours on lesson planning.
These teachers are likely to work on highly detailed plans or handling subjects that require
complex preparation. While their dedication to thorough planning can enhance the quality
of instruction, it can also lead to a heavier workload and potential burnout if not
appropriately managed. Teachers who spend extended hours on lesson preparation may
require support balancing their time or streamlining their planning processes.

In conclusion, a significant portion of teachers (87%, combining the 1-2 and 3-4-
hour categories) dedicate 1-4 hours weekly to lesson planning. On the other hand, only
11% of teachers allocate 5 or more hours per week to this task. Based on the gathered
data, it suggests that the time spent on lesson planning of teachers is between 1-4 hours
per week. This shows that majority of teachers allocate a relatively moderate amount of
time to lesson planning. However, 11 % who spend 5 or more hours might indicate
potential workload issues or differences in teaching styles, subject matter, or grade levels.
Striking a balance in lesson preparation is vital to maintaining both the quality of teaching
and teacher well-being (Pascua, 2022).

Table 6

Teachers' Ancillary in Curriculum Planning as to the number of Action Research
Conducted in a School Year

No. of Action Research Frequency Percentage
Conducted
1-2 Action Researches 47 27%
3-4 Action Researches 5 3%
None 123 70%
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TOTAL 175 100%

Table 6 presents the frequency distribution of teachers based on the number of
action research projects they have conducted in a year as part of their ancillary duties in
curriculum planning. Teachers can improve their professional growth and instructional
effectiveness by doing action research, a crucial approach that allows them to critically
examine their methods and make well-informed adjustments.

Surprisingly, 70% of teachers reported that they had not conducted any action
research. This significant majority indicates a considerable gap in engagement with this
reflective practice, which is vital for ongoing professional growth. Without participation in
action research, teachers could miss valuable opportunities to assess and refine their
instructional strategies, potentially limiting their effectiveness in the classroom.

Conversely, 27% of teachers have conducted 1-2 action research projects,
reflecting a willingness to engage in reflective practices, albeit at a limited level. These
teachers recognize the value of investigating their teaching methodologies and making
data-informed decisions to enhance learner learning. Conducting action research can
empower teachers to implement changes based on systematic inquiry, thereby fostering
a culture of inquiry within their educational environment. This engagement indicates a
proactive approach to professional development, which can ultimately lead to improved
instructional quality (Darling-Hammond et al., 2020). Research underscores the
importance of action research for fostering self-reflection and continuous improvement in
teaching practices.

Only 3% of the teachers have conducted 3-4 action research projects. This small
percentage suggests that while some teachers are deeply committed to ongoing reflection
and improvement of their practices, such efforts remain relatively uncommon. These
teachers likely exemplify a solid dedication to their professional growth, serving as models
for their colleagues. Their involvement in multiple action research projects can provide
them rich insights into the teaching-learning process, which can significantly benefit their
learners.

In summary, the data indicates that while a minority of teachers actively engage in
action research, a significant portion remains disengaged from this essential practice that
could potentially affect the efficiency and effectiveness of their teaching practices. There
is no specific number of action research that teachers are expected to accomplish within
a school year as action research is a continuous process of improvement to address
specific needs and challenges in the classroom or school. However, teachers are
encouraged to conduct at least one action research as needed to improve their teaching
practices, enhance student learning, and contribute to school improvement.

Moreover, to foster a culture of continuous improvement, educational institutions
should consider providing targeted training and resources that empower teachers to
participate in action research. Such initiatives could involve professional development
workshops or collaborative planning time to facilitate the process. By encouraging greater
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participation in action research, schools can cultivate a more reflective teaching culture
that enhances instructional quality and learner learning outcomes.

Table 7

Teachers' Ancillary in Curriculum Planning as to the number of Learning Action Cell (LAC)
Sessions Participated in a School Year

No. of LAC Sessions Frequency Percentage
Participated
1-2 LAC Sessions 7 4%
3-4 LAC Sessions 11 6%
5-6 LAC Sessions 26 15%
7-8 LAC Sessions 54 31%
9 or more LAC Sessions 77 44%
TOTAL 175 100%

Table 7 provides a broad overview of the frequency distribution of teachers’ ancillary
workload based on their participation in Learning Action Cell (LAC) meetings within a
school year, an essential component of professional development designed to improve
teaching strategies and foster collaboration among teachers. The frequency of LAC
sessions is recommended to be at least once a month, but the actual number of sessions
and the specific topics covered can vary based on the needs of the teachers and the
school’s priorities.

Notably, 44% of teachers have participated in nine or more LAC sessions, indicating
a solid commitment to ongoing professional development and collaborative learning by
participating in LAC session at least once a month considering there are a total of 10
months in 1 school year. This high level of engagement suggests that these teachers
value the opportunity to connect with their peers, share insights, and enhance their
instructional skills. Participation in multiple LAC sessions can foster a supportive
community among teachers, allowing them to reflect on their practices and collaboratively
develop strategies for improvement. Research highlights that collaborative professional
development, such as LACs, can significantly enhance teaching effectiveness and learner
outcomes (Vescio et al., 2018).

In contrast, only 4% of teachers reported participating in 1-2 LAC sessions, reflecting
minimal engagement with this vital professional development activity. This groups’
chances for cooperation and introspection may be limited since they lack the means or
drive to engage more fully in LAC sessions. The relatively low participation in LAC
sessions suggests a need for schools to encourage greater involvement in these
collaborative learning opportunities to foster a culture of continuous improvement.

The data also reveals that 6% of teachers participated in 3-4 LAC sessions, while
15% engaged in 5-6 sessions. These groups represent a moderate level of participation,
suggesting that while some teachers are open to collaboration and professional growth,
there remains room for improvement in engaging a more significant proportion of teachers
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in LAC activities. The middle-range participation indicates that these teachers may be
developing their skills and benefiting from shared experiences. However, they may not
fully utilize the potential of LACs to enhance their teaching practices.

Furthermore, 31% of teachers participated in 7-8 LAC sessions, demonstrating a
commendable commitment to professional learning though it may not be within the ideal
number of LAC sessions they are supposed to be participating in during the school year.
This degree of involvement suggests that these teachers are actively participating in
group discussions and are probably gaining from the sharing of strategies and ideas
among their peers. Continued support and encouragement for participation in LAC
sessions could further enhance teaching effectiveness and foster a collaborative culture
within schools.

In conclusion, the Learning Action Cell that teachers participated within a school
year range from 8-10 sessions which is within the number expected of them that varies
depending on their needs. Moreover, the distribution of LAC session participation among
teachers highlights a significant commitment to professional development among a
substantial portion of the teaching staff, with 44% participating in 9 or more sessions.
However, a notable percentage of teachers remain minimally engaged in this critical
practice, indicating a need for schools to promote and support greater participation in
LACs.

The high participation rate in the higher session ranges indicates that teachers find
these sessions beneficial and relevant to their professional needs. By fostering a culture
of collaboration and continuous learning, educational institutions can enhance
instructional quality and improve learner outcomes.

Table 8

Teachers' Ancillary in Curriculum Delivery and Pedagogy as to the Number of Hours
Spent Making Instructional Material per Day

No. of Hours Frequency Percentage
1-2 Hours 66 38%
3-4 Hours 63 36%
5 or more Hours 46 26%
TOTAL 175 100%

Table 8 shows the frequency distribution of teachers based on how much time they
spend creating instructional materials per day, which is an essential part of curriculum
delivery and pedagogy. The development of instructional materials is essential to raising
student engagement and educational performance since well-prepared resources can
support better learning and retention of subjects.

A substantial 38% of teachers reported spending 1-2 hours making instructional
materials. This comparatively short duration would suggest that these teachers are either
utilizing pre-existing resources or are under pressure from their workload to cut down on
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the amount of time they spend preparing materials. While some instructional materials
can be created quickly, spending only 1-2 hours could hinder the quality and creativity of
the resources produced. Research has shown that high-quality instructional materials can
significantly impact learner learning outcomes, and insufficient preparation time may lead
to less effective teaching practices (Reiser & Dempsey, 2022).

The data reveals that 36% of teachers spend 3-4 hours creating instructional
materials. This group is likely engaging in more thoughtful and comprehensive
preparation, allowing for the incorporation of various teaching strategies and resources
tailored to meet the needs of their learners. This amount of time can result in the creation
of educational resources that are in line with curricular objectives and are both interesting
and pertinent. The balance of time spent in this category indicates a recognition of the
importance of instructional material development in enhancing the teaching-learning
process.

Additionally, 26% of teachers allocate five or more hours creating instructional
materials. This group is committed to meticulous planning, maybe investing a lot of time
and effort into producing resources that are unique and creative. Teachers who spend
more time on instructional material development are motivated to explore diverse
approaches and cater to different learning styles, ultimately benefiting their learners’
educational experiences. However, this high level of investment in preparation time can
also lead to challenges related to time management, particularly for those balancing
multiple responsibilities.

In summary, the data suggests that while most teachers allocate a moderate
amount of time to creating instructional materials, there’s a notable range in the time
commitment. The high percentage (38%) in the 1-2-hour category indicates that many
teachers may face time constraints in making instructional materials. The 26% who
dedicate 5 or more hours might represent teachers who handle more complex materials,
teach specialized subjects, or have larger class sizes. Therefore, on average, teachers
spend approximately 3.5-4 hours per week making instructional materials keeping in mind
that teachers' hours spent developing instructional materials show a variety of
approaches in resource preparation.

In today’s education, the use of technology has been a great part in making
instructional materials that helps teachers manage their time effectively and efficiently
such as the use of power point presentation as an important visual aid for teachers. While
a significant portion of teachers spend a limited amount of time on this essential task,
those dedicating more hours reflect a commitment to enhancing the quality of their
instruction. Educational institutions should consider providing support and resources that
enable teachers to allocate sufficient time for instructional material development, as this
can lead to improved teaching practices and learner learning outcomes.
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Table 9

Teachers' Ancillary in Curriculum Delivery and Pedagogy as to the Number of Hours
Spent Checking Learners' Attendance and Participation a Day

No. of Hours Frequency Percentage
1-2 Hours 161 92%
3-4 Hours 11 6%
5 or more Hours 3 2%
TOTAL 175 100%

Table 9 presents the frequency distribution of teachers based on the number of
hours spent checking learners' attendance and participation, a fundamental aspect of
classroom management and instructional delivery conducted every day to ensure and
monitor the progress of the learners. As a vital sign of learner involvement in the learning
process, attendance and participation tracking is essential for encouraging learner
accountability and engagement.

A striking 92% of teachers reported spending only 1-2 hours on this task. This
high percentage suggests that many teachers prioritize efficiency in monitoring
attendance and participation, likely utilizing established procedures or automated
systems to streamline the process. While it is essential for teachers to monitor attendance
regularly, spending only a limited amount of time on this task raises questions about the
depth of their engagement with learners and their understanding of individual needs.
Effective monitoring of attendance and participation can contribute to building positive
teacher-learner relationships, which are crucial for promoting learner motivation and
learning (Erdem, 2020).

Conversely, only 6% of teachers indicated spending 3-4 hours checking
attendance and participation. This group could be using more thorough strategies, such
following up with learners individually or discussing attendance and participation patterns.
Allocating this additional time helps these teachers gain insights into learners’ challenges
and foster a supportive classroom environment, encouraging greater involvement from
all learners.

Additionally, just 2% of teachers reported spending five or more hours on
attendance and participation checks. This small percentage reflects teachers
exceptionally dedicated to understanding their learners’ behaviors and fostering an
inclusive classroom. However, the limited number of teachers in this category suggests
that most teachers fulfill this responsibility within a shorter timeframe, raising potential
concerns about the level of individual attention given to attendance-related issues.

In summary, the data on the hours spent checking learners' attendance and
participation indicates that most teachers operate within a time frame for this essential
task averaging 1-2 hours every day. While efficiency is vital in educational settings,
adhering to the guidelines set by the Department of Education in connection with the 2-
hour allotted time for all the ancillary activities every day or 10 hours ancillary time per
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week is crucial to ensure that teachers manage their personal and professional time
efficiently. Schools might benefit from exploring strategies that enhance the quality of
attendance monitoring while still maintaining efficiency, fostering a more engaging and
supportive learning environment.

Table 10

Teachers’ Ancillary in Curriculum Delivery and Pedagogy as to the Number of Hours
Spent for Classroom Management a Day

No. of Hours Frequency Percentage
1-2 Hours 138 79%
3-4 Hours 26 15%
5 or more Hours 11 6%
TOTAL 175 100%

Table 10 displays the frequency distribution of teachers based on the number of
hours spent on classroom management every day, an essential component of effective
teaching and learning and a routine activity that is designed to inculcate the value of
discipline among the learners. It is a variety of techniques and approaches that are
included in classroom management with the goals of increasing learners’ involvement,
reducing interruptions, and creating a positive learning environment.

Among the teachers, 79% reported spending only 1-2 hours on classroom
management. This high percentage indicates that many teachers adopt streamlined
approaches to managing their classrooms, potentially relying on established routines and
procedures to maintain order and engagement. While efficient classroom management is
crucial for instructional effectiveness, spending minimal time on this aspect can limit
teachers' opportunities to address individual learner needs and foster deeper
engagement within the classroom. Research suggests effective classroom management
practices can significantly enhance learner behavior and academic performance (Emmer
& Evertson, 2023). Thus, a more proactive approach to classroom management could
benefit teachers and learners.

Conversely, 15% of teachers indicated allocating 3-4 hours to classroom
management. This group likely engages in more comprehensive strategies, such as
developing positive relationships with learners, implementing tailored interventions, and
fostering a supportive classroom environment. By investing additional time in classroom
management, these teachers enhance their ability to create a conducive learning
atmosphere, ultimately leading to improved learner outcomes. Such practices are
supported by studies indicating positive classroom management correlates with higher
learner engagement and reduced behavioral issues (Marzano et al., 2023).

Additionally, only 6% of teachers reported spending five or more hours on
classroom management. This small percentage suggests that these teachers are highly
dedicated to creating an effective learning environment, possibly experimenting with
innovative strategies to address diverse classroom dynamics. However, the limited
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number of teachers in this category indicates that a majority rely on shorter timeframes
for classroom management, potentially missing out on opportunities for reflection and
improvement in their approaches.

In summary, the distribution of hours spent on classroom management among
teachers reveals a predominant trend of time allocation for this critical task with time
ranging to 2-3 hours every day overlapping with the 2-hour given time that should be
spent on doing the ancillary. While many teachers demonstrate efficiency in managing
their classrooms, the high investment of time in managing the classroom raises concerns
about their ability to foster an inclusive and engaging learning environment. To promote
enhanced classroom management practices, educational institutions should consider
providing professional development opportunities that equip teachers with practical
strategies and tools to create positive classroom dynamics, ultimately benefiting teachers
and learners.

Table 11

Teachers’ Ancillary in Assessment of Learners’ Progress as to the Number of Hours
Spent for Checking Exercises and Summative Test Weekly

No. of Hours Frequency Percentage
1-2 Hours 142 81%
3-4 Hours 26 15%
5 or more Hours 7 4%
TOTAL 175 100%

Table 11 presents the frequency distribution of teachers based on the number of
hours spent checking exercises and summative tests weekly, a critical component of
assessing learners' progress. In addition to providing useful data on student
comprehension, effective assessment practices can direct instructional decisions and
strategies to enhance learning outcomes.

Among the teachers, 81% were reported to spend 1-2 hours evaluating learners’
activities and summative tests. This high percentage suggests that many teachers
prioritize efficiency over thoroughness in their assessment processes, potentially relying
on automated systems or streamlined methods for evaluating learner work. Time
management is important, but if teachers spend little time on tests, they might not be able
to provide meaningful feedback and effectively meet the individual learning needs of each
learner. Research indicates that timely and constructive feedback is crucial for learner
learning and motivation, as it helps learners understand their strengths and areas for
improvement (Hattie & Timperley, 2020).

In contrast, 15% of teachers reported spending 3-4 hours checking exercises
and tests. This group likely engages in more comprehensive assessment practices,
allowing for a deeper analysis of learner performance and learning outcomes. By
dedicating additional time to assessments, these teachers are better positioned to identify
trends in learner understanding, facilitate targeted interventions, and adjust their
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instructional strategies to meet the diverse needs of their learners. Higher levels of learner
engagement and accomplishment are linked to effective assessment methods,
highlighting the significance of setting aside enough time for this crucial activity.

Only 4% of teachers indicated spending five or more hours checking exercises
and summative tests. This small percentage represents teachers committed to delivering
high-quality assessment practices, likely investing considerable effort into analyzing
learner performance data and providing detailed feedback. However, the limited number
of teachers in this category highlights that most teachers tend to operate within a more
constrained timeframe, which may hinder their ability to engage in in-depth assessment
practices that could benefit their learners.

The distribution of hours spent on checking exercises and summative tests
among teachers reveals a tendency towards minimal time investment in this essential
assessment aspect. While efficiency is necessary, a significant proportion of teachers
spending only one to two hours raises concerns about the depth and quality of their
assessment practices. For teachers to give insightful feedback and help their learners
achieve better learning outcomes, educational institutions should think about giving them
the tools and training they need to set aside enough time for reviewing assessments.

In summary, the data indicates that checking exercises and summative tests is
a relatively time-efficient task for most teachers in this sample. The concentration in the
1-2-hour category suggests that this activity may not be excessively burdensome for the
majority. However, 15% who spend 3-4 hours, and especially the 4% who spend 5 or
more hours, may warrant further review and analysis of the strategies they’ve been using.
Therefore, the time spent per week checking exercises and summative tests is
approximately 2 hours a week. This denotes that time allotted for this activity is within the
given 10 hours per week.

Table 12

Teachers’ Ancillary in Assessment of Learners’ Progress as to the Number of Hours
Spent for Recording of Academic Performance Result Weekly

No. of Hours Frequency Percentage
1-2 Hours 138 79%
3-4 Hours 33 19%
5 or more Hours 4 2%
TOTAL 175 100%

Table 12 illustrates the frequency distribution of teachers based on the number of
hours spent recording academic performance results weekly, a crucial aspect of
assessing learners' progress as a part of ensuring that the learners learned the required
competencies. In addition to recording learners' grades, this task forms the basis for
evaluating their overall academic achievement and guiding instructional strategies.
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A significant 79% of teachers indicated spending only 1-2 hours recording
academic performance results. This high percentage suggests that many teachers adopt
streamlined methods for this task, possibly utilizing digital tools or templates to facilitate
efficiency. While efficiency in recording academic results is essential, the limited time
investment raises concerns about the potential for oversight in accurately reflecting
learner performance. Research emphasizes the importance of thorough record-keeping
as it informs instructional decisions and can significantly influence learner learning
outcomes (Davis, 2024).

In contrast, 19% of teachers reported spending 3-4 hours on this task, indicating
a more thorough approach to recording academic performance. This group is likely
engaging in practices that allow for detailed documentation and analysis of learner
performance, which can contribute to more informed instructional planning. By investing
additional time in this process, these teachers are better equipped to identify patterns in
learner achievement and adapt their teaching strategies accordingly. Effective recording
practices are critical in providing teachers with the necessary insights to enhance learner
learning and support targeted interventions.

Only 2% of teachers indicated spending five or more hours recording academic
performance results. This small percentage reflects a commitment to ensuring accuracy
and detail in their record-keeping, which can be particularly important for tracking learner
progress. However, the limited number of teachers dedicating extensive time to this task
suggests that most teachers are balancing this responsibility with numerous other duties,
potentially impacting the thoroughness of their academic records.

In conclusion, most of the number of times spent is 2 hours in a weekly basis.
There is a clear tendency toward a time-consuming commitment for this crucial duty, as
evidenced by the distribution of hours teachers spend documenting academic
achievement results. While many teachers exhibit efficiency in their record-keeping
practices, a significant percentage spending 1-2 hours raises concerns about the potential
impact on the overall time spent in this activity considering the remaining activities that
also need enough time to accomplish. Educational institutions should consider providing
training and resources that support teachers in developing effective record-keeping
practices, ensuring they can accurately monitor learner progress and inform instructional
strategies.

Table 13

Teachers’ Ancillary in Assessment of Learners’ Progress as to the Number of Hours
Spent for Grading Learners’ Performance per Day

No. of Hours Frequency Percentage
1-2 Hours 149 85%
3-4 Hours 21 12%
5 or more Hours 5 3%
TOTAL 175 100%
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Table 13 shows the frequency distribution of teachers by the number of hours they
spend grading learners' performance in a daily basis to closely monitor the progress of
the learners in each subject matter and provide necessary intervention if needed. Grading
learners’ performance is a crucial part of determining learning outcomes and evaluating
student progress. Effective grading practices are crucial for providing learners with
meaningful feedback to guide their learning journey and inform instructional adjustments.

A considerable 85% of teachers reported spending only 1-2 hours grading learner
performance. This high percentage suggests that many teachers prioritize efficiency in
their grading processes, potentially relying on standardized rubrics or automated grading
tools to streamline their efforts. While such efficiency can be beneficial in managing
workloads, the limited time spent on grading can raise concerns regarding the depth of
feedback provided to learners. According to research, providing learners with timely and
meaningful feedback is essential for fostering their motivation and learning (Hattie &
Timperley, 2020). Consequently, the short time allocation can inhibit teachers' ability to
offer personalized insights that can enhance learner understanding and improvement.

In contrast, 12% of teachers indicated they spend 3-4 hours on grading. This
group is likely to engage in more comprehensive assessment practices, allowing for
thorough evaluations of learner work and the provision of detailed feedback. By
dedicating additional time to this process, these teachers better identify individual learner
strengths and weaknesses, tailoring their instructional approaches accordingly. Effective
grading practices are associated with improved learner engagement and achievement,
underscoring the importance of investing adequate time in this vital aspect of education.

Only 3% of teachers reported spending five or more hours grading learners’
performance. This small percentage represents teachers who are particularly committed
to providing high-quality assessments, possibly spending extra time to ensure that their
grading reflects a comprehensive understanding of each learner's performance.
However, the limited number of teachers in this category suggests that most teachers
operate within a constrained timeframe, which may hinder their ability to offer extensive
feedback and insights into learner learning.

There is a noticeable pattern of teachers devoting little effort to this crucial
responsibility when it comes to rating learners' performance. While many teachers exhibit
efficiency in their grading practices, a significant proportion spending only 1-2 hours
raises concerns about the potential impact on the quality of learner's feedback.
Educational institutions should consider implementing professional development
opportunities focused on effective grading practices, enabling teachers to enhance their
feedback mechanisms and improve learner learning outcomes.

In conclusion, the amount of time teachers spend daily on ancillary assessment
activities for grading learners’ performance is approximately 1-2 hours. Additionally,
majority of teachers (148) spend between 1 and 2 hours weekly on this ancillary activity
while a smaller portion (21) of teachers dedicate 3 to 4 hours per week. While a very small
number of teachers (6 out of 175) spend 5 or more hours weekly.
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Table 14

Teachers' Ancillary in Homeroom Guidance and Management as to the Number of Class
Advising Duties

Class Advising Duties Frequency Percentage
1-2 Class Advising Duties 117 67%
3-4 Class Advising Duties 44 25%

5 or more Class Advising 14 8%
Duties
TOTAL 175 100%

Table 14 presents the frequency distribution of teachers based on the number of
class advising duties they undertake, a vital aspect of homeroom guidance and
management. Teachers help learners' intellectual, emotional, and social development
through a range of responsibilities that fall under the category of class advising tasks to
foster a positive school climate and guarantee learners' well-being.

Among the teachers, 67% reported having only 1-2 class advising duties. This high
percentage indicates that many teachers are managing a limited number of classes,
allowing them to focus on providing personalized guidance and support to their advisees.
Such an approach can enhance the teacher-learner relationship, creating a more
nurturing environment that encourages learner engagement and academic success.
Research suggests that teacher-learner solid relationships are linked to improved learner
outcomes, including higher motivation levels and academic achievement (Roorda et al.,
2021).

In contrast, 25% of teachers indicated that they have 3-4 class advising duties.
This group likely experiences a more diverse array of learner interactions, potentially
allowing them to develop broader insights into the needs and challenges faced by their
learners. These educators can use a variety of strategies to promote student growth in
various settings by working with several classrooms. However, balancing multiple
advising roles can also pose challenges, as increased responsibilities can limit the time
available for individualized attention and guidance.

Only 8% of teachers reported having five or more class advising duties. This small
percentage suggests that these teachers are managing a significant workload, making it
challenging to provide adequate support and attention to each learner. While the
commitment to advising many classes demonstrates dedication, it can also lead to
potential burnout and reduce the quality of guidance offered to learners. Research
indicates that teacher workload can directly impact their effectiveness in providing
support, highlighting the need for manageable class advising responsibilities to ensure
optimal learner outcomes.

In conclusion, the allocation of class advising responsibilities of teachers with a
majority of 1-2 class advising duties per teachers indicates a strong tendency toward
overseeing a small number of advising responsibilities, which can enable learners to
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receive individualized support and direction. While many teachers effectively nurture
learner relationships within a smaller advising context, those with more extensive advising
responsibilities can face challenges in providing the same level of individualized attention.
Educational institutions should consider evaluating the advising loads assigned to
teachers to ensure they can adequately support their learners’ developmental needs,
fostering a positive and supportive educational environment.

It's important to note that based on DepEd Order No. 005, s. 2024, workload
associated with class advising duties is considered equivalent to one hour teaching load.
This acknowledges the significant time and effort required to fulfill these responsibilities
effectively (Department of Education, 2024).

Table 15

Teachers’ Ancillary in Homeroom Guidance and Management as to the Number of Hours
Spent in Periodic Reporting of Attendance per Day

No. of Hours Frequency Percentage
1-2 Hours 158 90%
3-4 Hours 15 9%
5 or more Hours 2 1%
TOTAL 175 100%

Table 15 presents the frequency distribution of teachers based on the number of
hours teachers spent on regularly tracking and reporting student attendance beyond just
marking it daily in their class records, as an essential component of homeroom guidance
and management. Attendance tracking is crucial for monitoring learner engagement,
identifying potential issues, and ensuring learners receive the necessary support to
succeed academically and socially.

A substantial 90% of teachers reported spending only 1-2 hours attendance
reporting. This high percentage suggests that many teachers are managing this task
efficiently, possibly utilizing digital tools or streamlined processes to facilitate timely
reporting. While efficiency is essential in managing attendance records, the limited time
spent on this task raises concerns about the depth of analysis and follow-up actions that
could be taken to support learners with attendance issues. Research indicates that
consistent attendance is closely linked to academic performance and engagement,
highlighting the importance of proactive measures to address absenteeism.

In contrast, 9% of teachers indicated spending 3-4 hours on attendance
reporting. This group engages in more detailed processes for tracking and analyzing
attendance data, which can provide valuable insights into learner patterns and potential
barriers to consistent attendance. These teachers are more equipped to identify learners
who require interventions and have conversations with parents and guardians about
attendance-related concerns if they devote more time to this activity. Effective attendance
tracking can foster accountability and support learner success by addressing attendance
challenges promptly (Ginsburg et al., 2024).
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Only 1% of teachers reported spending five or more hours periodically reporting
of attendance. This small percentage reflects a commitment to ensuring thoroughness in
tracking attendance, likely involving detailed follow-ups and consultations with learners
and families about attendance patterns. However, the limited number of teachers
dedicating extensive time to this task suggests that most teachers are balancing this
responsibility with numerous other duties, potentially impacting the thoroughness of their
attendance management.

In conclusion, the number of hours teachers spent on periodic reporting of
attendance is approximately 1-2 hours in a daily basis. Based on that, there is a clear
tendency of teachers investing less time in this crucial work when it comes to the
distribution of hours spent on periodic reporting of attendance. The fact that a sizable
percentage of teachers only spend one to two hours reporting attendance raises
guestions regarding the possible influence on the caliber of follow-up measures
implemented to address attendance concerns, even though many teachers demonstrate
efficiency in this process. Educational institutions should consider providing training and
resources that empower teachers to allocate sufficient time for attendance management,
ensuring they can effectively monitor and support learner attendance and engagement.

Table 16

Teachers’ Ancillary in Homeroom Guidance and Management as to the Number of Hours
Spent in Preparation and Submission of Report Cards/School Forms Quarterly

No. of Hours Frequency Percentage
1-2 Hours 84 48%
3-4 Hours 58 33%
5 or more Hours 33 19%
TOTAL 175 100%

Table 16 presents the frequency distribution of teachers based on the number of
hours spent preparing and submitting report cards and school forms on a quarterly basis,
an essential responsibility in the context of homeroom guidance and management. This
work is essential for keeping accurate academic records that promote educational
accountability and for informing parents and guardians of learners' academic progress.

Notably, 48% of teachers reported that they only devote 1-2 hours to creating
and turning in report cards and school paperwork. This significant percentage suggests
that many teachers utilize efficient methods or templates to streamline this process,
enabling them to manage their time effectively. While efficiency in report card preparation
is essential, the limited time spent on this task raises questions about the depth of
reflection and feedback included in the reports. Research indicates that well-prepared
report cards can significantly influence parental engagement and learner motivation
(Epstein, 2021). Therefore, teachers who spend less time on this task may not fully
capture the nuances of each learner’s performance, potentially impacting communication
with families.
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In contrast, 33% of teachers reported spending 3-4 hours preparing and
submitting report cards. This group likely engages in more comprehensive practices,
allowing for detailed documentation of learner achievements and areas for improvement.
By investing additional time in this process, these teachers may provide more meaningful
feedback, fostering greater parental understanding of their child's progress. Such
feedback can be instrumental in promoting collaborative efforts between home and
school, essential for enhancing learner learning outcomes (Sheldon & Epstein, 2020).

Lastly, 19% of teachers indicated they spend five or more hours on this task. This
lower percentage is the result of teachers who are really committed to ensuring that their
reports are thorough and fairly represent each learners’ achievement. However, the
limited number of teachers dedicating extensive time to report card preparation suggests
that most teachers operate within a constrained timeframe, balancing numerous
responsibilities. While thoroughness is critical, teachers face challenges in managing their
workload effectively, leading to potential burnout.

In summary, the distribution of hours spent preparing and submitting report cards
and school forms among teachers indicates a predominant trend toward minimal time
investment in this essential task with an average time of 2-3 hours in every quarter. While
many teachers demonstrate efficiency, the significant proportion of spending only 1-2
hours raises concerns about the potential impact on the quality of feedback provided to
parents and learners. To ensure that teachers can provide thorough feedback that
promotes learner growth and fortifies home-school partnerships, educational institutions
should think about offering them training and tools to help them improve their report
production procedures.

Table 17

Teachers’ Ancillary in Homeroom Guidance and Management as to the Number of Hours
Spent for Parents’ Conference and Home Visitation Quarterly

No. of Hours Frequency Percentage
1-2 Hours 117 67%
3-4 Hours 47 27%
5 or more Hours 11 6%
TOTAL 175 100%

Table 17 presents the frequency distribution of teachers based on the number of
hours spent on parents' conferences and home visitations on a quarterly basis though it
may vary depending on the action needed in a certain situation, it is an essential
component of homeroom guidance and management. Engaging with parents and families
is crucial for fostering effective communication, building relationships, and enhancing
learner support systems. These activities can significantly influence learner success by
bridging the gap between home and school.

A substantial 67% of teachers reported spending only 1-2 hours on parent
conferences and home visitations. This high percentage suggests that many teachers
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prioritize efficiency and are likely utilizing structured approaches to engage parents. While
this efficiency can facilitate timely communication, the limited time allocated for these
interactions may raise concerns about the depth of engagement and the quality of
information exchanged. Research indicates that meaningful parent-teacher interactions
are linked to improved learner outcomes, including enhanced academic performance and
social-emotional development (Henderson & Mapp, 2022). Thus, the brevity of these
interactions could potentially limit the effectiveness of communication and collaboration
with families.

In contrast, 27% of teachers indicated they spend 3-4 hours on parents'
conferences and home Vvisitations. This group engages in more comprehensive
discussions, allowing for detailed conversations about learners’ progress and challenges.
As parents become more aware of their child's academic and social-emotional
requirements, teachers can create a more encouraging environment for learners by
investing more time in these interactions. Such engagement is essential for building trust
and collaboration between teachers and families, which is vital for learner success.

Only 6% of teachers reported spending five or more hours on parent conferences
and home visitations. This small percentage represent teachers mainly dedicated to
ensuring thorough engagement with families, possibly involving multiple follow-ups or
extensive discussions about learner needs. However, the limited number of teachers
dedicating significant time to these activities indicates that most teachers are balancing
numerous responsibilities, which may constrain their ability to engage deeply with
families. Ensuring adequate interaction time is critical for fostering strong home-school
partnerships that support learner learning.

In summary, the distribution of hours spent on parents' conferences and home
visitations among teachers ranges to 2-3 hours, reveals a dominant trend of minimal time
investment in these critical activities. While many teachers demonstrate efficiency, the
significant proportion of spending only 1-2 hours raises concerns about the potential
impact on the quality of family engagement. Educational institutions should consider
providing resources and support to help teachers effectively allocate time for these
essential interactions, strengthening the home-school connection and enhancing learner
outcomes.

In general, based on the results of this study in terms of teaching workload, most
of the teachers were able to fully utilize the 6 hours allotted for teaching. However, a
minority of teachers in the multi-grade schools are handling classes that are above the
set standard by Department of Education based on DepEd Order No. 005, s. 2024, thus
increasing the number of their teaching hours reaching beyond the 6-hour standard time.
On the other hand, when it comes to ancillary workloads that has a total time of 2 hours
per day based on the gathered data, it shows that the 2 hours allotted for ancillary task is
insufficient to cover all the activities outside teaching especially those tasks that requires
a careful planning and preparation such as lesson planning, making of instructional
materials, submission of reports, and the time spent for parents conference and home
visitation. Based on this data, strengthening the implementation of policies concerning
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workload distribution is crucial to ensure a balance and manageable workload among
teachers.

Part Il. Status of Teachers’ Well-Being
Table 18

Teachers’ Well-Being as to Physical Well-being in terms of Stress Levels

Indicators Mea Interpretation
n
1. | have experienced symptoms of depression, 3.37 Moderate

anxiety, and burnout because of chronic stress and
exhaustion associated with teaching and ancillary
workload.

2. My suppressed immune system makes me more 3.34 Moderate
susceptible to infections, colds, and other illnesses
due to prolonged stress while doing teaching and
ancillary workload.

3. | have digestive problems such as irritable bowel 3.10 Moderate
syndrome (IBS), stomach ulcers, and other
gastrointestinal disorders because of stress.

4. | have experienced high blood pressure or heart 3.24 Moderate
problems from too much stress due to teaching
and ancillary tasks.

5. | have muscle tension, particularly in the neck, 3.82 High
shoulders, and back, leading to chronic pain and
discomfort due to work-related stress.

AVERAGE MEAN 3.37 Moderate

Legend: 4.21-5.00- Very High 3.41-4.20- High 2.61-3.40- Moderate 1.81-2.60- Mild 1.00-1.80-Low

Table 18 presents the weighted mean responses of teachers regarding their
physical well-being related to stress levels, revealing insights into their overall well-being
in the context of teaching and ancillary workloads.

Based on the results, the overall average mean of 3.37 falls under the Moderate
interpretation, indicating that teachers experience a considerable amount of stress related
to their work, although the intensity varies across different aspects of their job.

Among the indicators, the highest mean score of 3.82 (High) reflects the chronic
pain experienced by the teacher, indicates a severe level of stress impacting their
physical well-being. This shows a need for improvement in coping strategies and a strong
support system to alleviate muscle tension and promote physical well-being. It suggests
that muscle tension is an area where teachers need to focus on addressing their physical
health. Moreover, the indicator with the mean score of 3.37 (Moderate) indicates that
while teachers acknowledge the stress associated with their roles, they have developed
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coping mechanisms to manage these symptoms effectively (Baker, 2019). It reflects how
teachers manage stress as part of their job and everyday routine.

Similarly, the teachers indicated a mean score of 3.34 (Moderate) regarding a
suppressed immune system, implying that the stress experienced does not significantly
compromise their health or increase susceptibility to infections. This outcome is
consistent with studies showing how resilient teachers are at handling health issues
brought on by stress (Skaalvik & Skaalvik, 2020). Also, the mean score of 3.24
(Moderate), concerning high blood pressure and heart problems further supports the
notion that these cardiovascular issues, while potential risks of chronic stress, are not
significantly affecting the teachers. This finding echoes the notion that teachers can often
be able to maintain their health despite the challenges they face (McCallum et al., 2020).

However, the lowest mean score of 3.10 under the indicator Moderate on
digestive health issues shows that work-related stress manifests more noticeably in
physical symptoms of tension and discomfort. This points to an area requiring more
immediate attention and intervention, as chronic muscle tension can lead to more severe
health complications over time (Gatchel et al., 2019). It reflects that teachers face greater
challenges in adopting proper nutrition and relaxation habits to alleviate stress-related
digestive concerns. This indicates that while stress can contribute to such conditions, the
relatively lower score suggests that this is not a prominent concern among the teachers
surveyed. This suggests that while teachers acknowledge the stress associated with their
roles, they may have developed coping mechanisms to manage these symptoms
effectively (Baker, 2019). Moreover, this result aligns with research that highlights the
resilience of educators in managing stress-related health challenges (Skaalvik & Skaalvik,
2020).

Overall, the average mean of 3.38 categorizes the perceived physical well-being
related to stress as “Moderate.” This suggests that teachers demonstrate average level
of stress while teachers generally report stress-related symptoms, most do not perceive
these effects as severely impacting their physical well-being. The relatively lower score
suggests that this is not a prominent concern among the teachers surveyed. This finding
echoes the notion that teachers are often able to maintain their health despite the
challenges they face (McCallum et al., 2020). Nonetheless, the moderate evidence of
muscle tension suggests that educational institutions should consider implementing
wellness programs and support strategies that address physical health concerns and
promote effective stress management to enhance teachers’ overall well-being.

Table 19

Teachers’ Well-Being as to Physical Well-being in terms of Lifestyle

Indicators Mea Interpretation
n
1. I am improving my posture and practicing proper 4.10 Rarely

ergonomics to prevent back pain while balancing
teaching, grading, and work-related tasks.

724

Ignatian International Journal for Multidisciplinary Research Vol 3No 4 April 2025 www.icceph.com



2. | am taking proactive steps by practicing eye care 4.18 Rarely
techniques, such as regular breaks and proper
lighting, to maintain good vision and prevent eye
strain while working with computers and reading
materials.

3. | am adopting proper vocal care practices and voice 4.15 Rarely
relaxation techniques to protect my voice, ensuring
clear and confident communication in the classroom.

2. | am incorporating stretching exercises and correct 3.81 Rarely
body mechanics into my daily routine to maintain
musculoskeletal health and prevent physical strain
from classroom and school activities.

3. I am finding ways to include physical activity and 3.85 Rarely
simple exercises in my daily routine to promote
cardiovascular health, muscle strength, and overall
fitness, despite my workload.

AVERAGE MEAN 4.02 Rarely

Legend: 4.21-5.00- Never 3.41-4.20- Rarely 2.61-3.40- Sometimes 1.81-2.60- Mostly 1.00-1.80-

The table presents the Weighted Mean of the Respondents in the Status of
Teachers' Well-Being as to Physical Well-being in terms of Lifestyle. The indicators
assess how teachers adopt positive lifestyle habits to maintain their physical health while
managing their teaching and ancillary workload.

The results indicates that proper posture and ergonomics (4.10) with a “Rarely”
interpretation, teacher is making some efforts to improve posture and ergonomics, but the
mean suggests there’s room for improvement to reach a higher level of well-being in this
area. It shows that the practices might not be consistently applied or fully effective in
preventing back pain. Similarly, eye care protection (4.18) with “Rarely” interpretation
means the teacher is taking steps to protect their eyesight, but the rating suggests that
these practices could be more consistent or comprehensive to significantly reduce eye
strain. The slightly higher score compared to the first statement might indicate slightly
better adherence to these practices. This finding indicates that teachers may sometimes
encounter discomfort, dry eyes, and headaches, reflecting the increasing reliance on
digital devices for instruction and assessment. Research has documented similar issues
in educational settings, highlighting the need for eye care and ergonomic interventions
(Rosenfield, 2020).

On the other hand, proper vocal care (4.15) suggests that teacher is using vocal
care techniques, but the “Rarely” rating shows that these practices could be improved to
better protect their voice and ensure consistent clear communication. This aligns with
studies that indicate vocal strain is a common issue among teachers, potentially leading
to long-term voice disorders if not addressed (Rosen et al., 2019).

Furthermore, in terms of musculoskeletal health management, teacher is
incorporating stretching and proper body mechanics but the lower score within the
“‘Rarely” (3.81) range suggests that this aspect of their well-being practices needs more
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attention and improvement. This might indicate less consistent application of less
effectiveness in musculoskeletal strain. This finding further corroborates existing literature
highlighting the prevalence of musculoskeletal disorders in teaching professionals due to
inadequate ergonomic practices (Bae et al., 2020). While incorporating physical activities
with a mean of 3.85 (Rarely) indicates that teachers are attempting to incorporate physical
activity, the score suggests that more effort is needed to make improvements in their
cardiovascular health, muscle strength, and overall fitness. This finding emphasizes the
importance of promoting physical activity and wellness initiatives within schools to combat
the sedentary trends observed in teachers (Kahn et al., 2022).

The overall assessment of the teachers’ physical well-being based on lifestyle
is “Rarely” which suggests that while some efforts are being made towards maintaining
physical health, there’s room for significant improvement in several areas. The teacher
might benefit from improving their posture, eye care, vocal care, stretching routines, and
incorporating more physical activity into their daily life.

Table 20

Teachers’ Well-Being as to Physical Well-being in terms of Eating Habits

Indicators Mea Interpretation
n
1. Even with busy schedules, | take time to enjoy my 3.66 Rarely

meals by choosing nutritious foods that fuel my body
and support my physical well-being.

2. | dedicate time to eating healthy foods, even with my  3.71 Rarely
busy work schedule.

3. I'm learning to balance my emotional needs with 3.70 Rarely
healthy eating habits to maintain good physical well-
being.

4. | practice self-restraint in foods to avoid emotional 3.76 Rarely
eating that could affect my physical well-being.

5. Regardless of my busy schedule, I'm actively 3.56 Rarely

seeking convenient and healthy alternatives to vending
machines and fast food to boost my energy and well-being.
AVERAGE MEAN 3.68 Rarely

Legend: 4.21-5.00- Never 3.41-4.20- Rarely 2.61-3.40- Sometimes 1.81-2.60- Mostly 1.00-1.80-

Table 20 presents the Weighted Mean of the Respondents in the Status of
Teachers' Well-Being as to Physical Well-being in terms of Eating Habits. The table
assesses how teachers' dietary habits are influenced by their workload and how these
habits impact overall well-being.

Among the indicators, the highest mean score of 3.76 (Rarely) shows that
emotional eating triggered by work pressure and deadlines is a common challenge among
teachers, reflecting the need for more structured stress management interventions to
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avoid unhealthy eating patterns. While it may suggest some level of self-restraint, it's not
consistently practiced. Emotional eating remains a challenge for many teachers.

Similarly, the scores of 3.71 (Rarely) may suggest some dedication to self-care,
but it’s not fully integrated into their daily routines especially in those days that focus on
their work. The busy schedule remains a significant barrier in this aspect of a teachers’
life. Moreover, a score of 3.70 (Rarely) indicates that teachers are aware of the connection
between emotional needs and eating habits, are relatively working on improving this
balance. However, they haven’t yet fully mastered this aspect of healthy eating. These
highlight that limited time for self-care and stress-induced eating habits are significant
concerns that affect teachers' ability to maintain balanced and nutritious meals.

Furthermore, the mean score of 3.66 (Rarely) when it comes to enjoying
nutritious meals suggests that while teachers try to prioritize nutritious meals, they don’t
always consistently succeed due to busy schedules. There’'s a need for better time
management or strategies to ensure consistent healthy eating. Lastly, the lowest mean
score of 3.56 (Rarely) on the reliance on vending machine snacks, fast food, and sugary
treats suggests that the lack of time and convenience greatly influences their food
choices, which may negatively impact on their overall health and energy levels and hinder
their success. The average mean of 3.68, interpreted as “Rarely”, indicates that teachers
are making efforts to maintain healthy eating habits despite the demands of their
profession. However, the results suggest that their dietary choices are often compromised
due to busy schedules and work-related pressures.

These findings imply that while teachers are aware of the importance of healthy
eating, the demands of their workload hinder consistent healthy dietary practices.
Therefore, the implementation of health promotion programs, such as nutrition education
sessions, workplace meal planning initiatives, and stress management workshops, could
help improve teachers' eating habits and overall physical well-being. This behavior
contributes to poor food choices, suggesting that the fast-paced environment of teaching
adversely impacts their nutritional intake. Studies have shown that time constraints can
lead to detrimental eating habits among educators, ultimately affecting their health
(Bianchi et al., 2020).

It also suggests that the workload demands prevent teachers from prioritizing
their dietary needs, echoing research that highlights the importance of self-care for
maintaining both physical and mental health (Bridgman et al.,, 2020). Further, this
behavior can lead to overeating and unhealthy food choices, which may result in weight
gain. Emotional eating is a well-documented response to stress, particularly among
individuals in high-pressure jobs such as teaching (Duncan et al., 2019). Intervention
focusing on time management techniques, stress reduction strategies, and access to
convenient healthy food options could help improve teachers’ eating habits and overall
physical well-being.
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Table 21

Teachers’ Well-Being as to Physical Well-being in terms of Sleep Quality

Indicators Mea Interpretation
n
1. | am learning to manage my time effectively by 3.85 Rarely

setting boundaries between work and rest to
prioritize adequate sleep and improve my overall
well-being.

2. | am practicing relaxation techniques and stress 3.94 Rarely
management strategies to promote better sleep
guality despite work-related pressures.

3. lam creating a consistent sleep routine by adjusting 3.94 Rarely
my schedule to align with my natural sleep-wake
cycle, supporting my physical and mental health.

4. | am adopting healthy coping mechanisms to 3.87 Rarely
manage work-related stress, allowing me to
maintain a balanced sleep pattern and improve my
overall well-being.

5. lam making conscious efforts to limit caffeine intake  3.57 Rarely
and explore natural energy-boosting habits to stay
alert during the day without compromising sleep

quality.
AVERAGE MEAN 3.83 Rarely
Legend: 4.21-5.00- Never 3.41-4.20- Rarely 2.61-3.40- Sometimes 1.81-2.60- Mostly 1.00-1.80-

Table 21 displays the Weighted Mean of the Respondents in the Status of
Teachers' Well-Being as to Physical Well-being in terms of Sleep Quality. The table
evaluates how teachers prioritize sleep as part of their well-being despite the demands of
teaching responsibilities and ancillary tasks.

The average mean of 3.83, interpreted as Rarely, indicates that teachers are
making efforts to maintain good sleep quality by adopting healthy habits and stress
management techniques. However, they haven’t fully achieved optimal sleep quality and
there is still room for improvement in enhancing sleep consistency and overall well-being.

Among the indicators, the highest mean scores of 3.94 (Rarely) highlight that
teachers are practicing relaxation techniques and creating consistent sleep routines to
align with their natural sleep-wake cycles — both of which are essential in improving sleep
quality and overall health. However, these aren’t fully effective in mitigating work-related
stress and improving sleep quality. These may need refinement or additional support.

Similarly, the scores of 3.87 (Rarely) indicate that teachers are exploring healthy
coping mechanisms, but these aren’t completely effective in managing stress and
maintaining balanced sleep patterns. They may need to explore additional strategies or
seek professional help. While the mean score of 3.85 (Rarely) suggests that teachers

728

Ignatian International Journal for Multidisciplinary Research Vol 3No 4 April 2025 www.icceph.com



are gradually setting boundaries between work and rest and adopting healthy coping
mechanisms to manage work-related stress, demonstrating a positive approach toward
maintaining a balanced lifestyle but they find it difficult to be consistent with this routine
due to their busy schedules. They are still struggling to balance work and personal time
effectively.

Lastly, the lowest mean score of 3.57 (Rarely) indicates that limiting caffeine
intake and exploring natural energy-boosting habits still pose a challenge among
teachers, which may affect their ability to achieve quality sleep. Although they are making
some efforts to adjust their caffein intake, but it is not consistently successful in
maintaining both alert and sleep quality.

The findings suggest that while teachers are making commendable efforts to
prioritize sleep and well-being, the demands of their profession may still compromise the
guality and consistency of sleep patterns. These indicate that various factors, primarily
stemming from their professional responsibilities, significantly affect teachers' sleep
patterns. Each indicator falls within the "Rarely" interpretation, emphasizing the
considerable impact of their workload on their sleep quality.

Moreover, this finding underscore how extensive workloads contribute to sleep
deprivation, a common concern among educators. Research indicates that long working
hours can lead to inadequate rest, ultimately affecting overall health and job performance
(Sonnentag et al., 2019).

The overall average mean of 3.83 categorizes the teachers’ sleep quality as
"Rarely," revealing that while teachers recognize the adverse effects of their work on their
sleep, the moderate scores across all indicators underscore the need for interventions to
promote better work-life balance and sleep hygiene practices. These changes are crucial
for enhancing teachers' physical health and overall well-being. Schools could further
support teachers by providing stress management programs, time management training,
and wellness initiatives that encourage a more balanced lifestyle.

Table 22

Teachers’ Well-Being as to Occupational Well-being in terms of Work-life Balance

Indicators Mea Interpretation
n
1. | have a demanding workload, but I'm actively 3.88 Fair

working towards a better work-life balance that
allows for more personal activities, hobbies, and

self-care.

2. |find balance between my work and personal life so  3.79 Fair
| can spend more quality time with loved ones.

3. | am actively working on ways to improve my work- 3.85 Fair

life balance and finding more effective ways to
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disconnect and relax during my personal time,
reducing stress and enhancing my well-being.

4. Despite the demands of work, | find time for my 3.98 Fair
personal activities and give myself time for
relaxation during weekends and/or holidays.

5. | was able to dedicate enough time to personal 3.86 Fair
commitments or work responsibilities which create
a positive relationship among families and loved

ones.
AVERAGE MEAN 3.87 Fair
Legend: 4.21-5.00- Poor 3.41-4.20- Fair 2.61-3.40- Moderate 1.81-2.60- Good 1.00-1.80-Excellent

Table 22 presents the Weighted Mean of the Respondents in the Status of
Teachers' Well-Being as to Occupational Well-Being in terms of Work-Life Balance. This
table assesses how teachers manage their professional responsibilities while maintaining
personal activities, relationships, and self-care.

All indicators received a “Fair” rating, suggesting teachers are striving for better
work-life balance but haven’t fully achieved it. Moreover, the average mean of 3.87,
interpreted as Fair, signifies that teachers are making efforts to achieve a balance
between work demands and personal life, despite the challenges posed by their heavy
workload. However, the findings suggest that there are persistent struggles in effectively
maintaining a healthy work-life balance.

The highest-rated indicator, with a mean of 3.98 (Fair), shows that teachers
allocate some personal time, but it may not be sufficient or consistent enough to
effectively counteract the demands of work. The relation may not be truly restorative. This
suggests that excessive workload leading to long working hours significantly affects
teachers' available time for personal activities and relaxation. This implies that work
commitments often extend beyond regular school hours, impacting their quality time for
rest and leisure.

Similarly, the mean scores ranging from 3.85 to 3.88 with all Fair interpretation
indicate that many teachers struggle to prioritize personal activities, self-care, and family
time due to work-related stress and the constant need to stay connected to work tasks.
Lastly, the lowest mean of 3.79 (Fair) highlights that the strain on relationships with family
and friends is a common challenge, reflecting the importance of promoting support
systems and interventions to help teachers strengthen their social connections.

Overall, the average mean of 3.87 categorizes the teachers' work-life balance as
"Fair," highlighting the pressing need for supportive measures that promote a healthier
balance between professional and personal responsibilities. Such measures are essential
for enhancing teachers' well-being, job satisfaction, and overall effectiveness. The results
imply that while teachers are making fair efforts to maintain work-life balance, workload
management programs, stress reduction strategies, and time management training could
significantly enhance their occupational well-being.

730

Ignatian International Journal for Multidisciplinary Research Vol 3No 4 April 2025 www.icceph.com



This is consistent with research highlighting that excessive work demands can
lead to neglect of personal well-being, emphasizing the importance of work-life balance
for educators (Sonnentag & Fritz, 2021). The results also suggest that the demands of
teaching can significantly impact personal relationships, as educators often struggle to
allocate time and attention to their loved ones. Studies have shown that a lack of work-
life balance can lead to feelings of isolation and conflict within personal relationships
(Demerouti et al., 2020).

Table 23

Teachers’ Well-Being as to Occupational Well-being in terms of Job Satisfaction

Indicators Mea Interpretation
n
1. I am finding ways to maximize my time and 4.05 Fair

resources to enhance quality teaching and maintain
a sense of fulfillment in my work.

2. | am rediscovering my passion for teaching by 4.11 Fair
practicing self-care, seeking support networks, and
engaging in motivational activities that uplift my
well-being.

3. | am exploring new opportunities for growth within  4.09 Fair
my profession while creating a balance that
supports both my career aspirations and well-being.

4. | am committed to professional development by 4.09 Fair
identifying small but impactful learning opportunities
despite my demanding workload to achieve career
satisfaction.

5. | am developing strategies to manage ancillary 3.98 Fair
tasks effectively to regain my autonomy in teaching
and improve my overall job satisfaction.

AVERAGE MEAN 4.06 Fair

Legend: 4.21-5.00- Poor 3.41-4.20- Fair 2.61-3.40- Moderate 1.81-2.60- Good 1.00-1.80-Excellent

Table 23 presents the Weighted Mean of the Respondents in the Status of
Teachers' Well-Being as to Social Well-Being in terms of Job Satisfaction. The table
highlights the teachers' perspectives on their overall job satisfaction, professional growth,
and fulfillment despite the challenges of their workload.

The average mean of 4.06, interpreted as Fair, indicates that many teachers do
not have a sense of fulfilment and job satisfaction while managing their responsibilities.
This suggests that the respondents are not demonstrating resilience and adaptability in
balancing their professional duties with their well-being.

Among the indicators, the highest mean of 4.11(Fair) shows that teachers are
actively engaging in self-care and seeking support, which are positive steps. However,
overall job satisfaction remains at a moderate level, suggesting that further strategies are
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needed to fully reignite passion and improve well-being. This highlights the importance of
fostering positive social connections and encouragement programs to sustain teacher
motivation.

Additionally, the indicators with a mean of 4.09 reveal that teachers’ proactive
approach to seeking professional growth and work-life balance is commendable. Yet, the
resulting job satisfaction falls on Fair interpretation only, indicating that the opportunities
explored haven’t yielded a significant improvement in overall well-being and job
satisfaction. Furthermore, when it comes to professional development, even with a heavy
workload, it is positive. However, the impact of these efforts on job satisfaction is still in
Fair interpretation, suggesting that either the learning opportunities are substantial
enough or other factors are hindering job satisfaction.

Similarly, the indicator with a mean of 4.05 falls within the Fair range. While the
teacher is making efforts to improve their work-life balance and teaching quality, the level
of job satisfaction isn’t high, indicating that there’s room for significant improvement in
maximizing time and resources to achieve a greater sense of fulfillment.

However, the lowest mean of 3.98 (Fair) indicates that the teachers’ efforts to
improve autonomy and manage workload are a step in the right direction. However, the
current level of their job satisfactions suggests that the strategies implemented have not
led to substantial improvements. This shows that while teachers are making efforts to
develop strategies for managing ancillary tasks, these additional responsibilities still pose
a challenge to their autonomy and job satisfaction.

The overall results imply that the respondents maintain a Fair level of job
satisfaction through self-motivation, professional growth, and self-care strategies. This
highlights the need for supportive programs, mentorship opportunities, and workload
management policies to further improve teachers' job satisfaction and social well-being.
Teachers may feel that their limited time and resources adversely affect their ability to
deliver effective instruction, ultimately impacting their job satisfaction. Research supports
this finding, indicating that when educators feel overwhelmed by their responsibilities,
their ability to engage meaningfully with students diminishes, leading to decreased job
satisfaction (Skaalvik & Skaalvik, 2020). This is a critical observation, as motivation is
essential for effective teaching and student engagement. Studies have shown that high
levels of stress and burnout can lead to disengagement from teaching responsibilities,
adversely affecting educators' overall job satisfaction. Many teachers indicate that their
workload contributes to considerations of seeking opportunities elsewhere, suggesting
that job dissatisfaction may drive educators to leave the profession. This aligns with
research indicating that unsustainable workloads are a significant predictor of teacher
attrition (Ingersoll, 2021).
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Table 24

Teachers' Well-Being as to Social Well-being in Terms of Support and Networks

Indicators Mea Interpretation
n
1. | am creating opportunities for social interaction and 3.41 Fair

collaboration by reaching out to my colleagues and
fostering a more connected work environment
despite job demands.

2. |l am making efforts to build strong support networks  3.45 Fair
among peers by sharing experiences, seeking
advice, and offering support whenever possible.

3. | am exploring simple ways to engage in social 3.43 Fair
activities and networking opportunities to
strengthen  positive  relationships  with my
colleagues while balancing workload demands.

4. | am finding small moments during breaks or after 3.49 Fair
school to engage in informal interactions and build
supportive relationships with my colleagues.

5. | am actively seeking professional development 3.45 Fair
opportunities and connecting with colleagues inside
and outside my school community to gain diverse
perspectives and enhance my professional growth.

AVERAGE MEAN 3.45 Fair

Legend: 4.21-5.00- Poor 3.41-4.20- Fair 2.61-3.40- Moderate 1.81-2.60- Good 1.00-1.80-Excellent

Table 24 presents the Weighted Mean of the Respondents in the Status of
Teachers' Well-Being as to Social Well-Being in terms of Support and Networks, which
highlights the teachers' ability to establish social connections, build support systems, and
engage in collaborative interactions with their colleagues.

The table reveals an average mean of 3.45, interpreted as “Fair”, which indicates
that respondents are making efforts to foster positive relationships and create support
networks despite the demands of their workload. This reflects the teachers' awareness of
the importance of social well-being and their willingness to engage in collaborative
environments though may not be enough to maintain a healthy and positive support
system.

Among the indicators, the highest mean of 3.49 suggests that teachers are finding
small moments during breaks or after school to engage in informal interactions with their
colleagues. This highlights that despite their workload, respondents still value social
connections and peer support in their professional environment. However, with a mean
fall within the Fair interpretation suggests that while teacher is finding time for informal
interactions, the limited opportunities restrict the depth and frequency of these
connections, resulting in only little impact on well-being.
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Moreover, the indicators with a mean of 3.45 (Fair) indicate that teachers are
making conscious effort to build support networks, which is positive. However, the level
of support and connection isn’t yet strong enough to significantly contribute to their well-
being. Also, as teachers are actively seeking professional development and networking
opportunities, but the impact remains little, suggesting that the connections made are not
yet translated into significant improvements in social support or collaboration. This
statement implies that while efforts are made, the resulting support may not be
consistently reliable or sufficient.

Additionally, the indicator with a mean of 3.43 (Fair) indicates that teachers are
attempting to balance social interaction with work demands, which is a challenge. This
suggests that the engagement might be limited in scope or frequency, resulting in only a
minimal improvement in their social well-being. Lastly, the lowest mean of 3.41 suggests
that while teachers are making efforts to reach out to their colleagues, there is still a need
to create more structured opportunities for social interaction and collaboration within the
school setting.

The findings imply that the respondents maintain a Fair level of social well-being
by prioritizing peer connections, support networks, and collaborative opportunities. This
underscores the importance of implementing peer mentoring programs, team-building
activities, and professional learning communities to further enhance social interactions
and strengthen teachers' support systems.

This possible isolation can lead to a significant lack of social interaction and
collaboration with colleagues, which is crucial for professional development and
emotional support. Research highlights that teacher isolation can negatively impact job
satisfaction and effectiveness (Baker-Doyle, 2021), as collaboration with peers is
essential for sharing best practices and resources. The high demands restrict their ability
to share experiences, seek advice, and receive necessary support, ultimately hindering
their sense of community within the school. Studies have indicated that strong peer
support is vital for teacher resilience and well-being and the lack of such networks can
lead to increased stress and job dissatisfaction.

Table 25

Teachers’ Well-Being as to Social Well-Being in Terms of Professional Relationships

Indicators Mea Interpretation
n
1. | am learning to manage my time and energy 3.49 Fair

effectively to create meaningful opportunities for
collaboration with my colleagues.
2. | am making conscious efforts to balance work 3.42 Fair
demands while finding small moments to connect
and engage with my colleagues.

734

Ignatian International Journal for Multidisciplinary Research Vol 3No 4 April 2025 www.icceph.com



3. lam exploring ways to offer support and mentorship  3.45 Fair
to newer colleagues by sharing my knowledge and
experiences at every possible opportunity.

4. | am seeking opportunities for teamwork and 3.42 Fair
professional development by aligning my workload
priorities with collaborative activities that promote
growth and learning.

5. | am practicing positive communication and stress 3.34 Moderate
management to foster stronger connections and
engage positively with my colleagues despite work-
related pressures.

AVERAGE MEAN 3.42 Fair

Legend: 4.21-5.00- Poor 3.41-4.20- Fair 2.61-3.40- Moderate 1.81-2.60- Good 1.00-1.80-Excellent

Table 25 displays the Weighted Mean of the Respondents in the Status of
Teachers’ Well-Being as to Social Well-Being in terms of Professional Relationships,
which highlights how teachers foster collaboration, support, and positive communication
with their colleagues despite their workload.

The table reveals an average mean of 3.42, interpreted as “Fair”, indicating that
respondents make conscious efforts to build and maintain professional relationships while
managing their work demands. This implies that teachers value peer collaboration,
mentorship, and teamwork as integral aspects of their professional well-being.

The highest mean of 3.49 shows that teachers are learning to manage their time
and energy effectively to create opportunities for collaboration with their colleagues. This
suggests that despite their busy schedules, respondents seek ways to engage in
professional partnerships that foster teamwork. However, with its Fair interpretation,
effective time management for collaboration hasn’t yet achieved a high level of success
indicating a need for possible support from colleagues. Furthermore, the indicator with a
mean of 3.45 with Fair interpretation highlights that teachers are willing to offer support
and mentorship to newer colleagues, reflecting their dedication to fostering a culture of
peer learning and knowledge-sharing within their school community. However, the impact
on their professional relationships might be limited and may imply a lack of established,
consistent support structures.

In addition, the indicators with a mean score of 3.42 with Fair interpretation
indicate that teachers are actively trying to balance work and social interaction, but the
limited time for connection suggests that the level of engagement remains low. It also
implies that despite the efforts being made to strengthen teamwork and professional
development, the alignment of workload and collaborative activities isn’t fully optimized,
resulting in a Fair level of success. However, the lowest mean of 3.34 reveals that while
teachers practice positive communication and stress management, work-related
pressures may still limit their ability to engage fully in professional relationships having a
Moderate interpretation based on the given answer of the teacher respondents.
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The findings indicate that teachers maintain fair professional relationships by
prioritizing collaborative practices, peer mentorship, and communication strategies. To
further improve this aspect of social well-being, schools may consider implementing team-
building activities, mentoring programs, and collaborative professional learning sessions
to strengthen peer relationships and promote a supportive work environment. This may
be due to lack of collaborative time which diminishes opportunities for sharing best
practices and resources, that are essential for professional growth. Research shows that
collaboration among educators is vital for enhancing teaching effectiveness and job
satisfaction (DuFour & Eaker, 2018).

On the same hand, the inability to engage socially can hinder the development of
strong professional bonds, which are crucial for creating a supportive work environment.
Previous studies highlight that meaningful social interactions among educators contribute
to a more positive workplace culture (Hargreaves & O’Connor, 2019). Thus, mentorship
is crucial for the professional development of novice teachers, and its absence can lead
to feelings of isolation and a lack of guidance for those entering the profession (Ingersoll
& Strong, 2019). This gap may contribute to higher turnover rates among new educators.

In conclusion, based on the gathered data of this study, the overall physical,
occupational, and social well-being of teachers indicates that teachers experience
physical health issues, limited social interaction, and moderate occupational stress that
affects their performance and well-being suggesting a need for improvements in coping
strategies and support systems.

Part Ill. Significant Effect of Workload on the Well-being of Teachers
Table 26

Effects of Workload on Physical Well-being of Teachers

Physical Health
Teaching Stress Level Lifestyle Eating Habits Sleep Quality
p- Remar p- Remar p- | Remark | p- | Remark
value ks value ks value S value S
Not Not Not Not
No of | .485 | Signifi | .105 | Signifi | .203 | Signific | .341 | Signific
Preparation cant cant ant ant
Not Not Not Not
221 | Signifi | .858 | Signifi | .296 | Signific | .635 | Signific
Number of Class cant cant ant ant
Not Not Not Not
Number of | .388 | Signifi | .263 | Signifi | .274 | Signific | .560 | Signific
Teaching Hours cant cant ant ant
Ancillary
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Curriculum
Planning
number of hours Not Not Not Not
spent on lesson | .061 | Signifi | .089 | Signifi | .142 | Signific | .182 | Signific
planning cant cant ant ant
number of action signific Not Not Not
research .046 ant 126 | Signifi | .093 | Signific | .526 | Signific
conducted cant ant ant
Egg]rkr)}ier:g Actioor:c '.\IOt. . '.\IOt. . _No_t_ _No_t_
Cell sessions .638 | Signifi | .530 | Signifi | .441 | Signific | .895 | Signific
- cant cant ant ant
participated
Curriculum
Delivery and
Pedagogy
number of hogrs Not Not Not Not
isn?set:‘ljcﬂonrgf‘k'”g .085 | Signifi | .443 | Signifi | .109 | Signific | .508 | Signific
) cant cant ant ant
materials
number of hours
spent checking signific Not Not Not
learners’ .042 ant .800 | Signifi | .249 | Signific | .768 | Signific
attendance and cant ant ant
participation
number of hours Not Not Not Not
ifg;troom ON1 119 | Signifi | .808 | Signifi | .168 | Signific | .748 | Signific
cant cant ant ant
management
Assessment  of
Learners’
Progress
number of hours
spent for signific Not signific Not
checking of | .002 ant .096 | Signifi | .002 ant .356 | Signific
exercises and cant ant
summative test
number of hours
f(leaceg]rtjing Oor:‘ signific NOt. . _No_t_ _No_t_
. .018 429 | Signifi | .256 | Signific | .655 | Signific
academic ant
cant ant ant
performance
result
number of hogrs Not Not Not Not
ﬁfgﬁ?};rs grading | a6 | signifi | 735 | Signifi | .294 | Signific | .262 | Signific
cant cant ant ant
performance
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Homeroom
Guidance and
Management
Not Not Not Not
number of class | .348 | Signifi | .588 | Signifi | .169 | Signific | .491 | Signific
advising duties cant cant ant ant
number of hours Not Not Not Not
pent ~ p .082 | Signifi | .981 | Signifi | .267 | Signific | .402 | Signific
reporting of
cant cant ant ant
attendance
number of hours
spent on sianific Not Not Not
preparation and | .004 %nt .088 | Signifi | .072 | Signific | .071 | Signific
submission of cant ant ant
report
number of hours
;s)g?gr:ts’ o signific Not Not Not
.023 463 | Signifi | .095 | Signific | .166 | Signific
conference ant
cant ant ant
and home
visitation

The ANOVA test results summarized Table 26 that shows the effects of teaching
and ancillary workloads on various aspects of teachers' physical well-being, including
stress levels, lifestyle, eating habits, and sleep quality.

There were no discernible effects on physical health from the teaching workload,
which includes the number of preparations, classes, and teaching hours. The p-values
for all teaching-related comparisons were more significant than 0.05, indicating that these
factors did not significantly affect stress, lifestyle, eating habits, or sleep quality. This
suggests that, while teaching itself is demanding, it may not be the primary contributor to
physical health issues for teachers.

In contrast, several ancillary duties—such as curriculum planning, curriculum
delivery, pedagogy, learner assessment, and homeroom guidance—showed significant
effects, particularly on stress levels. For example, stress levels were significantly
impacted by the quantity of action research projects completed (p = 0.046), suggesting
that more research obligations lead to higher stress levels. This may also indicate why
many teachers are not engaged in crafting action research as they find it to be stressful
considering the possible pressure, they face handling their teaching loads and other
ancillary tasks.

Similarly, time spent checking pupil attendance and participation significantly
affected stress levels (p = 0.042), highlighting how routine classroom management tasks
can lead to heightened stress. This may be because of the time needed to accomplish
this task, which requires them an adequate amount of time to ensure that every learner

is well accounted for every day. This activity is not just about checking the daily
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attendance of the learners but ensuring that every learner present is participating in the
classroom and is learning.

Additionally, stress levels and eating habits were significantly impacted by the
assessment of learners' progress. Specifically, the time spent checking exercises and
summative tests was associated with higher stress (p = 0.002) and poorer eating habits
(p = 0.002). This may indicate that the average of 1-2 hours spent by teachers every day
checking the assessment of learner’s progress contributed to the stress and affected their
eating habits. This may be because the 1-2 hours allotted for all the ancillary activities
based on DepEd Order No. 005, s. 2024, has already been spent on this activity alone
(Department of Education, 2024)

Additionally, time spent recording academic performance results significantly
increases stress levels (p = 0.018). This implies that the average time spent of 1-2 hours
by the teachers in this activity causes stress considering that there are still other activities
they must accomplish within that time. These findings emphasize that assessment-related
tasks contribute heavily to stress and can lead to unhealthy eating patterns, likely due to
time constraints and pressure to meet deadlines.

Finally, duties pertaining to homeroom guidance and management also
contributed to elevated stress levels. For example, time spent on report preparation and
submission significantly impacted stress levels (p = 0.004), as did hours spent on parent
conferences and home visitation (p = 0.023) with both have an average time spent of 2-
3 hours quarterly. The less time spent on these crucial activities may result in an increase
in stress level among teachers as it may not be enough time to provide quality feedback
among parents of learners. Despite being necessary, these ancillary duties increase
teachers' workloads and stress levels.

In conclusion, while direct teaching tasks do not significantly affect teachers'
physical health, ancillary responsibilities, especially those related to assessment and
administrative duties, lead to increased stress and, in some cases, poorer eating habits.
These results suggest that addressing the balance between teaching and ancillary tasks
and providing better support for administrative responsibilities could help alleviate stress
and improve teachers' overall well-being.

The findings from this study aligned with prior research highlight the impact of
ancillary duties on teachers' well-being, particularly regarding stress and physical health.
For instance, a study by Skaalvik and Skaalvik (2020) found that administrative tasks
such as grading and preparing reports contributed significantly to teacher burnout, stress,
and physical strain.

Similarly, they emphasized that while teaching itself was not the primary source of
stress, the added administrative responsibilities caused a considerable increase in
workload, leading to adverse physical and mental health outcomes. This corroborates the
idea that teachers' stress levels and physical health are greatly influenced by their
ancillary responsibilities.
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Moreover, the study by Collie et al. (2022) also pointed to the strain caused by
non-teaching tasks, which included report writing, assessment, and extracurricular
management. They observed that these additional responsibilities increased stress, poor
work-life balance, and burnout, negatively impacting teachers’ job satisfaction and overall
well-being. Similarly, they found that excessive time spent on administrative tasks, such
as lesson planning, grading, and report submission, exacerbated physical health issues,
including stress and sleep disruption. These parallels highlight the need for administrative
interventions that minimize the burden of ancillary tasks to support teachers' physical and
occupational well-being.

Table 27

Effects of Workload on Occupational Well-Being of Teachers

Occupational Well-Being
Teaching Work-Life Balance Job Satisfaction
b- Remarks b- Remarks
value value
223 Not 469 | Not Significant
No of Preparation ) Significant ' 9
Not N
Number of Class 763 Significant -080 | Not Significant
Not o
Number of Teaching Hours 083 Significant 024 SIENERIT
Ancillary
Curriculum Planning
number of hours spent on| g, | Not 019 | significant
lesson planning Significant
number of action research .999 _Not .894 | Not Significant
conducted Significant
number of Learning Action Cell Not
sessions .079 Sianifi .029 significant
- ignificant
participated
Curriculum  Delivery and
Pedagogy
number of hours spent making Not
instructional 406 L .292 | Not Significant
: Significant
materials
number of hours spent checking Not
learners’ .805 o .873 | Not Significant
. Significant
attendance and participation
number of hours spent on| ;g4 | Not 692 | Not Significant
classroom management Significant
Assessment of Learners’
Progress
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number of hours spent checking Not
exercises .207 o 777 | Not Significant
. Significant
and summative test
number of hours spent on Not
recording academic | .391 Sianificant .764 | Not Significant
performance result 9
number of hours spent grading Not
learners 134 o .278 | Not Significant
Significant
performance
Homeroom Guidance and
Management
907 Not 755 | Not Significant
number of class advising duties | ° Significant ' 9
number of hours spent periodic Not
reporting of 401 Sianificant .782 | Not Significant
attendance 9
number of hours spent on Not
preparation and .238 Significant .263 | Not Significant
submission of report 9
number of hours spent on Not
parents’ conference 498 o 411 | Not Significant
o Significant
and home visitation

The results from the ANOVA analysis on the effect of teaching and ancillary tasks
on teachers’ occupational well-being reveal significant insights into the factors influencing
work-life balance and job satisfaction.

With a p-value of 0.024, the number of teaching hours has a significant effect on
job satisfaction among the teaching-related factors. This indicates that the amount of time
teachers spend on classroom instruction directly affects their job satisfaction. Although
most teachers spend an average of 6 hours teaching time, there are still teachers who
spend 7 or more hours teaching which can affect the level of satisfaction the teachers feel
about their job. This is evident based on the result on the level of job satisfaction among
teachers having a “Fair” interpretation, indicating that teachers are mostly not satisfied
with their job.

However, it is important to notice that the same teaching hours do not significantly
affect their work-life balance (p = 0.083), suggesting that while the workload influences
how satisfied teachers feel with their jobs, it does not necessarily interfere with their ability
to balance work and personal life. Teachers may have adapted to these everyday chores
without experiencing increased stress, as evidenced by the fact that the amount of
teaching preparations and classes they handled did not significantly affect their job
satisfaction or work-life balance.

On the other hand, ancillary tasks, particularly those related to curriculum planning,
also affect job satisfaction. The number of hours spent on lesson planning significantly
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influences job satisfaction (p = 0.019), implying that the time and effort teachers invest in
preparing for classes can positively or negatively affect how fulfilled they feel in their roles.
This indicates that while the time spent by most of the teachers doing those activities
ranges from 1-4 hours weekly, it still has a negative impact on their job satisfaction and
may influence their overall performance in the teaching and learning process.
Furthermore, those teachers having to spend more than 5 hours on lesson planning may
find it more challenging to appreciate their work as a teacher and therefore, negatively
impact their performance as well.

Additionally, participating in Learning Action Cell (LAC) sessions, which are
collaborative professional development activities, significantly contributes to job
satisfaction (p = 0.029). This finding underscores the value of continuous learning and
professional collaboration in boosting teachers' sense of achievement and job
satisfaction. However, other tasks related to curriculum planning, such as conducting
action research or preparing instructional materials, did not show significant effects.

Lastly, tasks related to curriculum delivery, assessment of learners' progress, and
homeroom guidance and management did not significantly affect either job satisfaction
or work-life balance. This suggests that while these activities are essential to a teachers’
role, they do not substantially influence their overall occupational well-being. Teachers
may view these tasks as part of their regular responsibilities, thus not impacting on their
satisfaction or ability to balance work with personal life.

To summarize, the study shows that job satisfaction is significantly impacted by
specific elements of teaching hours and curriculum planning, especially lesson planning
and teamwork. Meanwhile, broader ancillary tasks and other routine teaching
responsibilities do not significantly affect teachers' work-life balance or job satisfaction.

The findings of this study of the effects of teaching hours and ancillary tasks on
occupational well-being aligned with previous research in the field of education and
teacher workload. Skaalvik and Skaalvik (2018) investigated how teachers' motivation
and job satisfaction were affected by their workload and work-related stressors. According
to their research, an excessive workload has a detrimental effect on job satisfaction,
especially when it is coupled with extended hours of classroom instruction and
administrative duties.

This is consistent with the current findings, where the number of teaching hours
significantly affected job satisfaction. Skaalvik and Skaalvik also highlighted the
importance of reducing unnecessary administrative tasks and providing more time for
meaningful professional development, which parallels the significant positive impact that
Learning Action Cell (LAC) participation has on job satisfaction in this study.

Additionally, the work of Geving (2019) supports the notion that professional
collaboration and curriculum planning are essential factors in enhancing job satisfaction.
Gevings’ research emphasizes the role of professional development activities and
curriculum-related tasks in boosting teacher morale. In this current study, the significant
effect of time spent on curriculum planning and lesson preparation on job satisfaction
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mirrors Gevings’ findings, suggesting that when teachers are given sufficient time and
resources to plan lessons and engage in professional development, their overall job
satisfaction improves. Both studies emphasize the need for structured support in
curriculum development and the value of professional collaboration in promoting
occupational well-being.

Table 28

Effects of Workload on Social Well-Being of Teachers

Social Well Being

Support and Networks Professional
Teaching Relationships
b- Remarks b- Remarks
value value
No of Preparation .073 | Not Significant | .079 | Not Significant
Number of Class .794 | Not Significant | .732 | Not Significant
Number of Teaching Hours 150 | Not Significant | .038 significant

Ancillary

Curriculum Planning
number of hours spent on
lesson planning
number of action research
conducted
number of Learning Action Cell
sessions .257 | Not Significant | .179 | Not Significant
participated

Curriculum  Delivery and
Pedagogy
number of hours spent making
instructional .250 | Not Significant | .191 | Not Significant
materials
number of hours spent checking
learners’ .281 | Not Significant | .186 | Not Significant
attendance and participation
number of hours spent on
classroom management

Assessment of Learners’
Progress
number of hours spent checking
exercises and summative test
number of hours spent on
recording academic | .057 | Not Significant | .232 | Not Significant
performance result

.656 | Not Significant | .491 | Not Significant

379 | Not Significant | .272 | Not Significant

.834 | Not Significant | .368 | Not Significant

.052 | Not Significant | .139 | Not Significant
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number of hours spent grading
learners .146 | Not Significant | .103 | Not Significant
performance

Homeroom Guidance and
Management

number of class advising duties | .540 | Not Significant | .476 | Not Significant
number of hours spent periodic

reporting of 515 | Not Significant | .528 | Not Significant
attendance

number of hours spent on

preparation and .625 | Not Significant | .500 | Not Significant

submission of report

number of hours spent on
parents’ conference .981 | Not Significant | .534 | Not Significant
and home visitation

Teaching and ancillary activities have an impact on teachers' social well-being,
particularly in terms of support systems, networks, and professional relationships, as
shown by the ANOVA findings in Table 28.

Regarding teaching variables, the number of teaching hours was found to impact
on professional relationships, with a p-value of 0.038 significantly. With the amount of
time most teachers spend in teaching ranging from 5-6 hours every day, they find it
challenging to maintain professional relationships among colleagues. This may indicate
that the time of teachers are mostly dedicated to teaching and other activities that they
find hard to connect to other teachers professionally which are essential in obtaining and
sharing new techniques and strategies to help them improve their teaching. This situation
may alleviate those teachers having to spend more than 7 hours in teaching combined
with their ancillary task. This implies that the interactions that take place in and around
the classroom setting may cause the amount of time spent teaching to either help or hurt
professional relationships.

On the other hand, there was no discernible effect on support and networks or
professional relationships for ancillary tasks such as lesson preparation, curriculum
planning, action research, and involvement in Learning Action Cell (LAC) meetings. This
finding indicates that the time spent on such tasks may not directly contribute to the social
aspect of a teachers’ well-being. Similarly, activities related to curriculum delivery and
pedagogy, such as making instructional materials, checking attendance, and classroom
management, also did not show significant relationships with social well-being.

Additionally, tasks related to assessing learners' progress and homeroom
guidance and management did not significantly affect the teachers' support networks or
professional relationships. This could imply that although these activities are important
for learning outcomes and learner growth, they have little bearing on how teachers
interact with one another in the workplace.
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Overall, the results show that although teaching hours have a big impact on
professional relationships, most teaching-related and ancillary tasks have little effect on
teachers' social well-being. This highlights the need for focused interventions to enhance
the social aspects of teachers’ work experiences.

The findings mainly show the significant impact of teaching hours on professional
relationships, aligned with previous research highlighting the role of workload in teachers'
social well-being. According to research by Geving (2019), for example, teachers who are
overworked frequently feel isolated from their peers, which can erode their professional
relationships. The significant result in the present study supports this, as extended
teaching hours may limit opportunities for teachers to engage in meaningful interactions
with their peers, impacting their ability to form strong professional networks.

Another relevant study by Collie et al. (2022) explored the impact of workload on
teachers' social support and professional engagement. Their findings suggest that a high
workload, particularly one that involves more teaching time, reduces opportunities for
collaboration and the formation of support systems within the school. The current study
found no significant effect of other ancillary tasks, such as lesson planning and
participation in Learning Action Cell (LAC) sessions, on support and professional
networks. This is consistent with Collie et al.'s findings, as tasks that do not directly involve
interaction with colleagues or professional collaboration are less likely to influence social
well-being.

Part IV. Intervention Offered Based on the Results of the Study

Based on the findings of the study, which highlight the significant effects of
workloads on teachers' physical well-being, occupational well-being, and social well-
being, several targeted administrative interventions can be implemented to support
teachers effectively.

First, it is essential to conduct workload assessments and redistribute
responsibilities to ensure a more equitable distribution of tasks among teachers based on
DepEd Order No. 005, s. 2024. By regularly evaluating teachers’ workloads and
redistributing tasks, schools can minimize the risk of overwhelming individual teachers
and promote a healthier work-life balance.

Second, implementing health and wellness initiatives is crucial as well. Programs
promoting physical health, such as fitness challenges or workshops on healthy eating,
can mitigate some of the physical effects associated with high workloads. Encouraging
teachers to prioritize their health can foster a more positive school culture.

Third, support systems within schools are also vital. Establishing peer support
groups or mentorship programs allows teachers to share experiences, seek advice, and
collaborate on challenges they face in their teaching environment. Such initiatives can
help reduce feelings of isolation and enhance social well-being among teachers. Also,
creating a teachers support group by allowing channels for feedback allows teachers to
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voice their concerns regarding workload challenges and suggests potential solutions,
leading to a more responsive and supportive work environment.

Fourth, offering professional development programs focused on action research to
increase the teachers’ participation rate and improve their engagement in this area.
Engaging in action research promotes ongoing professional learning and development
and ultimately increases student success. Additionally, providing professional
development opportunities focused in time management and effective teaching strategies
can empower teachers to handle their workload more efficiently. Teachers who participate
in workshops that provide them these skills not only enhance their instruction but also
develop resistance to role-related stressors.

Lastly, through the proposed intervention, improving the overall well-being of
teachers will ultimately improve learning outcomes.

In general, implementing Project S.U.P.P.O.R.T (Supporting Unified Professional
Practices, Optimizing Resources, Teaching and Training) that focuses on alleviating the
effects teaching and ancillary workload on the well-being of teachers is crucial. Through
reviewing and strengthening the policies of the department on teachers’ workload
distribution, it ensures a more equitable workload. Also, it highlights activities to help
improve the overall well-being of teachers to help mitigate the significant impacts of
teaching and ancillary workloads on teachers' health and well-being. Additionally, by
emphasizing the importance of fostering a supportive and balanced work environment,
schools can enhance teachers' overall job satisfaction and retention rates, ultimately
benefiting the educational community. Furthermore, these interventions will also focus on
improving the teachers’ participation in action research as the result of this study shows
their minimal engagement in this crucial endeavor.

Conclusions

Based on the summary of findings, the following conclusions were derived:

1. The study revealed that predominance of teachers engaged in a varying
teaching workload, with a significant focus on teaching time ranging from 5-6
hours and 7 or more hours. However, the limited time allocated for various
ancillary responsibilities, such as action research, parent engagement, and
assessment, indicates potential areas for improvement. Enhanced support and
resources for teachers could help balance their diverse responsibilities and
improve educational outcomes for learners.

2. The results indicate that the status of teachers' well-being is generally “Fair”
across physical health, occupational well-being, and social well-being. This
implies that teachers experience physical health issues, limited social
interaction, and moderate occupational stress that affects their performance
and well-being suggesting a need for improvements in coping strategies and
support systems.
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3. While it is true that not all teaching and ancillary workloads significantly impact
teachers’ well-being, certain workloads, particularly related to teaching hours
and specific ancillary tasks, do show effects. Thus, it is crucial to think about
focused treatments to properly manage teaching and ancillary responsibilities
to improve teachers’ general well-being. Strategies could include revising
workload expectations, promoting collaborative practices, and providing
opportunities for professional development to enhance both physical and
occupational well-being among teachers. Thus, the hypotheses are rejected.

4. An intervention may be imposed on the schools to minimize the effects of
workload on the well-being of the teachers and improve learning outcomes.

Recommendations

Based on the conclusions, the following recommendations were offered:

1. For DepEd Officials, the finding reveals that most of the teachers are engaged
in varying workload with a limited time allocated for various ancillary activities,
thus they may strengthen the implementation of DepEd Order No. 005 s. 2024
which focuses on comprehensive teacher workload management strategies,
especially in the far-flung schools in which implementation of different programs
becomes challenging. This includes visiting and studying the situations of those
schools and strengthening the administrative policies to create a more balanced
distribution of teaching and ancillary tasks. Additionally, offering professional
development opportunities focused on stress management and self-care
practices could significantly enhance teachers’ well-being.

2. For Public School District Supervisors, considering the findings that indicate
teachers face various challenges affecting their physical, occupational and
social well-being because of workload, they may play a pivotal role in monitoring
and assessing the teachers’ workload. They can implement regular evaluations
of teaching loads and work conditions to identify stress points and provide timely
interventions. Encouraging collaboration among teachers to share resources
and strategies can help foster a supportive community. Furthermore, district
supervisors should advocate flexible scheduling options that allow teachers to
allocate time for planning, grading, and personal development, thereby reducing
their overall stress.

3. For School Heads, the findings show that majority of the teachers are not
engaged in doing action research, which could help them to better understand
the needs of the learners and improve their teaching practices and strategies.
Thus, creating opportunities and allowing teachers to grow in this field through
providing training and technical assistance could help them grow professionally
as a teacher. Moreover, based on the finding that there are a limited number of
opportunities for social interaction and formation of professional networks
among teachers, thus it is essential to create a positive school culture that
prioritizes teacher well-being. They may facilitate open communication channels
for teachers to voice their concerns regarding workload and stress.
Implementing peer-support programs and mentorship initiatives can foster
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collaboration and reduce feelings of isolation among staff. School heads may
also ensure that sufficient resources and support are available for teachers,
such as professional development workshops and wellness programs. School
administrators can greatly boost teacher performance and morale by
encouraging a good work-life balance.

For Teachers, the finding shows the effects of workload on teachers’ physical,
occupational and social well-being, therefore it is important to be proactive in
managing their workload and seeking support when needed. Engaging in self-
care practices, such as regular physical activity, mindfulness techniques, and
proper nutrition, can enhance their overall well-being. Collaborating with
colleagues to share resources and strategies can also alleviate some pressures
associated with teaching responsibilities. Furthermore, teachers may participate
in professional development opportunities focusing on classroom management
and stress reduction techniques, ensuring they are equipped to handle the
demands of their profession effectively.

For DepEd Quezon Officials, the finding reveals that teachers have a varying
workload that affect their physical, occupational and social well-being despite
the implementation of DepEd Order No. 005, s. 2024. Thus, they may consider
implementing the proposed intervention program titled, “Supporting Unified
Professional Practices, Optimizing Resources, Teaching and Training
(S.U.P.P.O.R.T)” that focuses on monitoring and evaluating the teachers’
workload and prioritizing their well-being to foster a healthier, more sustainable
work environment, and ultimately, enhanced learners’ learning outcomes.

For Future Researchers, findings reveal the effect of workload on the well-being
of teachers, thus may continue to explore the various factors influencing
teachers’ well-being and workload. Longitudinal studies that track the impacts
of interventions on teacher morale and job satisfaction would provide valuable
insights. Additionally, investigating the role of specific workload components,
such as grading and lesson planning, on teachers’ mental health could yield
targeted recommendations for policy changes. Collaboration between
educational researchers and practitioners is essential for translating findings
into effective practices that enhance the teaching environment.

Compliance with Ethical Standards

This study adhered to ethical research principles to ensure the protection and
confidentiality of all participants. Informed consent was obtained from all respondents
before data collection, ensuring their voluntary participation. Participants were assured of
their anonymity, and all personal information was kept strictly confidential. The data
collected was used solely for academic purposes, with findings presented objectively and
without bias. Additionally, ethical guidelines were followed in the handling, analysis, and
reporting of data to maintain the integrity of the research. The study also complied with
institutional and educational research standards to uphold fairness, transparency, and
respect for all individuals involved.
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