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ABSTRACT

Pre-service teachers' teaching effectiveness is influenced by multiple factors that shape
their classroom performance during experiential learning. This study examined the
relationship between teacher readiness, classroom management, art of questioning,
motivation, and teaching effectiveness among pre-service teachers undergoing
experiential learning. Using a descriptive correlational design with a sample of pre-service
teachers from a state university in Bohol, Philippines, the research evaluated the levels
of these competencies and their interrelationships. The findings revealed consistently
high ratings across all areas, with overall means in the high range on a five-point scale.
Pre-service teachers demonstrated particular strengths in preparing teaching materials,
incorporating technology, creating positive classroom atmospheres, and showing
genuine interest in student success. However, they scored lower in applying pedagogical
theories, handling diverse classroom situations, using nonverbal management
techniques, integrating culturally relevant questions, and differentiating instruction for
diverse learners. Correlation analysis showed strong, positive relationships between all
measured variables and teaching effectiveness, with teacher readiness and classroom
management having the strongest associations. These results indicate that experiential
learning provides a strong foundation for developing essential teaching competencies,
while also identifying specific areas where teacher preparation programs could provide
additional support. Teacher preparation programs should implement targeted
enhancements in specific competency areas while maintaining the strong emphasis on



practical teaching skills to further improve the readiness, effectiveness, and confidence
of new teachers entering the profession.

Keywords: Pre-service teachers, experiential learning, teacher readiness, classroom
management, questioning techniques, motivation, teaching effectiveness, teacher
education, Philippine education

INTRODUCTION

The Philippines, like many developing nations, faces significant challenges in
achieving the United Nations Sustainable Development Goal 4 (SDG 4) of ensuring
inclusive and equitable quality education. Recent studies by the Philippine Normal
University (2022) indicate that teacher quality remains a critical factor in advancing this
goal, particularly as the nation strives to improve its educational outcomes. The
effectiveness of classroom instruction, especially among pre-service teachers, has
emerged as a crucial area requiring attention in the Philippine educational landscape.

In alignment with the Philippine Development Plan 2023-2028 and SDG 4.c, which
emphasizes increasing the supply of qualified teachers, teacher preparation programs
across the country face the ongoing challenge of developing competent educators. The
Department of Education (DepEd) and Commission on Higher Education (CHED) have
highlighted that while content knowledge remains fundamental, teaching readiness,
classroom management proficiency, and questioning strategies significantly influence
instructional effectiveness (CHED, 2021). However, the interrelation between these
factors and their collective impact on pre-service teachers' performance in the Philippine
context remains understudied.

The transformation of Philippine education, accelerated by recent reforms such as
the K-12 implementation and distance learning initiatives, has heightened the importance
of examining pre-service teachers' preparedness. Studies by the Philippine Educational
Research Association (2021) reveal that classroom management challenges have
become more complex in local settings, necessitating new approaches to teacher
preparation. Moreover, the ability to formulate culturally responsive questioning strategies
has emerged as a critical skill in promoting student engagement within the Philippine
classroom environment.

Despite extensive research on individual aspects of teacher preparation in the
Philippines, there is limited understanding of how readiness, classroom management,
and questioning strategies collectively influence teaching effectiveness among pre-
service teachers. The Philippine Normal University's Center for Research (2023)
suggests that these components should be studied within the local cultural and
educational context, as they form an interconnected framework that shapes teaching
performance. This gap in the literature presents an opportunity to explore the relationship
between these vital elements of teacher preparation in Philippine higher education
institutions.
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Previous investigations in the Philippine setting have primarily focused on in-
service teachers or isolated aspects of teaching effectiveness. While these studies
provide valuable insights, they may not fully capture the unique challenges and
developmental needs of pre-service teachers in the local context. Recent work by the
National Research Council of the Philippines (2023) indicates that pre-service teachers
require specialized support aligned with Philippine educational policies and cultural
nuances, yet the nature of this support remains unclear without a comprehensive
understanding of how these factors interact.

The existing literature on Philippine teacher education demonstrates varying levels
of emphasis on different aspects of teacher preparation, with some researchers
prioritizing classroom management in diverse Philippine classrooms, others focusing on
guestioning techniques suitable for Filipino learners, and still others examining teaching
readiness within the context of local curriculum requirements. However, these studies
have not adequately addressed how these elements work together to influence teaching
effectiveness, particularly during the critical pre-service phase of teacher development in
Philippine educational institutions.

This study aims to address this research gap by investigating the relationship
between teaching readiness, classroom management skills, and questioning strategies
among pre-service teachers in the Philippines, and their collective influence on teaching
effectiveness. By examining these factors within the framework of SDG 4 and Philippine
educational policies, this research seeks to provide valuable insights that can inform the
development of more effective teacher preparation programs and support mechanisms
for pre-service teachers, ultimately contributing to the achievement of quality education
goals in the Philippines.

Theoretical and Conceptual Framework

This study posits that the interrelationship between teacher readiness, classroom
management competence, art of questioning, and motivation during experiential learning
significantly influences pre-service teachers' teaching effectiveness.

This investigation draws upon four foundational theories to examine how pre-
service teachers develop their teaching competencies. Bandura's Social Cognitive
Theory demonstrates that pre-service teachers enhance their effectiveness through
observational learning and guided practice. Their teaching performance improves when
they develop self-efficacy through successful classroom experiences and mentorship.

Vygotsky's (1978) Sociocultural Theory provides additional insight by emphasizing
the structured support required for pre-service teacher development. The theory
illustrates how mentors facilitate the growth of classroom management and questioning
competencies through scaffolded experiences. This mentorship process remains
essential during the experiential learning phase, as pre-service teachers gradually
develop autonomy in their teaching practice.
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The motivational aspects of teaching effectiveness are illuminated through Deci
and Ryan's Self-Determination Theory. The research examines how pre-service teachers
demonstrate enhanced performance when they experience autonomy in instructional
decisions, develop competence in teaching skills, and establish meaningful relationships
within the educational community. These motivational factors influence their willingness
to implement varied instructional strategies and address classroom challenges
effectively.

Constructivist Learning Theory establishes the significance of experiential learning
in teacher development. This theoretical framework supports the study's focus on
practical teaching experiences, where pre-service teachers actively implement classroom
management strategies and questioning techniques. The theory suggests that teaching
competencies develop most effectively through hands-on classroom experience and
reflective practice.

These theoretical foundations collectively inform the examination of relationships
between pre-service teachers' readiness, classroom management abilities, questioning
strategies, and motivation. The integration of these theories suggests that teaching
effectiveness emerges from the interplay of these factors during experiential learning.

Motivation plays a vital role in shaping pre-service teachers' approaches to
professional development and instructional practice. Research indicates that pre-service
teachers with strong achievement motivation are more proactive in learning educational
knowledge and developing their teaching skills (Peng & Zhang, 2024). In the Philippine
context, studies have found that pre-service teachers are highly motivated and committed
to teaching, with extrinsic motivation factors driving their commitment to pursue a teaching
career (Lopez & Irene, 2016).

Teacher readiness encompasses both cognitive and psychological preparedness
for classroom instruction. Studies suggest that pre-service teachers' self-efficacy beliefs
significantly influence their ability to implement effective teaching strategies and respond
to diverse learning needs (Kula, 2021). In the Philippines, field study experiences are
essential for pre-service teachers to apply theoretical knowledge in practical settings,
enhancing their content mastery, pedagogical knowledge, and emotional preparedness
for classroom responsibilities (Antallan et al., 2022).

Classroom management competence directly impacts the learning environment
and student engagement. Research indicates that pre-service teachers' self-efficacy in
classroom management is a significant predictor of their teaching performance (Kula,
2021). In Philippine teacher education institutions, pre-service teachers often face
challenges in maintaining classroom discipline and creating productive learning
environments during their practicum experiences (Antallan et al., 2022).

The art of questioning is a sophisticated pedagogical skill that facilitates deeper
learning and critical thinking among students. Studies have shown that pre-service
teachers' questioning strategies significantly influence student participation and
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comprehension levels (Kula, 2021). In Philippine classrooms, culturally responsive
guestioning techniques have been found to enhance student engagement and promote
meaningful classroom discussions (Antallan et al., 2022).

Teaching effectiveness, as the dependent variable, is influenced by these
independent variables during instruction. Research suggests that teaching effectiveness
among pre-service teachers results from the combined influence of motivation, readiness,
classroom management skills, and questioning strategies (Peng & Zhang, 2024). In
Philippine educational settings, effective teaching emerges from the development of
these competencies during supervised teaching experiences (Antallan et al., 2022).

The relationship between these independent variables and teaching effectiveness
becomes particularly evident during experiential learning, where pre-service teachers
apply theoretical knowledge in actual classroom settings. Studies indicate that these
variables collectively influence teaching performance (Peng & Zhang, 2024). In Philippine
teacher education programs, each independent variable uniguely contributes to overall
teaching effectiveness, with their relative importance varying across different teaching
contexts (Antallan et al., 2022).

Research Questions

1. What is the level of teacher readiness among pre-service teachers undergoing
experiential learning?

2. What is the extent of pre-service teachers’ implementation of
2.1 Classroom management; and
2.2 Art of questioning?

3. What is the level of motivation of pre-service teachers in handling classroom
instruction?

4. What is the level of teaching effectiveness of pre-service teachers in experiential
learning?

5. Is there a significant relationship between teacher readiness, classroom
management, art of questioning, and motivation with the teaching effectiveness of
pre-service teachers?

Review of Related Literature and Studies

This focuses on the factors influencing teaching effectiveness among pre-service
teachers undergoing experiential learning. The key variables of interest include teacher
readiness, classroom management, effective questioning techniques, and motivation.
Recent studies from 2019 onwards are examined to provide insights into these areas and
their relationship with teaching effectiveness.

Teacher readiness encompasses both cognitive and affective preparedness for
classroom instruction. A study by Meier and Daniels (2019) investigated the level of
teacher readiness among pre-service teachers in the United States. The findings revealed
that pre-service teachers generally demonstrated moderate to high levels of readiness,
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with content knowledge and pedagogical skills being the strongest predictors of
readiness. Similarly, a study conducted in the Philippines by Santos and Cruz (2021)
found that pre-service teachers exhibited adequate levels of readiness, particularly in
terms of content mastery and emotional preparedness.

The art of questioning plays a crucial role in facilitating student engagement and
critical thinking. A study by Anderson and Park (2020) examined the extent to which pre-
service teachers utilize effective questioning techniques in their teaching. The results
indicated that pre-service teachers often struggle with formulating higher-order questions
and promoting meaningful classroom discussions. In the Philippine context, a study by
De Luna and Santos (2022) highlighted the importance of culturally responsive
guestioning strategies in enhancing student participation and comprehension.

Motivation serves as a driving force behind pre-service teachers' commitment to
professional development and instructional practice. A study by Li and Guo (2024)
explored the level of motivation among pre-service teachers in handling classroom
instruction. The findings showed that highly motivated pre-service teachers demonstrated
greater initiative in developing their teaching skills and implementing innovative
strategies. In the Philippines, a study by Cruz and Mendoza (2022) revealed that
motivation directly influenced pre-service teachers' willingness to embrace challenges
during their practicum experiences.

Teaching effectiveness is the ultimate goal of teacher preparation programs and a
key indicator of successful experiential learning. A meta-analysis by Williams and Taylor
(2022) examined the factors contributing to teaching effectiveness among pre-service
teachers. The results highlighted the combined influence of teacher readiness, classroom
management skills, questioning strategies, and motivation on overall teaching
performance. In the Philippine setting, a study by Torres and Santos (2023) investigated
the level of teaching effectiveness of pre-service teachers during their experiential
learning. The findings indicated that effective teaching emerged from the development of
distinct competencies, with student engagement and learning outcomes being the primary
measures of effectiveness.

Recent research has focused on the interrelationships between teacher readiness,
classroom management, questioning techniques, motivation, and teaching effectiveness.
A study by Martinez and Lee (2022) explored the significant relationships among these
variables in the context of pre-service teacher education. The results revealed that each
variable contributed uniquely to teaching effectiveness, with motivation and teacher
readiness having the strongest predictive power. Similarly, a study conducted in the
Philippines by Reyes and Cruz (2023) confirmed the significant correlations between
these variables, emphasizing the need for a holistic approach to teacher preparation. In
contrast, Derotas and Barcelona (2023) found that 'participants’ motivation for reading
and the extent of parental support is not significantly associated with their reading
comprehension skills," suggesting that relationships between educational variables may
be context-dependent.
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The above findings suggest that these variables work synergistically to influence
teaching performance during experiential learning. While pre-service teachers generally
demonstrate moderate to high levels of readiness and motivation, there is room for
improvement in their questioning strategies and classroom management skKills.
Understanding the interrelationships between these variables is crucial for designing
effective teacher preparation programs and support systems.

Significance of the Study

This study holds important implications for advancing teacher education in the
Philippines and achieving the goal of ensuring inclusive and equitable quality education.
By examining how teacher readiness, classroom management skills, questioning
strategies, and motivation interrelate and influence pre-service teachers' effectiveness,
this research contributes to a more comprehensive understanding of the factors shaping
classroom instruction. The findings can inform the development of targeted interventions
and support mechanisms within teacher preparation programs, enabling higher education
institutions to better equip pre-service teachers with the necessary competencies.

Furthermore, the study's emphasis on the Philippine educational landscape makes
it particularly relevant for stakeholders involved in teacher education and educational
policy within the country. By providing insights into the specific challenges and
developmental needs of pre-service teachers in the local context, the research can guide
the formulation of evidence-based policies and practices that enhance teacher quality
and promote student learning. The study's alignment with the Philippine Development
Plan and its focus on the cultural nuances of Philippine classrooms underscore its
potential to contribute to the nation's educational reform efforts and the achievement of
quality education for all.

METHODOLOGY

This study employed a descriptive correlational research design to investigate the
relationships between teacher readiness, classroom management skills, questioning
strategies, motivation, and teaching effectiveness among pre-service teachers. The
target population consisted of pre-service teachers from a state university in Bohol,
Philippines. A sample of 228 participants was selected through random sampling using
Taro Yamane's formula to ensure representativeness and generalizability of the findings.

The researchers developed a set of instruments based on an thorough review of
relevant literature and studies. These instruments were designed to measure teacher
readiness, classroom management competence, the art of questioning, motivation, and
teaching effectiveness. To ensure the validity and reliability of the instruments, a panel of
education experts reviewed and provided feedback on their content, construct, and face
validity. The researchers incorporated the experts' suggestions and refined the
instruments accordingly.
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The collected data were analyzed using both descriptive and inferential statistical
techniques. Descriptive statistics, including means, standard deviations, and
percentages, were employed to summarize and describe the levels of teacher readiness,
the extent of effective questioning techniques, the level of motivation, and the level of
teaching effectiveness among the pre-service teachers. Inferential statistics, such as
Pearson's correlation coefficient and multiple regression analysis, were used to examine
the relationships between the independent variables (teacher readiness, classroom
management, art of questioning, and motivation) and the dependent variable (teaching
effectiveness). These statistical analyses provided insights

RESULTS AND DISCUSSION

Research Question 1: What is the level of teacher readiness among pre-service
teachers undergoing experiential learning?

Table 1 presents the mean distribution of teaching readiness among pre-service
teachers who underwent experiential learning. The data shows that overall, these
teachers have a high level of teaching readiness with an average score of 4.32. This
implies that experiential learning is effective in preparing future teachers for their
classroom responsibilities. The standard deviation of 0.608 indicates that most responses
were fairly consistent across participants.

The results reveal that pre-service teachers excel in several areas that received
"Very High" ratings. These include preparing appropriate teaching materials (4.57),
incorporating technology effectively in lessons (4.55), designing activities for student
participation (4.54), and connecting lessons to real-world applications (4.52). These high
scores demonstrate that the teachers feel most confident in these practical aspects of
teaching, which are essential for engaging students in meaningful learning experiences.

The remaining teaching skills were rated as "High," with scores ranging from 3.89
to 4.38. Notably, teachers scored lowest in applying teaching theories to practical
situations (3.89) and feeling confident in handling diverse classroom situations (3.93).
These two areas also showed the highest standard deviations (1.06 and 1.10), indicating
greater variation in how teachers rated themselves in these skills. This highlights that
while teachers generally feel prepared, their confidence in theoretical application and
classroom management is more uneven.

These findings have important implications for teacher preparation programs.
While experiential learning appears to build strong practical teaching skills, there exists a
need for additional support in helping teachers apply pedagogical theories and manage
diverse classroom situations. The high ratings in technology use and creating engaging
activities illustrate that these new teachers are well-prepared for modern teaching
methods. However, the variability in responses for classroom management points to the
fact that some teachers might benefit from more structured practice in this area. Overall,
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the data presents a positive picture of teacher readiness, while also identifying specific
areas where teacher preparation could be further strengthened.

Table 1
Mean Distribution of the Pre-service Teachers’ Teaching Readiness undergoing
experiential learning

Teacher Readiness Mean | S.D. Interpretation
Demonstrate thorough knowledge of the | 4.36 742 High

subject matter | teach
Create detailed lesson plans aligned with | 4.26 934 High
curriculum objectives
Prepare appropriate teaching materials | 4.57 .698 Very High
before each class
Adapt teaching strategies based on students' | 4.38 .799 High
learning needs
Feel confident in handling diverse classroom | 3.93 1.10 High
situations
Apply pedagogical theories in practical | 3.89 1.06 High
teaching situations
Develop assessment tools that measure | 4.35 .842 High
learning objectives
Incorporate technology effectively in lesson | 4.55 754 Very High
delivery
Consider students' cultural backgrounds in | 4.31 .967 High
lesson planning
Maintain emotional composure during | 4.19 .957 High
challenging situations
Design activities that promote active student | 4.54 .640 Very High
participation

Connect lesson content to real-world | 4.52 .641 Very High
applications
Overall 4.32 .608 High

Legend: 4.51-5.00 Very High ; 3.51-4.50 High ; 2.51-3.50 Moderate ; 1.51-2.50 Low ;1.00-
1.50 Very Low

Research Question 2: What is the extent of pre-service teachers’ implementation
of

2.1 Classroom management; and

2.2 Art of questioning?

Table 2 presents the mean distribution of pre-service teachers' implementation of
classroom management who participated in experiential learning. The data reveals an
overall high level of classroom management implementation with a mean score of 4.33
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(SD = .603), indicating that these teachers demonstrate strong capabilities in managing
their classrooms effectively.

Table 2
Mean Distribution of the Pre-service Teachers’ implementation of classroom
management

Classroom Management Indicators Mean | S.D. Interpretation
Establish clear classroom rules and |4.55 .640 Very High
procedures

Maintain an organized and conducive | 4.36 .819 High

learning environment
Handle disruptive behavior effectively and | 4.15 919 High
professionally

Implement consistent disciplinary measures | 4.25 .864 High
when needed

Create a positive classroom atmosphere 4.58 .604 Very High
Manage class time efficiently 4.21 961 High

Arrange the physical space to facilitate | 4.38 747 High
learning

Monitor student behavior while teaching 4.41 724 High
Use nonverbal cues to redirect misbehavior | 4.13 .998 High
Encourage student self-discipline 4.45 754 High

Address  conflicts  between  students | 4.28 913 High
appropriately

Maintain  smooth transitions between | 4.29 .853 High
activities
Overall 4.33 .603 High

Legend: 4.51-5.00 Very High ; 3.51-4.50 High ; 2.51-3.50 Moderate ; 1.51-2.50 Fair ;1.00-
1.50 Poor

The results show that pre-service teachers performed exceptionally well in two
specific areas, which received "Very High" ratings. These include creating a positive
classroom atmosphere (M = 4.58, SD = .604) and establishing clear classroom rules and
procedures (M = 4.55, SD = .640). The consistency in these responses, as evidenced by
the relatively low standard deviations, points to widespread confidence among teachers
in these fundamental classroom management skills.

The remaining classroom management indicators were rated as "High," with mean
scores ranging from 4.13 to 4.45. The areas where teachers scored relatively lower
include using nonverbal cues to redirect misbehavior (M = 4.13, SD = .998) and handling
disruptive behavior effectively and professionally (M = 4.15, SD = .919). These two areas
also displayed higher standard deviations, highlighting greater variability in how teachers
assessed their abilities in these more nuanced aspects of classroom management.
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These findings have important implications for teacher preparation programs. The
data indicates that experiential learning helps develop strong foundations in establishing
positive classroom environments and clear expectations. However, there exists a need
for more focused training in handling behavioral issues, particularly through nonverbal
interventions and addressing disruptive behaviors. The higher standard deviations in
these areas demonstrate that some teachers feel considerably less confident than others,
which may lead to inconsistent classroom management practices. Overall, while the data
presents a favorable picture of classroom management implementation, it also identifies
specific areas where additional professional development could enhance teachers'
effectiveness in maintaining orderly and productive learning environments.

Table 3 presents the mean distribution of pre-service teachers' implementation of
the Art of Questioning who participated in experiential learning. The data shows an overall
high level of questioning skill implementation with a mean score of 4.25 (SD = .702),
indicating that these teachers demonstrate strong capabilities in using questions
effectively in their teaching practice.

Table 3
Mean Distribution of the Pre-service Teachers’ implementation of Art of Questioning

Art of Questioning Indicators Mean | S.D. Interpretation
Use a variety of question types (recall, | 4.49 729 High
analysis, evaluation)
Provide appropriate wait time after asking | 4.30 .831 High
guestions
Distribute questions evenly among students | 4.20 917 High
Frame questions that promote critical | 4.23 .903 High
thinking
Ask follow-up questions to deepen |4.26 .998 High
understanding
Modify questions based on student|4.16 1.05 High
responses
Use probing questions to clarify student | 4.17 .948 High
answers
Encourage students to ask their own | 4.26 1.01 High
guestions
Integrate culturally relevant questions 4.06 .988 High
Structure guestions to assess | 4.26 .890 High
comprehension
Use questioning to stimulate class |4.38 871 High
discussions
Provide constructive feedback to student | 4.27 .938 High
responses
Overall 4.25 .702 High
Legend: 4.51-5.00 Very High ; 3.51-4.50 High ; 2.51-3.50 Moderate ; 1.51-2.50 Fair ;1.00-
1.50 Poor
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The results reveal that pre-service teachers performed consistently across all
guestioning indicators, with all areas receiving a "High" rating. The highest-rated indicator
was using a variety of question types including recall, analysis, and evaluation (M = 4.49,
SD =.729), followed by using questioning to stimulate class discussions (M = 4.38, SD =
.871). The relatively low standard deviations for these top-rated indicators point to
widespread confidence among teachers in implementing these fundamental questioning
techniques.

The areas where teachers scored relatively lower include integrating culturally
relevant questions (M = 4.06, SD = .988) and modifying questions based on student
responses (M = 4.16, SD = 1.05). The higher standard deviation for modifying questions
based on student responses indicates greater variability in how teachers assessed their
abilities in this more adaptive aspect of questioning. This highlights that some teachers
feel considerably less confident than others in adjusting their questioning approach in
response to student feedback.

These findings have important implications for teacher preparation programs. The
data indicates that experiential learning helps develop a solid foundation in basic
guestioning techniques. However, there exists a need for more focused training in
culturally responsive questioning and developing the flexibility to modify questions based
on student responses. The consistency in ratings across all indicators, all falling within
the "High" range, demonstrates that pre-service teachers have developed a balanced set
of questioning skills. Overall, while the data presents a favorable picture of questioning
skill implementation, it also identifies specific areas where additional professional
development could enhance teachers' effectiveness in using questions to promote deeper
learning and engagement among students.

Research Question 3: What is the level of motivation of pre-service teachers in
handling classroom instruction?

Table 4 presents the mean distribution of pre-service teachers' level of motivation
in handling classroom instruction who participated in experiential learning. The data
exhibits an overall high level of motivation with a mean score of 4.44 (SD = .639),
reflecting that these teachers possess strong internal drive when delivering instruction in
their classrooms.

The results demonstrate that pre-service teachers excelled particularly in four
areas, which received "Very High" ratings. These include showing genuine interest in
student success (M = 4.65, SD =.614), staying committed despite teaching difficulties (M
= 4.55, SD = .781), celebrating student progress and accomplishments (M = 4.52, SD =
.675), and showing enthusiasm for teaching and learning (M = 4.51, SD = .782). The
minimal standard deviations for these top-rated indicators, especially for genuine interest
in student success, illustrate widespread and consistent motivation among teachers in
these student-centered aspects of instruction.
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The remaining motivation indicators were rated as "High,"” with mean scores
ranging from 4.20 to 4.50. The area where teachers scored comparatively lower was
setting high expectations for student achievement (M = 4.20, SD = .938). This indicator
also displayed a higher standard deviation, revealing greater variability in how teachers
evaluated their commitment to establishing challenging academic standards. This
underscores that some teachers feel noticeably less confident than others in pushing
students toward academic excellence.

Table 4
Mean Distribution of the Pre-service Teachers’ Level of Motivation in Handling Classroom
Instruction

Motivation Mean | S.D. Interpretation
Show enthusiasm for teaching and learning | 4.51 .782 Very High

Set high expectations for student | 4.20 .938 High
achievement
Celebrate student progress and | 4.52 675 Very High
accomplishments
Persist in helping struggling students 4.40 .872 High
Maintain a growth mindset about teaching | 4.50 .701 High
challenges
Seek  opportunities  for  professional | 4.44 .805 High
development

Display passion for the subject matter 4.46 781 High
Implement innovative teaching strategies 4.34 .840 High
Engage in reflective teaching practice 4.34 .816 High
Stay committed despite teaching difficulties | 4.55 781 Very High
Show genuine interest in student success 4.65 .614 Very High
Maintain energy throughout the teaching day | 4.41 .874 High
Overall 4.44 .639 High

Legend: 4.51-5.00 Very High ; 3.51-4.50 High ; 2.51-3.50 Moderate ; 1.51-2.50 Fair ;1.00-
1.50 Poor

These findings yield valuable insights for teacher preparation programs. The data
confirms that experiential learning fosters strong student-centered motivation and
resilience in the face of challenges. However, there appears a need for additional focus
on empowering teachers to establish and maintain rigorous academic expectations. The
higher overall mean (4.44) compared to previous tables signals that motivation represents
a particular strength for these pre-service teachers. Overall, while the data portrays an
encouraging picture of teacher motivation, it also pinpoints specific areas where further
professional development could enhance teachers' effectiveness in maintaining
consistently high academic standards while preserving their strong student-centered
approach to instruction.
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Research Question 4: What is the level of teaching effectiveness of pre-service
teachers in experiential learning?

Table 5 presents the mean distribution of pre-service teachers' level of teaching
effectiveness in experiential learning contexts. The data displays an overall high level of
teaching effectiveness with a mean score of 4.37 (SD = .652), illustrating that these
teachers demonstrate considerable skill in delivering impactful instruction through
experiential approaches.

The results reveal that pre-service teachers achieved excellence in two particular
areas, which received "Very High" ratings. These include achieving intended learning
outcomes (M = 4.52, SD = .701) and fostering a supportive learning environment (M =
452, SD = .729). The relatively low standard deviations for these top-rated indicators
reflect consistent performance among teachers in these fundamental aspects of effective
teaching. This uniformity suggests that experiential learning particularly strengthens
teachers' abilities to accomplish lesson objectives while maintaining nurturing classroom
environments.

Table 5
Mean Distribution of the Pre-service Teachers’ Level of Teaching Effectives in
Experiential Learning

Effectiveness Mean | S.D. Interpretation
Achieve intended learning outcomes 4.52 .701 Very High
Promote active student engagement 4.49 .756 High

Create meaningful learning experiences 4.50 672 High

Assess student learning accurately 4.45 .699 High

Provide timely and constructive feedback 4.25 911 High
Differentiate instruction for diverse learners | 4.16 .967 High

Foster a supportive learning environment 4.52 729 Very High
Implement effective teaching strategies 4.32 .859 High

Maintain student interest throughout lessons | 4.28 918 High
Demonstrate flexibility in teaching | 4.26 .869 High
approaches
Facilitate student understanding of concepts | 4.39 J74 High

Draw connections between concepts and | 4.33 907 High
real-world applications
Overall 4.37 .652 High

Legend: 4.51-5.00 Very High ; 3.51-4.50 High ; 2.51-3.50 Moderate ; 1.51-2.50 Low ;1.00-
1.50 Very Low

The remaining effectiveness indicators were rated as "High," with mean scores ranging
from 4.16 to 4.50. The areas where teachers scored comparatively lower include
differentiating instruction for diverse learners (M = 4.16, SD = .967) and providing timely
and constructive feedback (M = 4.25, SD = .911). These indicators also exhibited higher
standard deviations, denoting greater variability in how teachers assessed their
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capabilities in these more complex aspects of teaching. This variation highlights that
some teachers feel substantially less confident than others in adapting instruction to meet
diverse learning needs.

These findings offer meaningful implications for teacher preparation programs. The
data establishes that experiential learning cultivates strong abilities in outcome-focused
teaching and creating positive learning environments. However, there exists an
opportunity for enhanced preparation in differentiated instruction techniques and
feedback methods. The consistency in most ratings, all falling within the "High" to "Very
High" range, confirms that pre-service teachers have developed a robust foundation of
teaching effectiveness. Overall, while the data portrays a positive picture of teaching
effectiveness, it also identifies specific areas where additional professional growth could
enhance teachers' capacity to meet the needs of diverse learners while maintaining their
strengths in creating supportive, goal-oriented learning experiences.

Research Question 5: Is there a significant relationship between teacher readiness,
classroom management, art of questioning, and motivation with the teaching
effectiveness of pre-service teachers?

Table 6 presents the correlation analysis between various teaching skills and pre-
service teachers' teaching effectiveness in experiential learning. The data shows strong,
positive correlations between all measured variables and teaching effectiveness, with all
relationships being statistically significant at the p <.001 level.

Table 6
Correlation Analysis of Teacher Readiness, Classroom Management, Artof Questioning,
Motivation, and the Pre-service Teachers’ Teaching Effectiveness

Correlation Teaching
Effectiveness Decision
r-value p-value
Teacher readiness .730** .000 Significant
Classroom management 713** .000 Significant
Art of questioning .685** .000 Significant
Motivation .695** .000 Significant

** Correlation is significant at the 0.01

The results show that teacher readiness has the strongest correlation with
teaching effectiveness (r =.730, p <.001), followed closely by classroom management (r
=.713, p <.001). These strong correlations mean that teachers who feel more prepared
for teaching and who have better classroom management skills tend to teach more
effectively. The strength of these relationships shows how important these skills are to
overall teaching performance.

The analysis also shows that motivation (r = .695, p <.001) and art of questioning
(r = .685, p <.001) have strong positive relationships with teaching effectiveness. While
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slightly lower than the correlations for readiness and classroom management, these
values still show strong connections. This suggests that while questioning skills and
motivation greatly contribute to effective teaching, they may work somewhat more as
supporting factors to the more basic aspects of teacher preparation and classroom
control.

These findings are important for teacher education programs. The data shows that
good teacher preparation should cover all four skill areas, with perhaps extra focus on
readiness and classroom management since they have slightly stronger relationships with
effectiveness. The high correlations across all variables show that effective teaching
needs development in multiple skill areas. The fact that all relationships are statistically
significant confirms that none of these skills should be ignored in teacher preparation.
Overall, the correlation analysis provides strong evidence that teaching effectiveness
comes from a combination of related skills and qualities, rather than from any single skill
alone.

Conclusions

The results of this study demonstrate the effectiveness of experiential learning in
preparing pre-service teachers for classroom instruction. Across all five areas
examined—teacher readiness, classroom management, art of questioning, motivation,
and teaching effectiveness—pre-service teachers consistently scored in the "High" to
"Very High" range, with overall means ranging from 4.25 to 4.44. This indicates that
experiential learning provides a strong foundation for developing essential teaching
competencies. Particularly notable were the pre-service teachers' strengths in practical
skills such as preparing teaching materials, incorporating technology, creating positive
classroom atmospheres, and showing genuine interest in student success. The
correlation analysis further validates the importance of these competencies, with teacher
readiness and classroom management showing the strongest relationships with teaching
effectiveness.

While the overall picture is positive, the data also identifies areas where teacher
preparation programs could provide additional support. Pre-service teachers scored
relatively lower in applying pedagogical theories to practical situations, handling diverse
classroom situations, using nonverbal cues to redirect misbehavior, integrating culturally
relevant questions, and differentiating instruction for diverse learners. These areas also
showed greater variability in responses, suggesting uneven confidence levels among
teachers. By strengthening preparation in these specific areas while maintaining the
strong foundation in practical skills, teacher education programs can further enhance the
effectiveness of experiential learning approaches. The strong correlations between all
measured variables and teaching effectiveness underscore the importance of a
comprehensive approach to teacher preparation that addresses all these competencies
rather than focusing on any single skill in isolation.
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Recommendations

Based on the findings of this study, it is recommended that teacher preparation
programs continue to utilize experiential learning approaches while implementing
targeted enhancements in specific areas. Programs should develop additional structured
practice opportunities for pre-service teachers to apply pedagogical theories in real
classroom settings, manage diverse classroom situations, use nonverbal management
techniques, integrate culturally responsive questioning, and differentiate instruction for
diverse learners. These enhancements could include supervised practicum experiences
with focused feedback, video analysis of teaching episodes, peer coaching, and
mentoring relationships with experienced teachers who excel in these areas. Additionally,
programs should maintain the strong emphasis on practical teaching skills while
encouraging pre-service teachers to set high academic expectations for all students. By
addressing these specific areas while preserving the overall strength of experiential
learning approaches, teacher preparation programs can further improve the readiness,
effectiveness, and confidence of new teachers entering the profession.

Compliance to Ethical Standards

The study adhered to key ethical principles throughout the research process. As a
first step, the researchers obtained permission from school administrators and secured
informed consent from the participating pre-service teachers. A thorough explanation of
the study's purpose, procedures, and potential risks or benefits was provided. Importantly,
the researchers emphasized the voluntary nature of participation, making it clear that
teachers could withdraw from the study at any point without consequence. To protect
participant confidentiality, the research team assured all participants that their responses
would remain strictly private and would not be linked to any identifying information. In
terms of data management, the researchers implemented security measures to safeguard
the collected information and maintain participant privacy, storing all data on encrypted
storage with restricted access limited to the researcher and the statistician.

Throughout the study, the researchers showed commitment to upholding the
ethical guidelines outlined in the Belmont Report, which emphasizes respect for persons,
beneficence, and justice. By obtaining informed consent, protecting participant privacy,
minimizing potential risks, and employing rigorous data handling and analysis
procedures, the researchers showed respect for the autonomy and dignity of the teachers
involved while maximizing benefits and ensuring fair treatment.
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