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ABSTRACT

The study was conducted to determine if self-efficacy mediated transformational
leadership styles and teachers' competencies among private schools. Utilizing mediation
analysis, data were gathered from 150 teachers and school heads from selected private
educational institutions in Calamba, Laguna, Philippines, and analyzed using the Four-
point Likert Scale, simple mean, regression analysis, and the Sobel Test. The study
utilized stratified proportional random sampling and incidental sampling methods. Three
adopted questionnaires were used in the study: the leadership questionnaire (a = 0.902),
the General Self-efficacy Scale (a =0.76 - 0.90), and the PPST (a = 0.70). It was revealed
that school heads had highly observed the transformational leadership styles and self-
efficacy. It was also revealed that the teachers' competencies were highly observed. The
transformational leadership style level of manifestation of school heads (B = .777, p <
.000) significantly impacted self-efficacy (F = 184.328, p < .001) by 55.5%. In addition,
the self-efficacy level (B = .415, p < .000) significantly impacted teachers' competencies
(F =51.044, p <.001) by 25.6%. Moreover, transformational leadership styles level (B =
447, p < .001) significantly impacted teachers' competencies (F = 56.068, p < .001) by
27.5%. Furthermore, self-efficacy mediated the relationship between teachers'
competencies and transformational leadership styles. The t-value of the transformational
leadership style level of manifestation of school heads and teachers' competencies was
13.577, while the t-value of self-efficacy and teachers' competencies was 7.144. The



Sobel Test had a t-value of 6.322, and the probability value was .002, less than the level
of significance. Lastly, an action plan was proposed to establish a supportive learning
environment, improve school heads' leadership qualities, and improve teachers'
competencies' effectiveness in Calamba City private schools.

Keywords: Transformational leadership styles, Self-efficacy, Teacher’s competencies

INTRODUCTION

Great teachers are the foundation of any thriving education system. Their
expertise, knowledge, and belief in their abilities are essential for student growth and
development. According to Hanushek and Rivkin (2020), high-quality education hinged
effective schools, and teachers were the linchpin of this success. Their expertise and
ability to motivate students directly impacted learning outcomes.

As the UNESCO Global Education Monitoring Report (2023) documented, the
world faced a critical shortage of effective teachers, with millions of positions unfilled,
especially in developing countries. This need for qualified educators could severely hinder
student learning. To tackle this challenge while fostering supportive school environments,
investments were needed in programs that developed teachers' skills and knowledge.

Focusing on Calamba City private schools, more specific reasons exist to explore
the connection between transformational leadership styles that inspire and motivate
teachers and self-efficacy in overall teacher competencies. Recent evaluations or reports
reveal areas where teacher performance can be improved, or maybe there is a desire to
strengthen specific skills or areas of knowledge.

As it is, transformational leadership, a style in which leaders inspire and motivate
their followers, is linked to stronger teacher abilities. This leadership style focuses on
individualized influence, intellectual stimulation, inspirational observation, and
individualized consideration. Research by Leithwood and Louis (2021) highlighted this
connection. They found out that schools with transformational leaders saw increased
collaboration and professional development among teachers, ultimately leading to
improved teaching practices.

Some potential benefits of transformational leadership for teachers are increased
motivation: transformational leaders can inspire teachers and motivate them to strive for
excellence; enhanced job satisfaction: supportive leadership fosters a more positive work
culture and a greater sense of professional fulfillment for teachers; improved professional
development: transformational leaders encourage and support teachers in pursuing
professional development opportunities; and greater innovation and creativity: leaders
who inspire and intellectually stimulate teachers foster innovation in teaching methods.
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On the other hand, for Han and Wang (2021), self-efficacy was not just a general
feeling of confidence but a belief in one's capabilities to perform specific tasks and
achieve goals within a particular context. Studies showed that self-efficacy was a
significant factor in teacher effectiveness. For instance, Klassen and Bong (2020) found
a link between high teacher self-efficacy and strong performance across various aspects
of teaching.

Furthermore, self-efficacy, the belief in one's capability to perform specific tasks,
emerged as a critical factor in shaping teacher competencies according to Chen & Wang
(2020). Recent research by Brown and White (2023) underscored the importance of self-
efficacy in enhancing teacher effectiveness and student outcomes.

Studies repeatedly demonstrated that transformational leadership and educator
self-efficacy—the conviction that one can teach—were positively correlated according to
Sanchez-Rosas et al. (2023). This relationship likely occurred because transformational
leaders empowered teachers to overcome challenges and embrace new strategies,
according to Gumah et al. (2021). Based on the research conducted by Sun & Rueda
(2023), innovative approaches were more likely to be implemented by instructors who
possessed strong self-efficacy, persevered through challenges Skaalvik & Skaalvik
(2022), and created positive learning environments Ashton & DeBettencourt (2020). This
strong self-belief translated to the development of a broader range of teaching
competencies Moos et al., (2023).

Considering these factors, this study aimed to contribute to the existing knowledge
on school heads’ self-efficacy and acted as a bridge between transformational leadership
styles and teacher competencies. The idea was that transformational leaders who
motivated and inspired teachers also empowered them by setting high but achievable
goals and providing the necessary support. This, in turn, helped teachers develop a
stronger belief in their abilities to reach those goals. Ultimately, with this newfound self-
efficacy, teachers were more likely to implement effective teaching practices and improve
their overall effectiveness. This study used a unique approach called mediation analysis.
This not only explored the research question but also contributed to our field's knowledge
by demonstrating how mediation analysis could be applied in educational research
settings.

Research Questions

The main direction of this study was to determine the mediated role of self-efficacy
between transformational leadership styles and the teachers’ competencies of school
heads and private school teachers.

Specifically, the study sought answers to the following questions:
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1. What is the transformational leadership style level of manifestation of school
heads as assessed by the school heads and private school teachers in Calamba City in
terms of:

1.1 idealized influence,

1.2 intellectual stimulation,

1.3 inspirational observation, and
1.4 individualized consideration?

2. What is the self-efficacy level of school heads as assessed by the school heads
and private school teachers in Calamba City?

3. What is the teacher competency level of private school teachers as assessed
by the school heads and the school heads in Calamba City in terms of:

3.1 content knowledge and pedagogy,

3.2 learning environment,

3.3 diversity of learners,

3.4 curriculum and planning,

3.5 assessment and reporting, and

3.6 community linkages and professional engagement?

4. Does the transformational leadership style level of manifestation of school heads
significantly impact self-efficacy level?

5. Does the self-efficacy level of school heads significantly impact teachers’
competency level?

6. Does the transformational leadership style level of manifestation of school heads
significantly impact teachers’ competency level?

7. Does self-efficacy mediate the relationship between the transformational
leadership style level of manifestation of school heads and teachers’ competency level?

8. Based on the findings, what action plan may be proposed?

METHODOLOGY

Quantitative research was employed in this study specifically mediation analysis.
The selection of educational institutions in Calamba City, Laguna as the study’s research
locale was based on the following criteria: the schools were officially listed as functioning
and operating schools for the academic year 2024 to 2025 within the province, and
potentially included elementary, high school, or a combination of both. The following
schools as research locations for this study was selected according to the factors to be
taken into consideration, which were: Laguna College for Business and Arts, Asian
Computer College, Active Community Contributors Institute, St. Benilde International
School, Citi Global College, and Little Jesus Learning Center, respectively. Using the
stratified proportional random sampling method formula, the number of respondents for
each school recruited for the study was determined by dividing the total population by the
required sample size. The probability sampling technique was utilized to determine the
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respondents. Additionally, this research employed the incidental sampling method. It
entailed selecting participants for the study who were easily accessible.

One hundred forty-four teachers and six school administrators from the selected
private educational institutions were among the study's respondents. To determine the
sample size, the administrative staff in private schools within SDO Calamba City was
contacted. This initial step was to get the total number of teachers employed during the
specific school year the study was conducted. After obtaining such data, the researcher
determined the number of teachers and school heads from each school who would take
part using basic random sampling. Data collection began after securing the necessary
number of respondents. Since most respondents were from the same schools, the
researcher directly requested their involvement. The researcher used a Google form for
ease of access. Before answering the questions, respondents encountered a section
explaining informed consent. This section detailed the study's purpose, ethical
considerations, and respondent rights.

With informed consent obtained, respondents completed two surveys: one on the
school principal's leadership style and self-efficacy, and another on teacher competency.
The output from the instruments included the respondents’ (a) demographic profile, (b)
the overall level of transformational leadership styles, (c) the overall level of self-efficacy,
and (d) the teacher’s competencies. After recording these outputs, the data was sent to
a statistician to aid the researcher in analyzing it. This study also utilized three adopted
guestionnaires, namely: the Leadership Questionnaire (a = 0.902), General Self-efficacy
Scale (a = 0.76 - 0.90), and the Philippine Professional Standard for Teachers (a = 0.70).
These tools were used to collect the data among private school teachers and school
heads in Calamba City Private Schools. The data were analyzed using simple linear
regression and the Sobel Test.

RESULTS

Table 1.1
Transformational Leadership Styles Level of Manifestation of School Heads as assessed by
School Heads and Private School Teachers in Calamba City in terms of Idealized Influence

Indicators Heads Teachers Composite
The school head ... X Vi X VI X VI
1. inspire individuals to feel powerful 333 FM 371 FM 352 FM

identification.

2. let his/her colleagues know that he/she has 317 M 3372 FM 345 FM
a vision for the school in the future.

3. discuss his/her plans and vision during the 350 FM 372 FM 361 FM
meeting.

4. encourage colleagues to help in achieving 367 FM 377 FM 372 FM
the school's vision.
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_GeneralAssessment 342 FM 373 FM_ 358 FM _

Legend: 3.25 - 4.00 Fully Manifested (FM) 2.50 - 3.24 Manifested (M)
1.75 - 2.49 Partially Manifested (PM) 1.00 - 1.74 Not Manifested (NM)
Table 1.2

Transformational Leadership Styles Level of Manifestation of School Heads as assessed
by School Heads and Private School Teachers in Calamba City in terms of Intellectual
Simulation

Indicators Heads Teachers Composite

The school head ... X Vi X VI X Vi

1. act with integrity, fairness, and in an ethical 350 FM 367 FM 359 FM
manner.

2. model high values as an example and include 350 FM 372 FM 3.61 FM
communication of an inspiring vision.

3. turn down bribes from local textbooks and 400 FM 370 FM 385 FM
equipment dealers.

4. is a good role model for his/her colleaguesto 350 FM 376 FM 3.63 FM
follow.

_GeneralAssessment 363 FM 371 FM_ 3.67 FM _

Legend: 3.25 - 4.00 Fully Manifested (FM) 2.50 - 3.24 Manifested (M)
1.75 - 2.49 Partially Manifested (PM) 1.00 - 1.74 Not Manifested (NM)
Table 1.3

Transformational Leadership Styles Level of Manifestation of School Heads as assessed
by School Heads and Private School Teachers in Calamba City in Terms of Inspirational
Observation

Indicators Heads Teachers Composite

The school head ... X VI X VI X VI

1. encourages colleagues to pursue graduate 350 FM 366 FM 358 FM
studies.

2. motivates colleagues to attend seminarsand 350 FM 382 FM 3.66 FM
trainings to enhance their skills.

3. strives to continuously learn and develop 400 FM 374 FM 387 FM
his/her awareness.

4. influences individuals to view problems fresh 383 FM 372 FM 378 FM
and with new and increased awareness.

General Assessment 371 FM 374 FM 373 FM
Legend: 3.25 - 4.00 Fully Manifested (FM) 2.50 - 3.24 Manifested (M)
1.75 - 2.49 Partially Manifested (PM) 1.00 - 1.74 Not Manifested (NM)
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Table 1.4

Transformational Leadership Styles Level of Manifestation of School Heads as assessed
by School Heads and Private School Teachers in Calamba City in terms of Individualized
Consideration

Indicators Heads Teachers Composite

The school head ... X Vi X VI X VI
1. provide support and encouragement to 3.33 FM 370 FM 352 FM
individual members.

2. personally comes to the aid of a colleague 3.33 FM 362 FM 348 FM
who needs support as in the case of a serious

ailment or death in the family.

3. fairly mediates between teachers who have 350 FM 362 FM 356 FM
disagreements.

4. influence individuals to view problems fresh 3.67 FM 369 FM 3.68 FM
and with new and increased awareness.

General Assessment 346 FM 366 FM 356 FM
Legend: 3.25 - 4.00 Fully Manifested (FM) 2.50 - 3.24 Manifested (M)
1.75 - 2.49 Partially Manifested (PM) 1.00 - 1.74 Not Manifested (NM)
Table 2

Self-efficacy Level of Manifestation of School Heads as assessed by School Heads and
Private School Teachers in Calamba City

Indicators Heads Teachers  Composite

The school head ... X VI X VI X VI

1. can always manage to solve difficult problems if 3.67 VH 3.65 VH 3.66 VH
he/she tries hard enough.

2. can find the means and ways to get what he/she 350 VH 356 VH 353 VH
wants if someone opposes him/her.

3. is easy to stick to his/her aims and accomplish 3.67 VH 3.67 VH 3.67 VH
his/her goals.

4. is confident that he/she can deal efficiently with 3.67 VH 3.71 VH 3.69 VH
unexpected events.

5. know how to handle unforeseen situations 3.67 VH 3.69 VH 3.68 VH
because of his/her resourcefulness.

6. can solve most problems if he/she invests the 3.67 VH 3.67 VH 3.67 VH
necessary effort.

7. can remain calm when facing difficulties because 3.50 VH 3.64 VH 357 VH
he/she can rely on his/her coping abilities.

8. can usually find several solutions when he/sheis 3.67 VH 3.67 VH 3.67 VH
confronted with a problem.

9. can usually think of a solution when he/sheisin 3.67 VH 3.69 VH 3.68 VH
trouble.

10. can usually handle whatever comes his’/herway. 367 VH 369 VH 3.68 VH

General Assessment 363 VH 366 VH 365 VH
Legend: 3.25 - 4.00 Very High (VH) 2.50 - 3.24 High (H)
1.75 - 2.49 Low (L) 1.00 - 1.74 Very Low (VL)
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Table 3.1

Teacher's Competencies Level of Private School Teachers as assessed by Private
School Teachers and the School Heads in Calamba City in terms of Content Knowledge
and Pedagogy

Indicators Heads Teachers Composite
ﬁ

A private school teacher of any level should X Vi X VI X VI

be able to...

1. Using effective information and 3.67 HC 377 HC 372 HC
communication technology in teaching.

2. Using varied teaching strategies for the 21st 3.50 HC 3.81 HC 3.66 HC
century learners.

3. Updating content knowledge through the 333 HC 381 HC 357 HC
latest research findings and principles in

teaching.

4. Developing contextualized and localized 350 HC 376 HC 3.63 HC
instructional materials.

5. Conducting and writing research papers. 317 C 365 HC 341 HC
General Assessment 3.43 HC 3.76 HC 3.60 HC
Legend: 3.25 - 4.00 Highly Competent (HC) 2.50 - 3.24 Competent (C)
1.75 - 2.49 Partially Competent (PC) 1.00 - 1.74 Not Competent (NC)
Table 3.2

Teacher’'s Competencies Level of Private School Teachers as assessed by Private
School Teachers and the School Heads in Calamba City in terms of Learning
Environment

Indicators Heads Teachers Composite
ﬁ

A private school teacher of any level should X Vi X VI X Vi

be able to...

1. Maintaining the learner’s proper disciplinein 350 HC 381 HC 3.66 HC
the class.

2. Increasing learners’ participation through 3.67 HC 378 HC 3.73 HC
motivational activities.

3. Promoting fairness, respect, and care among 3.67 HC 380 HC 3.74 HC
learners.

4. Handling learners’ misbehaviors. 367 HC 380 HC 374 HC
5. Building a harmonious relationship among 350 HC 381 HC 3.66 HC
learners.

General Assessment 360 HC 380 HC 370 HC
Legend: 3.25 - 4.00 Highly Competent (HC) 2.50 - 3.24 Competent (C)
1.75 - 2.49 Partially Competent (PC) 1.00 - 1.74 Not Competent (NC)
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Table 3.3

Teacher’s Competencies Level of Private School Teachers as assessed by Private
School Teachers and the School Heads in Calamba City in terms of Diversity of Learners

Indicators

A private school teacher of any level should
be able to...

1. Using different teaching strategies responsive
to varied learners.

2. Giving the right approach for learners with
giftedness and difficulties.

3. Handling learners with special needs.

4. Developing appropriate strategies inclusive
for Indigenous learners.

5. Handling learners in difficult circumstances
like disaster, chronic illness, etc.

General Assessment

Heads
X

3.67

3.33

3.33
3.33

3.33

3.40

Vi

HC

HC

HC
HC

HC

HC

Teachers

X VI
3.81 HC
3.77 HC
3.76 HC
3.78 HC
3.75 HC
3.78 HC

Composite
X VI

3.74 HC
3.55 HC
3.55 HC
3.56 HC
3.54 HC
3.59 HC

Legend: 3.25 - 4.00 Highly Competent (HC)
1.75 - 2.49 Partially Competent (PC)

Table 3.4

2.50 - 3.24 Competent (C)
1.00 - 1.74 Not Competent (NC)

Teacher's Competencies Level of Private School Teachers as assessed by Private
School Teachers and the School Heads in Calamba City in terms of Curriculum and

Planning
Indicators

A private school teacher of any level should
be able to...

1. Using a variety of resources such as
technology to attain learning objectives.

2. Updating and learning the current trends in
education curriculum.

3. Collaborating with other professionals to
enrich knowledge and learning practice.

4. Aligning teaching methods and assessment
tools to learning objectives.

5. Developing effective lesson plans.

General Assessment
Legend: 3.25 - 4.00 Highly Competent (HC)

1.75 - 2.49 Partially Competent (PC) 1.00 - 1.74 Not Competent (NC)
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Heads
X

3.50

3.50

3.50

3.50

3.67
3.53

Vi

HC

HC

HC

HC

HC
HC

Teachers

X VI
3.79 HC
3.81 HC
3.81 HC
3.85 HC
3.79 HC
3.81 HC

2.50 - 3.24 Competent (C)

Vol 3No 3

March 2025

Composite
X VI

3.65 HC
3.66 HC
3.66 HC
3.68 HC
3.73 HC
3.67 HC
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Table 3.5

Teacher’s Competencies Level of Private School Teachers as assessed by Private
School Teachers and the School Heads in Calamba City in terms of Assessment and

Reporting
Indicators

A private school teacher of any level should
be able to...

1. Using a variety of assessment tools
appropriate for varied learners.

2. Performing test validity, reliability, and item
analysis for quality assessment.

3. Monitoring and evaluating students’ progress
and achievement.

4. Using assessment data to improve classroom
practice and learning.

5. Effective feedback on learners’ performance.

General Assessment

Heads
X

3.50

3.17

3.50

3.50

3.33
3.40

Vi

HC

C

HC

HC

HC
HC

Teachers

X VI
3.77 HC
3.74 HC
3.85 HC
3.84 HC
3.83 HC
3.81 HC

Composite
X VI

3.64 HC
3.46 HC
3.68 HC
3.67 HC
3.58 HC
3.61 HC

Legend: 3.25 - 4.00 Highly Competent (HC)
1.75 - 2.49 Partially Competent (PC)

Table 3.6

2.50 - 3.24 Competent (C)
1.00 - 1.74 Not Competent (NC)

Teacher's Competencies Level of Private School Teachers as assessed by Private
School Teachers and the School Heads in Calamba City in terms of Community Linkages

and Professional Engagement
Indicators

A private school teacher of any level should
be able to...
1. Involving parents in their child’s education.

2. Linking with government agencies to promote
learners’ welfare.

3. Contextualizing the lessons in the subject
being taught.

4. Learning best practices for a good relationship
among school, home, and community.

5. Learning the Code of Ethics for Professional
Teachers.

General Assessment

Legend: 3.25 - 4.00 Highly Competent (HC)
1.75 - 2.49 Partially Competent (PC)
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Heads

X
3.33
2.83

3.50

3.67

3.33

3.33

Vi
HC
C

HC

HC

HC

HC

Teachers

X~ VI

3.83 HC
3.61 HC
3.82 HC
3.85 HC
3.85 HC
3.79 HC

2.50 - 3.24 Competent (C)
1.00 - 1.74 Not Competent (NC)

Vol 3No 3

March 2025

Composite
X~ VI

3.58 HC
322 C

3.66 HC
3.76 HC
3.59 HC
3.56 HC
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Table 4
Regression Analysis on the Impact of Transformational Leadership Styles Level of
Manifestation of School Heads to the Self-efficacy Level

Model Unstandardized  Standar T Sig.
- dized
Coefficients Coeffici
ents Remark Decisio
S n
B  Std. Beta
Error
(Constant) .787 213 3.695 .000
Leadership .777 .057 745 13.577 .000 Significa  Reject
nt ho
R — Square =.555
Adjusted R Square = .552
F-value =184.328
Significance =.001
Table 5

Regression Analysis on the Impact of Self-efficacy of School Heads to the Teachers’
Competencies

Model Unstandardi T Sig.
zed Standar
Coefficients dized
Coeffici Remarks Decision
ents
Std.
Erro
B r Beta
(Constant) 2.258 214 10.56 .000
Self-efficacy 415 .058 .506 7.144 000 Significant Reject ho
R — Square =.256
Adjusted R Square =.251
F-value =51.044
Significance =.001
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Table 6
Regression Analysis on the Impact of Transformational Leadership Styles Level of
Manifestation of School Heads to the Teachers’ Competencies

Model Unstandardi T Sig.
zed Standar
Coefficients dized
Coeffici Remarks Decision
ents
Std.
Erro
B r Beta
(Constant) 2120 .222 9.528 .000
T. Leadership 447 .060 .524 7.488 .000 Significant Reject ho
R — Square =.275
Adjusted R Square =.270
F-value =56.068
Significance =.001
Table 7

Test of Self-efficacy Mediate the Relationship between Transformational Leadership
Styles Level of Manifestation of School Heads and Teacher’s Competencies

Regression t value Sobel Test P Remarks Decision

o value
Test statistics

T. Leadership and 13.577
Self-efficacy 6.322
Self-efficacy and 7.144 .002 Significant  Reject ho

Teachers’ competence

Mediator: Self-efficacy Critical Value = 1.96

The action plan, Project BUILD, which is based on the findings of this study, is presented
below:

“Project BUILD: Boost Morale, Unity in Purpose, Inspire Innovation, Lead by Vision,
Drive Success”
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meetings
DISCUSSION

Research Question 1. What is the transformational leadership style level of school
heads as assessed by themselves and private school teachers in Calamba City?

Idealized Influence was Fully Manifested with a mean score of 3.58 as to the
transformational leadership styles level of manifestation of school heads as assessed by
school heads and private school teachers in Calamba City. Almost all indicators were
verbally interpreted as Fully Manifested. The indicator “the school head encourages
colleagues to help in achieving the school's vision” had the highest mean score of 3.72
(Fully Manifested). Meanwhile, the indicator “let his/her colleagues know that he/she has
a vision for the school in the future” had the lowest mean score of 3.45 (Fully
Manifested).

It implies that the school heads have a high level of influence in managing the
teachers such as influencing them to attain the school’s vision. Their leadership is view
as successfully promoting teacher collaboration, especially in inspiring their teachers to
strive for a common goal for the institution. They probably have a deep understanding of
human nature and can motivate others by appealing to their values, beliefs, and
aspirations. The school heads help the teachers realize why they are in school and
discuss with them the school's plans to achieve the school’s vision.

According to Hendarsjah (2023), during organizational transformation, leaders
who set an example, offered motivation, showed individual attention, and encouraged
positive cognitive, emotional, and purposeful responses in their workforce, which boosted
their self-efficacy and engagement levels.

Additionally, Nur et al. (2024) added that principals fostered trust and respect
among teachers by demonstrating moral behavior and establishing high standards. This
increased teachers' motivation and dedication to attaining educational excellence. This
strategy not only improved teacher performance but also synchronized their work with the
broader objectives of enhancing student achievement, resulting in a fruitful and significant
development cycle within the educational system.
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Intellectual Stimulation was Fully Manifested with a mean score of 3.67 as to
the transformational leadership styles level of manifestation of school heads as assessed
by school heads and private school teachers in Calamba City. All indicators were verbally
interpreted as Fully Manifested. The indicator “the school head turns down bribes from
local textbooks and equipment dealers” had the highest mean score of 3.85 (Fully
Manifested). Meanwhile, the indicator “acts with integrity, fairness, and in an ethical
manner” had the lowest mean score of 3.59 (Fully Manifested).

It suggests that they are highly effective in stimulating intellectual growth among
their teaching staff. They foster an atmosphere that promotes ongoing learning, problem-
solving, and critical thinking. Within the schools, this leadership approach promotes an
innovative and high-achieving culture. They likely challenge their staff to think critically,
creatively, and innovatively. They cultivate a love of learning, promote intellectual
curiosity, and establish a culture of ongoing progress. In addition to encouraging their
employees to try new things, such a school leader offers chances to be a good role model
in everything they do. They encourage teachers to embody the values of what a teacher
should be.

To support this, Yuda et al. (2023) stated that intellectually stimulating principals
inspired teachers to think critically and solve problems in novel ways, which promoted a
cooperative and accepting workplace culture. Since teachers felt encouraged to
exchange ideas and investigate cutting-edge teaching strategies with one another, this
strategy improved collaboration and communication.

Inspirational Observation was Fully Manifested with a mean score of 3.73 as
to the transformational leadership styles level of manifestation of school heads as
assessed by School Heads and private school teachers in Calamba City. All indicators
were verbally interpreted as Fully Manifested. The indicator “the school head strives to
continuously learn and develop his or her awareness” had the highest mean score of 3.87
(Fully Manifested). Meanwhile, the indicator “encourages colleagues to pursue graduate
studies” had the lowest mean score of 3.58 (Fully Manifested).

It indicates that the school heads are highly effective in inspiring and motivating
their teaching staff. They create positive and supportive learning environment that
encourages personal and professional growth. They probably foster a sense of shared
purpose and commitment to the school's mission. They honor and reward the
accomplishments of their faculty and staff and they all enjoy their victories together. They
foster a feeling of togetherness and dedication among the teachers which boosts
engagement, motivation, and overall school success.

According to Adigwe (2024), leaders who applied inspiring motivation successfully
established high expectations and linked their positions to a purposeful goal, thereby
inspiring their staff to pursue excellence. By setting these high standards and providing a
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clear sense of direction, leaders not only increased employee engagement but also
fostered an environment where colleagues felt motivated to contribute fresh concepts.
This sense of purpose and motivation among the staff created a dynamic workplace
culture that promoted organizational innovation.

Individualized Consideration was Fully Manifested with a mean score of 3.56
as to the transformational leadership styles level of manifestation of school heads as
assessed by school heads and private school teachers in Calamba City. All indicators
were verbally interpreted as Fully Manifested. The indicator “the school head influences
individual to view problems fresh and with new and increased awareness” had the highest
mean score of 3.68 (Fully Manifested). Meanwhile, the indicator “personally comes to
the aid of a colleague who needs support as in the case of a serious ailment or death in
the family” had the lowest mean score of 3.48 (Fully Manifested).

It infers that the school heads truly care about their colleagues and consider them
as individuals. They take the time to get to know each individual, comprehend their
particular requirements and objectives, and give them the support and direction they
require to achieve. They probably assign tasks, offer chances for improvement, and
motivate people to take charge and empower them. The school head fosters a happy and
encouraging learning atmosphere where everyone feels appreciated and respected. This
can boost motivation, engagement, and performance to continue in their work.

In support of this, Abolade (2024) stated that leaders who prioritized meeting the
individual needs of their staff built a nurturing atmosphere that significantly increased staff
commitment and motivation. By focusing on the unique needs of each employee, these
leaders created an environment where staff felt valued and understood. This personalized
approach fostered a strong sense of loyalty and engagement among the workers.

Research Question 2: What is the self-efficacy level of school heads as assessed
by school heads and private school teachers in Calamba City?

Self-efficacy was Very High with a mean score of 3.65 as to the self-efficacy level
of manifestation of school heads as assessed by school heads and private school
teachers in Calamba City. All indicators were verbally interpreted as Very High. The
indicator “the school head is confident that he/she can deal efficiently with unexpected
events” had the highest mean score of 3.69 (Very High). Meanwhile, the indicator “can
find the means and ways to get what he/she wants if someone opposes him/her” had the
lowest mean score of 3.53 (Very High).

It signifies that the school heads demonstrate a high level of self-efficacy. They are
confident in their leadership skills and their ability to effectively manage their schools. The
school heads have faith in their capacity to successfully lead their institution and
overcome obstacles. They have faith in their ability to make wise decisions, encourage
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and uplift others, and establish a constructive and encouraging learning atmosphere.
They probably are tenacious and resilient, and they don't hesitate to try new things or
take chances. They encourage the community and staff to believe in the school's potential
and collaborate to accomplish its objectives.

According to Adhikari (2024), colleagues were inspired and motivated to work
toward a common improvement objective by school heads who embraced transformative
leadership and exhibited high levels of self-efficacy. These school heads, with their self-
assurance and proactive style, not only fostered an environment of creativity but also
encouraged teamwork among staff members. Their approach led to significant, beneficial
improvements within the school, aligning with and supporting the broader objectives of
school transformation.

Research Question 3: What is the teachers’ competencies level of private school
teachers as assessed by private school teachers and the school heads in Calamba
City?

Content knowledge and pedagogy were Highly Competent with a mean score
of 3.60 as to the teachers’ competencies level of private school teachers as assessed by
themselves and school heads in Calamba City. Almost all indicators were verbally
interpreted as Highly Competent. The indicator “a private school teacher of any level
should be able to use effective information and communication technology in teaching”
had the highest mean score of 3.72 (Highly Competent). Meanwhile, the indicator
‘conducting and writing research papers” had the lowest mean score of 3.17
(Competent).

It entails that the teachers are well-prepared to teach their subjects and effectively
deliver instruction to their students. Their ability to integrate information and
communication technology (ICT) into their teaching, reflects their adaptability to modern
educational tools. They are skilled at integrating technology into their lessons to enhance
student learning and engagement. However, while the teachers generally demonstrate
strong content knowledge and pedagogical skills, there is room for improvement in their
research skills. By developing their research skills, the teachers can become more
knowledgeable about their subject areas and contribute to the advancement of their field.

According to Hasanah et al. (2024), by fusing a thorough comprehension of the
subject with successful teaching strategies, Pedagogical Content Knowledge (PCK)
enabled educators to communicate difficult ideas in a way that was both interesting and
approachable for students. Teachers modified their lessons according to student's
learning preferences, past knowledge, and possible difficulties thanks to this integration,
which eventually improved understanding and retention.
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Additionally, Manigbas et al. (2024) added that growth in critical teaching
knowledge and skill areas was fostered by professional development that catered to the
unique requirements of teachers. Teachers were given tools that immediately increased
their efficacy in the classroom, which encouraged ongoing growth. This professional
development also provided opportunities for teachers to collaborate and share best
practices, further enhancing their teaching abilities.

Learning Environment was Highly Competent with a mean score of 3.70 as to
the teachers’ competencies level of private school teachers as assessed by private school
teachers and school heads in Calamba City. All indicators were verbally interpreted as
Highly Competent. The indicators “a private school teacher of any level should be able to
promote fairness, respect, and care among learners” and “handling learners’ behaviors”
had the highest mean score of 3.74 (Highly Competent). Meanwhile, the indicators
‘maintaining the learner’s proper discipline in the class” and “building a harmonious
relationship among learners” had the lowest mean score of 3.66 (Highly Competent).

It implies that a teacher establishes a favorable environment for learning and is
skilled at upholding the learning environment. They probably set clear guidelines,
encourage cooperation and respect among students, and control classroom dynamics to
encourage concentration and participation. A teacher like this can reduce distractions,
foster a feeling of security and community, and make sure every kid feels appreciated
and encouraged. They create the conditions for students to realize their greatest potential
by upholding a constructive and upbeat learning atmosphere.

According to Palm (2024), teachers established a cohesive learning environment
where students felt valued, encouraged, and inspired to participate when they established
good relationships and used equitable techniques. This pleasant environment was
essential for student achievement because it fostered cooperation, lowered learning
barriers, and created a sense of belonging that enabled students to realize their full
potential.

Diversity of learners was Highly Competent with a mean score of 3.59 as to the
teachers’ competencies level of private school teachers as assessed by private school
teachers and school heads in Calamba City. All indicators were verbally interpreted as
Highly Competent. The indicator “a private school teacher of any level should be able to
use different teaching strategies responsive to varied learners” had the highest mean
score of 3.74 (Highly Competent). Meanwhile, the indicator “handling learners in difficult
circumstances like disaster, chronic illness, etc.” had the lowest mean score of 3.54
(Highly Competent).

It denotes that the teachers are skilled in modifying their lesson plans to
accommodate diversity. They modify the activities for differentiation to address the needs
of every student and the educational demands. Such skill is essential, especially in
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today’s generation wherein the students are trying to find what they are good at. The
teacher acknowledges and values each student's unique characteristics, including their
cultural backgrounds, learning preferences, and skill levels. The teachers assist every
student realize their greatest potential and cultivate a healthy, inclusive sense of self.

Moreover, Abdillah and Nasution (2024) mentioned that fostering intellectual and
personal development required establishing a nurturing environment where each student
felt appreciated. Teachers who used culturally sensitive teaching methods recognized
and valued the variety of identities, experiences, and backgrounds that students brought
to the classroom. Additionally, Dzerviniks et al. (2024) stated that strong intercultural
competency helped teachers better adapt their teaching strategies to each student's
particular needs.

Curriculum and planning were Highly Competent with a mean score of 3.67 as
to the teachers’ competencies level of private school teachers as assessed by themselves
and school heads in Calamba City. All indicators were verbally interpreted as Highly
Competent. The indicator “a private school teacher of any level should be able to develop
effective lesson plans” had the highest mean score of 3.73 (Highly Competent).
Meanwhile, the indicator “using a variety of resources such as technology to attain
learning objectives” had the lowest mean score of 3.65 (Highly Competent).

It connotes that the teachers address the educational needs base on the new
trends in education. They have a strong grasp of the curriculum and can successfully plan
and carry out lessons that align with the learning objectives. They probably modify their
teaching to suit the needs of various students and design relevant and captivating
learning experiences for their students. Along with being able to create and administer
tests that reliably gauge student learning, such a teacher also knows how to use
educational tools and resources. Teachers may guarantee their students are ready for
success and cultivate a lifetime love of learning.

To support this, A Convergent Study on Capability and Development Priority of
Curriculum and Planning Domain (2023) revealed that teachers who collaborated were
better able to create curricula because they exchanged resources and strategies, which
promoted teaching methods and student engagement. When teachers worked together,
they brought a variety of viewpoints and experiences to the table, allowing them to create
more creative and effective lesson plans. This collaboration not only catered to a wider
range of student needs but also fostered a more dynamic and engaging learning
environment. By leveraging their collective knowledge and skills, teachers enhanced the
quality of education, leading to improved student outcomes and greater overall
satisfaction among educators.

Assessment and reporting were Highly Competent with a mean score of 3.61
as to the teachers’ competencies level of private school teachers as assessed by private
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school teachers and school heads in Calamba City. Almost all indicators were verbally
interpreted as Highly Competent. The indicator “a private school teacher of any level
should be able to monitor and evaluate students’ progress and achievement” had the
highest mean score of 3.68 (Highly Competent). Meanwhile, the indicator “performing
test validity, reliability, and item analysis for quality assessment” had the lowest mean
score of 3.46 (Highly Competent).

It implies that the teacher effectively assesses student learning and communicates
student progress. They can provide students with concise, insightful comments and
measure student understanding using a range of assessment techniques. Along with
creating and delivering trustworthy and equitable tests, the teacher probably is capable
of correctly interpreting test results. They make sure that students are aware of their
progress, give parents useful information about their child's growth, and help them make
decisions about their learning by exhibiting high levels of proficiency.

To support this, Milania and Murniati (2022) revealed that to ensure the
assessment tools reliably measured student progress, the teacher should skillfully link
them with particular learning objectives. The teacher obtained a thorough grasp of each
student's strengths and shortcomings by employing a range of assessment methods,
including performance-based evaluations and observation. Additionally, the teacher kept
parents updated on their child's development and opportunities for growth by providing
them with thorough reports that effectively conveyed assessment results.

Community linkages and professional engagement were Highly Competent
with a mean score of 3.56 as to the teachers’ competencies level of private school
teachers as assessed by private school teachers and school heads in Calamba City.
Almost all indicators were verbally interpreted as Highly Competent. The indicator “a
private school teacher of any level should be able to learn best practices for a good
relationship among home, school, and community” had the highest mean score of 3.76
(Highly Competent). Meanwhile, the indicator “linking with government agencies to
promote learner’s welfare” had the lowest mean score of 3.22 (Competent).

It entails that to improve students' educational experiences, teachers are actively
engaged with the community. This can be somewhat like organizing field trips, inviting
resource speakers during events, collaborating with local organizations, or incorporating
regional topics into the curriculum. These programs assist students in discovering a
deeper sense of purpose in their study by encouraging a sense of relevance and
connectedness. Strong ties to the community imply that students are being inspired to
become more conscious of and involve in civic life. Teachers help students develops their
comprehension and awareness of their civic duties by fusing classroom education with
real-world issues and community service projects. This may lead to increased civic
engagement and participation in local initiatives and decision-making procedures.
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This was supported by Nguyen et al. (2024), who stated that community-based
learning (CBL) was a useful strategy for advancing teachers' professional growth.
Teachers worked with other educators, exchanged best practices and expertise, and
gained insight from practical experiences by getting involved with the community. This
cooperative method created a supportive learning environment where teachers could
continuously advance their knowledge and abilities. By engaging with parents and
neighborhood organizations, teachers also gained important insights into the
expectations and needs of the community, allowing them to modify their teaching
methods to better suit the requirements of students.

Research Question 4: Does the transformational leadership style level of
manifestation of school heads significantly impact self-efficacy level?

The transformational leadership style level of manifestation of the school heads
significantly impacted the self-efficacy level. The probability value of .000 was less than
the level of significance at .05, thus rejecting the null hypothesis. The two variables,
idealized and individualized transformational leadership style significantly impacted the
self-efficacy level by 55.5 %.

It implies that the higher the transformational leadership style, the better the self-
efficacy level. The school head gains the trust and respect of their colleagues, which in
turn strengthens their own belief in their abilities. This increased self-efficacy empowers
them to make confident decisions, overcome challenges, and foster a positive school
environment. Ultimately, a school head with high self-efficacy is better equipped to lead
their school to success.

To support this, a recent study by Aydin and Ceylan (2022) found that leaders who
inspired confidence and capability in their employees contributed to a happier and
healthier workforce. When a transformational leader helps employees feel more capable,
it appears to have an even stronger positive impact on their well-being. According to
Byoun and Lee (2021), leaders who inspired and motivated their followers saw a boost in
creativity. This was because employees who felt more capable and confident due to their
leader's influence were more likely to think outside the box.

Research Question 5: Does the self-efficacy of school heads significantly impact
teachers’ competencies?

The self-efficacy level of the school heads significantly impacted the teachers’
competencies level. The probability value of .000 was less than the significance level at
.05, thus rejecting the null hypothesis. The self-efficacy significantly impacted the
teachers’ competencies level by 25.6 %.

1503

Ignatian International Journal for Multidisciplinary Research Vol 3No 3 March 2025 www.icceph.com



The result above implies that self-efficacy strongly, and meaningfully affects
teaching skills and competencies. A confident, self-efficacious school head motivates the
teachers to pursue excellence. They enable teachers to advance their careers by
establishing high standards, offering unwavering support, and giving clear direction. They
develop a group of capable and driven teachers by encouraging professional
development opportunities and creating a pleasant school climate. When self-efficacious
school heads believe in their skills, they also believe in the potential of their teachers,
which has a good knock-on effect on student learning and overall school performance.

This was supported by Herawati and Tjahjono (2020), who revealed that school
heads with high self-efficacy were more effective leaders, capable of creating positive
school environments. This leadership style positively influenced teachers by motivating
and supporting their professional growth. By providing clear direction, fostering
collaboration, and offering resources, school heads with high self-efficacy empowered
teachers to enhance their skills, knowledge, and teaching practices, ultimately
contributing to improved student learning outcomes.

Research Question 6: Does the transformational leadership style level of school
heads significantly impact teachers’ competencies?

The transformational leadership style level of manifestation of school heads
significantly impacted the teachers’ competencies level. The probability value of .000 was
less than the significance level of .05, thus rejecting the null hypothesis. The
transformational leadership style level significantly impacted the teachers’ competencies
level by 27.5%.

It implies that transformational leadership—where leaders inspire, motivate, and
support their teams—strongly affects teachers' competency levels. They foster a shared
vision and purpose that improves job satisfaction, engagement, and instructional
strategies that create a more productive and encouraging learning atmosphere. When
school leaders adopt transformational leadership styles, teachers are likely to develop
and demonstrate stronger skills and capabilities, which could enhance their effectiveness
in the classroom.

A previous study by Ahmad et al. (2023) found that a principal's efforts, particularly
those focused on motivating teachers and boosting their competence, had a positive
impact on how well teachers performed in the classroom. The study also identified a wider
range of strategies used by principals to enhance teacher performance. These included
motivating teachers, improving discipline within the school, fostering a positive and
productive work environment, and providing opportunities for teachers to develop their
skills and knowledge.
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In addition, Muhammad (2022) revealed that the principal's transformational
leadership style and the school's quality culture had an impact on teacher performance,
either directly or indirectly, mediated by teacher work satisfaction. In other words,
principals who exhibited transformational leadership and fostered a positive school
culture contributed to higher teacher work satisfaction, which in turn led to improved
teacher performance. This suggested that a multifaceted approach that addressed
leadership style, school environment, and teacher well-being was more effective in
enhancing teacher performance than focusing on a single factor.

Research Question 7: Does self-efficacy mediate the relationship between
transformational leadership style and teacher’s competencies?

The self-efficacy level of the school heads mediated the relationship between
transformational leadership style and teacher's competencies. The t-value of
transformational leadership and self-efficacy was 13.577 while self-efficacy and teachers’
competence was 7.144. The Sobel test had a t-value of 6.322 and the probability value
of .002 was less than the level of significance at .05, thus rejecting the null hypothesis.
The self-efficacy level mediated the relationship between the transformational leadership
style level of manifestation of school heads and teacher’'s competencies.

It implies that when there are changes in the self-efficacy level, there will be
changes in the impact of transformational leadership style on the teacher’s competencies.
When transformational leadership is present, it directly impacts teachers' competencies,
but this impact is significantly enhanced when school heads’ self-efficacy is taken into
account. In other words, transformational leadership improves self-efficacy, which in turn
strengthens teacher’'s competencies and effectiveness. The self-efficacy factor explains
a significant portion of the relationship, showing that when teachers feel more capable,
the positive influence of transformational leadership on their competencies becomes even
more pronounced.

To support this, according to the study conducted by Quines (2023), a teacher's
belief in their abilities was key to their dedication to the school. This meant
transformational leadership, which inspired and motivated teachers, only affected their
commitment by boosting their self-efficacy. Good leadership makes teachers happier and
more effective. In addition, Amat et al. (2022) found that principals who inspired and
motivated their teachers had a positive overall impact on teachers. Specifically, teachers
under such leadership tended to be more satisfied with their jobs, committed to the school,
and confident in their abilities.

Furthermore, Budi (2022) suggested that while strong teaching skills remained
important for good performance, a principal's inspiring leadership made them even more
impactful. The study revealed that this type of leadership lessened the direct effect of
competence on performance but strengthened the influence of a teacher's belief in their
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abilities. In other words, a supportive principal empowered teachers and made them more
effective, regardless of their baseline skill level.

Research Question 8: Based on the findings, what action plan may be proposed?
Table 8

With an emphasis on transformational leadership, teachers’ competencies, and
self-efficacy, Project BUILD or Boost Morale, Unity in Purpose, Inspire Innovation, Lead
by Vision, Drive Success, seeks to create a creative and encouraging atmosphere for
educators and school heads.

The plan's main goals are to: Boost Morale: By providing teachers and school
heads with professional development opportunities, recognition, and a favorable work
environment, this may increase their motivation and job satisfaction. Unity in Purpose:
Encourage school heads and teachers to have a feeling of shared vision and
accountability to accomplish shared educational objectives. Encourage Innovation: To
enhance student learning results, and promote innovative teaching and leadership
techniques as well as creative thinking. Lead by Vision: Create and carry out a compelling
school vision that directs choices and is consistent with the larger educational goal. Drive
Success: Give teachers and school heads at the school the tools they need to lead and
instruct successfully, which can improve student achievement and the general
development of the school.

Conclusions

Based on the significant findings of the study, the researcher arrived at the
following conclusions:

1. That the transformational leadership styles of school heads are highly observed
as they improve the school environment, which inspires teachers to aim higher, fosters
creative thinking, and offers individualized support, all of which boost teachers'
confidence and effectiveness.

2. That the self-efficacy level of school heads is highly observed which shows that
they have trust in their capacity to guide and make wise choices in school enabling them
to take on challenges head-on, motivate their staff, and put plans into action that improve
teacher performance.

3. That the teachers' competencies level is highly observed exhibiting a solid
foundation of knowledge, abilities, and efficient teaching techniques to provide high-
quality instruction, adjust to the various needs of the students, and put instructional
strategies into place that encourage student participation and academic achievement.

4. That the transformational leadership style level of school heads affects the self-
efficacy level, which means that the transformational leadership style level of school
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heads influences self-efficacy. The school head gains the trust and respect of their
colleagues, which in turn strengthens their own belief in their abilities.

5. That the self-efficacy level of school heads affects teachers’ competencies level,
which means that self-efficacy influences the teachers’ competencies. They enable
teachers to advance their careers by establishing high standards, offering unwavering
support, and giving clear direction. They develop a group of capable and driven teachers
by encouraging professional development opportunities and creating a pleasant school
climate.

6. That the transformational leadership style level of school heads affects teachers’
competencies level, which means that the transformational leadership style of the school
head influences the teachers’ competencies.

7. That when school heads display strong self-efficacy, they are more effective in
using transformational leadership methods that inspire and empower teachers. Improved
competency levels are the ultimate result of this empowered environment, which also
encourages teachers' confidence, versatility, and dedication to professional development.
Thus, self-efficacy serves as an essential factor in enhancing the beneficial effects of
transformational leadership on teacher competencies and fostering a good and
encouraging learning environment.

8. That the proposed action plan is a helpful resource for establishing a supportive
and cohesive learning environment that improves leadership efficacy and instructional
guality, as well as for laying the groundwork for long-term development and progress that
will benefit students, faculty, and the larger school community.

Recommendations

The following are recommended by this research for further improvement and
development of this study:

1. The school heads may organize professional development programs like
workshops and mentorship and collaborate with teachers to set clear goals and inspire
efforts that may enhance teachers’ skills and leadership capacities.

2. The school heads may seek feedback from teachers to identify areas for growth
and implement strategies for improvement that may build strong support that builds
confidence in teachers.

3. The teachers may prioritize continuous professional development and stay
updated with the latest methodologies and technological advancements that may improve
their instructional practices.

4. The school may invest in leadership development programs to refine leadership
practices and address challenges that may create more positive feedback and drive
greater leadership effectiveness.
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5. The private schools may implement strategies that strengthen the confidence of
school leaders and incorporate metrics for performance evaluations that may promote
accountability and continuous improvement.

6. The school heads may focus on cultivating a clear vision of the school head that
may help teachers build the skills necessary, empower them to take risks, and experiment
with new teaching strategies.

7. The school head may continue the programs they have and modify them
according to the latest developments in engaging actively in building strong teacher-
teacher and teacher-leader relationships that provide emotional and professional support
and overcome challenges.

8. The researcher recommends that the school heads may utilize the proposed
action plan that ensures the leadership of school heads and the effectiveness of teachers
responsive to the sustainability and demands of the positive, growth-oriented school
cultures.

9. Future researcher may consider expanding the scope of their studies to explore
whether the relationships among these variables are consistent across educational
school settings. Follow-up studies and additional research are still recommended to
identify other relevant characteristics that may affect the leadership of school heads and
teachers' competencies so that effective planning programs may be developed and
implemented in the future.

Compliance with Ethical Standards

In compliance with the Data Privacy Act of 2012, and its Implementing Rules and
Regulations, the researcher upheld the right to privacy as specified in the Laguna College
of Business and Arts Research Manual. The study prioritized protecting respondents’
privacy and security since it relied on volunteer respondents. To avoid any ethical
concerns during the research process, these considerations were addressed beforehand.
The key areas focused on were confidentiality (keeping information secret), privacy
(protecting personal information), anonymity (not identifying respondents), and
acknowledging the works of others used in the study.

The informed consent explained the study's importance, purpose, data collection
methods, and respondents' rights. This included emphasizing that participation was
voluntary, with no consequences for refusing or withdrawing, and that confidentiality
would be maintained.

The researcher prioritized creating a safe and respectful environment for
respondents. This involved avoiding any offensive or discriminatory language in the
surveys. To ensure respondent privacy and confidentiality, the researcher emphasized
that only they would have access to the data, and all information would be kept
anonymous. Additionally, the researcher acknowledged the contributions of others whose
work informed the study.
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