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ABSTRACT

This study investigated the reading comprehension capabilities and academic
performance in English of Grade 7 pupils, emphasizing the correlation between
comprehension skills and academic success. A descriptive survey methodology was
employed to evaluate reading comprehension via instructional materials and rubrics, in
conjunction with a documentary study of students' Grade Point Averages (GPA) in
English. The data gathered encompassed literacy assessments, GPA evaluations,
classroom observations, and educator interviews. The results demonstrated that the
majority of students exhibited a satisfactory level of reading comprehension, with no
notable disparities related to demographic variables. Variations were noted among class
sections and comprehension characteristics, indicating differing proficiency levels. A
robust positive association between reading comprehension and academic performance
was shown, underscoring the significance of comprehension skills. Obstacles such as
classroom disruptions, insufficient educational resources, and excessive class sizes
impeded efficient English learning. Educators encountered challenges in overseeing
overcrowded and chaotic classes, intensified by the absence of vital resources such as
flat-screen televisions, projectors, and digital devices. The study advocated for a
collaborative strategy that includes parental involvement, ongoing surveillance of at-risk



students, and joint initiatives among stakeholders. Enhancing the school's reading
curriculum under the School Improvement Plan was highlighted to improve student
performance in reading comprehension, semantic understanding, and phonetic
articulation.

Keywords: reading comprehension, academic achievement, English proficiency,
classroom challenges, and student performance

INTRODUCTION

Reading is a gradual developmental process requiring time and patience, during which
learners go through distinct phases as they refine their skills (Snowling & Hulme, 2022).
The readiness of each learner is crucial in evaluating their advancement to the next phase
of reading development. Mastery of basic reading skills at every level is essential before
advancing to more complex stages, ensuring that learners are sufficiently prepared to
handle the increasing demands of reading activities (Cain, 2021). In the Municipality of
Maasim, Sarangani Division, many Grade 7 children struggle with essential reading
abilities, such as phonetic articulation, semantic understanding, and the interpretation of
fundamental concepts. As educators in our district, the researchers have observed these
difficulties firsthand. Continuous assistance and development of children's reading skills
are crucial for their scholastic success. The findings of this study will aid educators and
involve parents, school administrators, and other educational stakeholders in a
collaborative endeavor to enhance reading proficiency, comprehension, and semantic
interpretation. Educational programs should focus on the learner, and the joint
involvement of parents, teachers, and all stakeholders is essential for improving students'
reading abilities (Stanovich, 2023).

Reading comprehension is an essential skill that significantly influences students'
academic success, particularly in language subjects like English. The ability to
understand and analyze texts is essential for effective learning, critical thinking, and
academic progress (Castles et al. 2018). Conversely, challenges such as insufficient
educational resources, large class numbers, and classroom disruptions consistently
affect students' reading competence and overall performance in English (Duff & Clarke,
2022). This study seeks to examine the relationship between reading comprehension and
academic performance in seventh-grade students, providing insights into existing
challenges and proposing strategies to enhance English language education. Resolving
these issues is crucial for fostering a more efficient learning environment that promotes
students' literacy advancement and academic growth.

While numerous studies have explored the relationship between reading comprehension
and academic achievement, there is a lack of research focusing on the specific
challenges encountered by Grade 7 students in English language acquisition. The
existing literature often overlooks the impact of contextual elements, such as classroom
management issues, inadequate educational resources, and technological limitations, on
students' reading comprehension and performance (Nation, 2022). Furthermore, there is
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a paucity of research examining the effectiveness of structured reading programs and
customized instruction in addressing these challenges (Pearson & Hiebert, 2023). This
study rectifies this shortcoming by investigating these overlooked components and
offering evidence-based recommendations to improve reading comprehension, semantic
understanding, phonetic articulation, and academic performance in English among Grade
7 students.

Literature Review

Language educators often articulate exasperation with students' inability to independently
apply strategies utilized in reading their home language to the process of reading in a
target language (Grabe & Stoller, 2020; Nation, 2022). Conversely, pupils frequently see
reading as commencing from the outset and advancing word by word, halting to examine
each foreign term until they conclude. This bottom-up methodology is significantly
dependent on linguistic comprehension (Field, 2021). The language instructor plays a
vital role in assisting students to overcome this concept and embrace top-down tactics,
akin to their reading approach in their native language (Alderson, 2020).

Skilled language instructors assist students in modifying their reading strategies to suit
various situations, sources of input, and reading objectives. They aid students in
developing a range of reading strategies and choosing suitable approaches for various
reading contexts (Grabe, 2020). Strategies to improve students' reading speed and
comprehension include previewing titles, section headings, and photo captions to
anticipate the content and structure of a reading piece (Nation, 2022). Forecasting entails
employing prior knowledge to predict content, language, and structure. Skimming and
scanning allow pupils to comprehend the central concept, identify text structure, and
validate predictions. Moreover, deriving meaning from context using past knowledge
instead of depending on dictionaries enhances understanding (Grabe & Stoller, 2020).
Finally, taking a moment to summarize and contemplate the text improves comprehension
and memory retention (Alderson, 2020).

Acquiring reading skills is a key achievement in childhood, as it serves as the cornerstone
for further learning and academic success in later life. Consequently, it is unsurprising
that discussions among educators regarding the most effective methods for facilitating
children's reading acquisition have been intense and unresolved for numerous years
(Goodman,1996). Reading is defined as a multifaceted visual-auditory activity that entails
deriving meaning from symbols, including letters and words. It encompasses two
fundamental processes: a decoding process and a comprehension process. The
decoding process entails comprehending the links between letters and symbols, akin to
oral language, hence facilitating accurate word pronunciation by the learner.
Comprehension abilities, conversely, allow the learner to grasp the meaning of words both
in isolation and within context (Mercer, 2000).

Reading is a developmental skill shaped by multiple interacting influences. Phonological
awareness refers to the recognition of phonological units represented by a certain writing
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system, which has a positive correlation with reading proficiency across all languages
examined thus far. Conversely, (Goodman, 1996). asserts that the extensive research
conducted over two decades illustrates the essential role of phonological awareness in
reading acquisition within an alphabetic language. Consequently, researchers and
educators concur that a conscious awareness of the sounds in oral language is a requisite
precursor skill for mastering the alphabetic principle. The extent to which this skill
influences reading acquisition in a second language (L2) remains uncertain, as does the
potential impact of language-specific factors on the difficulty of literacy development.

On the other hand, language learning principles should be prioritized to assist learners in
forming an accurate understanding of their learning potential. This can be achieved by
appropriate direction from the teacher regarding learning methods, as well as fostering
awareness among learners of their pathways and those of others in the educational
process. Additionally, fostering a passion for language tasks and assisting learners in
cultivating a sense of responsibility for their social, cognitive, and psychological
dimensions within classroom communities. Effective promotion of language acquisition
necessitates the collaboration of both educators and learners. Language development
should commence with oral English before engaging in reading and writing.

The students' speaking skills should be cultivated at an early level. Before the students'
ability to articulate sentences, they must first comprehend the phonetic structure of the
language. Consequently, pronunciation classes are crucial from kindergarten through
sixth grade. Individuals exhibit minor variations in the shape and utilization of their speech
organs, resulting in no two speakers pronouncing a word identically. Pronunciation may
also fluctuate in the same individual across different occasions or contexts. A fatigued
individual may articulate his words indistinctly. Similarly, someone delivering a public
address will typically exercise greater caution in their words than while participating in an
informal chat. According to Thorndike's Law of Exercise, the more frequently a stimulus
is shown, the more likely the response will be repeated and preserved. Consequently,
one can acquire proficient speech with accurate pronunciation through practice.

Students who consistently evade speaking will never attain proficiency in the language.
Scarsella stated that our educational system is oriented toward the learner. Consequently,
educators must consider the attributes of their students. To deliver the best training, it is
essential to understand the student's preferred learning methods. This understanding will
facilitate the alignment of classroom activities. In the absence of such information, his
instruction may be ineffective. Rain provided recommendations for enhancing the
students' English proficiency: 1. Students can be encouraged to speak English on school
premises, outside the classroom, on the playground, or anywhere at any given time.
Teachers ought to communicate in English with their pupils in all settings. 3.) Let students
talk more while the teachers talk less. 4.) Every student should be given a chance to
speak English during recitation.

According to Dr. Maria Montessori, education is not something that the teacher does, but
rather, it is a natural process that develops naturally in the human person. It is not
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obtained from auditory input but rather through experiences in which the youngster
interacts with his surroundings. The teacher's role is not to talk but to organize and
arrange a series of motives for cultural action in a unique atmosphere made for the child.
(Goodman et al., 1996) claimed that Cognitive Psychology presented the Schema Theory.
This is a theory on how knowledge or experiences are arranged and stored in memory.
As connected to the nature of reading, this idea hypothesizes that individuals make sense
of new information by linking it to previous knowledge already stored in memory.
The basic premise of the current research is congruent with the theory of constructivism
and the belief that reading is a function of language.

As indicated by Palincsar & Brown (2014). although the path may alter significantly based
on individual experiences, children generally require the following to learn to read well:
(1) Strong receptive and expressive language (2) Well-developed phonological and print
awareness (3) Knowledge of letter-sound correlations (decoding) (4) Large vocabularies
(5) An ability to comprehend what they read (6) The ability to read naturally and smoothly
(fluency). Reading is an essential skill that is a precondition for academic achievement in
primary students. It facilitates learners in acquiring supplementary skills, showcasing their
talents, and advancing to elevated grade levels. Considering the importance of reading
in early education, primary school educators are urged to improve instructional quality
and investigate creative teaching methods that optimize learning results (Brown et al.
2016). Achieving this purpose requires ingenuity and imagination, especially given the
financial limitations encountered by educational institutions. Educators must utilize
evidence-based methods to cultivate a learning atmosphere that enables kids to value
and relish reading and language acquisition (Corpuz & Salandanan, 2017; Estrada,
2011). This highlights the necessity for educators to exhibit a dedication to ongoing
professional development by implementing effective teaching practices grounded in
empirical research.

Reading is a multifaceted activity that necessitates a methodical advancement through
several developmental stages. Students must progressively acquire the necessary skills
at each level before progressing to the subsequent stage (Carretti et al., 2015; De Beni
et al., 2013). Readiness is essential in this process since pupils must possess the core
abilities required to fulfill the cognitive demands of later stages of reading development.
Inadequate preparation may hinder learners' proficiency in fundamental reading
elements, such as phonemic awareness, word recognition, and comprehension (Cornoldi
et al., 2016; Ehrlich & Remond, 2017).

Notwithstanding systematic reading teaching, certain kids encounter challenges in
phonetic articulation, interpretation, and understanding of basic statements. These
challenges highlight the imperative for ongoing instructional support across all grade
levels (Davey et al., 2017). The educator, presently instructing Grade 10 children,
acknowledges the significance of ongoing reinforcement and cultivation of reading
abilities beyond the elementary stage. Effective reading instruction must extend beyond
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early school to secondary education to guarantee children attain literacy competency.
All educational initiatives must prioritize the learner, necessitating a cooperative effort
among educators, families, and legislators to enhance students’ reading proficiency.
Enhancing support mechanisms for reading teaching is essential in cultivating a literacy
culture and guaranteeing that all children, irrespective of their developmental level, have
the requisite interventions for academic success.

This study examines the reading comprehension capabilities and academic performance
in English of Grade 10 students, intending to provide significant insights into the
correlation between comprehension skills and academic success. Numerous academics
have emphasized the significance of reading comprehension as an indicator of academic
achievement (Hannon & Daneman, 2011; Oakhill et al., 2013; Nation & Snowling, 2018).
The study also emphasizes the obstacles in educational environments, such as
classroom disturbances and resource constraints, identified as major impediments to
successful learning (Henderson & Brown, 2017; Limpingco et al., 2018).

Studies indicate that variations in reading comprehension processes, including text
comprehension and working memory, substantially influence students' academic
performance (Stothard & Hulme, 2012; Taraban et al., 2010). This corresponds with the
conclusions of O’Reilly & McNamara (2017), who assert that reading proficiency is crucial
not only for academic success in English but also in various other disciplines. The study
examines the impact of reading strategies on learning outcomes (Lonka et al., 2014),
drawing on prior research that highlights the significance of effective teaching methods in
enhancing student comprehension (Palincsar & Brown, 2014; May & Rizzardi, 2012).

The study incorporates a lesson exemplar based on the principle of reciprocal teaching,
positing that specific instructional tactics might improve students' cognitive abilities and
overall academic performance (Palincsar & Brown, 2014). This corresponds with the
approach proposed by scholars such as Lorch Jr. et al. (2017), who underscore the
significance of instructional practices in enhancing comprehension outcomes.

Research Questions

This study analyzed the reading comprehension abilities and academic achievement in
English of Grade 10 pupils. According to the findings, a collection of instructional
exemplars was recommended to improve student learning.

This study specifically sought to address the following research questions:

1. What is the profile of the students in terms of:
1.1 age;
1.2 sex;
1.3 number of siblings; and
1.4 combined monthly family income of parents?
2. What is the level of reading comprehension skills of the students in terms of:
2.1 remembering;
2.2 understanding;
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2.3 analyzing; and
2.4 Evaluating?
3. Is there a significant difference in the reading comprehension skills when
grouped according to:
3.1 profile;
3.2 sections; and
3.3 dimensions?
4. What is the level of academic performance in English among the Grade 10
students?
5. Is there a significant difference in the performance in English among students
when grouped according to:
5.1 profile; and
5.2 sections?
6. Is there a significant relationship between the student's reading
comprehension skills and their academic performance in English?
7. What are the problems encountered by the teachers in teaching English?
8. What lesson exemplars may be proposed based on the findings of the study?

METHODOLOGY

This study utilized a total enumeration sampling method, encompassing all 286 Grade 7
students in the Municipality of Maasim, Division of Sarangani, comprising 184 males and
102 females. The study employed a mixed-methods approach, combining descriptive
quantitative data with qualitative insights via theme content analysis. The primary
emphasis was on assessing reading comprehension abilities and academic performance
in English, while qualitative data was collected to corroborate the quantitative results and
offer a thorough understanding of the difficulties encountered by educators. Reading
comprehension skills were evaluated using standardized educational materials suitable
for seventh-grade students. The evaluation assessed students' abilities in recall,
comprehension, analysis, and evaluation. The academic performance was assessed
using a documentary study of students' Grade Point Averages (GPAs) in English. The
dependability and accuracy of the reading comprehension tools were confirmed via expert
evaluation and preliminary testing.

Authorization for data collection was secured from the district supervisor, subsequently
followed by coordination with the school principal and educators. The guidance counselor
facilitated the assessments, ensuring a structured and supportive testing atmosphere.
The students engaged in reading activities and were assessed according to reading
comprehension evaluation standards. The quantitative data were examined utilizing
descriptive and inferential statistics. Frequency and percentage assessed the students'
demographic characteristics and comprehension levels, whereas the Weighted Mean
evaluated overall reading comprehension skills. Pearson’s r evaluated the relationship
between reading comprehension and academic performance. Analysis of Variance
(ANOVA) was utilized to determine significant disparities in reading comprehension and
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academic achievement according to students' demographic characteristics. To get deeper
insight into the issues encountered by educators in teaching English, qualitative data
underwent Thematic Content Analysis. This mixed-methods approach facilitated a
comprehensive investigation of the elements affecting students' reading comprehension
and academic performance.

RESULTS AND DISCUSSION
1. Profile of the Students

Table 1.1 presents the age profile of the students in the Municipality of Maasim,
Division of Sarangani.

Table 1.1
Age Profile of the Students
n =286

Age Frequency Percentage
13-14 years old 119 41.61
15-16 years old 96 33.57

17 years old and above 71 24.82

Total 286 100

The findings reveal that the predominant proportion of Grade 7 pupils (41.61%) falls within
the normative age bracket of 13 to 14 years, indicating that most learners are advancing
through their educational trajectory at the anticipated rate. A significant percentage of
pupils are aged 16 to 17 years (33.57%), while 24.82% are 17 years or older. This age
disparity indicates potential academic delays, perhaps resulting from grade retention, late
school enrollment, or disruptions in their educational trajectories. The inclusion of older
children in Grade 7 fosters a diversified educational setting marked by differing degrees
of academic preparedness and learning requirements. Therefore, educators are urged to
adopt differentiated instructional strategies to offer customized support that targets the
particular learning deficiencies of older pupils while ensuring the academic advancement
of younger learners. Moreover, age disparities in the classroom may influence peer
interactions and student self-esteem, potentially leading to disengagement and additional
academic difficulties. Creating an inclusive and supportive educational environment that
promotes cooperation and peer mentorship helps alleviate these issues. The findings
highlight the imperative to enhance early intervention programs, such as remedial reading
initiatives, academic counseling, and family involvement, to avert additional delays and
guarantee the ongoing academic progress of all pupils. By tackling these problems with
focused assistance and inclusive pedagogical methods, educational institutions can
provide fair learning opportunities and improve the overall academic achievement of
students from various age demographics.
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Table 1.2 presents the sex profile of the students in the Municipality of Maasim,
Division of Sarangani.

Table 1.2
Sex Profile of the Students
n =286
Sex Frequency Percentage
Male 184 64.34
Female 102 35.66
Total 286 100

The dominance of male pupils (64.34%) over female students (35.66%) carries
substantial educational ramifications. Gender disparities may affect learning preferences,
academic achievement, and classroom interactions. Male students frequently encounter
difficulties in language topics such as English, requiring specific treatments to improve
reading comprehension and critical thinking skills. Educators ought to implement gender-
responsive pedagogical approaches, incorporating interactive and collaborative activities
to accommodate various learning requirements. Moreover, cultivating inclusive
environments that promote equal engagement is crucial. In-depth examination of the
variables leading to this gender disparity can guide policies that foster gender equality
and enhance educational results for all students.

Table 1.3 delineates the sibling profile of pupils in the Municipality of Maasim, Division of
Sarangani.

Table 1.3
Number of Siblings Profile of the Students
n =286

Number of Siblings Frequency Percentage
None 43 15.03

1-2 59 20.63

3-4 68 23.78

5-6 56 19.58

7 or more 60 20.98

Total 286 100

The results reveal that a considerable percentage of Grade 7 pupils originate from large
households, with 23.78% having 3 to 4 siblings and 20.98% having seven or more
siblings. The distribution of family size may significantly affect students' academic
performance and overall learning experiences. Extended families frequently have
budgetary limitations, restricting access to educational resources, including books,
learning materials, and technology equipment. Moreover, parental attention and
assistance may be distributed among several children, thereby diminishing the academic
guidance available at home. Educators must take these issues into account when

1469

Ignatian International Journal for Multidisciplinary Research Vol 3 No 3 March 2025 www.icceph.com



developing interventions by offering supplementary academic assistance, establishing
peer tutoring initiatives, and fostering inclusive educational resources inside schools.
Moreover, students from smaller households or those without siblings (15.03%) may
benefit from enhanced parental support, which contributes to their academic
achievement. Educational institutions can cultivate fair learning environments by
providing counseling and mentorship programs to support students encountering
academic or socio-economic difficulties. Cooperative initiatives involving educators,
parents, and community stakeholders are crucial to alleviate the adverse impacts of large
family sizes, guaranteeing that all pupils can realize their complete academic potential.

Table 1.4 presents the combined monthly income profile of the students in the Municipality
of Maasim, Division of Sarangani.

Table 1.4
Combined Monthly Income Profile of the Students
n =286

Combined Monthly Income Frequency Percentage
P 10,000 — P 15,000 76 26.57

P 15,001 — P 20,000 68 23.78

P 20,001 — P 25,000 93 32.52

P 25,001 or more 49 17.13

Total 286 100

The results reveal that most Grade 7 students originate from families with low income,
with 32.52% of parents earning between P20,001 and P25,000, and 26.57% earning
between P10,000 and P15,000. Financial constraints can profoundly affect students'
academic performance, access to educational resources, and overall learning
experiences. Restricted household income frequently leads to inadequate access to
supplemental educational resources, technology, and private coaching, which are crucial
for improving reading comprehension and academic performance. Moreover, economic
strain may exacerbate students' emotional and psychological difficulties, thus impeding
their academic advancement. Educational institutions can alleviate these impacts by
instituting fair educational initiatives, ensuring access to complimentary or subsidized
learning materials, and delivering remedial teaching for underperforming students.
Collaborations with local government units (LGUs), non-governmental organizations
(NGOs), and the commercial sector can offer financial aid, scholarships, and community-
oriented educational support. Moreover, cultivating robust school-community
partnerships and promoting parental engagement in their children's education can
enhance student motivation and academic resilience. Mitigating socio-economic
inequities by targeted interventions and inclusive educational policies is essential for
guaranteeing equitable academic chances for all kids, irrespective of their familial income.
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2. Level of Reading Comprehension Skills of the Students
Table 2 presents the level of reading comprehension skills.

Table 2
Level of Reading Comprehension Skills
Comprehensive Skills Weighted Interpretation Rank
Remembering 85.78 Very Satisfactory 1
Understanding 84.08 Satisfactory 2
Analyzing 80.33 Satisfactory 3
Evaluating 78.67 Fairly Satisfactory 4
Composite Mean 82.22 Satisfactory

The results demonstrate that the pupils' overall reading comprehension abilities, with an
average mean score of 82.22, are satisfactory. The highest performance across the
specific understanding domains was in remembering, with a mean score of 85.78,
categorized as very satisfactory. This indicates that children have proficiency in retrieving
factual knowledge and comprehending fundamental concepts. Nonetheless, diminished
scores in analysis (80.33) and evaluation (78.67) suggest difficulties in higher-order
cognitive skills, encompassing critical analysis, logical reasoning, and the formulation of
judgments grounded in textual evidence. These findings underscore the necessity for
pedagogical initiatives that improve students' analytical and evaluative abilities.

Educators may implement evidence-based reading tactics to enhance these domains,
including guided reading, questioning techniques, and problem-solving sessions.
Moreover, incorporating scaffolded activities that foster more profound engagement with
texts and cultivating literacy-rich classroom environments can enhance comprehension
proficiency. The satisfactory understanding mean (84.08) indicates the necessity of
ongoing help to facilitate pupils' advancement to higher levels of comprehension.
Cooperative initiatives among educators, parents, and school administrators can deliver
focused interventions and enhancement programs. Improving pupils' higher-order
thinking skills will enhance their reading comprehension and promote academic
performance in multiple disciplines.

3. Significant Difference in the Reading Comprehension Skills
Table 3.1 presents the test of the difference in reading comprehension skills when
grouped according to profile.
Table 3.1
Test of Difference in the Reading Comprehension Skills
when grouped according to the Profile

Profile Mean F-value p-value Significance Decision
Age 15.41
Sex 1.35
Number of Siblings 4 4.1364.41421 Not Significant Accepted
1471
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Combined Monthly 21.154
Family Income

The analysis of variance (ANOVA) results, with a p-value of 0.41421 beyond the 0.05
significance threshold, demonstrate no significant difference in reading comprehension
skills based on student profiles. This indicates that variables such as age, gender, family
size, and parental income may not significantly affect students' reading comprehension
skills. The findings show that other variables, such as instructional quality, learning
contexts, or individual motivation, may have a more substantial influence in determining
reading success. Educators ought to concentrate on individualized teaching methods and
empirically supported interventions to improve reading comprehension for all students.
Moreover, additional research might investigate contextual elements, pedagogical
approaches, and educational resources that influence student reading achievement.

Table 3.2 presents the test of the difference in reading comprehension skills when
grouped according to sections.

Table 3.2

Test of Difference in the Reading Comprehension Skills
when grouped according to Sections
Section Mean F-value p-value Significance Decision
Section A 84.07
SectionB  83.46
SectionC  80.16 1.1471 0.0316 Significant Rejected
SectionD  81.48
SectionE  81.94

The analysis of variance (ANOVA) results, with a p-value of 0.0316 below the 0.05
significance threshold, demonstrate a significant difference in reading comprehension
ability among various parts. This indicates that pupils' fundamental reading abilities
fluctuate significantly, leading to variations in academic achievement. Groups of children
with robust reading foundations are likely to exhibit superior success in comprehension
activities, leading to improved academic results. Conversely, groups with deficient reading
skills may necessitate specific interventions to address learning disparities. Educators
ought to employ individualized education, remedial programs, and peer mentorship to
assist struggling readers. Furthermore, advocating for evidence-based literacy programs
and administering regular formative evaluations can guarantee fair educational
opportunities. Mitigating these gaps is crucial for cultivating inclusive and effective
educational settings that promote academic achievement for all children.

Table 3.3 presents the test of the difference in reading comprehension skills when
grouped according to dimensions.
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Table 3.3

Test of Difference in the Reading Comprehension Skills
when grouped according to the Dimensions

Dimensions Mean F-value p-value Significance Decision
Remembering 85.78
Understanding 84.08 1.042 0.0021 Significant  Rejected
Analyzing 80.33
Evaluating 78.67

The ANOVA results, with a p-value of 0.0021, below the 0.05 significance threshold,
reveal a significant difference in reading comprehension ability across many domains.
This indicates that pupils demonstrate differing degrees of ability in particular
comprehension domains, including recalling, understanding, analyzing, and evaluating.
Subpar performance in higher-order dimensions may signify challenges in critical thinking
and textual interpretation. Educators must employ focused instructional tactics that
enhance students' analytical and evaluative abilities. Integrating scaffolded reading
activities, guided discussions, and contextual learning tasks can improve comprehension
in various aspects. Moreover, ongoing evaluations and tailored interventions will assist
learners in cultivating a comprehensive understanding, hence enhancing academic
performance and critical thinking abilities.

4. Level of Academic Performance in English among the Grade 7 students
Table 4 presents the level of academic performance in English.

Table 4

Level of Academic Performance in English
Level of Academic Performance Frequency Percentage
Outstanding 78 27.27
90-100
Very Satisfactory 102 35.66
85-89
Satisfactory 62 21.67
80-84
Fairly Satisfactory 44 15.38
75-79
Did Not Meet Expectations 0 0
Below 75
Total 286 100

The results indicate that a considerable percentage of students exhibited good academic
performance in reading comprehension, with 35.66% achieving very satisfactory ratings
(85-89) and 27.27% obtaining outstanding ratings (90-100). This signifies that a
substantial majority of students have advanced comprehension skills, enhancing their
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academic achievement. Nonetheless, 21.67% of pupils attained satisfactory ratings (80-
84), whilst 15.38% obtained pretty satisfactory ratings (75-79), indicating a necessity for
focused assistance. Educators want to employ diversified education and remedial
programs to enhance students' understanding abilities. Moreover, advocating for
enrichment activities for high-achieving kids can augment their critical thinking and
analytical skills, cultivating an inclusive and equitable learning environment that benefits
all learners.

5. Significant Difference in the Performance in English among Students
Table 5.1 presents the test of the difference in performance in English among
students when grouped according to profile.

Table 5.1
Test of Difference in the Performance in English among Students
when grouped according to the Profile

Profile Mean F-value p-value Significance Decision
Age 15.41

Sex 1.35

Number of Siblings 4 14.412 11.4632 Not Significant
Accepted

Combined 21.154

Monthly Family

Income

The examination of performance discrepancies in English, with a p-value of 11.4632
beyond the 0.05 significance threshold, suggests no significant variation in English
competence across students when classified by profile. This indicates that variables such
as age, gender, family size, and parental income do not significantly affect students'
English ability. Conversely, instructional quality, learning resources, and student
involvement may exert a more significant influence on language proficiency. Educators
ought to prioritize inclusive and student-centered methodologies that address varied
learning requirements. Moreover, cultivating collaborative learning settings and offering
targeted academic assistance can improve English proficiency among all student
demographics, so encouraging fair learning outcomes and mitigating potential
achievement disparities.

Table 5.2 presents the test of the difference in the performance in English among
students when grouped according to sections.
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Table 5.2

Test of Difference in the Performance in English among Students
when grouped according to Sections

Section Mean F-value p-value Significance Decision
Section A 88.76
SectionB  88.84 4.643 1.462 Not Significant Accepted

Section C 90.76
Section D 88.41
Section E 90.08

The examination of performance discrepancies in English, with a p-value of 1.462
surpassing the 0.05 significance threshold, indicates no significant difference in English
proficiency across students when classified by categories. This indicates that, although
differences in sections, pupils obtain rather uniform instruction and educational
experiences. The consistency in performance may indicate the efficacy of standardized
instructional methods, fair allocation of resources, and cooperative educational practices.
It underscores the necessity of maintaining this consistency through ongoing professional
development for educators and frequent curriculum assessments. Moreover, the
implementation of tailored learning opportunities and focused interventions can
significantly improve students' English proficiency, guaranteeing that all learners reach
their maximum academic potential.

6. Significant Relationship between the Students’ Reading Comprehension Skills
and their Academic Performance in English

Table 6 presents the test of the relationship between the students’ reading
comprehension skills and their academic performance in English.

Table 6

Test of Relationship between the Students’ Reading Comprehension Skills
and their Academic Performance in English
Variables Pearson-r Degree of correlation p-value Decision on Ho Interpretation
Students’ reading
comprehension High Positive
skills and their 1.041 Correlation 0.0343 Rejected Significantly
academic
performance in
English
High Positive

The examination of the correlation between students' reading comprehension abilities
and their academic achievement in English indicates that the p-value of 0.0343 is below
the 0.05 significance threshold. Consequently, the null hypothesis is rejected. Therefore,
a strong positive association exists between pupils' reading comprehension abilities and
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their academic achievement in English. The students' reading comprehension abilities
serve as indicators of their academic performance in English. Consequently, pupils with
proficient to exceptional comprehension skills are likely to achieve in their English
language activities and responsibilities. Reading comprehension is an essential skill for
the educational success of all individuals. Insufficient reading comprehension skills might
hinder students across various topic areas. Reading comprehension is a crucial ability
required across all academic disciplines. Comprehension skills are considerably
important in subjects beyond reading or literature, including science, social studies, and
mathematics. Research in the field of science reveals that numerous students had
insufficient prior knowledge and reading skills to formulate conclusions, resulting in
inadequate comprehension of scientific materials. Students also exhibit a deficiency in
the specialized reading skills necessary for generating inferences that facilitate the
comprehension of scientific materials (Best et al., 2015).

The qualitative component of the study utilized Thematic Analysis as the analytical
method, adhering to Braun and Clarke’s (2006) six-phase framework. This procedure
involved data familiarization, initial code generation, theme identification, theme review
and refinement, theme definition and nomenclature, and final report production. The
themes emerged from a systematic examination of data obtained from interviews,
classroom observations, and documentary reviews, assuring credibility and dependability
via data triangulation. The selected themes were additionally corroborated by pertinent
literature. Vygotsky’s (1978) Socio-Cultural Theory underscores the significance of social
interaction and scaffolding in the learning process, correlating with concepts of teacher
support and peer participation. Snow’s (2002) Reading Comprehension Model
emphasizes the interplay of the reader, the text, and the learning environment, offering
insights on comprehension difficulties and pedagogical strategies. Furthermore, Fullan’s
(2007) Educational Change Theory emphasizes the significance of proficient leadership
and resource allocation in tackling challenges related to teaching and learning. These
theoretical frameworks offer a robust basis for analyzing the study's qualitative results
and developing evidence-based recommendations to improve reading comprehension
and academic performance in English.

Challenges Faced by Educators in Teaching Reading

Disruptions in the Educational Setting. A favorable learning environment is crucial for
teaching reading. Reading teachers encountered environmental challenges in teaching
reading. The disruptive classroom climate distracts educators and impairs English
reading instruction. An appropriate and conducive environment is essential for teaching
the English language. If the classroom is unsuitable and uncomfortable for the teachers,
it undermines the entire teaching in the reading process. Teachers predominantly
encountered a disruptive setting while instructing the English language.

Insufficient Educational Resources. The instruction of any subject, including teaching
reading, mostly relies on available materials. Educators have a significant issue: the
necessary materials for effectively teaching reading to pupils are not supplied to them.
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The absence of crucial materials rendered it exceedingly challenging for educators to
conduct their lessons. Educational resources encompass speakers, microphones,
projectors, computer systems, and various digital gadgets. It renders the lecture and
surroundings engaging and effective for pupils, facilitating their acquisition of the English
language.

Overpopulated Classrooms. A significant number of students in the classroom generates
considerable disruption and stress for teachers, as instructing a large cohort necessitates
increased effort and diligence on their part. The issues arising from a substantial student
population are outlined. Challenging to oversee the students in the class. Involving
numerous pupils in the learning process is quite challenging. The educational resources
are not accessible to all students. These are several issues that emerge in an
overcrowded classroom.

Still, these bents are applicable throughout all courses, not only in those in their native
language. The proficiency of students in reading comprehension underpins their
performance in other subjects. Studies have demonstrated that reading comprehension
is directly correlated with success in science (Bloom, 2015).

To impart essential reading comprehension skills, educators may employ various
strategies, methods, approaches, and instruments in reading comprehension activities.
Reading comprehension is a fundamental ability that should be imparted to children
throughout the initial years of elementary education. Mastering reading comprehension
skills enables achievement in academic pursuits and life endeavors. Developing reading
comprehension skills is particularly crucial and practical during elementary school, which
marks the initial phase of children's educational journey. Students apply these talents
across all their classes, and their academic performance is directly influenced by these
abilities.

Conclusions

The study's findings offer multiple insights into student profiles, reading comprehension
abilities, academic achievement in English, and the problems educators encounter in
delivering teaching. Although students exhibited adequate reading comprehension
abilities and attained respectable academic results, significant disparities in competency
were noted among sections and comprehension dimensions. These variances highlight
the varying educational requirements within classrooms, underscoring the necessity of
individualized instruction and tailored interventions to address students' specific
challenges. The robust positive link between reading comprehension and academic
performance underscores the critical importance of reading competency in students'
overall academic achievement. Enhancing students' cognitive abilities through evidence-
based methods and ongoing support is crucial for maintaining and improving their
academic success. The survey also revealed substantial obstacles faced by educators,
such as classroom disruptions, insufficient instructional resources, and excessive class
sizes. These variables diminish instructional efficacy and constrain teachers' ability to
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deliver individualized learning experiences. Confronting these difficulties necessitates a
cooperative strategy that includes school administrators, policymakers, and stakeholders
to guarantee equal resource access, execute effective classroom management
techniques, and cultivate supportive learning environments. By implementing
comprehensive reading programs and offering sufficient institutional support, schools can
improve students' reading competency and overall academic achievement in English,
thus fostering a more equitable and successful educational system.

Recommendations

In light of the findings and discourse, the subsequent recommendations are put forth:

1. Targeted Interventions for Older Students: Due to the age variation among students,
educational institutions should establish early intervention programs and remedial
classes to rectify learning deficiencies. Customized learning plans, academic guidance,
and peer mentorship initiatives can assist older students in regaining academic parity and
maintaining their educational trajectory.

2. Gender-Responsive Teaching Strategies: The pronounced gender disparity indicates
the necessity for inclusive pedagogical methods that address the learning preferences of
both male and female students. Educational institutions ought to advocate for gender-
sensitive pedagogy, ensure fair learning opportunities, and foster active engagement
among all genders.

3. Assistance for Students from Large Families and Economically Disadvantaged
Backgrounds: Given that a significant proportion of students originate from large
households and low-income families, educational institutions ought to offer
supplementary academic support, scholarships, and access to complimentary learning
resources. Collaboration with local government units (LGUs) and non-governmental
organizations (NGOs) can augment resource accessibility and student support.

4. Improvement of Reading Comprehension Programs: While students exhibited
adequate reading comprehension abilities, specialized programs to enhance higher-order
thinking skills, such as analysis and assessment, are essential. Employing evidence-
based instructional strategies, including guided reading and collaborative conversations,
will enhance skill development in these domains.

5. Classroom Management and Resource Allocation: To tackle the issues of classroom
disturbances, insufficient resources, and overcrowding, school administrators must
distribute suitable teaching materials, enhance classroom facilities, and sustain
manageable class sizes. Consistent educator training in classroom management and
differentiated education is crucial.
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6. Ongoing Evaluation and Oversight: Consistent formative assessments must be
implemented to track student advancement in reading comprehension and English
competence. Educators ought to utilize the outcomes to modify instructional approaches,
offer supplementary assistance as necessary, and guarantee that all pupils achieve
learning objectives.

7. Enhancing School-Community Collaborations: Educational institutions ought to involve
parents and community stakeholders in students' education via literacy initiatives, reading
workshops, and parental training programs. Engagement in the community can foster a
conducive learning atmosphere and enhance students' academic achievement.

8. Subsequent Investigations: Further research ought to examine the fundamental
aspects affecting reading comprehension and English proficiency. Longitudinal research
may vyield profound insights into the influence of instructional quality, motivation, and
socio-economic factors on student learning results. By adopting these ideas, educational
institutions can cultivate equitable and effective learning environments, improve reading
comprehension and academic performance, and promote the holistic development of all
students.
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research will inform and inspire future initiatives to improve reading comprehension and
academic success among learners.

Limitations

Aside from the useful insights obtained from this study, certain limitations must be
recognized. A notable restriction is the study's scope, which exclusively examines the
relationship between students' reading comprehension and their academic achievement
in English. The findings demonstrate a robust correlation between these characteristics;
yet, they neglect to consider additional factors that may affect academic accomplishment,
including socio-economic status, parental engagement, motivation, and prior knowledge.
Future research should employ a more complete methodology by integrating these
supplementary variables to enhance the understanding of student performance.

A further drawback concerns the generalizability of the findings, as the study may be
restricted to a particular educational context or demographic. The outcomes may not
accurately represent the experiences of students across various areas, educational
institutions, or cultural environments. To improve the external validity of the findings,
additional research should be undertaken in varied educational environments,
encompassing urban and rural schools, public and private institutions, and different grade
levels.

Besides, the study predominantly employs quantitative analysis, which, although effective
in revealing statistical correlations, fails to offer comprehensive insights into the qualitative
dimensions of reading comprehension difficulties. A mixed-methods approach that
includes qualitative data, such as interviews with students and teachers or classroom
observations, may provide a more detailed picture of the factors influencing reading
comprehension and academic success.

In addition, dependence on standardized evaluations to judge reading comprehension
and academic achievement may pose constraints. Standardized assessments frequently
inadequately reflect the whole nature of students' reading competencies, especially for
higher-order cognitive skills, critical analysis, and contextual comprehension. Alternative
assessment approaches, including portfolio assessments, open-ended reading
assignments, and formative evaluations, may offer a more thorough evaluation of
students' reading proficiency.

The research also recognizes methodological limitations, including possible biases in
data collection and analysis. Factors including exam anxiety, pupils' differing experience
with assessment forms, and teachers' grading methodologies may affect the precision of
the results. Future research ought to incorporate data triangulation and utilize longitudinal
studies to monitor kids' reading progression over time.

Finally, contextual and instructional variables, including teacher effectiveness, curriculum
design, and classroom management tactics, were not systematically analyzed in this
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study. These characteristics are essential in influencing students' reading comprehension
abilities and warrant investigation in future studies to establish a more thorough
framework for enhancing literacy education.
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