IGNATIAN

INTERNATIONAL JOURNAL FOR
MULTIDISCIPLINARY RESEARCH

www.icceph.com
ISSN 2984-9942

TASK-BASED INSTRUCTION IN ONLINE DISTANCE
EDUCATION: AN INVESTIGATION OF
TEACHING SPEAKING STRATEGIES

Gem Karl B. Bangay, M.A., Krester M. Diaz, Ph.D.

English and Literature Department, Negros Oriental State University, Dumaguete City,
Philippines

https://doi.org/10.5281/zenodo.15111005

ABSTRACT

This paper offers a new Mixed Method investigation of Task-Based Instruction (TBI)
teaching speaking strategies employed by English Language teachers in the Online
Distance Education. TBI is a method of language teaching that focuses on the use of
authentic tasks and activities to develop students' language skills (Willis & Willis, 2007).
It can be merged with technology to provide a wide range of teaching strategies in the
Online Distance Education modality. Results revealed that Listing, Comparing and
Contrasting, Sharing Personal Experience, and Doing Projects and Creative tasks were
always used by English Language teachers. Meanwhile Ordering and Sorting, Matching,
Problem solving, and Performing Active Tasks were frequently used by English Language
teachers in the ODE modality. The findings suggested that Listing, Comparing and
Contrasting, Sharing Personal Experience, and Projects and Creative tasks were the
representative of TBI in the ODE modality. By employing these tasks, English Language
teachers fulfilled the goal of developing communicative competence by encouraging
strategic use of the language, critical thinking, authentic use of language, engagement,
autonomy, collaboration, and interaction. Performing Active Task garnered the least
preference among the TBI task types. This result suggested that the integration of
technology in the implementation of TBI in the ODE modality is challenged. Based on
these findings, a technology-mediated lesson plan using the TBI method when teaching
English in the ODE modality is strongly recommended.



Keywords: Online Distance Education, Task-based Instruction, Task-based Language
Teaching, Technology-mediated Task-based Instruction, communicative competence

INTRODUCTION

Acquiring effective communication skills is one of most fundamental macro-skills students
need to master. Through speaking one can fulfill a variety of functions, be it personal or
social. For instance, being able to effectively communicate provides one a greater
opportunity in life because it ensures that others understand what is expected of them
and how they can help (Fiske & Taylor, 2013). More so, it allows people to communicate
their needs and desires clearly and effectively (Bower & Bower, 2018). It allows individuals
to build strong relationships and work effectively with others (Pettit & Dignam, 2015).
Ultimately, effective communication promotes understanding of intercultural differences,
transforming one into a citizen of the world.

In the Philippines, seeing the great advantage with having excellent speaking skills, the
Department of Education puts speaking, along with other macro-skills, to a significant
degree in the K to 12 English Curriculum. Underscored in its principles of an effective
language arts and multiliteracies curriculum, communicative competence, oral language,
sense of common ground in using language/s for communication, and ability to interpret
and/or communicate in the target language are optimum. In the K to 12 English
Curriculum, the following are the domains integrated in the speaking strand—oral
language, alphabet knowledge, fluency, composition, grammar awareness and
structures, Listening Comprehension, Attitudes towards language, literacy and literature,
and study strategies. These domains are funneled across the K-12 Basic Education to
ensure that students adapt to various situations where communication demands greatly
vary.

It is understood from the discourse above that the K to 12 English Curriculum, with its
ideals, expects to hone a communicatively competent individual who can effectively
create and convey meaning in any given communicative milieu. This requires a wide
variety of repertoire of Teaching Speaking strategies.

In an ideal Language Teaching classroom, students complete activities, which require
them to engage in many real-life, face-to-face individual and/or collaborative small-group
activities such as role-playing, dramatization, inviting a guest, conducting interviews, and
others (Al-Jarf, 2021). However, all of these interactions were eliminated due to the
restrictions set by Covid-19 pandemic (Loades, et al., 2020). In the Philippines, Distance
Learning was adapted. Distance Learning refers to a learning delivery modality where a
learner is given materials or access to resources and he/she undertakes self-directed
study at home or in another venue (DepEd Order 21, s. 2019 pp. 96). The Schools
Division of Dumaguete City Secondary Schools adopted two of the four Distance Learning
types. These Distance Learning types are the Modular Distance Learning and Online
Distance Learning. Hence, the two are the most commonly implemented modality in the
majority of Secondary High Schools.
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The Covid-19 pandemic set various limitations that restricted student-to-student and
student-to-teacher interactions, which are key components of Teaching Speaking. This
resulted to a plethora of issues and problems. As a matter of fact, Godev (2014); Tomei
(2006); Worley and Tesdell (2009) stipulated that online language teaching can be more
cognitively demanding than face-to-face teaching. Hence, the primary challenge teachers
faced in teaching Oral Communication was lack of student motivation. Rotas and
Cahapay (2020) articulated that the sudden paradigm shift in teaching modality has put
students at a great disadvantage. Additionally, there is a dearth in literature concerning
Teaching Speaking Strategies in Distance Education. This gap hinders Language
Teachers of access to a reliable poll of pedagogical repertoire in the domain of Language
Arts in Distance Education. Distance Education modality is still in its fetal stage, especially
in highly sought after areas such as Language teaching and teaching speaking. It is
important to have a survey of its strengths and weaknesses to improve its quality in the
next school years to come.

Drawing on these insights, the researchers, therefore, saw the importance of finding out
the Task-Based Instruction teaching speaking strategies employed in the Online Distance
Education, so as to explore a technology-mediated lesson framework in Teaching
Speaking in Distance Learning.

The above plausible premise sums up the reasons why the researchers were interested
to find out the Task-based Teaching Speaking strategies teachers employed in Distance
Education as they attempt to achieve the goal of producing communicatively competent
learners who are capable of creating and conveying meaning in any communicative
setting as reflected in the tasks, as expected from them by the Department of Education,
through the K to 12 Basic Education Curriculum.

Research Questions

This study explored the common Teaching Speaking Strategies employed in Online
Distance Education as basis for a technology-mediated Task-based teaching model.
More specifically, it sought to provide research-based answers to the following questions:

1. What task-based strategies are employed in Teaching Speaking in the Online
Distance Education Modality?

2. How do the teaching speaking strategies help language learners develop their
communicative competence?

METHODOLOGY

The quantitative component of the study involved the conduct of a survey of TBI teaching
speaking strategies through a researcher-made questionnaire. Following the norms of a
Quantitative research, numerical data were gathered and statistical analysis was
performed to understand and explain the research questions. The quantitative data
gathered in this study were the teachers’ profile according to their educational attainment,
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number of years in teaching, and grade level taught, and teaching speaking strategies
employed in the Online Distance Education. The Quantitative design was used in
determining whether significant relationships existed between their strategies and their
profile.

The qualitative component involved semi-structured Focus Group Discussion with
selected five English Language teachers who taught during the implementation of Online
Distance Education. Focus groups are a useful method for exploring participants'
experiences and perspectives on a particular topic and for generating a range of views
and ideas. In this study, a focus group was used to explore how the Task-based Instruction
teaching speaking strategies help language learners develop their communicative
competence.

The focus group was conducted in a quiet room at Taclobo National High School, and the
session lasted approximately 80 minutes. The session was audio-recorded and
transcribed verbatim. The researcher led the discussions and followed a semi-structured
guide. The guide consisted of open-ended questions and probes to elicit participants’
experiences and perspectives on their utilization of Task-based Instruction teaching
speaking strategies.

The focus group data were analyzed using thematic analysis. The transcript was read
and reread to familiarize the researcher with the data. Initial codes were generated and
grouped into themes based on their similarities and differences. The themes were
reviewed and refined until a final set of themes was identified.

RESULTS AND DISCUSSION

Task-Based Instruction Teaching Speaking Strategies Employed in Online Distance
Education

The teaching speaking strategies employed by the English Language teachers in the
Online Distance Education was identified using the nine task types identified by Willis and
Willis (2007). According to Willis (2007), these activities refer to listing, ordering and
sorting, matching, comparing, problem-solving, sharing of personal experiences, doing
projects and creative tasks, and performing active tasks. Each task type has
corresponding sample task-based activities presented that English Language teachers
rate.
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Table 1. Task Types

Always

= Listing

= Comparing & Contrasting

= Sharing Personal Experience

= Doing PFrojects & Creative Tasks

Frequenthy

= Ordering & Sorting

= Matching

= Probelm Solving

= Performinh Active Tasks

The table above indicates that Listing, Comparing and Contrasting, Sharing Personal
Experience, and Doing Projects and Creative tasks are always used by English Language
teachers in teaching in the ODE modality. The sample online class task-based activities
that correlate to each Task Type are shown in tables below, along with how frequently
English Language teachers use them in the ODE modality.

Table 2. Listing Task Type and its Corresponding Sample Task-based Activities

Task-based Activities for each Task Type SD  Wx Verbal Description

Listing

: . . . Frequentl
Brainstorming a topic as a group via Zoom Breakout .79  4.07 d y

Room or other video teleconferencing platforms

. S Frequentl
Reporting a topic via video conference 94  4.03 d y
. . Frequentl
Verbally answering questions through Zoom and .92 4.17 d y
other teleconferencing platforms
Frequently

Composite Mean .87 4.3

In the Listing task type, the English Language teachers, frequently use brainstorming a
topic as a group using Zoom Breakout Room or other video teleconferencing platforms.
In ODE, teachers presented a task to students like Birthday Party and grouped students
to collectively prepare for the task by asking them to brainstorm the materials needed and
to plan out the entire occasion. Through the use of Zoom and similar videoconferencing
platforms, teachers divided students into various virtual Breakout rooms. Similar to this,
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the English Language teachers frequently use reporting a topic through video conference.
This data conforms to a finding that reporting or making a presentation is representative
of a TBI approach.

Lastly, verbally answering questions through Zoom and other teleconferencing systems
garnered the most desirability among teachers in this category. In an online class, verbally
answering questions was done as a pre-task activity, during discussion strategy,
negotiations, and in small group discussion. They were done without much preparation
needed from teachers. This affirms Nunan (2004) noting that at each step of a session,
including the beginning (pre-), middle (during), and finish (post-), students were required
to share answers in order to communicate. From the results, it can be surmised that
Listing tasks and its corresponding task-based activities in ODE modality encouraged the
use of real language through collaborative reporting and brainstorming (Willis, 2007).

Table 3. Ordering and Sorting Task Type and its Corresponding Sample Task-based
Activities

Ordering and Sorting

Verbally sequencing events and arguments in a .79 3.97 Frequently
videoconference

Discussing a list or rank through Zoom and other .83 3.66 Frequently
videoconferencing platforms

Orally classifying things in a videoconference .82 3.83 Frequently
Composite Mean 77 3.89 Frequently

The Ordering and Sorting task type findings indicate that English Language teachers
frequently use the speaking strategies of verbally sequencing events and arguments in a
videoconference, discussing a list or rank through Zoom and other videoconferencing
platforms, and orally classifying things in a videoconference. In this category, verbally
sequencing events and arguments in a videoconference is the most frequently employed
speaking strategy. This strategy was done during presentations, debates, and negotiating
of meaning activities. This was done during pre-task or warming up students to empower
them for better speaking (Courtney, 2020). The results show that ordering and Sorting
task and its corresponding TBI strategies engaged learners in communicative tasks
through discussion of list or rank and verbally sequencing or classifying meaningful bits
of information.

Table 4. Matching Task Type and its Corresponding Sample Task-based Activities

Matching

[ inti F I
Reading out loud phases/description related to a .87 4.38 requently

text viewed or listened to through videoconference
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i i i F tl
Performing a dialogue related to a text viewed or .96  3.93 requently

listened to through videoconference

Verbally matching phrases/description related to .94 4.10 Frequently

text viewed/read/listened to in videoconference

Composite Mean 90 4.08 Frequently

Results indicate in the Matching task type that reading out loud phases/description related
to a text viewed or listened to through videoconference and verbally matching
phrases/description related to text viewed/read/listened to in videoconference are
frequently employed by English Language teachers in the ODL. These strategies were
most applicable after analyzing a literary text. Teachers presented a set of statements or
descriptions which students analyzed whether which selection best fits the text. By
reading out loud phases or descriptions or verbally matching phrases/description students
gained exposure to grammatical accuracy, exhibited pronunciation proficiency, and
developed L2 reading comprehension (Ellis, 2003, Dérnyei, 2005, Gao, 2015, Kim, 2018,
& Nakamura, 2019). Lastly, in this category, results show that performing a dialogue
related to a text viewed or listened to through videoconference is frequently employed by
English Language teachers in the ODL. Role play and dialogue tasks were
communicative by nature. They encouraged the use of real language and develop
communicative competence through spontaneous exchange of meaning (Richards,
2006).

Table 5. Comparing and Contrasting Task Type and its Corresponding Sample
Task-based Activities

Comparing and Contrasting

Expressing similarities and differences through .83 4.38 Always
videoconference

Defending one’s stance in a conference call .92  4.00 Frequently
Explaining personally made graphic organizers .92 4.07 Frequently
through teleconferencing

Composite Mean .84 4.22 Always

In the Comparing and Contrasting task type, results reveal that expressing similarities
and differences through videoconference is always employed by English Language
teachers in the ODE. Also, defending one’s stance in a conference call is frequently
employed by English Language teachers in the ODE. Lastly, explaining personally made
graphic organizers through teleconferencing is frequently employed by English Language
teachers in the ODE. The teachers’ preference in this task was high due to the
commonality of activities. In an online ESL class, teachers asked students to draw
similarities and differences between characters, ideas, and events whether as a pre-task
activity or post task activity and as a formative assessment. In these tasks, similar to
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previous tasks, students communicated among each other in order to accomplish the
activity. By doing so, they negotiated meaning allowing them to use the language freely
and naturally. Thus, conforming to Morrow and Johnson (1979) stating teaching speaking
supports students to learn the use of the language through interaction. Also, in cases
where students individually express similarities and differences, defending one’s stance,
and explaining personally made graphic organizers in a videoconference, students
acquired the skill of reporting or public speaking, which a subskill of Discourse
competence in the umbrella of Communicative Competence (Canale & Swain, 1980).

Table 6. Problem Solving Task Type and its Corresponding Sample Task-based
Activities

Problem Solving

Demonstrating logic problems through oral .88 3.79 Frequently

presentation via a video call

Proposing solutions to real life problems in a video .80 4.17 Frequently

call

Verbally solving logic problems in a video call .85 3.86 Frequently
Frequently

Stating hypothesis/assumptions/predictions in a .83 3.79

videoconference

Composite Mean

Results indicate that in Problem Solving tasks, demonstrating logic problems through oral
presentation via a video call is frequently employed English Language teachers in the
ODL modality. Similarly, proposing solutions to real life problems in a video call has a SD
of .80 and Wx of 4.17, which denotes that it is also frequently employed by English
Language teachers in the ODL modality. Verbally solving logic problems in a video call
has a SD of .85 and Wx of 3.86, which means that it is frequently employed by English
Language teachers in the ODL modality. Lastly, stating
hypothesis/assumptions/predictions in a videoconference is frequently employed by
English Language teachers in the ODL modality.

Problem Solving tasks were done in groups due to their demand on the use of higher-
order thinking skills such as analysis, evaluation, and synthesis, in solving a problem or
completing a task. Particularly, proposing solutions to real life problems and stating
hypothesis/assumptions/predictions was conceptualized though collaboration. To further,
demonstrating and verbally solving logic problems were executed through dialogue or
social interaction. These activities not just promoted the use of real language through
social interaction, but also critical thinking and collaboration. It can also be surmised that
these tasks promoted critical thinking and encouraged problem-solving (De Leon &
Rulloda, 2015 and Gador & Calunsag, 2016).

1160

Ignatian International Journal for Multidisciplinary Research Vol 3 No 3 March 2025 www.icceph.com



Table 7. Sharing Personal Experience Task Type and its Corresponding Sample
Task-based Activities

Sharing Personal Experience

Storytelling through video recording or live audioor .96  4.03 Frequently
video call

Exchanging opinions, reactions, and commentsina .88 4.41 Always
teleconference

Participating in panel discussion via Zoom or other 1.07 3.93 Frequently
teleconferencing platforms

Giving critiques in a video conference .84 4.07 Frequently
Reminiscing events through video conference 94 3.97 Frequently
Composite Mean 89 4.13 Frequently

Table 7 shows that in Sharing Personal Experience task type, exchanging opinions,
reactions, and comments in a teleconference is always used by English Language
teachers in the ODL modality. This task is communicative and interactive by design. By
exchanging opinions, reactions, and comments in a teleconference, students use the
target language in meaningful ways, promoting communicative competence (Gonzalez-
Lloret, 2016). By engaging in such task, teachers provide students with opportunities for
them to negotiate meaning and provide feedback to one another by affirming or negating
an opinion, reaction, or comment. In the other hand, storytelling through video recording
or live audio or video call; participating in panel discussion via Zoom or other
teleconferencing platforms; giving critiques in a video conference; and reminiscing events
through video conference are frequently used by English Language teachers in the ODL
modality. It can be inferred from this result that in ODE communicative competence is
developed through the exchange of meaningful opinions, reactions, and comments,
storytelling, participating in panel discussion, giving critiques, and reminiscing events
through video conference.

Table 8. Doing Projects and Creative Task Type and its Corresponding Sample
Task-based Activities

Doing Projects and Creative Tasks

i ; . . . F [
Presenting Written Research Projects in a video 1.20 3.38 requently

conference

: : : : F tl
Gathering data through interview via phone, Skype, 1.17 3.55 requently

and other communication platforms
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. Frequentl
Presenting Created outputs (e.g., Posters, .94 3.93 quenty

Scrapbook, Reflection paper, Literary Analysis, and

others) through video conference

, , . , . , F tl
Presenting projects involving multimedia (e.g., E- 1.18 3.93 requenty
portfolio, PPT presentation, video, vlog, and others)
through teleconferencing or prerecording

Frequently

Composite Mean 1.06 3.80

Results illustrate that in Doing Projects and Creative task type, presenting written
research projects in a video conference is frequently used in the ODL. This task was
prevalent in Senior High School students, where research was a major task. In here,
students gathered data through interview via phone, Skype, and other communication
platforms. Because of this, interview is frequently used in the ODL modality. Interview
served as an information-gathering role supporting either an essay or a presentation; in
this case a research.

In Junior High School, presenting created outputs (e.g., posters, scrapbook, reflection
paper, literary analysis, and others) through video conference is frequently used by
English Language teachers in the ODL modality. During the ODE, teachers required
students to create an output, usually a portfolio, scrapbook, or an essay. Then, students
presented the output to the class by reporting. Presenting projects involving multimedia
through teleconferencing or prerecording is frequently employed by English Language
teachers in the ODL modality in many competencies. In this activity, teachers utilized the
TBI principles through technology-mediated outputs such as e-portfolio using Google
Drive, PPT presentation, video, vlog, among others. By performing such tasks, students
engaged in meaningful pursuit of information and exchange of meaning through dialogue
and strategic communication. Thus, motivating them to communicate and direct their own
pace of learning in order to accomplish the task within the timeframe given. In these tasks,
students assessed their own work and their process, allowing them to correct their own
grammatical errors, vocabulary usage, and overall language. It can be inferred that aside
from interaction and collaboration, the opportunities of TBI in ODE included the ability to
promote communicative competence through autonomy and motivation (Willis & Willis,
2007 and Mustafee, 2013). Thus, conforming to Ghanbari (2015), Willis and Willis (2007),
and Gao (2015) that TBI has a positive impact on learners' motivation and engagement
in language learning by allowing students to take ownership of their own learning, to set
their own goals, and to monitor their own progress.

Table 8. Performing Active Task Type and its Corresponding Sample Task-based
Activities

Performing Active Tasks

Conducting virtual field works 144 2.83 Sometimes

1162

Ignatian International Journal for Multidisciplinary Research Vol 3 No 3 March 2025 www.icceph.com



Virtually simulating experimental works 1.22 3.00 Sometimes

Composite Mean 1.34 3.14 Sometimes

Results show that for Performing Active Task Type, conducting virtual field works is
sometimes used in the ODL modality. A virtual field is an immersive and interactive
experience based on graphic images in 3D generated in real time by computer, in other
words, it is a simulation generated by a computer, about a real or just an imaginary world.
The Virtual Reality could be used to make learning more interesting and fun. However,
such innovative strategy required advanced skill in software programing and application
design. These skills were outside the expertise of ESL teachers. Moreover, a Virtual
Reality software would be costly for a public Secondary School to acquire. This is why
conducting virtual field works has garnered the least preference among all task-based
activities, with a Wx of 2.83, in the ODE modality. This result follows Chapelle (2004) that
there are challenges of integrating technology into the language curriculum, and there is
a need for teachers to have the necessary technological proficiency to effectively use
technology in their teaching.

Similarly, virtually simulating experimental works is sometimes used in the ODL modality.
This strategy was integrative by design, which meant to execute such task, students
needed to integrate content knowledge from other learning areas to demonstrate
language proficiency and overall, communicative competence. For instance, in ODE
modality, students virtually simulated a science experiment and narrated the process
through the target language. Such task was promising because of its task-based and
integrative design. However, in the ODE, it was demanding for students due to lack of
access to materials and resources.

Using technology-mediated resources could improve the utilization of such task type.
Chapelle (2004) highlighted that technology could be used to support TBI and to provide
learners with access to authentic and up-to-date materials and resources.

Conclusions
In view of the findings of the study, the following conclusions are drawn.

In the ODE modality, English Language teachers always employed Listing, Comparing
and Contrasting, Sharing Personal Experience, and Doing Projects and Creative tasks.
From this result, it can be concluded that these types are the representative of TBI in the
ODE modality. By employing these tasks, English Language teachers fulfilled the goal of
developing communicative competence by encouraging strategic use of the language,
critical thinking, and authentic use of language, engagement, autonomy, collaboration,
and interaction.

The second tier task types in ODE were Ordering And Sorting, Matching, Problem
Solving, and Performing Active Tasks, which were frequently used. These task types
fulfilled the goal of achieving communicative competence by engaging students to
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communicate and negotiate meaning, acquire and develop vocabulary, promote critical
thinking, encourage problem-solving, and authentic use of language through hands-on
learning, respectively.

Lastly, Performing Active Tasks and its corresponding sample task-based activities
garnered the least weighted mean. This result suggests that the integration of technology
in the implementation of TBI in the ODE modality was challenged. This further imply that
there is a need for teachers’ training on the integration of technology and the
implementation of technology-mediated TBI in general.

In determining significant relationships between the teachers’ profile and their task-based
teaching speaking strategies, results show as teachers gain in experience, education,
and level, their preference for Listing is either decreased or sustained. In conclusion,
teacher training and awareness campaign on TBI needs to be strengthened.

In Ordering/sequencing task and in Matching task type, although the relationships vary, it
is clear that TBI is perceived as useful in enhancing the goal of communicative
competence across all levels of instruction. For Comparison Task type, it can be
concluded that teachers’ knowledge, belief, and preference for TBI surpassed influence
of school and educational attainment. In Problem solving tasks, teachers’ perception, not
school direction and education, triggered the utilization of TBI in the classroom. For
Sharing Personal Experience Strategy, it can be surmised that as the Grade Level
handled advances, the preference and utilization of Sharing Personal Experience tasks
by teachers their classes increased. For Doing Projects and Creative tasks, teachers own
preference for the strategy is not correlated with the school and experience. However,
education and grade level handled have positive correlation to the strategy. It is revealed
that the utilization of Doing Projects and Created Works tasks increased as the grade
level and education advanced.

Lastly, for Performing Active Tasks, usage of active tasks did not increase as the
education attainment advanced, so as in school, years of service, and grade level
handled. These results further solidify the idea that English Language teachers employ
Performing active tasks and TBI principles if they believe it to be useful.

TBI task types help language learners develop their communicative competence be
enhancing their creative thinking skills, oral/verbal language, reading skills, vocabulary
acquisition, higher order thinking skills, negotiation of meaning, accuracy, collaboration,
activation of prior knowledge, reasoning and argumentation skills, comprehension skills,
critical thinking skills, problem solving skills, motivation, authentic communication,
autonomy, and real life situation.

Recommendations
Based on the study's findings, , it is strongly recommended that a technology-mediated

lesson plan using the TBI method be used when teaching English in the ODE modality.
This will enable educators to use TBI strategies effectively. The lesson plan will support
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learning, facilitate instruction, and give students the materials they need to succeed in the
ODE modality. Also, the suggested technology-mediated lesson plan will give teachers
and school administrators the chance to establish the groundwork for integrating readily
available technology into the instruction of English. Hence, it is imperative that teachers’
integrate available technology at hand in the facilitation of lessons. By doing so, students
are given with access to up-to-date resources and materials and are in touch with the
evolving technological trends present. This strategy is not only applicable in Online
Classes. Technology integration can also be done in Blended Modality and Face-to-Face
Instruction.
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