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ABSTRACT

This study attempted to determine the effect of media-information literacy to written
communication skills of millennial students. This quantitative in nature of research design
applied descriptive methods in gathering and interpreting the collected data. It seeks to
answer the Media-Information literacy level of millennial students in terms of creativity,
critical thinking, being a responsible user and a competent producer specifically of the
selected grade 12 students of UPHSD- Calamba Campus. The result of the study proved
that there is a significant relationship between Media-Information literacy level and
teacher-assessed written communication skill. Through MIL, millennial students were
transformed into competent and responsible user. The level of competency of the Grade
12 Senior High School students for the academic year 2019, from each section of
University of Perpetual Help System DALTA-Calamba in terms of creativity, critical
thinking, responsible user and competent producer was proven high after being exposed
to the course.

Keywords: Digital Communication, Media, Technology, Critical Thinking, Cyber bullying,
GenZ

INTRODUCTION

In the fast-changing world, coping and adapting are keys for survival. One needs
to be ready for the consequences that change might bring. Change in the society is the
domino-effect of single change that occurred in the cycle of life. This can be observed in



jobs which demand skills are aligned with the nature of the work. Consequently,
educational institution will facilitate the competencies needed.

Education has been true to its purpose and has been so dynamic over the past
decades. The traditional approach focused more on the “3R’s” such as reading, writing
and arithmetic as well as some simple subjects in social studies and language. Mastery
of the subject has given more emphasis, and the repletion of the lesson was very evident
in this approach. In this teacher-centered type of class, students need to memorize large
amounts of information to expand their knowledge. The teacher then assesses if the
students learned after each unit — knowledge-based assessment (Alismail and McGuire

2015).

Today, however, the educational system adapts the needs of the generation z
students to prepare them to college and their future career. As a result, many institutions
aligned their curriculum with the 21t century skills to produce globally competent
graduates.

Since 215t Century skills are the fundamental foundations of education nowadays,
teachers and instructors need to identify the different learning preferences of the students
and the integration of technology in a constructivist point of view.

Creating a constructivist classroom is challenging as well as converting the
principles of constructivism into instructions and learning objectives can be a struggle
(Brown, 2012). In some studies, it is described that the problems arising with integration
of technology to this teaching approach to the teachers’ ability and the teachers’
willingness to develop and improve their skills is to adapt to a more constructivist,
technology-rich classroom setting (Grose, 2014).

Taking into consideration the students’ prior knowledge, constructivism offers a
wide range of strategies that teachers may design and use strategies that are associated
with the current trends about the competencies that the current educational system is
building right now. It must build a learning environment beyond surface learning and go
to a more meaningful learning that is more likely leading to better and deeper
understanding (Jones and Brader-Araje 2002). Same thing goes with the goals and
formulation of the 215t Century skills and for the learners to become independent learners.

Generation z learners’ worldviews dominate online searches for informative post-
millennial generation (Pew Research Center, 2018), prefer entertainment, technology,
experiential learning, and a focus on teamwork (McCurry & Martins, 2010). They cultivate
precarious thinking through investigation and active participation (Black, 2010; Jones,
Ricketts, Ulmer, & Williams, 2008), and their learning is nonlinear and irregular,
characterized by rapid shifts between Internet sites and various devices. These students
multitask, are accustomed to immediate, automatic feedback, and desire positive
reinforcement (McCurry & Martins). Also, instead of reading the entire chapter in a text,
a generation z student may turn to a concept of interest without returning to the original
assignment (Black).
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Media and Information Literacy (MIL) recognizes the functions of media and
information sources in our personal lives and in democratic societies. It promotes the
individual’'s right to communicate and express, and to seek, receive and impart
information and ideas. It encourages the evaluation of media and information sources
based on how they are produced, the messages being conveyed, and the intended
audience. At the heart of media and information literacy lies the need to empower citizens
with essential knowledge about the functions of media and information systems in
democratic societies, under what conditions these functions can be performed and how
citizens can evaluate the quality of the content they provide.

Further, MIL represents essential competencies and skills to equip citizens in the
21st century with the abilities to engage with media and information systems effectively
and develop critical thinking and life-long learning skills to socialize and become active
citizens (UNESCO, 2010).

As a 215t century language teacher, the researcher is perceptive about the concept
of digital media education as an instructional strategy and its usefulness in developing
the written communication skills in the context of Media-Information Literacy. This is what
the researcher intends to find out in this study through the chosen locale of the study.

In a modern age, where technology becomes a necessity, people rely so much on
it without really knowing whether it's good or bad. The presence of digital media and
social media became the fundamental way of communication and sole provider of all
kinds of information. The study is conducted to determine the useful effects of Media-
Information Literacy as a tool of communication and how the written communication skills
will be developed with the exposure on it.

Further, one of the problems of the teachers is the students who are not able to
compose a simple paragraph with accurate grammar and construction. Charita (2014)
mentioned in one of her studies that students nowadays are not able to imply the main
idea and topic sentence correctly, thus, the ideas are not brought up again.

In conformity with Jabr, (2011) as cited by Morallo, (2014) found that social media
are making a tremendous effect nearly in every aspect of life. In fact, it had shifted as a
tool for extending academic learning and communication. The researcher also observes
that students who are exposed to digital media have a wide range of vocabulary that
made them somehow efficient in expressing themselves. Millennial students also
manifested comfort in voicing out their opinions and emotions in social media than sharing
it in other forms of communication. Almost all students have access to social media as
well as their teachers so that majority can relate to this study.

In the current educational system in the Philippines, otherwise known as the K-12
curriculum, the integration of information-communication technology has a vital role. The
study wants to determine how students maximize their use of the social media as a
springboard for academic performance. Academic performance in terms of
communication and reproduction are useful in media digital texts such as blogs, online
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articles podcast, e-book, digital story and the like. Also, the study will determine the
responsibility of students under the course Media and information Literacy and how will
they use the competencies in real-life digital communication.

Students spend more time on the internet, in which the researcher will provide
recommendations on how this hard-habit to break that would lead to other forms of
problem like cyber-bullying, misinformation, and poor study habits that could become a
support and will eventually benefit the teachers, the students, and the parents on the
other hand.

Theoretical Framework

The current study is anchored on Constructivism Theory in education: Tracking the
historical background of constructivism, many of its core ideas are based on old concepts
in different fields. It may be old but the application of this theory is timely with the kind of
students that the new millennium has today.

Agreeing with Merriam & Caffarella, (1999), constructivism is a synthesis of many
other theories combined in one. However, the contribution of Piaget's cognitive
constructivism and Vygotsky’s socio-cultural theory were the main theories that is aligned
to this study (Baker, McGaw, & Peterson, 2007). It also suggests that it is an active
process which involves working collaboratively and giving more emphasis on the process
(Crotty, 2012).

This study is also based on the theory of Vygotsky, who is known for his
contribution in the field of Psychology and for his Socio-cultural development and Zone
of Proximal Development. He believed that social interaction has a big impact on
individual's development. He recognized that culture has something to do with continuous
learning and it is a very critical part of the process (Cherry, 2016). He also stressed that
one can be only understood by knowing his cultural-historical factors such as the mutual
influence of individual and interpersonal interaction. Vygotsky highlighted that learning is
truly effective when it is involved in social activities. In addition, students learn when
concepts are put into practice; they manifest socialization with other students having
different roles that makes learning more essential especially when it is applied in real-life
setting. Vygotsky’s zone of proximal development heavily situates its foundation on the
children’s capacity for intellectual growth rather than their intellectual abilities (Atherton,
2014).

In learning various topics in different subjects given in the secondary level of
education, it is indeed difficult to master everything independently. Zone of Proximal
Development (ZPD) was defined as “the distance between the actual developmental level
as determined by independent problem solving and the level of potential development as
determined through problem solving under adult guidance, or in collaboration with more
capable peers” (Vygotsky, 1978). The word “proximal” is operationally used as a word to
state what comes next. This idea means that a child can only do the next step, if the adult
told him what to do. After the child master the concept of what he or she is doing, the
guide of the adult is gradually removed from him. This step is called “Fading”. This is only
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done if the child already internalized the information, and becomes an independent
learner. This sort of assistance is called “scaffolding” (Wood, Bruner & Ross, 1976).

Vygotsky, as agreed by Elliot (2000), believes on a concept of proximal
development that instruction will be only effective if it is intertwined with learner's
development, especially when these development stages are used by every learner to
help enrich students' instruction and to choose strategies in teaching and learning a new
topic, for instance. In a classroom context (i.e. a group activity), students with different
members according to their level of achievements exercise socialization skills as well as
practice the actual lesson through an assigned group work. Here, everyone helps each
other to accomplish the assigned task/s, usually between high achievers helping low
achievers. Also, on the same scenario, students who are being helped by a more
knowledgeable other (in this case, high achievers), end up doing the activity
independently, which is evidence of a transition between zone of actual development to
zone of proximal development, and going back.

Conceptual Framework

The research paradigm of the study indicates how the researcher will pursue the
study. The independent variable frame contains Media-Information Literacy, including its
indicators such as creativity, critical thinking, responsible user and competent producer.
The dependent variable frame contains communication skills such as structuring, style
and content.

Independent Variable .
Dependent Variables

) i Written communication
Media and Information

. skills
Literacy
N e Structuring
e Creativity e Style
e Critical Thinkng e Content

e Responsible User
e Competent

Figure 1. Research Paradigm

Research Questions

The study determined the relationship between Media-Information Literacy and
written communication skills of the generation z students.
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Specifically, it seeks to answer the following questions:

1. What is the Media-Information literacy level of generation z students in terms of:
1.1 Creativity
1.2 Critical Thinking
1.3 Responsible User
1.4 Competent Producer
2. What is the communication skill level of generation z students based on their self-
assessment in terms of:
2.1 Structuring
2.2 Style
2.3 Content?
3. What is the communication skill level of generation z students based on teachers’
assessment?
4. Is there a significant relationship between Media-Information literacy level and
self-assessed written communication skill level of generation z student?
5. Is there a significant relationship between Media-Information literacy level and
teacher-assessed written communication skill?

Hypotheses
The study tested the following hypotheses:

There is no significant relationship between Media-Information literacy level and
student assessed written communication skill level.

There is no significant relationship between Media-Information literacy level and
teacher-assessed written communication skill level.

METHODOLOGY
Research Design

This quantitative research used descriptive method specifically correlational
design in gathering, analyzing and interpreting the collected data from the respondents.

Quantitative methods include formalized principles that form the basis for a
stringent research process that proceeds from formulation of research questions,
research design and the selection and analysis of data to interpretations and conclusions.
The data were linked to specific variables, and standardized methods are applied for data
collection (for example in expert assessments, observations, interviews or formal testing).
The variables were expressed in numerical form, and the data material were described in
the form of tables, graphs or statistical measurements such as averages, variances and
correlations, and were analyzed with the aid of e.g. analysis of variance, factor analysis
or regression analysis (Befring 2015:131-160).
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According to Joy (2014), descriptive research is a fact-finding process that is
something beyond collecting data. It involves reflective thinking or research. Moreover,
the true meaning of the collected data was interpreted in an objective and biased-free
judgements. Descriptive research describes the characteristics of a target population that
the researcher wants to study. The descriptive method was used in the study to gather
necessary data; to find out the relationship between the indicators of Media-Information
Literacy and written communication skill of the generation z students.

Descriptive-correlational research design is a type of quantitative research which
aims to describe and or identify the relationship between and among variables under
study. The researcher had chosen this design as it is the best fit for this study as it seeks
to determine the relationship of Media-Information literacy level and written
communication skill of the students.

Respondents of the Study

The researcher chose Grade 12 senior high school students of University of
Perpetual Help System DALTA- Calamba Campus (UPHSD-Calamba Campus) for the
academic year 2019. After applying Slovin’s formula at 0.05 margin error, the researcher
acquired one hundred eighty-two (182) out of three hundred thirty-four respondents from
different strand namely Accountancy, Business and Management (ABM) and Home
Economics (HE).

Sampling Technique

For this study, Slovin’s formula was utilized as a tool to determine the sample size
of a population that must be taken. With this formula, the researcher found an appropriate
size without having to study the entire population individually. On the other hand, stratified
sampling method was applied to select and locate the actual respondents. It is the most
applicable to ensure equal distribution to achieve high validity and reliability of the data
as they are from different groups. The table below presented the sections involved with
the actual number of students who were selected as participants of the study.

Table 1. Demography of the Participants

Section ngﬁldg(r)].ts()f Participants
12 - ABM Spiritual Vessel 45 26
12 - ABM Mother Most Admirable 42 26
12 - ABM Virgin Most Merciful 45 26
12 - ABM Mirror of Justice 45 26
12 - ABM Seat of Wisdom 47 26
12 - HE Comforter of the Afflicted 55 26
12 - He Cause of Our Joy 55 26
TOTAL 334 182
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Research Instrument

The main instrument used in this study was a self-constructed survey
questionnaire guided by a textbook entitled Educational Technology 2. The researcher
formulated the survey questionnaire based on the book “Introduction to MIL”, “Critical
Viewing and Ciritical Thinking” and “Educational Technology II”. Media-Information
Literacy. Part 1 is all about the self-assessed observance of the Media-Information
Literacy competencies of the students; Part 2 delve into written communication skill of the
students as perceived by the teachers; and part 3 is an objective type of test in form of
restricted essay where students wrote their insights on a given topic which was guided by

a rubric to test their writing skills.

A drafted set of questionnaires was submitted, consulted, confirmed and validated
by a Legal Consultant, Learning Area Coordinator in ICT & English. It was submitted to a
Legal Consultant for the rules and regulations implementing in the university. UPHSD is
strict in terms of data of their students which is evident as Data Privacy Act (DPA) was
implemented and observed in all forms of documents. This practice seeks to protect all
forms of information, be it private, personal, or sensitive.

Moreover, the researcher ensured that the research instrument used was not
opposing the ground rule. On the other hand, Learning Area Coordinator in ICT & English
was consulted for some correction as well as for the comments, suggestions and other
things to consider in making the final set of questionnaires to assure that the data
gathered will be accurate and connected to this study. She also checked if the question
in survey are accurate and aligned in the study and Statement of the Problem.

Research Procedure

In order to commence with the study, the researcher sought the approval of the
principal of the target school through a formal correspondence before the distribution of
the questionnaire and gathering of other data needed in the study. The next step is the
selection of the students and section who are the participants of the study. Upon the
approval of the school, the survey questionnaires were distributed among the
respondents.

Statistical Treatment of Data

To describe the Media-Information Literacy and written communication skills of the
respondents, descriptive statistics such as frequency count, percentage, mean, and
standard deviation were used.

Meanwhile, to test if there exists a significant relationship between Media-
Information Literacy and written communication skills, Chi-square was utilized.
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RESULTS AND DISCUSSION

As shown in Table 2, the level of creativity of generation z students in MIL were
highly observed.

Table 2. Level of Media and Information Literacy among generation z
students in terms of creativity

Std. Descriptive

Dev. Interpretation Level

Indicative Statement Mean

1. | engage myself to software that

offers variety and creative 3.85 0.81  Highly Observed High
ability/skill levels.

2. | use animations and graphics

3.12 0.88 Observed Average
well.
3. | place audio (v0|ce_ input/voice 332  0.98 Observed Average
output) creatively.
4. | choose texts that are engaging 421 078  Highly Observed High
and clear.
Overall 3.62 0.66  Highly Observed High
Legend: Scaled Response Level
4.50 — 5.00 — Extremely Observed Extremely High
3.50 — 4.49 — Highly Observed High
2.50 — 3.49 — Observed Average
1.50 — 2.49 — Moderately Observed Low
1.00 — 1.45 — Not Observed Very Low

Majority of the respondents revealed that the statements “I engage myself to
software that offers variety and creative ability/skill levels.” got 3.85 and “I choose texts
that are engaging and clear.“ got 4.21 which were interpreted as Highly Observed while
statements “I use animations and graphics well.” got 3.12 and “I place audio (voice
input/voice output) creatively.” got 3.32 which were interpreted as “observed”.

This shows that today’s young generation, especially teens and youths are using
technology through innovative ways due to which they are referred to as Generation Z
and have changed the ways we think, work and communicate even though they are in
formative years of their life (Nauert, 2007). With the help of different application,
technology, media and software, generation z were able to develop and engage
themselves with creativity.

In terms of the level of critical thinking, Table 3 below presents generation z
students’ level of Media and Information Literacy Students were highly observed.

Table 3. Level of Media and Information Literacy among generation z
students in terms of critical thinking

Std. Descriptive

Dev. Interpretation Level

Indicative Statement Mean

1. | know which content is accurate

3.96 0.85 Highly Observed High
and factual. 'gnly Y 9
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2. | use application that enhances

my branching and chunking 375  0.85  Highly Observed High
ability.

3. | observe and interpret the
internal content of the program |  3.70 0.86  Highly Observed High

am using effectively.
4. | always compare and contrast

. . . . 3.86 0.88 Highly Observed High
media representations in reality.
Overall 3.82 0.68 Highly Observed High
Legend: Scaled Response Level
4.50 — 5.00 — Extremely Observed Extremely High
3.50 — 4.49 - Highly Observed High
2.50 — 3.49 — Observed Average
1.50 — 2.49 — Moderately Observed Low
1.00 — 1.45 — Not Observed Very Low

Most of the students who are part of this study revealed that generation z students
are well informed and educated in terms of critical thinking skills for it shows that
statements “I know which content is accurate and factual.” “I use application that
enhances my branching and chunking ability.”, got 3.75 which is interpreted as Highly
Observed. “I observe and interpret the internal content of the program | am using
effectively.” got 3.70 which is interpreted as Highly Observed. “I always compare and
contrast media representations in reality.”, got 3.86 which is interpreted as Highly
Observed. All statements for indicator Critical Thinking are all Highly Observed.

From the given indicative statements, students’ awareness and knowledge about
Media-Information Literacy has an overall mean of 3.82. Applying Critical Thinking is
indeed a prerequisite in information literacy. It encompasses a different domain of skills
and knowledge from those involved in finding, retrieving, and using information.

Today’s modern era individuals should know how to scrutinize over-flowing
information. Critical thinking refers to ability to analyze information objectively and make
unbiased judgement. Critical thinking involves the evaluation of different resources such
as validating data, verifying facts, observable phenomenon, and research findings.
Critical thinkers can draw good reasonable conclusions from gathered information and
can discriminate useful and less useful details (Doyle, 2019).

Table 4 shows the level when it comes to discipline and being a responsible user,
the level of media and information literacy among generation z students.

Table 4. Level of Media and Information Literacy among generation z
students in terms of responsible user

Std. Descriptive

Indicative Statement Mean ) Level
Dev. Interpretation
1] ma.ke contents tha.t ”.‘eet my 4.00 0.83 Highly Observed High
learning goals and objectives.
2. | choose content that is 4.18 0.80  Highly Observed High
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educationally appropriate.
3. | use software that is reliable and

. . 3.99 0.94 Highly Observed High
free of disruption system errors. gy g
4. 1 tend to use educational
technology that are effective to  4.13 0.81  Highly Observed High
my studies.
Overall 4.08 0.68  Highly Observed High
Legend: Scaled Response Level
4.50 — 5.00 — Extremely Observed Extremely High
3.50 — 4.49 — Highly Observed High
2.50 — 3.49 — Observed Average
1.50 — 2.49 — Moderately Observed Low
1.00 — 1.45 — Not Observed Very Low

All statements were Highly Observed, this revealed that generation z students are
well informed and educated in terms of Responsible User, for it shows that statements “I|
make contents that meet my learning goals and objectives.” Got 4.00, “1 choose content
that is educationally appropriate.” got 4.18. ‘1 use software that is reliable and free of
disruption system errors.” got 3.99. “/ tend to use educational technology that are effective
to my studies.” got 4.13 with an overall mean of 4.08.

As a millennial, being a media and information literate starts from childhood
(Villarin, 2016). It is the responsibility of parents and guardians to teach their children how
to behave when dealing with information and media. In the heights of social media,
millennials develop sound judgement and use media securely.

Table 5 below presents that the level of Media and Information Literacy among
generation z students in terms of competent producer was high, with an overall mean of
3.83.

Table 5. Level of Media and Information Literacy among generation z
students in terms of competent producer

Std. Descriptive

Indicative Statement Mean X Level
Dev. Interpretation
1. | use content that meets the 3.99 0.86  Highly Observed High
school standards.
2. The content | make is fr(_ee from 377 0.84  Highly Observed High
stereotypes and cultural bias.
3. Ishare and use authentic content.  3.81 0.87  Highly Observed High
4. | recognize and respond to the
potential of television form and 3.76 0.83  Highly Observed High
content.
Overall 3.83 0.69  Highly Observed High
Legend: Scaled Response Level
4.50 — 5.00 — Extremely Observed Extremely High
3.50 — 4.49 — Highly Observed High
2.50 — 3.49 — Observed Average
1.50 — 2.49 — Moderately Observed Low
1.00 — 1.45 — Not Observed Very Low
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Most of the respondents can be considered as competent producer for the result
revealed that statements “/ use content that meets the school standards.” got 3.99, The
content | make is free from stereotypes and cultural bias.” got 3.77. | share and use
authentic content.” got 3.81, and | recognize and respond to the potential of television
form and content.” got 3.76 which made all statements for Competent Producer Highly
Observed.

Competent producers verified answers contain reliable and trustworthy information
hand-picked information from experts. Information literacy was determined by present
time realities related to the development of state-of-the art technology and abundance of
information. With the abundance of information, users tend to sit down and scrutinize
media and information to know which is beneficial, true and authentic (Pvin, 2017).

Table 6 shows the level of written communication skills of generation z students
(self-assessed). It is shown that skills on the said aspect were highly observed having an
overall mean of 3.81.

Table 6. Self-assessed written communication skill levels among
generation z students in terms of structuring

Std. Descriptive

Indicative Statement Mean : Level
Dev. Interpretation
1. | can clarify thoughts and
purpose in communication before  4.02  0.81  Highly Observed High
writing.
2. | can identify key points, facts 395 080 Highly Observed High
and themes of a written material.
3. lcan w.rlte a grammar-error free o 0.86 Observed Average
texts with correct punctuations.
Overall 3.81 0.66  Highly Observed High
Legend: Scaled Response Level
4.50 — 5.00 — Extremely Observed Extremely High
3.50 — 4.49 — Highly Observed High
2.50 — 3.49 — Observed Average
1.50 — 2.49 — Moderately Observed Low
1.00 — 1.45 — Not Observed Very Low
It revealed that the statements ‘1 can clarify thoughts and purpose in

communication before writing.” received the highest mean of 4.02 and describe as highly
observed. On the other hand, statement “l can identify key points, facts and themes of a
written material.” got the mean of 3.95 interpreted as highly observed and statement 3
which is “I can write a grammar-error free texts with correct punctuations.” describe as
observed with a mean of 3.47.

Written communication was considered one of the most critical competencies for
academic and career success. The way students’ structure different written reports
indicate good written communication skills. Further, Generation Z are suggested to give
emphasis on the structure of their writing to gain curricular and instructional improvement
(Sparks, 2014).

678

Ignatian International Journal for Multidisciplinary Research Vol 3No 3 March 2025 www.icceph.com



Table 7 shows that in terms of style, the written communication skills of generation
z students have an overall mean of 3.67.

Table 7. Self-assessed written communication skill levels among
generation z students in terms of style

Std. Descriptive

Indicative Statement Mean X Level
Dev. Interpretation
1.1 can write a concise and direct 3.50 0.85 Highly Observed High
written content.
2. | can produce written output : :
. . . 3.73 0.84 Highly Observed High
suitable for intended audience. gny g
3. | 'can empathize to my target 370 0.85 Highly Observed High
readers.
Overall 3.67 0.73  Highly Observed High
Legend: Scaled Response Level
4.50 — 5.00 — Extremely Observed Extremely High
3.50 — 4.49 - Highly Observed High
2.50 — 3.49 — Observed Average
1.50 — 2.49 — Moderately Observed Low
1.00 — 1.45 — Not Observed Very Low

Statement “I can write a concise and direct written content.” got 3.59, statement “I
can produce written output suitable for intended audience.” got 3.73 and statement “I can
empathize to my target readers.” got 3.70 which are all interpreted as Highly Observed.

Majority of the self-assessed written communication skill levels of generation z
students in terms of style was highly observed. According to Moxley, 2003, colloquial,
casual, and formal writing are three common styles that carry their own particular sets of
expectations. Generation Z students’ style depends on their audience, and often whether
your communication is to be read only by those in your company (internal
communications) or by those outside the organization, such as vendors, customers or
clients (external communications). The creativity that generation z have made their
writings even more engaging (Bart, 2011).

Table 8 below presents the level of self-assessed written communication skill in
terms of content.

Table 8. Self-assessed written communication skill levels among
generation z students in terms of content

Std. Descriptive

Indicative Statement Mean ) Level
Dev. Interpretation
1.1 can write a scholarly article or 3.30 1.02 Observed Average
business letters.
2. | can develop .St.rong argument 3.58 0.91 Highly Observed High
through my writings.
3. Il always list down essential 3.63 0.85  Highly Observed High

points through researches.
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Overall 3.50 0.78  Highly Observed High

Legend: Scaled Response Level
4.50 — 5.00 — Extremely Observed Extremely High
3.50 — 4.49 - Highly Observed High
2.50 — 3.49 — Observed Average
1.50 — 2.49 — Moderately Observed Low
1.00 — 1.45 — Not Observed Very Low

Most of the respondents can be considered as competent producer for the result
revealed that statements “I can write a scholarly article or business letters.” got 3.30, “I
can develop strong argument through my writings.” got 3.58 and “I always list down
essential points through researches.” got 3.63 which made all statements Highly
Observed.

In terms of content, most of the generation z student’s written communication skills
were highly observed, with an overall average of 3.50. Generation z students are short-
tempered and shift attention quickly. Learning environment has a big factor in sustaining
the students’ interest. Through the help of multimedia, lectures become lesser and giving
examples are more effective. Content in writing are more engaging if trends are put into
context since millennials are fund of “googling” everything. Students can put more
relevant content and gathered information (Bart, 2011).

Figure 2 below presents the level of teacher-assessed written communication skills
based on essay test results.

Figure 2. Teacher-assessed written communication skill levels among generation
z students based on essay test results

Essay Test Results
=9 to 10 (Extremely High)
7 to 8 (High)
|5 to 6 (Average)

H3to4(Low)

1to 2 (Very Low)
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From the teachers’ assessment to generation z students’ written communication
skills, more than 50% of the respondents have average to extremely high level of
communication skills. The remaining 22% are included in low to very low level of
communication skills based on essay test results. According to Brody (2018), despite the
obvious advantage of easily adapting to social media trends and formats, around 39
percent of millennials claim to interact more on what is written on their smartphones
resulting This has had the impact of stunting interpersonal communication, which makes
communication (verbal and written) another important set of skills millennials lack.

Table 9 shows the significant relationship between Media and Information Literacy
levels and self-assessed written communication skills level among generation z students.

Table 9. Test of significant relationship between Media and Information
Literacy levels and self-assessed written communication skill
levels among generation z students

Variables Df Computed X?
Media and Information  Written Communication Skill Value
Literacy
Creativity Structuring 9 60.562
Style 9 82.839
Content 12 127.311
Critical Thinking Structuring 9 79.415
Style 9 85.190
Content 12 77.048
Productive User Structuring 9 50.615
Style 9 66.128
Content 12 177.631
Competent Producer Structuring 9 93.785
Style 9 89.704
Content 12 121.349

**Significant at .01 level

Based on the results presented in Table 9, there is a significant relationship
between Media and Information Literacy levels and self-assessed written communication
skill levels of generation z students. The study found out that Creativity, Critical Thinking,
Productive User, and Competent Producer- attributes generation z are positively
associated with their written communication skills in terms of structuring, content and style
(X?= 50.615 to 177. 631; p < .01). In today’s generation, MIL benefits and advantages
takes place through posting and sharing different contents in generation z’' feed, thus,
valuing these presences, this shows what they feel or think. Thus, MIL created a positive
impact with the students’ skills related to the subject. If one posts about his/her
experience in a new restaurant in the town, others may feel the rush to go to that
restaurant in which this represents that generation z influence other millennials. Given all
these characteristics, generation z students set a new standard by thinking critically,
unleashing their creativity, being a productive user and producing competent contexts,
that educational institution all-over the world needs to cater.
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Table 10 below shows the relationship between media and information literacy
level and teacher assessed written communication skill of generation z students.

Table 10. Test of significant relationship between Media and Information
Literacy level and teacher-assessed written communication skill
levels among generation z students

Media and Information Literacy Df Computed X2 Value
Creativity 12 7.771
Critical Thinking 12 16.627
Productive User 12 18.063
Competent Producer 12 8.990

As what is shown in Table 8, Table 9 below shows that there is no significant
relationship between MIL level and teacher-assessed written communication skills of
generation z students. The result from the table is a clear sense as said by (Grose, 2014)
of how the educational community can support teachers in change and improvement
initiatives engage students in deeper and more authentic learning emergent. This is a
kind of learning-environment that suits well with the millennial students (Main, 2013).
However, scaffolding is still need for students to comprehend topics and appreciate
learning more effectively. Vygotsky’s zone of proximal development heavily situates its
foundation on the children’s capacity for intellectual growth rather than their intellectual
abilities (Atherton, 2014).

Media and Information Literacy indeed plays a big role in the competency of the
generation z students. The creativity and critical thinking of the respondents can be highly
observed. Through MIL, generation z students transform into competent and responsible
user.

In terms of creativity, the respondents’ level of competency has a total mean of
3.38 interpreted as highly observed. It is the same with the respondents’ critical thinking
skills with a mean of 3.82. In terms of responsible user and competent producer, the
overall mean is 4.08 and 3.83, respectively.

When the students (generation z) assessed their own written communication skills,
it is indeed visible that their competency in this aspect is high. The level is also high in
terms of their content and style of writing. Generation Z students through the help of MIL
are able to apply their learning in the said subject effectively.

When teachers assessed the written communication skills of the generation z
students in terms of essay test results, it came up that more than half of the respondents
have an average to extremely high level of competency.

Lastly, the self-assessment made by the generation z students and teachers’
assessment met in the middle, both showing high level of competency.
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Conclusions

Based on the findings of this study, the following conclusions were drawn.

1. The hypothesis stating that there is no significant relationship between Media-
Information literacy level and self-assessed written communication skill level of the
generation z student is rejected (X?= 50.615to 177. 631; p < .01).

2. The hypothesis stated that there is no significant relationship between Media-
Information literacy level and teacher-assessed written communication skills is
upheld. This indicates statistically, these two variables are not linearly related.

Recommendations

Based on the conclusions, the following recommendations make these prescriptive
items sound suggestive:

1. Generation Z students may maximize the MIL subject seriously for it is beneficial
in this modern era. They can integrate their likes and interest as a springboard for
writing.

2. The Generation Z are encouraged to use technology and consider it as a
supplementary tool kit to K-12 Teaching. Online tools can be use frequently for the
students to practice and become an effective media and information literate
individual.

3. Teachers are encouraged to use online tools in other subject areas particularly into
major subjects to further validate its effectiveness as a pedagogical approach for
it may improve their research skill since subject are all research-oriented.

4. MIL may be introduced earlier not only to high school students but also to the entire
academic community.

5. Future researchers may explore other subject areas to convert competencies of
MIL as a tool. They can focus more on teachers’ assessment to choose topics that
are within students’ capacity so comprehension will not be compromised
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