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ABSTRACT

The study investigates the prevalent leadership styles among senior high school
principals and their impact on teacher job performance. Employing a quantitative research
design, the study analyzes survey responses to determine the dominant leadership
approaches and their correlation with teacher performance ratings. Results reveal that
the autocratic leadership style is the most commonly utilized, followed by democratic
leadership, while laissez-faire leadership is the least preferred. Findings indicate that
autocratic leadership, characterized by strict rule enforcement, top-down communication,
and minimal subordinate input, is positively associated with higher teacher performance
ratings. Similarly, democratic leadership, which fosters collaborative decision-making and
staff empowerment, also demonstrates a significant positive impact on teacher
performance. Conversely, laissez-faire leadership, marked by minimal guidance and
weak procedural enforcement, does not significantly influence teacher job performance.
These findings suggest that structured and participatory leadership styles contribute more
effectively to enhancing teaching outcomes. To strengthen leadership effectiveness, the
study recommends implementing a leadership development framework that includes
professional workshops on leadership strategies, regular assessments of principal
leadership practices, and communication training. Establishing mentorship programs and
performance monitoring systems can further support principals in adopting best practices
and improving overall educational quality. By fostering effective leadership approaches,
schools can cultivate a more positive and productive learning environment.

Keywords: leadership styles, autocratic leadership, democratic leadership, laissez-faire
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INTRODUCTION

School leadership plays a vital role in shaping educational outcomes, influencing teacher
performance, and fostering a positive learning environment (Leithwood et al., 2018). The
leadership styles adopted by school administrators significantly impact decision-making,
teacher motivation, and overall institutional effectiveness (Bass, 2015). Research on
educational leadership highlights three dominant approaches: transformational,
transactional, and laissez-faire leadership (Avolio & Bass, 2015). Transformational
leadership, characterized by vision, inspiration, and individualized support, has been
linked to higher teacher satisfaction and student achievement (Bryk et al., 2015; Smith &
Johnson, 2023). Transactional leadership, which focuses on rewards and performance
monitoring, ensures stability and accountability in school management (Bass, 2015).
Conversely, laissez-faire leadership, marked by minimal oversight, has been associated
with lower organizational effectiveness and teacher engagement (Wang & Guan, 2018).

In the Philippine educational context, leadership styles are shaped by cultural values and
institutional structures. Studies indicate that democratic, authoritarian, and laissez-faire
leadership approaches coexist among school administrators, each affecting teacher
motivation and school performance differently (Santos, 2017; Smith & Johnson, 2023).
Democratic leadership, which promotes shared governance, has been found to enhance
teacher engagement, while authoritarian leadership ensures discipline but may limit
teacher autonomy (Hofstede, 2015). Laissez-faire leadership, though granting
independence, can lead to organizational ambiguity and decreased accountability (Wang
& Guan, 2018). Understanding these leadership styles is crucial, particularly in senior
high schools (SHS) in the Schools Division of Mabalacat City, where effective leadership
directly impacts teacher performance and overall school success (Smith & Johnson,
2023).

Despite extensive research on leadership styles, there remains a gap in examining their
direct impact on teacher job performance in Philippine senior high schools (Smith &
Johnson, 2023). This study seeks to address this gap by assessing the leadership styles
of SHS administrators and their influence on teacher job performance during the school
year 2023-2024. As the Philippine education system continues to adapt to curriculum
changes and evolving administrative challenges, understanding the best leadership
practices is more critical than ever. The findings of this study will contribute to the
development of a leadership development plan aimed at enhancing school leadership
effectiveness and improving teacher performance.

Research Questions

This study aims to assess the leadership styles of SHS administrators and their impact
on teacher job performance in the Schools Division of Mabalacat City during the school
year 2023-2024. Specifically, the study seeks to answer the following research questions:

1. Which leadership style is predominantly used by SHS administrators?
2. How do teachers perceive leadership styles in terms of the following factors?
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2.1. Autocratic leadership

2.2. Democratic leadership

2.3. Laissez-faire leadership
3. What is the overall job performance of teachers under different leadership
styles?
4. |Is there a significant relationship between the leadership styles of SHS
administrators and teacher job performance?
5. What leadership development plan can be proposed based on the findings of
the study?

METHODOLOGY

This study was conducted in selected Senior High Schools (SHS) within the Schools
Division of Mabalacat City, using a simple random sampling method to select 40 school
heads as respondents. The participants included head teachers and master teachers
acting as school heads in the absence of an appointed administrator. The study ensured
confidentiality by not disclosing specific institutions and obtaining approval from relevant
authorities before data collection.

A researcher-made questionnaire served as the primary data collection tool, consisting
of three parts: identifying the leadership style of school heads, describing their leadership
approach (autocratic, democratic, or laissez-faire), and evaluating teacher job
performance using a Likert scale. The instrument underwent pilot testing to ensure
reliability and validity, with necessary refinements made based on feedback before final
administration. The questionnaire was personally distributed and retrieved upon
completion.

The collected data were analyzed using statistical tools. Frequency and percentage were
used to determine the dominant leadership styles and job performance levels of teachers,
while the weighted mean was employed to describe leadership styles numerically. To
assess the correlation between leadership styles and teacher performance, the Pearson
Product-Moment Correlation Coefficient (Pearson r) was applied, as it effectively
measures relationships between variables.

This study was limited to 40 SHS school heads in Mabalacat City for the school year
2023-2024. 1t focused solely on leadership styles and their impact on teacher
performance, excluding other influencing factors such as institutional policies and socio-
economic conditions. The study adhered to the Data Privacy Act of 2012 (RA 10173),
ensuring the privacy, anonymity, and voluntary participation of respondents, while all
sources were properly cited to uphold academic integrity.
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RESULTS

The study examined the leadership styles of school heads and their relationship with
teacher job performance, yielding insightful findings.

Table 1. Leadership Styles of School Heads

Leadership Styles Frequency Percentage
Autocratic Leadership 20 49
Democratic Leadership 13 32
Laissez-Faire Leadership 8 19

Total 40 100

The results revealed that autocratic leadership (49%) was the most commonly used style,
followed by democratic leadership (32%) and laissez-faire leadership (19%). The
dominance of autocratic leadership suggests that school heads prefer structured
environments with clear directives. However, the presence of democratic leadership
indicates a recognition of participatory decision-making, while the lower prevalence of
laissez-faire leadership suggests a general reluctance to delegate authority without
guidance.

Table 2.1. Autocratic Leadership
Statements Mean | Verbal Description

Creativity and innovation are not encouraged
in my workplace. 4.78 | Very Much Preferred

Rules and procedures in my organization are
strictly enforced, leaving little room for |4.66 | Very Much Preferred
flexibility.

Feedback in my workplace is primarily given
by superiors, with little input from | 4.64 | Very Much Preferred
subordinates.

The focus in my organization is on achieving
goals set by the leader, even if it means | 4.39 | Very Much Preferred
sacrificing individual autonomy.

My supervisor makes decisions without

consulting the team. 3.79 | Preferred
There is a clear hierarchy in my organization,
with strict lines of authority. 3.74 | Preferred
Punishments for not following instructions are

3.51 Preferred
severe.

| feel micromanaged in my day-to-day tasks. | 3 49 | preferred

Communication in my workplace primarily Moderately
flows from the top down. 2.89 Preferred
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Loyalty to the leader is highly valued in my
organization.
Total 3.84

2.52 | Slightly Preferred

Preferred

Autocratic leadership showed the highest levels of preference for strict rule enforcement
(4.66) and goal achievement (4.39) but was marked by a discouragement of creativity
(4.78). Despite its structured nature, lower scores in communication flow (2.89) suggest
that information dissemination may not be as effective. This finding aligns with literature
indicating that autocratic leadership can enhance efficiency but may also limit teacher
autonomy and innovation.

Table 2.2. Democratic Leadership

Statements Mean | Verbal Description
My supervisor regularly seeks input from team Very Much
members before making decisions. 4.74 | breterred

There is a collaborative atmosphere in my Very Much
organization, with shared decision-making. Preferred

| feel empowered to take ownership of my Very Much

ibiliti 4.55
tasks and responsibilities. Preferred

Feedback in my workplace is constructive and
encourages growth and development. 3.7 Preferred

Rules and procedures in my organization are
flexible and adaptable to changing | 3.65 | Preferred
circumstances.

Creativilty and innovation are encouraged and 274 Moderately
valued in my workplace. ' Preferred
Disci_pline _is admini_ster_ed fairly and 971 Moderately
consistently in my organization. : Preferred
Mutual respect among team members is a 57 Moderately
core value in my workplace. ' Preferred
Comm_unicat!on _in my organization flows 6 Moderately
freely in all directions. ' Preferred

The focus in my organization is on fostering a
supportive environment where everyone's | 2.49 | Slightly Preferred
voice is heard and valued.

Total 3.46

Preferred

Democratic leadership was valued for its emphasis on collaboration (4.67), shared
decision-making (4.74), and empowerment (4.55). However, lower scores in creativity
(2.74) and discipline fairness (2.71) suggest that while participation is encouraged, certain
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aspects of this leadership style may require improvement. These results align with
research highlighting the benefits of democratic leadership in fostering an inclusive work
environment but also indicate that its full potential depends on effective implementation.

Table 2.3. Laissez-Faire Leadership

Statements Mean | Verbal Description
My supervisor provides minimal guidance or 279 Moderately
direction. ' Preferred

There is a lack of clear leadership and )

direction in my workplace. 2.45 | Slightly Preferred

| often feel left to figure things out on my own )81 Moderately

without support from leadership. . Preferred

Feedback  and communication  from

leadership are infrequent or inconsistent. 4.38 | Very Much Preferred
Rules and procedures are lax or undefined in )

Creativity and innovation are encouraged, but
there is little guidance on how to implement | 2.39 | Slightly Preferred

ideas.

Discipline and accountability are lacking in my 369 | Preferred

workplace.

Team members are often unsure of their roles )

and reSponSibilitieS. 2.34 Sllghﬂy Preferred

Communi_cation among team members is » 87 Moderately

decentralized and lacks structure. : Preferred

The focus in my organization is on individual Moderatel

autonomy, but this sometimes leads to |2.75 Preferred y

confusion and inefficiency.

Total Moderately
2.89 Preferred

Laissez-faire leadership received an overall moderate preference (2.89), with feedback
inconsistency (4.38) emerging as a key issue. Scores for lack of leadership direction
(2.45) and unclear roles (2.34) suggest that while autonomy is provided, it often leads to
inefficiency. This finding is consistent with literature indicating that laissez-faire leadership
can result in confusion and a lack of accountability, potentially affecting teacher motivation
and effectiveness.

Table 3. Job Performance of Teachers (RPMS Rating)
RPMS Rating Frequency Percentage

4.500-5.000 23 57
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3.500-4.499

17

43

Total

40

100

The RPMS ratings indicate that 57% of teachers fall within the highest performance
bracket (4.500-5.000), while 43% fall in the next tier (3.500—4.499). This suggests a high
level of teacher effectiveness, potentially influenced by leadership support, professional
development, and institutional structure. The results align with studies emphasizing the
role of leadership in fostering teacher performance.

Table 4. Relationship Between Leadership Styles and Teacher Performance

Leadership Styles Job Performance of the
Teachers
Autocratic Leadership | pagrson r 0.628
Value 0.000
Interpretation | gjgnificant
Democratic Pearson r
Leadership 0516
Value 0.003
Interpretation Significant
Laissez-Faire
Pearsonr
Leadership 0098
Value 0.606
Interpretation | Not Significant
Pearson r 0.573
Total Value 0.001
Interpretation Significant

The Pearson correlation analysis revealed significant relationships between leadership

styles and teacher performance:

® Autocratic Leadership (r = 0.628, p = 0.000) showed a strong positive correlation,

suggesting that structured and directive

performance.

leadership contributes to high

® Democratic Leadership (r = 0.516, p = 0.003) also showed a significant positive
relationship, reinforcing the benefits of participatory decision-making.

® Laissez-Faire Leadership (r=0.098, p = 0.606) showed no significant correlation,
indicating that minimal supervision does not significantly impact teacher

performance.
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These findings align with prior research that supports the effectiveness of autocratic and
democratic leadership in improving performance while highlighting the inefficacy of
laissez-faire leadership in structured environments. The results suggest that a balanced
leadership approach, integrating both structured direction and participatory engagement,
may be the most effective strategy for enhancing teacher performance in educational
settings.

Conclusions

The study reveals that autocratic leadership, despite its structured and rigid nature, is
linked to higher teacher job performance, alongside democratic leadership. Principals
who provide clear direction and involve teachers in decision-making foster better
performance outcomes. In contrast, laissez-faire leadership, which lacks supervision and
guidance, does not significantly contribute to teacher performance.

Schools led by principals with strong autocratic and democratic leadership traits
demonstrate higher teacher job performance ratings. This highlights the effectiveness of
structured leadership combined with teacher involvement in enhancing educational
outcomes. The findings emphasize the necessity of a more guided approach to leadership
to maintain high performance standards.

Recommendations

Based on the conclusion the following are recommended

1. Conduct targeted leadership workshops for principals to integrate autocratic
and democratic approaches, emphasizing clear direction, structured
feedback, and collaborative decision-making.

2. Implement regular assessments of principal leadership styles, incorporating
teacher and stakeholder feedback to ensure alignment with best practices for
improving teacher performance.

3. Provide specialized training on effective communication strategies for
principals to address gaps in laissez-faire leadership, particularly in guidance
and structured feedback.

4. Establish mentorship programs where experienced principals can support
less-experienced leaders, focusing on best practices from autocratic and
democratic leadership styles to enhance school management effectiveness.

5. Future research is recommended to explore leadership effectiveness across
different school settings, larger sample sizes, or alternative leadership
frameworks to validate and expand upon these findings.

Compliance with Ethical Standards

The researchers affirm that this study was conducted in strict adherence to ethical
standards. Informed consent was obtained from all respondents, ensuring they fully
understood the purpose of the study and their voluntary participation. Respondents were
given the freedom to withdraw at any stage without any consequences. Anonymity and
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confidentiality were maintained throughout the research process to protect their identities
and personal information.
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psychological, was inflicted during the study. Furthermore, there was no conflict of interest
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