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ABSTRACT  
 

The primary goal of this research was to determine if the Kagan approach and its 
structures helped the students improve their oral communication skills such as grammar, 
vocabulary, language, and pronunciation. This study was carried out at Batangas State 
University in Malvar, Batangas. Moreover, the theory of Kagan Structure and Theory of 
Connectivism served as the framework for this study. In this study, quasi-experimental 
research methodology was utilized. The sampling method used was purposive sampling 
to identify the First Year BS Psychology students as the study respondents. In addition, 
the Cambridge English Proficiency Test was chosen as the research instrument. Also, 
the t-test was utilized in this study for independent samples at the .05 level of significance. 
Moreover, the pretest and posttest results were analyzed statistically to see whether the 
learners exposed to the Kagan approach and its structures performed better than those 
who were not. In addition, the Kagan structures used for the experimental group were 
Mingle-Pair-Share, Round Robin, Charades, and Guess the Fib. Additionally, the study 
proposed an action plan entitled Project iLOCK or Project on Improving Learners’ Oral 
Communication skills through Kagan structures. This project included enrichment 
activities to help the learners cope with the areas they were struggling with, specifically 
grammar, vocabulary, language, and pronunciation. 
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INTRODUCTION 
 

Education enables learning and acquiring various aspects such as knowledge, 
skills, values, morals, beliefs, and habits. It plays a crucial role in people’s lives by helping 
them comprehend and navigate the world they live in. Education occurs in both formal 
and informal environments, and any experience that influences their thinking, emotions, 
or actions is considered educational. Teaching, training, storytelling, discussions, and 
directed research are among the methods used in education. It is important to note that 
education is not solely about acquiring information but also about developing critical 
thinking skills and the ability to learn effectively. 

 
 The Philippine education specialists acknowledge that the educational system 
struggles, and that the coronavirus outbreak makes matters worse as schools shift to 
distance or blended learning during the past two years. The globe generally agrees that 
the Philippines experiences learning crises. 
 
 One of the country’s learning crises was the level of IQ among Filipinos. According 
to the 2023 result released by World Population Review (cited in an article from ABS-
CBN) an impartial organization with no political connections that collects statistics from 
200 different countries, the average IQ of Filipinos was 81.64 percent, which was 
regarded as below 100 of the average IQ. the Philippines ranked 111 in the list of Top 
High IQs in the world among 199 countries. From the result of the recent study, it was 
found that the Philippines had been left behind by its neighboring countries which 
received the top spots in the Top Countries with Highest IQ namely, Japan, Taiwan, 
Singapore, Hong Kong, China, and South Korea. As per the group's assertion, IQ scores 
were indicative of the quality of education and resources available to individuals in a 
certain area. Countries with inferior or less advanced educational resources were 
inherently at a disadvantage.  
 

In the 2022 PISA assessment, the Philippines obtained scores of 2.2-percentage 
point hike in math from 2018-2022, 6.9 in reading, and 0.8 in science. These scores were 
about 120 points lower than the average scores of participating countries. According to 
the Organization for Economic Co-operation Development (OECD), they estimated that 
for every 20 points below the average, it represents a one-year lag in the annual pace of 
learning. Based on this calculation, the Philippines' performance in math, reading, and 
science is approximately six years behind the average pace of learning in those subjects 
among participating countries. These results highlighted the need for educational reforms 
and interventions to address the learning gaps and improve educational outcomes in the 
country. Policymakers, educators, and stakeholders needed to work together to enhance 
the quality of education and provide better opportunities for students in the Philippines.  
 

Because of these disturbing results, educators integrate various activities to 
enhance the areas needed for improvement. One of the approaches that may be used in 
improving such areas is the cooperative learning approach. The Cooperative Learning 
Approach is a teaching method that encourages students to actively participate, 
collaborate, and support each other within small groups. The goal is for students to work 

coco://sendMessage/?ext=%7B%22s%24wiki_link%22%3A%22https%3A%2F%2Fen.wikipedia.org%2Fwiki%2FPhilippines%22%7D&msg=Philippines
coco://sendMessage/?ext=%7B%22s%24wiki_link%22%3A%22https%3A%2F%2Fen.wikipedia.org%2Fwiki%2FOECD%22%7D&msg=OECD
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together towards a shared learning objective. In a cooperative learning setting, students 
are given specific roles or responsibilities within their groups and are motivated to actively 
engage and contribute to the group's achievements. The approach emphasizes the 
importance of positive interdependence, where students depend on one another's efforts 
and contributions to attain common goals. The Cooperative Learning Approach offers 
several advantages, including improved academic performance, enhanced social skills, 
heightened motivation, and a positive learning atmosphere. It promotes active learning, 
critical thinking, and effective communication among students. 

 
 There were different kinds of cooperative learning approaches that educators used 
as their classroom strategy to get the interests of the students. One of these approaches 
was the Kagan Cooperative Learning Approach, which, as mentioned by Shana et al. 
(2019), was considered a cooperative learning strategy that allowed students to share 
ideas, ask questions, and give feedback. In addition, Kagan structures were instructional 
strategies that facilitated teaching and learning in any discipline. As a structure, it was 
designed to be used repeatedly with different content to create new activities. Moreover, 
all the structures were carefully organized for the students’ interaction with each other, 
the discipline, and the teacher. 
 
 Furthermore, the research only focused on one of the disciplines that really needed 
improvement among the students, that is, enhancing the oral communication skills of the 
students. This was because the Kagan approach could be used to enhance the oral 
communication of the students since it was mentioned that this approach could be utilized 
in different disciplines, including the oral communication of the students. In the previous 
study of Singay (2020), he revealed that the Kagan Cooperative Learning Approach 
enhanced the students’ oral communication skills and had a significant effect on their 
speaking ability. Yet, the structures used were limited since Singay (2020) used only a 
few Kagan structures. Consequently, he recommended using other structures to assess 
whether the Kagan Approach was effective in enhancing the comprehension of the 
students in reading. In this matter, the Kagan structures included Mingle-Pair-Share, 
Round Robin, Charades, and Guess the Fib. These structures were applicable to use 
before, during, or after the discussion proper. 
 
 As a result, this study aimed to determine whether the Kagan approach and its 
structures would be beneficial to teachers and students. Moreover, it sought to find out 
the effectiveness of other Kagan structures in enhancing the students’ oral 
communication skills, specifically in grammar, vocabulary, language, and pronunciation. 
 
Research Questions 
 

1. What are the pretest scores of the students in the control group in the oral 
communication test in terms of: 

1.1 grammar, 
1.2 vocabulary, 
1.3 language, and 
1.4 pronunciation? 
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2. What are the pretest scores of the students in the experimental group before 
utilizing the Kagan Approach in the oral communication test in terms of: 

2.1 grammar, 
2.2 vocabulary, 
2.3 language, and 
2.4 pronunciation? 

3. Is there a significant difference between the pretest scores of the control and 
experimental groups? 

4. What is the posttest score of the students in the control group in the oral 
communication test in terms of: 

4.1 grammar, 
4.2 vocabulary, 
4.3 language, and 
4.4 pronunciation? 

5. What are the pretest scores of the students in the experimental group after 
utilizing the Kagan Approach in the oral communication test in terms of: 

5.1 grammar, 
5.2 vocabulary, 
5.3 language, and 
5.4 pronunciation? 

6. Is there a significant difference between the posttest scores of the control and 
experimental groups? 

7. Based on the findings of the study, what action plan may be proposed? 
 
 

METHODOLOGY 
 
  This study investigated the impact of Kagan cooperative learning structures on the 
oral communication skills specifically in grammar, vocabulary, language use, and 
pronunciation of first year BS Psychology students at Batangas State University, Malvar, 
Batangas, during the first semester of the 2023-2024 academic year. Employing a quasi-
experimental design with purposive sampling, thirty students were assigned to each of two 
groups: an experimental group exposed to Kagan structures (Mingle-Pair-Share, Round 
Robin, Charades, and Guess the Fib) integrated into classroom instruction, and a control 
group receiving standard instruction. 
 
  A two-part adopted oral communication assessment instrument was utilized, 
comprising a life-experience interview and a picture-story creation task. While the 
instrument did not require formal validation due to its adopted nature, its reliability was 
ensured through consultation with the thesis adviser and thesis writing instructor, yielding 
a Cronbach's alpha of 0.96. Rater reliability was maintained using Huyos (2020) 5-point 
rubric scale to assess speaking proficiency across the targeted areas of grammar, 
vocabulary, language use, and pronunciation. 
 
  Pretests were administered to assess baseline oral communication skills in both 
groups, allowing for a comparison of post-test scores to determine the effectiveness of the 
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Kagan intervention. The experimental group received classroom instruction that integrated 
Kagan structures into lesson design, activities, evaluations, and other instructional areas, 
while the control group received standard instruction without the Kagan intervention. This 
structured approach aimed to elucidate the potential benefits of the Kagan method in 
enhancing students' oral communication skills. 
 
  The statistical treatment that was applied in the study were (1) Frequency, 
Percentages, and Mean to examine the pre-test and post-test results of the respondents; 
and (2) T-test for independent samples that was conducted at the 0.05 level of significance 
to compare the pretest and posttest results to determine whether the learners exposed to 
the Kagan Approach performed better than those who were not. This statistical analysis 
provided a quantitative basis for evaluating the efficacy of the Kagan intervention in 
improving oral communication skills among the participating students. 
 

 
RESULTS 
 
Pretest Scores of the Students in the Control Group in the Oral Communication 
test in terms of: 
 

1.1 Grammar 
 

Table 1.1 
 
Pretest Result of Students in the Control Group in Oral Communication Test 

in terms of Grammar 
 

Indicators Grade F % 

Advanced 90 – 100 8 26.67% 
Proficient 85 – 89 4 13.33% 

Approaching Proficient 80 – 84 17 56.67% 
Developing 75 – 79 1 3.33% 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 85.13 Proficient  
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1.2 Vocabulary 
 
Table 1.2  
 

Pretest Result of Students in the Control Group in Oral Communication Test 
in terms of Vocabulary 

 

Indicators Grade F % 

Advanced 90 – 100 6 20.00% 
Proficient 85 – 89 10 33.33% 

Approaching Proficient 80 – 84 13 43.33% 
Developing 75 – 79 0 0 
Beginning 74 and below 1 3.33% 

Total  30 100% 
Overall Performance 85.40 Proficient  

 
 

1.3 Language 
 
Table 1.3  
 

Pretest Result of Students in the Control Group in Oral Communication Test 
in terms of Language 

 

Indicators Grade F % 

Advanced 90 – 100 10 33.33% 
Proficient 85 – 89 7 23.33% 

Approaching Proficient 80 – 84 10 33.33% 
Developing 75 – 79 3 10.00% 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 85.60 Proficient  

 
 

1.4 Pronunciation 
 
Table 1.4  
 

Pretest Result of Students in the Control Group in Oral Communication Test 
in terms of Pronunciation 

 

Indicators Grade F % 

Advanced 90 – 100 8 26.67% 
Proficient 85 – 89 8 26.67% 
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Approaching Proficient 80 – 84 13 43.33% 
Developing 75 – 79 0 0 
Beginning 74 and below 1 3.33% 

Total  30 100% 
Overall Performance 85.60 Proficient  

 
 
Pretest Scores of the Students in the Control Group in the Oral Communication 
test in terms of: 
 
 

2.1 Grammar 
 

Table 2.1 
 

Pretest Result of Students in the Experimental Group in Oral Communication Test 
in terms of Grammar 

 

Indicators Grade F % 

Advanced 90 – 100 5 16.67% 
Proficient 85 – 89 6 20.00% 

Approaching Proficient 80 – 84 16 53.33% 
Developing 75 – 79 3 10.00% 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 84.07 Approaching Proficient  

 
 
Table 2.2 
 

Pretest Result of Students in the Experimental Group in Oral Communication Test 
in terms of Vocabulary 

 

Indicators Grade F % 

Advanced 90 – 100 3 10.00% 
Proficient 85 – 89 6 20.00% 

Approaching Proficient 80 – 84 16 53.33% 
Developing 75 – 79 4 13.33% 
Beginning 74 and below 1 3.33% 

Total  30 100% 
Overall Performance 83.20 Approaching Proficient  
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Table 2.3 
 

Pretest Result of Students in the Experimental Group in Oral Communication Test 
in terms of Language 

 

Indicators Grade F % 

Advanced 90 – 100 3 10.00% 
Proficient 85 – 89 8 26.67% 

Approaching Proficient 80 – 84 14 46.67% 
Developing 75 – 79 4 13.33% 
Beginning 74 and below 1 3.33% 

Total  30 100% 
Overall Performance 83.67 Approaching Proficient  

 
 
Table 2.4 
 

Pretest Result of Students in the Experimental Group in Oral Communication Test 
in terms of Pronunciation 

 

Indicators Grade F % 

Advanced 90 – 100 3 10.00% 
Proficient 85 – 89 8 26.67% 

Approaching Proficient 80 – 84 16 53.33% 
Developing 75 – 79 1 3.33% 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 83.87 Approaching Proficiency  

 
Table 3 
 

Test of Significant Difference between the Oral Communication Pretest Scores 
of Students in Control and the Experimental Group 

 

 
Pretest 

Paired Differences  
Remarks 

 
Decision Mean SD T P 

value 

Grammar .10667 .69824 .837 .410 Not Significant Accept Ho 

Vocabulary .22000 .79368 1.518 .140 Not Significant Accept Ho 
Language .19333 .76561 1.383 .177 Not Significant Accept Ho 

Pronunciation .18667 .67657 1.511 .142 Not Significant Accept Ho 
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Posttest Scores of the Students in the Control Group in the Oral Communication 
test in terms of: 
 
 

4.1 Grammar 
 

Table 4.1 
 

Posttest Result of Students in the Control Group in Oral Communication Test 
in terms of Grammar 

 

Indicators Grade F % 

Advanced 90 – 100 13 43.33% 
Proficient 85 – 89 11 36.67% 

Approaching Proficient 80 – 84 6 20.00% 
Developing 75 – 79 0 0 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 88.27 Proficient  

 
 

4.2 Vocabulary 
 

Table 4.2 
 

Posttest Result of Students in the Control Group in Oral Communication Test 
in terms of Vocabulary 

 

Indicators Grade F % 

Advanced 90 – 100 15 50.00% 
Proficient 85 – 89 14 46.67% 

Approaching Proficient 80 – 84 1 3.33% 
Developing 75 – 79 0 0 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 89.13 Proficient  
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4.3 Language 
 

Table 4.3 
 

Posttest Result of Students in the Control Group in Oral Communication Test 
in terms of Language 

 

Indicators Grade F % 

Advanced 90 – 100 15 50.00% 
Proficient 85 – 89 9 30.00% 

Approaching Proficient 80 – 84 6 20.00% 
Developing 75 – 79 0 0 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 89.07 Proficient  

 
4.4 Pronunciation 

 
Table 4.4 
 

Posttest Result of Students in the Control Group in Oral Communication Test 
in terms of Pronunciation 

 

Indicators Grade F % 

Advanced 90 – 100 12 40.00% 
Proficient 85 – 89 17 56.67% 

Approaching Proficient 80 – 84 1 3.33% 
Developing 75 – 79 0 0 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 89.07 Proficient  
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Posttest Scores of the Students in the Control Group in the Oral Communication 
test in terms of: 
 
 

5.1 Grammar 
 

Table 5.1 
 

Posttest Result of Students in the Experimental Group in Oral Communication Test 
in terms of Grammar 

 

Indicators Grade F % 

Advanced 90 – 100 24 80.00% 
Proficient 85 – 89 6 20.00% 

Approaching Proficient 80 – 84 0 0 
Developing 75 – 79 0 0 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 91.20 Advanced  

 
 

5.2 Vocabulary  
  

Table 5.2 
 

Posttest Result of Students in the Experimental Group in Oral Communication Test 
in terms of Vocabulary 

 

Indicators Grade F % 

Advanced 90 – 100 22 73.33% 
Proficient 85 – 89 8 26.67% 

Approaching Proficient 80 – 84 0 0 
Developing 75 – 79 0 0 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 91.40 Advanced  
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5.3 Language 
  

Table 5.3 
 

Posttest Result of Students in the Experimental Group in Oral Communication Test 
in terms of Language 

 

Indicators Grade F % 

Advanced 90 – 100 25 83.33% 
Proficient 85 – 89 5 16.67% 

Approaching Proficient 80 – 84 0 0 
Developing 75 – 79 0 0 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 91.83 Advanced  

 
 

5.4 Pronunciation 
  

Table 5.4 
 

Posttest Result of Students in the Experimental Group in Oral Communication Test 
in terms of Pronunciation 

 

Indicators Grade F % 

Advanced 90 – 100 24 80.00% 
Proficient 85 – 89 6 20.00% 

Approaching Proficient 80 – 84 0 0 
Developing 75 – 79 0 0 
Beginning 74 and below 0 0 

Total  30 100% 
Overall Performance 90.87 Advanced  
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Table 6 
 

Test of Significant Difference between the Oral Communication Posttest Scores of 
Students in the Control and Experimental Groups 

 

 
Pretest 

Paired Differences  
Remarks 

 
Decision Mean SD T P 

value 

Grammar -.29333 .47773 -3.363 .002 Significant Reject Ho 

Vocabulary -.22667 .49753 -2.495 .019 Significant Reject Ho 
Language -.24667 .50016 -2.701 .011 Significant Reject Ho 

Pronunciation -.22000 .41473 -2.905 .007 Significant Reject Ho 

 
Table 7 
 

Project iLOCK – Improving Learners’ Oral Communication Skills 
through Kagan Structures 

 

No. Duration Topic Session 
Objectives 

Methodology Assessment 
Strategies 

Outputs Resource 
Person/ 
Learning 
Facilitator 

1 180 
minutes 

Memorable 
Travel 

Experiences 
(Mingle-

Pair-Share) 

- Provides 
students with an 
opportunity to 
practice 
speaking 
in English by 
sharing their 
travel 
experiences. 
They can 
practice 
describing 
events, 
expressing 
opinions, and 
providing details 
about their trips. 
 
- Develop their 
listening skills as 
they actively 
listen to their 
partner's travel 
experiences. 
They will need to 
pay attention to 
details, ask 
clarifying 
questions, and 
engage in 
meaningful 
conversation. 
 
- By sharing their 
travel 
experiences, 
students will gain 
insights into 

The teacher will: 
- start by sharing 
their own 
memorable travel 
experience as a 
model for the 
students. This will 
help set the tone 
and encourage 
students to open up 
and share their own 
stories. 
 
- circulate the 
classroom, 
observing and 
listening to the 
conversations. 
They can provide 
support and 
guidance if 
students encounter 
difficulties in 
expressing 
themselves or 
understanding their 
partner's story. 
 
- keep track of time 
to ensure that 
students have 
enough time to 
mingle, share, and 
provide feedback. 
They can use a 
timer or give verbal 
cues to signal when 
it's time to rotate 

 
Reflective 
and 
interactive 
discussion 

 

 
Participation, 

response, 
and shared 

insights 

 
English 
Instructor 
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different 
cultures, 
destinations, and 
perspectives. 
This activity 
encourages 
cultural 
exchange and 
broadens 
students' 
understanding of 
the world. 
 
- Practice 
effective 
communication 
by taking turns, 
actively listening, 
and providing 
feedback to their 
partner. They will 
learn how to 
engage in a 
conversation, 
ask open-ended 
questions, and 
maintain a 
dialogue. 
 
Reflect on their 
own travel 
experiences and 
identify what 
made them 
memorable. 
They will analyze 
and evaluate 
their 
experiences, 
considering 
factors such as 
the destination, 
activities, 
people, and 
personal growth. 
 
- By sharing their 
travel 
experiences and 
engaging in 
conversation, 
students will gain 
confidence in 
speaking 
English. This 
activity creates a 
supportive and 
encouraging 
environment for 
students to 
express 
themselves. 
 
- The mingle-
share-pair 
format keeps 
students actively 
engaged 
throughout the 

and find a new 
partner. 
 
- can encourage 
students to actively 
engage in the 
activity by asking 
follow-up 
questions, 
prompting further 
discussion, or 
suggesting 
additional details to 
share. They can 
also provide 
prompts or 
conversation 
starters to help 
students initiate 
their travel stories. 
 
- can facilitate a 
brief class 
discussion where 
students have the 
opportunity to share 
highlights from their 
conversations. The 
teacher can provide 
positive feedback, 
acknowledge 
interesting stories, 
and encourage 
students to ask 
questions or make 
connections 
between different 
travel experiences. 
 
- ensure that all 
students have the 
opportunity to 
participate and 
engage in the 
activity. They can 
monitor the 
dynamics of the 
pairs and intervene 
if necessary to 
promote inclusivity 
and fairness. 
 
 
The participants 
will: 
- walk around the 
classroom and find 
a partner to pair up 
with. They will 
engage in casual 
conversations and 
get to know each 
other before sharing 
their travel 
experiences. 

 

- will take turns 
sharing their most 
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activity. They 
have the 
opportunity to 
interact with 
multiple 
classmates, 
listen to different 
stories, and 
participate in 
meaningful 
discussions. 
 

 

memorable travel 
experience. They 
will describe the 
destination, the 
activities they 
engaged in, and any 
interesting or unique 
experiences they 
had while traveling. 
Students should 
provide details and 
explain why the 
experience was 
memorable to them. 

 

- actively listen and 
pay attention to the 
details. They will 
show interest, ask 
follow-up questions, 
and seek 
clarification if 
needed. Active 
listening will help 
them understand 
and appreciate their 
partner's story. 

 

- provide feedback 
to their partner. 
They can discuss 
what they found 
interesting, 
inspiring, or 
relatable about the 
story. Students can 
ask further 
questions to deepen 
their understanding 
and engage in a 
meaningful 
conversation. 

 

- repeat the activity 
with a different 
classmate, allowing 
them to interact with 
multiple peers and 
hear different travel 
stories. 
- can share 
highlights from their 
conversations. 
Students can share 
interesting insights, 
common themes, or 
unique travel 
experiences they 
learned about from 
their classmates. 

 
2 180 

minutes 
The Power 
of Story-
Telling 
(Round 
Robin) 

- Through 
sharing their 
thoughts and 
engaging in 
discussions, 

The teacher will: 
- explain the round-
robin activity to the 
students, clarifying 
the instructions and 

Reflective 
and 
interactive 
discussion 
 

Participation, 
response, 
and shared 
insights 
 

English 
Instructor 
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students will 
practice 
expressing their 
ideas clearly and 
effectively. They 
will also learn to 
actively listen to 
their peers, ask 
thoughtful 
questions, and 
engage in 
respectful 
dialogue. 
 
- Working in 
small groups, 
students will 
collaborate and 
build upon each 
other's ideas. 
They will learn to 
value diverse 
perspectives, 
engage in 
constructive 
discussions, and 
find common 
ground while 
exploring the 
topic. 
 
- By listening to 
their peers' 
perspectives, 
students will 
develop 
empathy and 
understanding 
for different 
viewpoints. They 
will learn to 
appreciate 
diverse 
storytelling 
styles, themes, 
and cultural 
contexts. 
 
- Students will 
practice 
presenting their 
ideas concisely 
and coherently 
within the time 
constraints of the 
round-robin 
activity. They will 
develop their 
ability to 
organize their 
thoughts and 
communicate 
effectively with 
their peers. 
 
- Through 
discussions on 
the power of 
storytelling, 
students will 

expectations. They 
will ensure that 
students 
understand the 
purpose of the 
activity and the 
importance of active 
participation and 
respectful listening. 
 
-facilitate the round-
robin discussion, 
ensuring that each 
student has a turn to 
share their thoughts 
and ideas on the 
power of 
storytelling. They 
can use a timer or 
give verbal cues to 
manage the time for 
each student's turn. 
 
- encourage all 
students to actively 
participate in the 
discussion. They 
can ask open-ended 
questions to prompt 
students to think 
deeply about the 
topic, encourage 
students to build 
upon each other's 
ideas, and create a 
supportive 
environment where 
every student feels 
comfortable sharing 
their thoughts. 
- foster collaboration 
among students by 
encouraging them to 
engage in 
discussions, ask 
questions, and 
provide feedback to 
their peers. They 
can facilitate 
respectful and 
inclusive 
conversations 
where students 
listen to and respect 
different viewpoints. 
 
- facilitate a class 
discussion where 
they summarize the 
key points and 
insights that 
emerged from the 
group discussions. 
They can highlight 
common themes, 
interesting 
perspectives, and 
connections made 
between different 
viewpoints. 

 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

58 
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develop an 
appreciation for 
literature, oral 
traditions, and 
the role of 
storytelling in 
preserving 
cultural heritage. 

 

 
- prompt students to 
reflect on their 
thoughts and the 
discussions they 
participated in 
during the activity. 
They can ask open-
ended questions to 
encourage students 
to think critically 
about the power of 
storytelling and its 
impact on 
individuals and 
society. 
 
The participants 
will: 
 
- share their 
thoughts and ideas 
on the power of 
storytelling. They 
will express their 
opinions, provide 
examples, and 
discuss the impact 
of storytelling on 
individuals and 
society. 
 
- actively listen and 
pay attention while 
classmates are 
sharing. They will 
show respect and 
demonstrate their 
engagement by 
maintaining eye 
contact, nodding, 
and providing non-
verbal cues that 
indicate their 
attentiveness. 
 
- build upon the 
ideas shared by 
their peers. They 
can expand on a 
point, provide 
additional 
examples, or offer a 
different perspective 
to enrich the 
conversation and 
promote a diverse 
range of viewpoints. 
 
- reflect on the 
overall discussion 
and their thoughts. 
They can consider 
the different 
viewpoints shared, 
evaluate the impact 
of storytelling, and 
reflect on how 
storytelling 
influences their own 
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lives and 
understanding of the 
world. 
 
- collaborate and 
support each other 
throughout the 
activity. They can 
encourage their 
peers, show 
appreciation for their 
contributions, and 
create a positive 
and inclusive 
environment that 
fosters meaningful 
discussions. 

 
3 180 

minutes 
Famous 
Movies 

(Charades) 
 

 

- The activity 
encourages 
students to use 
body language, 
gestures, and 
facial 
expressions to 
convey meaning 
without words. It 
helps develop 
their non-verbal 
communication 
skills and the 
ability to express 
ideas effectively 
through physical 
actions. 
 
- The charades 
game requires 
students to work 
together in 
teams to guess 
the movie titles. 
They will 
collaborate, 
discuss ideas, 
and support 
each other in 
their attempts to 
decipher the 
acted-out clues. 
It promotes 
teamwork, 
cooperation, and 
a sense of 
camaraderie. 
 
- Students will 
engage in critical 
thinking as they 
analyze the 
clues provided 
by the actors and 
try to decipher 
the movie titles. 
They will use 
deductive 
reasoning, make 
connections, and 
draw upon their 
knowledge of 

The teacher will: 
- prepare a list of 
famous movie titles 
and be responsible 
for selecting and 
presenting the 
movie titles to the 
actors for each 
round. They can 
ensure that the 
movie titles are 
appropriate for the 
student's age and 
cultural context. 
 
- divide the class 
into two teams and 
assign roles for 
each round, 
alternating between 
the teams. They can 
ensure that the 
teams are balanced 
and provide 
opportunities for 
different students to 
act as actors.  
 
- monitor the 
progress of the 
game, ensuring that 
the rules are 
followed, the time 
limits are respected, 
and the students are 
engaged in the 
activity. They will 
keep track of the 
points earned by 
each team and 
maintain a fair and 
supportive 
atmosphere. 
 
The participants 
will: 
- take turns being 
the actor for their 
team. They will 
silently act out the 
movie titles using 
gestures, body 

Reflective 
and 
interactive 
discussion 
 

 

Participation, 
response, 

and shared 
insights 

English 
Instructor 
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movies to come 
up with accurate 
guesses. 
 
- To successfully 
guess the movie 
titles, students 
need to actively 
listen and 
observe the 
actors' gestures 
and movements. 
They will 
develop their 
listening and 
observational 
skills, paying 
attention to 
details and 
interpreting non-
verbal cues. 
 
- The time limit 
for guessing the 
movie titles 
challenges 
students to think 
quickly and 
adapt their 
guesses based 
on the actor's 
performance. It 
promotes quick 
thinking, 
decision-making, 
and the ability to 
adjust strategies 
on the spot. 
 

 

movements, and 
facial expressions, 
trying to convey the 
essence of the 
movie without using 
any words or 
sounds. 
 
- try to guess the 
movie within the 
given time limit. 
They will observe 
the actor's 
performance, 
analyze the non-
verbal cues, and 
draw upon their 
knowledge of 
movies to make 
accurate guesses. 
 
- actively listen and 
observe. They will 
pay attention to the 
non-verbal cues, 
gestures, and facial 
expressions to 
decipher the movie 
titles accurately. 

 

4 180 
minutes 

Unusual 
Hobbies 

(Guess the 
Fib) 

- The activity 
encourages 
students to 
analyze the 
statements 
shared by their 
peers and 
identify the false 
statement (fib). 
They will engage 
in critical 
thinking, 
evaluate the 
information 
provided, and 
use reasoning 
and deductive 
skills to make 
informed 
guesses. 
 
- Work 
collaboratively in 
small groups, 
discussing and 
sharing their 
thoughts on the 
fib statement. 
They will engage 

The teacher will: 
- divide the class 
into small groups of 
4-6 students. They 
can ensure that the 
groups are balanced 
and diverse, 
allowing for effective 
collaboration and 
discussion. 
 
- monitor the 
progress of the 
activity, moving 
around the 
classroom to 
observe the group 
discussions and 
provide support as 
needed. They will 
ensure that students 
are engaged, 
following the rules, 
and actively 
participating in the 
activity. 
 
- provide feedback 
and clarification 

Reflective 
and 
interactive 
discussion 
 
 

 

Participation, 
response, 

and shared 
insights 

English 
Instructor 
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in effective 
communication, 
listen to different 
perspectives, 
and collectively 
make decisions 
based on 
reasoning and 
evidence. 
 

- Engage in 
creative thinking 
as they come up 

with unusual 
hobbies or craft 
believable fib 
statements. 

They will 
exercise their 

imagination and 
explore unique 
ideas to make 

their statements 
intriguing and 

plausible. 

during the activity. 
They can address 
any 
misconceptions, 
offer suggestions for 
improvement, and 
provide 
explanations when 
needed to enhance 
students' 
understanding of the 
game and the topic 
of unusual hobbies. 
 
The participants 
will: 
- take turns sharing 
their three 
statements with 
their group 
members. They will 
present the 
statements clearly 
and concisely, 
allowing their peers 
to analyze and 
evaluate the 
information 
provided. 
 
- provide reasoning 
and explanations for 
their guesses. They 
will articulate their 
thought processes, 
consider evidence 
from the statements, 
and support their 
guesses with logical 
explanations. They 
will engage in critical 
thinking and 
evaluate the 
plausibility of each 
statement. 

 

- reflect on their 
guesses and the 
true statements 
shared by their 
peers. They can 
discuss their 
thought processes, 
share their 
reasoning, and 
reflect on the clues 
that led them to their 
guesses. They will 
engage in 
meaningful 
discussions and 
learn from each 
other's 
perspectives. 
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DISCUSSION 
 
 

Pretest Result of Students in the Control Group 
in Oral Communication Test in terms of Grammar 

 
 Grammar garnered Proficient (85.13%) as to the pretest results of the control 
group in the oral communication test. Out of the 30 students, eight (8) (26.67%) were 
categorized as Advanced, four (4) (13.33%) as Proficient, 17 (56.67%) as Approaching 
Proficient, and one (1) (3.33%) as Developing. 
 
 The findings imply that learners with prior linguistic knowledge may already have 
an understanding of basic grammatical concepts such as verb tenses, sentence structure, 
and word order. This awareness allows them to grasp new grammatical concepts more 
easily and make connections between their existing knowledge and the grammar of the 
second language. 
 
 According to the study of Martin-Gascon et al. (2023), proficiency in grammar 
exhibited by students in the control group could have been attributed to their preexisting 
knowledge or exposure to grammar concepts from previous language learning 
experiences, formal education, or self-study. This prior knowledge might have played a 
role in their grammar proficiency, even in the absence of a specific intervention. 
 
 

Pretest Result of Students in the Control Group 
in Oral Communication Test in terms of Vocabulary 

 
 Vocabulary got Proficient (85.40%) as to the pretest results of the control group 
in the oral communication test. Out of the 30 students, six (6) (20.00%) were categorized 
as Advanced, 10 (33.33%) as Proficient, 13 (43.33%) as Approaching Proficient, and 
one (1) (3.33%) as Beginning. 
 
 The gathered data as shown in  table 1.2  suggests that the students in the 
control group may receive effective vocabulary instruction in previous grades. The 
foundation laid in earlier years could contribute to their proficiency in vocabulary. 
 
 This result correlated with Ghalebi et al. (2020) that vocabulary learning was a 
cumulative process, which meant that new words were built upon the foundation of 
previously learned words. When students received effective vocabulary instruction in 
earlier grades, they established a solid base of words that could be further expanded and 
reinforced in the following years. 
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Pretest Result of Students in the Control Group 
in Oral Communication Test in terms of Language 

 
 Language got Proficient (85.60%) as to the pretest results of the control group in 
the oral communication test. Out of the 30 students, 10 (33.33%) were categorized as 
Advanced, seven (7) (23.33%) as Proficient, 10 (33.33%) as Approaching Proficient, 
and three (3) (10.00%) as Developing.  

 

 The gathered data imply that students in the control group may naturally develop 
their language skills through exposure to English in their daily lives, such as through 
media, conversations, or previous language learning experiences. This prior exposure 
could contribute to their approaching proficient results. 
 
 According to the result of the study of Munoz and Cardierno (2021), there was a 
high potential influence of out-of-school activities that measured language abilities such 
as a listening comprehension test, a metalinguistic knowledge test, and a grammaticality 
judgment test. This influence was related to the particular context in which the L2 was 
learned and to the language proficiency of the learner. 
 
 

Pretest Result of Students in the Control Group 
in Oral Communication Test in terms of Pronunciation 

 
 Pronunciation got Proficient (85.40%) as to the pretest results of the control 
group in the oral communication test. Out of the 30 students, eight (8) (26.67%) were 
categorized as Advanced, eight (8) (26.67%) as Proficient, 13 (43.33%) as 
Approaching Proficient, and one (1) (3.33%) as Beginning. 
  
 The outcome of table 1.4 implies that regular exposure to the target language 
through various sources such as listening to native speakers, watching movies or TV 
shows, and engaging in authentic conversations can improve pronunciation skills. The 
more exposure students have to the language, the more opportunities they have to 
develop accurate pronunciation. 
 
 As per the study of Scheffler and Baranowska (2023), watching videos, with or 
without subtitles, had a significant positive impact on the participants' ability to recognize 
the pronunciation of words. However, when it came to improving their own pronunciation, 
subtitles in their native language (L1) were found to be the least effective. Interestingly, 
L1 subtitles did contribute to better comprehension. These results had practical 
implications for teachers who incorporated video materials into pronunciation exercises 
in the classroom. 
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Pretest Result of Students in the Experimental Group 
in Oral Communication Test in terms of Grammar 

 
 Grammar got Approaching Proficient (84.07%) as to the pretest result of the 
students in the experimental group in the oral communication test. Out of the 30 students, 
five (16.67%) were categorized as Advanced, six (20%) as Proficient, sixteen (53.33%) 
as Approaching Proficient, and three (10%) as Developing. 
 
 The result suggests that students in the experimental group might possibly have 
prior knowledge and understanding of grammar concepts. They may receive effective 
instruction or have exposure to grammar rules and structures in previous language 
learning experiences. This existing foundation could contribute to their near-proficient 
performance in the pretest. 
 
 The study of Brod (2021) investigated the relationship between prior knowledge 
and learning outcomes, focusing on the conditions that determined whether prior 
knowledge had positive or negative effects on learning. While the study did not specifically 
target grammar, it emphasized the importance of activating prior knowledge, ensuring its 
relevance to the learning task, and aligning it with the content being learned. These 
factors were found to influence how prior knowledge impacted learning outcomes, 
including the acquisition of grammar skills. 
 
 

Pretest Result of Students in the Experimental Group 
in Oral Communication Test in terms of Vocabulary 

 
Vocabulary got Approaching Proficient (83.20%) as to the pretest result of the 

students in the experimental group in the oral communication test. Out of the 30 students, 
three (10.00%) were categorized as Advanced, six (20%) as Proficient, sixteen 
(53.33%) as Approaching Proficient, four (13.33%) as Developing, and one (3.33%) 
as Beginning. 

 
 The gathered data above imply that students in the experimental group may be 
exposed to not-so-effective teaching methods that emphasize vocabulary development 
during their previous level. This could include focused vocabulary lessons, interactive 
activities, or the use of multimedia resources. 
 
 In an article, Djoub (2023) highlighted the importance of teaching students 
effective word-learning strategies. These strategies included using context clues, 
analyzing word parts (prefixes, suffixes, roots), and using dictionaries or other reference 
materials. By equipping students with these strategies, they became more independent 
and effective word learners. 
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Pretest Result of Students in the Experimental Group 
in Oral Communication Test in terms of Language 

 
Language got Approaching Proficient (83.67%) as to the pretest result of the 

students in the experimental group in the oral communication test. Out of the 30 students, 
three (10.00%) were categorized as Advanced, eight (26.67%) as Proficient, fourteen 
(46.67%) as Approaching Proficient, four (13.33%) as Developing, and one (3.33%) 
as Beginning. 

 
 As shown in the findings in table 2.3, each student may have a unique learning 
style, and some may find it more challenging to develop oral communication skills. 
Factors such as personality, motivation, and cognitive abilities can also affect language 
learning, resulting in the approaching proficient level of most of the students. 
 
 According to Pangket Rosario’s (2019) study, learners possessed different 
learning styles, and it was essential to tailor teaching methods according to their individual 
styles to facilitate effective knowledge acquisition. Failure to align teaching approaches 
with learners' specific needs could lead to poor student performance. Thus, the poor 
performance of students could be attributed to the absence of meticulous planning and 
appropriate implementation of teaching strategies and curriculum that catered to the 
unique requirements of the learners. 
 
 

Pretest Result of Students in the Experimental Group 
in Oral Communication Test in terms of Pronunciation 

 
Pronunciation got Approaching Proficient (83.87%) as to the pretest result of 

the students in the experimental group in the oral communication test. Out of the 30 
students, three (10.00%) were categorized as Advanced, eight (26.67%) as Proficient, 
sixteen (53.33%) as Approaching Proficient, and one (3.33%) as Developing. 

 
The data in table 2.4 suggests that students may not be given regular opportunities 

to practice pronunciation through various activities, such as dialogues, role-plays, 
presentations, and discussions. These activities allow learners to actively engage in 
producing sounds and receive immediate feedback. 

 
According to Paulikova (2018, as cited in the study of Dovzhenko et al. 2022), it 

was discovered that incorporating activities such as dialogues, discussion, and role plays 
into English language lessons within a language classroom proved to be highly effective. 
These activities not only alleviated learners' anxiety about using grammatically accurate 
structures in speaking but also served as a strong motivator for speaking. These activities 
provided learners with the opportunity to express their own thoughts and opinions, making 
the lessons more enjoyable and relaxed. Additionally, this activity promoted better social 
interaction among classmates, helping learners overcome barriers and fostering a friendly 
and familiar learning environment. As a result, learners felt more comfortable speaking 
openly without any restrictions or fears. 
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Test of Significant Difference between the Oral Communication Pretest Scores of 
Students in Control and the Experimental Group 

As shown in Table 3, there was no significant difference between the pretest mean 
scores of the students in the control and experimental groups in terms of Grammar, 
Vocabulary, Language, and Pronunciation. The probability values were .410, .140, .177, 
and .142, which were greater than the level of significance at .05. Thus, the null 
hypothesis was accepted. 

 
The data suggest that both groups of students are exposed to a similar curriculum 

prior to the test. Since both groups are first-year BS Psychology students, they are in the 
same strand known as HUMSS and exposed to the same learning curriculum. As a result, 
the two groups are likely to have similar levels of proficiency in oral communication before 
the intervention or test. 

 
As cited in the study of Estrera (2020) on a perception-based curricular review of 

the K to 12 HUMSS strand curriculum, the curriculum was aligned with national standards 
and learning competencies, ensuring that students across the country were exposed to 
the same essential knowledge and skills. This unified approach helped in promoting 
consistency and equity in education, regardless of the region or school where the 
students were enrolled. However, it's important to note that while the curriculum was 
unified at a national level, there might have been some flexibility for schools and divisions 
to adapt and contextualize the curriculum based on local needs and resources. This 
allowed for some variations in the implementation and delivery of the curriculum while still 
adhering to the overall framework. 

 
 

Posttest Result of Students in the Control Group 
in Oral Communication Test in terms of Grammar 

 
Grammar got Proficient (88.27%) as to the posttest results of the control group 

students in the oral communication test. Out of the thirty (30) students, thirteen (13) or 
43.33% were classified as Advanced, eleven (11) or 36.67% as Proficient, and six (6) 
or 20% as Approaching Proficient. 
 
 Table 4.1 reveals that the control group typically does not receive any specific 
intervention or treatment during the study. They serve as a comparison group to evaluate 
the effectiveness of the intervention provided to the experimental group. Since they do 
not receive any targeted instruction or support, their improvement may be limited 
compared to the experimental group. 
 
 Chong (2019) study demonstrated that interventions, specifically the 
implementation of Kagan Cooperative Learning Structures, had a positive impact on 
learners' English lessons. The study found that incorporating Kagan Cooperative 
Learning Structures enhanced student engagement, collaboration, and overall language 
proficiency. Through the use of cooperative learning strategies, students were able to 
actively participate in grammar activities, practice language skills in authentic contexts, 
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and receive peer feedback, leading to improved grammar understanding and application. 
These findings highlight the effectiveness of Kagan Cooperative Learning Structures as 
an intervention to support students' grammar development in English lessons. 
 
 

Posttest Result of Students in the Control Group 
in Oral Communication Test in terms of Vocabulary 

 
Vocabulary got Proficient (89.13%) as to the posttest results of the control group 

students in the oral communication test. Out of the thirty (30) students, fifteen (15) or 50% 
were classified as Advanced, fourteen (14) or 46.67% as Proficient, and one (1) or 
3.33% as Approaching Proficient. 

 
The result implies that since students from the control group are taught in a 

traditional mode of teaching-learning process, they have limited exposure to focused 
vocabulary instruction or opportunities to practice and expand their vocabulary outside of 
the regular curriculum. If vocabulary is not emphasized or integrated extensively in their 
regular coursework, their improvement may be restricted. 

 
 Wang (2022) stated in her study that traditional teaching methods often relied on 
passive learning, where students were passive recipients of information. This limited their 
engagement and active participation in the learning process, which could hinder their 
academic success. 

 
 

Posttest Result of Students in the Control Group 
in Oral Communication Test in terms of Language 

 
Language got Proficient (89.07%) as to the posttest results of the control group 

students in the oral communication test. Out of the thirty (30) students, fifteen (15) or 50% 
were classified as Advanced, nine (9) or 30% as Proficient, and six (6) or 20% as 
Approaching Proficient. 

 
 This result implies that students from the control group may have limited 
opportunities to practice and apply their language skills outside of the regular curriculum. 
If language practice is not emphasized or integrated extensively in their regular 
coursework, their improvement may be restricted. 
 
 To support this claim, according to Hussan et al. (2020), some factors led to 
inconsistencies between the intended national curriculum and the actual classroom 
realities, including the limited language proficiency of teachers and the lack of emphasis 
on language practice outside of the regular curriculum. It suggested that these factors 
could restrict the opportunities for students in the control group to practice and apply their 
language skills, which might have impacted their improvement. 
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Posttest Result of Students in the Control Group 
in Oral Communication Test in terms of Pronunciation 

 
Pronunciation got Proficient (89.07%) as to the posttest results of the control 

group students in the oral communication test. Out of the thirty (30) students, twelve (12) 
or 40% were classified as Advanced, seventeen (17) or 56.67% as Proficient, and one 
(1) or 3.33% as Approaching Proficient. 

 
 The findings of the study suggest that students in the control group may not be 
sufficiently motivated to work on their pronunciation skills. Previous researchers believe 
that motivation plays a crucial role in language learning, and without it, progress may be 
slower. In addition, when students lack motivation, their willingness to invest time and 
effort into practicing and refining their pronunciation may be diminished. As a result, their 
progress in pronunciation may be slower compared to highly motivated students. 
 
 To support this claim, according to the study of Nurhidayah (2020) on the role of 
motivation in second language acquisition, motivation was a crucial element in achieving 
proficiency in a second language. It was closely tied to language learning success, as it 
was essential for progress. In essence, motivation was used to explain the outcomes of 
language learners, whether they succeeded or failed. While knowing multiple languages 
had its benefits, it was not a requirement, making motivation a key factor in second 
language acquisition. Various factors could influence this motivation. 

 

Posttest Result of Students in the Experimental Group 
in Oral Communication Test in terms of Grammar 

 
Grammar got Advanced (91.20%) as to the posttest result of students in the 

experimental group in the oral communication test. Out of 30 students, twenty-four (24), 
or 80% got Advanced whereas six (6), or 20% of them got Proficient. Significantly, there 
was an increase of 7.13% from the pretest overall performance of Approaching Proficient 
to Advance in the posttest overall performance. 

 
The use of Kagan structures or other cooperative learning strategies provides 

students with more opportunities to practice grammar in a communicative setting. 
Through role-plays, discussions, and interactive tasks, students are able to apply 
grammar rules repeatedly, leading to better mastery and improvement in their grammar 
skills. 

 
 To support this claim, Odehova et al. (2022) reiterated the effectiveness of 
cooperative learning in developing grammar skills and supported the belief that both pair 
work and group work were effective in enhancing grammatical accuracy in language 
learning. However, the results also indicated that there was no significant difference 
between the two modes. This suggested that incorporating both pair work and group work 
in grammar instruction could be beneficial.  

 
 



845 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 2          February 2025         www.icceph.com 

Posttest Result of Students in the Experimental Group 
in Oral Communication Test in terms of Vocabulary 

 
Vocabulary got Advanced (91.40%) as to the posttest result of students in the 

experimental group in the oral communication test. Out of 30 students, twenty-two (22), 
or 73.33% got Advanced whereas eight (8), or 26.67% of them got Proficient. 
Significantly, there was an increase of 8.20% from the pretest overall performance of 
Approaching Proficient to Advance in the posttest overall performance.  
 
 The data reveals that in a cooperative learning environment, students learn from 
each other. They share ideas, explain concepts, and use new vocabulary in their 
discussions. This exchange helps students learn and remember new words more 
effectively. 
 
 The result from the study of Vakilifard et al. (2020) showed that learners who 
participated in collaborative learning and utilized a semantic mapping strategy acquired 
significantly more vocabulary compared to the control group. This suggested that the 
combination of collaborative learning, where students learned from each other and shared 
ideas, and the semantic mapping strategy, which helped to visually organize and connect 
new vocabulary, was highly effective in vocabulary acquisition. By engaging in 
collaborative learning, students had the opportunity to actively discuss and explain 
concepts, which deepened their understanding and retention of new words. Additionally, 
the use of a semantic mapping strategy allowed learners to visually organize and connect 
vocabulary items, facilitating better comprehension and recall. 
 

 
Posttest Result of Students in the Experimental Group 

in Oral Communication Test in terms of Language 
 

Language got Advanced (91.83%) as to the posttest result of students in the 
experimental group in the oral communication test. Out of 30 students, twenty-five (25), 
or 83.33% got Advanced whereas eight (5), or 16.67% of them got Proficient. 
Significantly, there was an increase of 8.16% from the pretest overall performance of 
Approaching Proficient to Advanced in the posttest overall performance.  

 

 Furthermore, it may be inferred that in cooperative learning such as Kagan 
Cooperative Learning, students engage in authentic communication situations where they 
need to express their thoughts, ideas, and opinions. This authentic communication fosters 
language development and fluency, as students are motivated to actively participate and 
express themselves in a meaningful way. 
 
 To justify the claim, the result of the study of Salma (2020) revealed that 
collaborative learning offered many benefits for learners. It helped them improve their 
social communication skills and enhanced their overall learning experience. This 
educational approach promoted student-centered learning, where learners could 
construct meaning through interactions with their peers. It was particularly valuable in 
language learning as it helped learners develop their communicative competence. 



846 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 2          February 2025         www.icceph.com 

Posttest Result of Students in the Experimental Group 
in Oral Communication Test in terms of Pronunciation 

 
Pronunciation got Advanced (90.87%) as to the posttest result of students in the 

experimental group in the oral communication test. Out of 30 students, twenty-four (24), 
or 80% got Advanced whereas six (6), or 20% of them got Proficient. Significantly, there 
was an increase of 7% from the pretest overall performance of Approaching Proficient to 
Advance in the posttest overall performance.  

 

 The gathered data imply that through peer collaboration, students observe and 
imitate their peers' pronunciation. By listening to their classmates' accurate pronunciation, 
students learn proper pronunciation patterns, intonation, and stress. Modeling and 
imitation allow students to develop a more natural and authentic pronunciation. 
 
 To support this claim, according to Kusz and Pawliczko (2022), the findings of 
their study indicated a strong relationship between L2 pronunciation progress and the use 
of self-imitation practice, with a specific focus on speech rate. These results aligned with 
previous research that suggested a positive impact on L2 pronunciation training when 
learners were able to closely match their own voices with modified versions. This 
highlighted the importance of incorporating self-imitation exercises in language learning 
programs to enhance pronunciation skills. 
 
 

Test of Significant Difference between the Oral Communication Posttest Scores 
of Students in the Control and Experimental Groups 

 

As shown in Table 6, there was a significant difference between the oral 
communication posttest scores of students in the control and experimental groups' 
performance. All their probability values were below the .05 level of significance, as 
demonstrated by their probability ratings. Therefore, the null hypothesis was rejected. 

 
It implies that the experimental and control groups have distinct results. 

Additionally, students from the experimental group are exposed to the Kagan Approach 
and structures. Thus, they demonstrate mastery level. 

 
From the study of Singay 2020 entitled “An Investigation into Using Kagan 

Cooperative Learning Model to Enhance English Oral Communication Ability of 
Bhutanese Students”, he discovered that there was a difference between the pretest and 
posttest scores of the students. Thus, the Kagan Cooperative Learning model was 
effective in enhancing the English oral communication ability of the Bhutanese students. 
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Project iLOCK – Improving Learners’ Oral Communication Skills 
through Kagan Structures 

 
The action plan Project iLOCK or Improving Learners’ Oral Communication Skills 

through Kagan Structures was developed based on the findings of this study. The Kagan 
structures that might be use by the facilitator to help the students improve their oral 
communication skills were: Mingle-Pair-Share, Round Robin, Charades, and Guess the 
Fib. 

 
 Mingle-Pair-Share was a teaching technique that allowed students to hear 
responses to an open-ended question. With background music playing, students moved 
discreetly around the room. When the music stopped, each student chose a partner and 
held hands. The teacher then posed a question and gave them time to think. 
 
 Another Kagan structure used was Round Robin, which ensured each group 
member had an equal opportunity to participate in classroom activities. Each participant 
had one to three minutes to present their viewpoint. This structure could also serve as a 
warm-up, assessment, or a means to share opinions or lessons learned. 
 
 Additionally, the word-guessing game Charades was quite popular. Teams took 
turns acting out words or phrases silently while the other players guessed as quickly as 
possible. 
 
 Lastly, Guess-the-Fib could be played in groups or as a classroom activity. In this 
game, teams competed to deceive their teammates or other teams with two implausible 
facts and one plausible falsehood. After presenting all three statements as true, it was up 
to the other teams or teammates to identify the false statement by indicating with fingers 
which one they believed to be false. 

 

Conclusions 
 

Based on the abovementioned findings of the study, the following conclusions 
have been obtained: 

 
1. That the first-year BS Psychology students from the control group have a 

proficient level of oral communication skills and have prior knowledge during their pretest 
in the oral communication test. Most of the learners have prior knowledge that helps them 
understand basic grammar concepts and vocabulary. In addition, exposure to the English 
language in their daily lives also contributes to their proficiency in language and 
pronunciation. 

 
2. That the first students may have prior knowledge that contributes to their 

approaching proficiency level. In addition, the previous teachers’ way of teaching these 
students also affects students’ present performance. 
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3. That the oral communication skills of the first-year BS Psychology students are 
identically the same. These students receive similar instructions, feedback, and practice 
opportunities during their Senior High School years leading to a level of uniformity in their 
oral communication skills. 
 

4. That through the conventional mode of teaching and learning processes, first-
year learners from the control group have limited exposure to grammar concepts and 
vocabulary instructions. Moreover, learners have limited opportunities to practice and 
apply their language skills and pronunciation outside of the regular curriculum. 
 

5. That the first-year BS Psychology students from the experimental group 
establish more than sufficient understanding of grammatical rules and demonstrate the 
ability to use a variety of words in spoken language. Furthermore, these students exhibit 
mastery in language organization and pronunciation during the posttest assessment of 
oral communication. It could be argued that the teacher's utilization of the Kagan 
approach and its structure enhances the learners' spoken language competencies in 
terms of grammar, vocabulary, language, and pronunciation. 
 

6. That the control and experimental groups perform differently in the posttest, 
clearly showing a significant difference between the two groups in this test. It can be 
deduced that changes in performance occur in the experimental group after the 
implementation of the Kagan approach and its structures. 
 

7. That as an output of this study, the proposed action plan entitled Project iLOCK 
will help the learners develop their oral communication skills specifically in grammar, 
vocabulary, language, and pronunciation. 

 

Recommendations 
 

The following recommendations are strongly encouraged in light of the findings 
and conclusions: 

 
1. Given that the first-year BS Psychology students already have a proficient level 

of oral communication skills, it is beneficial to further enhance their abilities. This can be 
achieved through language enrichment activities such as vocabulary-building games that 
focus on more advanced language concepts and structures. 

 
2. The learners engage themselves in reading and pay more attention to the texts' 

grammar structures. Through reading, not only do their grammar skills develop, but it also 
helps them widen their vocabulary and improve language organization. Learners should 
also focus on stress patterns; once identified and understood, it becomes easier to 
pronounce words correctly. 

 
3. Since the control and experimental groups performed identically similarly at the 

beginning of the study and showed no differences in the pretest results, it suggests that 
they had the same level of oral communication skills before the implementation and 
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execution of the study. Therefore, they can follow the above-mentioned recommendations 
to enhance their grammar, vocabulary, language, and pronunciation. 

 
4. Considering the posttest result of the first-year BS Psychology students in the 

control group, teachers may utilize the Kagan approach and its structures to enhance the 
learners' oral communication skills. 

 
5. Considering the posttest result of the first-year BS Psychology students in the 

experimental group, teachers may continue utilizing the Kagan approach and its 
structures to improve the learners' oral communication skills. 

 
6. It is recommended to continue utilizing the Kagan Cooperative Learning 

Approach since there was a significant difference in the students’ performance in both 
groups after the implementation and execution of the Kagan approach and its structures 
in the experimental group. 

 
7. An action plan entitled "Project iLOCK," proposed as an output of this study, 

may be used to help learners deal with spoken language competencies they are 
struggling with, such as grammar, vocabulary, language, and pronunciation, and is 
hereby recommended for approval. 
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