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ABSTRACT

This study investigates student perceptions of the effectiveness of CPA review
courses at selected Higher Education Institution in the province of Rizal during the
academic year 2023-2024. The primary objective is to understand the strengths and
weaknesses of current educational practices and support systems, particularly about
student success in the CPA examination. A quantitative approach was employed,
combining descriptive surveys and respondents feedback from 301 students who
completed the review course. Data analysis included descriptive statistics for structured
items and thematic analysis for open-ended responses. Results indicate a generally
positive perception of the CPA review course, particularly regarding organization,
planning, mastery of subject matter, and teaching performance, with overall mean scores
consistently categorized as "Excellent." However, themes of disengagement were also
identified, including feelings of irrelevance, low self-efficacy, social anxiety, and a desire
for greater autonomy and supportive environments. These findings suggest that, while
the course is practical, improvements are needed in pacing, resource accessibility, and
interactive opportunities to enhance student engagement. Recommendations include
extending review periods, incorporating more diverse teaching strategies, and creating a
supportive atmosphere that fosters open communication. Ultimately, these
enhancements could further align the CPA review course with students' aspirations and
professional goals, optimizing their preparation for the CPA examination.

Keywords: Accounting Education, CPA Review course, Effectiveness, Engagement and
Student Perceptions.



INTRODUCTION

The effectiveness of CPA review courses is a critical area of inquiry for accounting
education, particularly considering the evolving landscape of professional certification
and the increasing demands placed on students in their preparation for the CPA
examination. The CPA exam serves as a pivotal benchmark for aspiring accountants, and
the success rates associated with it can significantly influence students' career
trajectories and the overall perception of accounting programs. In the context,
understanding student perceptions of CPA review course effectiveness during the
academic year 2023-2024 is essential for identifying strengths and weaknesses in current
educational practices and support systems. This research aims to assess the
effectiveness of these courses through a combination of quantitative analysis and
thematic analysis, offering both statistical insights and deeper more data-driven approach
perspectives on the factors influencing student success.

The significance of this study lies in its potential to address a real-world issue: the
gap between the perceived and actual effectiveness of CPA review courses. Prior
research has indicated that while many students believe that CPA review courses
enhance their chances of passing the CPA exam, the actual impact of these courses on
exam performance remains underexplored (Shin et al., 2020). Furthermore, the COVID-
19 pandemic has exacerbated challenges in accounting education, leading to shifts in
instructional modalities and student engagement (Kelly, 2022). To provide a more
comprehensive understanding, this study will employ a mixed-methods approach,
incorporating quantitative surveys to measure student perceptions and outcomes, as well
as thematic analysis to capture the contextual factors that influence learning experiences.
This methodological approach allows for a more robust evaluation, balancing statistical
findings with nuanced insights into student challenges and successes.

The need for this study is further justified by the importance of exploring both
measurable outcomes and subjective experiences within CPA review courses. Existing
literature has highlighted various factors that contribute to CPA exam success, including
the qualifications of faculty, the structure of review courses, and the timing of exam
section attempts (Conteh & Oke, 2019). However, there remains a notable gap in
understanding how students perceive these factors and how these perceptions align with
actual performance data. By integrating quantitative measures of perceived effectiveness
with thematic analysis of student experiences, this study aims to uncover insights that
can inform curriculum design, instructional strategies, and support services tailored to
enhance student success in accounting education.

Moreover, the relevance of this study extends beyond the selected (HEI) Higher
Education Institution in the province of Rizal. As the accounting profession increasingly
emphasizes diversity and inclusion, understanding the unique challenges faced by
students from various backgrounds in CPA preparation becomes paramount (Huff, 2024).
The findings of this research could contribute to broader discussions about equity in
accounting education and the effectiveness of preparatory courses in meeting the needs
of a diverse student population. By analyzing the quantitative survey data thematic
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analysis in more in-depth data driven, this study seeks to provide valuable insights that
can inform future research and practice in accounting education.

The exploration of student perceptions of CPA review course effectiveness at
selected Higher Education Institution in the province of Rizal during the academic year
2023-2024 is a timely and significant endeavor. By employing quantitative analysis to
assess student perceptions and thematic analysis to explore underlying factors, this
research aims to offer a comprehensive evaluation of CPA review course effectiveness.
The insights gained from this study will not only benefit the institution but also contribute
to the ongoing discourse on improving accounting education and supporting students in
their professional aspirations.

Research Questions

These questions are designed to address the student perceptions of CPA review course
effectiveness: A.Y. 2023-2024.
1. What are the student enrollment patterns in specific CPA review subjects in terms of:
1.1 academic term and;
1.2 lecpa subject?
2. What is the perceived effectiveness of the CPA Review Course among students in AY
2023-2024, in terms of;
2.1 organization and planning,
2.2 mastery of subject matter,
2.3 teaching performance,
2.4 communication skills,
2.5 classroom management, and,
2.6 teaching personality?
3. Which aspects of the CPA Review Course do students find most valuable, and what
suggestions do they have for improvement?

METHODOLOGY

The study utilized a descriptive survey research design to assess student
perceptions of the CPA Review Course during the academic year 2023-2024. This
approach aimed to gather insights without manipulating variables, allowing for an
objective evaluation of the course's effectiveness. The target population consisted of
students who had completed the CPA Review Course, with participants selected using a
convenience sampling method to ensure diverse representation across different batches
and backgrounds. Data collection involved two primary methods: a structured survey
guestionnaire and a thematic analysis of interview responses. The survey, administered
via Google Forms, included demographic questions and rating scale items assessing key
areas such as course organization, mastery of subject matter, teaching performance,
communication skills, classroom management, and instructor personality. Additionally,
open-ended questions were incorporated to capture more detailed feedback and
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suggestions. The survey was distributed through email and online learning platforms, with
clear explanations regarding its purpose and assurances of confidentiality and anonymity.
A thematic analysis was conducted on responses from follow-up interviews to
complement the quantitative survey findings. These interviews provided more profound
insights into students' experiences, challenges, and perceptions of the CPA Review
Course. Thematic coding was used to identify recurring patterns and key themes, allowing
for a richer understanding of student perspectives. Ethical considerations were strictly
observed throughout the research process. Informed consent was obtained from all
participants, and confidentiality was maintained by anonymizing responses and clearly
outlining the intended use of the data. By integrating descriptive survey analysis with
thematic analysis of interview responses, this methodology provided a well-rounded
evaluation of the CPA Review Course, offering data-driven insights to enhance future
course design and instructional strategies.

RESULTS and DISCUSSION

Table 1 Student Enrollment

Academic Term | Frequency Percentage
15t term 136 46.8%
2" term 165 53.2%
Total 301 100%
LECPA Subject | Frequency Percentage
FAR (Financial 53 17.6%
Accounting and
Reporting)
AFAR (Advanced 56 18.6%
Financial
Accounting and
Reporting)
MAS 46 15.3%
(Management
Advisory
Services)
RFBT (Regulatory 53 17.6%
Framework for
Business
Transactions)
AUDIT 48 15.9%
TAXATION 45 15%
Total 301 100%

Based on the data 301 students participated across two academic terms. The
analysis reveals that 136 students (46.8%) enrolled in the first term, while 165 students

1201

Ignatian International Journal for Multidisciplinary Research Vol 3No 3 March 2025 www.icceph.com



(53.2%) registered for the second term, indicating a higher participation rate in the latter
term, with a 6.4% increase in enrollment. Moreover, examining the distribution of students
across various CPA review subjects, the subject with the highest enroliment was AFAR
(Advanced Financial Accounting and Reporting), accounting for 56 students (18.6%),
followed closely by FAR (Financial Accounting and Reporting) and RFBT (Regulatory
Framework for Business Transactions), each with 53 students (17.6%). In contrast, the
subjects with the lowest enroliment were Taxation (45 students or 15%) and MAS
(Management Advisory Services) with 46 students (15.3%). This distribution suggests a
balanced interest in foundational and advanced financial accounting topics while
highlighting areas with lower demand, such as Taxation and MAS, which could benefit
from additional support or resources. Overall, the quantitative data illustrates trends in
enrollment patterns that may inform future curriculum adjustments and student support
initiatives.

Table 2 Perceived effectiveness of the CPA Review Course among students in AY
2023-2024 in terms of Organization and Planning

Organization and Planning Mean SD \i
Utilizes the course syllabus as guideline for | 4.50 0.75 | Excellent
delivering lessons for the day.
States the specific learning objectives for the | 4.52 0.71 | Excellent
lesson.
Covers the lessons for the day specified inthe | 4.45 0.79 | Excellent
course outline.
Provides logical sequencing in the| 4.47 0.78 | Excellent
presentation of subject matters.
Evaluates student learning periodically during | 4.49 0.79 | Excellent
class.
Provides a list of updated supplementary | 4.50 0.75 | Excellent
references that will aid student learning.
Overall Mean and SD 4.488 | 0.761 | Excellent

Legend: 5.00-4.01 Excellent, 4.00-3.01 Very good, 3.00-2.01 Satisfactory, 2.00-1.01 Fair, 1.00-below

The data presented in Table 2 reveals a generally positive perception of the
course's organization and planning. The mean scores for each item range from 4.45 to
4.52, with verbal interpretation indicating that students view these aspects as effective.
The overall mean score of 4.488, with a standard deviation of 0.761, suggests a high level
of agreement among students regarding the effectiveness of the course structure.

The specific items assessed include the utilization of the course syllabus as a
guideline for lesson delivery (mean = 4.50), the clarity of learning objectives (mean =
4.52), and the logical sequencing of subject matter (mean = 4.47) with all verbal
interpretations of excellent. These findings align with previous research emphasizing the
importance of structured course delivery in enhancing student learning experiences. For
instance, Odeleye et al. (2022) highlights that the course structure significantly influences
student perceptions and success in academic settings. Similarly, the clarity of learning
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objectives has been shown to positively impact student engagement and performance,
as students are more likely to succeed when they understand what is expected of them
(Hass & Mathew, 2018).

Moreover, the periodic evaluation of student learning during class (mean = 4.49)
with verbal interpretation of excellent reflects a commitment to continuous assessment,
which is crucial for effective learning. This aligns with the findings of Kam et al., who noted
that regular feedback mechanisms significantly enhance students' perceptions of their
learning and performance (Kam et al., 2019). The provision of updated supplementary
references (mean = 4.50) with verbal interpretation of excellent further supports the notion
that resource availability is a critical factor in student satisfaction and perceived course
effectiveness, as indicated by the positive feedback from students regarding resource
accessibility in various educational contexts (Wilkins et al., 2021).

The relatively low standard deviations (ranging from 0.71 to 0.79) across the items
suggest a consensus among students regarding their perceptions of the course's
effectiveness in organization and planning. This is consistent with the findings of Wilkins
et al., who noted that students' perceptions of course structure and instructor
effectiveness are closely linked to their overall satisfaction and motivation (Wilkins et al.,
2021). The high mean scores in this data set suggest that the CPA Review Course is
well-received, with students appreciating the structured approach to learning, which is
critical for mastering complex subjects such as accounting.

The analysis indicates a strong positive reception among students, particularly
regarding organization and planning. The data suggests that effective course design,
clear learning objectives, and regular assessments contribute significantly to student
satisfaction and perceived learning outcomes.

Table 3 Perceived effectiveness of the CPA Review Course among students in AY
2023-2024 in terms of Mastery of Subject Matter

Mastery of Subject Matter Mean SD \i
Discusses lesson with minimal dependence | 4.46 0.83 | Excellent
on the lecture notes /powepoint presentation.
Responds to student’s questions accurately. 4.52 0.79 | Excellent
Relates subject matter to other fields, current | 4.51 0.78 | Excellent
issues and real-life experiences.
Explains relevance of subject matter to| 4.54 0.75 | Excellent
profession.
Provides concrete examples related to the | 4.53 0.78 | Excellent
topics to enhance retention.

Overall Mean and SD 4512 | 0.786 | Excellent
Legend: 5.00-4.01 Excellent, 4.00-3.01 Very good, 3.00-2.01 Satisfactory, 2.00-1.01 Fair, 1.00-below

The data presented in Table 3 emphasizes the importance of subject mastery in
enhancing student learning outcomes. The mean scores for individual items related to

mastery of subject matter range from 4.46 to 4.54, with verbal interpretation of excellent,
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indicating a strong positive perception among students regarding the instructors'
expertise. For instance, the ability of instructors to engage students with minimal reliance
on lecture notes (mean = 4.46) with verbal interpretation of excellent reflects a dynamic
teaching approach that fosters more profound understanding. This aligns with findings
from Lozada, which highlight that technical accounting skills are crucial for new hires,
emphasizing the need for a solid foundation in subject matter to succeed in the CPA exam
and professional practice (Lozada, 2024). Furthermore, the instructors' accurate
responses to student inquiries (mean = 4.52) and ability to relate the subject matter to
real-life experiences (mean = 4.51) that have both verbal interpretations of excellent are
essential for creating a supportive learning environment. Research indicates that mastery
of subject matter enhances student engagement and improves retention and application
of knowledge in practical contexts (McCann & Wilson, 2020). The high mean score of
4.54, with excellent verbal interpretation, explains the relevance of subject matter to
students' future professions and underscores the critical role that subject mastery plays
in preparing students for their careers. Employers often prioritize candidates with strong
technical competencies, as these skills are directly linked to job performance and career
advancement (Braganca-Souza et al., 2023).

Additionally, providing concrete examples to enhance retention (mean = 4.53)
reflects effective pedagogical strategies that facilitate understanding and memory
retention, further supporting the notion that mastery of subject matter is vital for academic
success. The overall mean score of 4.512, with excellent verbal interpretation and a
standard deviation of 0.786, indicates a strong consensus among students regarding the
effectiveness of the course in this area, suggesting that the teaching strategies employed
significantly contribute to positive learning experiences. These findings reinforce the
importance of subject mastery in accounting education, highlighting its impact on student
perceptions and future professional success.

Table 4 Perceived effectiveness of the CPA Review Course among students in AY
2023-2024 in terms of Teaching Performance

Teaching Performance Mean SD \i
Utilizes other teaching strategies aside from | 4.40 | 0.85 | Excellent
straight lecture.
Presents situation that will stimulate critical | 4.45 | 0.82 | Excellent
thinking in the students.
Ensures participation of the students. 446 | 0.76 | Excellent
Adapts teachig techniques according to the | 4.46 0.78 | Excellent
student's learning capabilities.
Observe appropriate pacing in the classroom | 4.43 | 0.83 | Excellent
discussion.

Overall Mean and SD 4.440 | 0.808 | Excellent
Legend: 5.00-4.01 Excellent, 4.00-3.01 Very good, 3.00-2.01 Satisfactory, 2.00-1.01 Fair, 1.00-below

The data presented in Table 4 the significance of teaching performance in shaping
student perceptions of course effectiveness. The mean scores for various aspects of
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teaching performance range from 4.40 to 4.46, with an overall mean of 4.440, indicating
that students view the teaching strategies employed as excellent. The utilization of
diverse teaching strategies beyond traditional lectures (mean = 4.40) is particularly
noteworthy, reflecting a shift towards more interactive and engaging pedagogical
approaches. This aligns with research by Kahu and Nelson, which emphasizes that
effective teaching performance is a key factor in enhancing student engagement. This
psychosocial state encompasses behavioral, emotional, and cognitive connections to
learning (Kahu & Nelson, 2017).

Furthermore, the ability of instructors to present situations that stimulate critical
thinking (mean = 4.45) and ensure student participation (mean = 4.46) is crucial for
developing higher-order cognitive skills. The literature suggests that active learning
strategies encourage student interaction and engagement and are more effective than
traditional lecture-based approaches in promoting deep learning (Aderibigbe, 2020). The
instructors' adaptability in teaching techniques according to students' learning capabilities
(mean = 4.46) further underscores the importance of personalized instruction, which has
been shown to enhance student engagement and satisfaction (Morton et al., 2016).
Additionally, the observation of appropriate pacing in classroom discussions (mean =
4.43) indicates that instructors are mindful of students' learning processes, essential for
maintaining engagement and facilitating comprehension (Gaol et al., 2022).

The interpretation of these findings underscores the critical role of teaching
performance in fostering an effective learning environment. Engaged students are more
likely to invest time and effort in their studies, leading to better academic performance
and retention of knowledge (Chang, 2023). The overall positive perceptions of teaching
performance in the CPA Review Course suggest that the instructors successfully
implement strategies that promote active learning and critical thinking, essential for
preparing students for the complexities of the accounting profession. Thus, the data
reflects not only the effectiveness of the CPA Review Course but also the importance of
teaching performance in achieving successful educational outcomes.

Table 5 Perceived effectiveness of the CPA Review Course among students in AY
2023-2024 in terms of Communication Skills

Teaching Performance Mean SD VI
Projects a well-modulated voice. 4.47 0.85 | Excellent
Observes correct grammar in communication | 4.55 | 0.75 | Excellent
with students during the class.
Pronounces words clearly. 452 | 0.80 | Excellent

Overall Mean and SD 4513 | 0.800 | Excellent
Legend: 5.00-4.01 Excellent, 4.00-3.01 Very good, 3.00-2.01 Satisfactory, 2.00-1.01 Fair, 1.00-below

In this table shown the critical role of communication skills in enhancing the
learning experience. The mean scores for various communication skills range from 4.47
to 4.55, with an overall mean of 4.513, indicating that students perceive the instructors'
communication abilities as excellent. Specifically, the ability to project a well-modulated
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voice (mean = 4.47), observe correct grammar during class interactions (mean = 4.55),
and pronounce words clearly (mean = 4.52) are all essential components of effective
communication that contribute to a positive learning environment.

The importance of communication skills in education is well-documented. Effective
communication is fundamental to student learning outcomes, as it facilitates the
transmission of knowledge and fosters understanding between instructors and students.
Research indicates that strong communication skills correlate with improved learning
outcomes, suggesting that the clarity of information shared between instructors and
students directly impacts students’ comprehension and retention of material.
Furthermore, practical communication skills are vital for future professionals, as they
enhance the ability to collaborate, solve problems, and convey ideas clearly in a
professional context (Yunikawati et al., 2020).

Moreover, the ability to engage students through clear and articulate
communication fosters an inclusive classroom environment where students feel
comfortable participating and expressing their thoughts. This is particularly important in a
CPA Review Course, where complex accounting concepts require understanding and the
ability to discuss and apply these concepts in practical scenarios. The findings from the
data suggest that the instructors' communication skills significantly contribute to creating
an engaging and supportive learning atmosphere, which is essential for student success
in mastering the material.

The data's interpretation underscores the importance of communication skills in
the perceived effectiveness of the CPA Review Course. The high mean scores reflect
students' appreciation for the instructors' ability to communicate effectively, which is
crucial for facilitating learning and preparing students for their future careers in
accounting. As such, enhancing communication skills among educators should remain a
priority in curriculum development and instructional training to ensure that students
receive the best possible educational experience.

Table 6 Perceived effectiveness of the CPA Review Course among students in AY
2023-2024 in terms of Classroom Management

Classroom Management Mean SD Vi

Meets and dismisses class on time. 4.50 0.75 | Excellent
Maintains discipline of students inside the | 4.54 | 0.72 | Excellent
classroom specifically  following the
prescribed etiquette of the institution for
classes.

Provides an atmosphere of openness for | 4.53 | 0.74 | Excellent
students to express themselves.
Utilizes teaching devices appropriate for the | 4.58 | 0.69 | Excellent
objectives of the lesson.

Overall Mean and SD 4,538 | 0.725 | Excellent
Legend: 5.00-4.01 Excellent, 4.00-3.01 Very good, 3.00-2.01 Satisfactory, 2.00-1.01 Fair, 1.00-below
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The data presented in Table 6 highlights the importance of classroom
management in fostering a conducive learning environment. The mean scores for various
aspects of classroom management range from 4.50 to 4.58, with an overall mean of
4.538, indicating that students perceive the instructors' classroom management skills as
excellent. Specifically, the ability to meet and dismiss class on time (mean = 4.50),
maintain discipline under institutional etiquette (mean = 4.54), provide an open
atmosphere for student expression (mean = 4.53), and utilize appropriate teaching
devices (mean = 4.58) are all critical components that contribute to effective classroom
management.

Effective classroom management is essential for creating an environment that
promotes learning and minimizes disruptions. Research indicates well-managed
classrooms increase student engagement and academic performance (Rohmansyah &
Hiruntrakul, 2022). For instance, Rohmansyah and Hiruntrakul, (2022) emphasize that
experienced teachers are better equipped to manage classrooms effectively, reducing
student misconduct and fostering a positive learning atmosphere. Similarly, McCoy
(2015) notes that improved classroom management strategies are positively associated
with enhanced student learning outcomes, highlighting the direct impact of management
practices on educational success.

Moreover, providing an open atmosphere for students to express themselves
(mean = 4.53) is particularly significant, as it encourages student participation and fosters
a sense of community within the classroom. Instructors who manage classrooms
effectively create environments where students feel comfortable sharing their thoughts
and engaging in discussions, which is vital for deep learning (Kavrayici, 2021). Using
appropriate teaching devices (mean = 4.58) further supports this notion, as it indicates
that instructors manage the classroom and enhance the learning experience by using
relevant tools and resources.

The overall positive perceptions of classroom management in the CPA Review
Course suggest that instructors successfully implement strategies that create a structured
and supportive learning environment. This is crucial for student motivation and
engagement, as effective classroom management practices help establish clear
expectations and routines for student success (Oliver et al., 2019). In conclusion, the
interpretation of the data underscores the importance of classroom management in the
perceived effectiveness of the CPA Review Course. The high mean scores reflect
students' appreciation for the instructors' ability to manage the classroom effectively,
which is fundamental for facilitating learning and preparing students for their future
careers in accounting.
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Table 7 Perceived effectiveness of the CPA Review Course among students in AY
2023-2024 in terms of Teaching Personality

Teacing Personality Mean SD \i
Dresses up appropriately. 4.65 | 0.64 | Excellent
Shows respect for difference in opinion with | 4.65 | 0.62 | Excellent
the students.
Establishes good rapport with students. 4.64 | 0.63 | Excellent
Exhibits courteousness in dealing with | 4.62 | 0.64 | Excellent
students during class.
Integrates ethical and moral lesson in the | 4.65 | 0.64 | Excellent
classroom.

Overall Mean and SD 4,642 | 0.634 | Excellent
Legend: 5.00-4.01 Excellent, 4.00-3.01 Very good, 3.00-2.01 Satisfactory, 2.00-1.01 Fair, 1.00-below

The data presented in Table 7 assesses the aspect of "Teaching Personality.” The
mean scores for various attributes of teaching personality are exceptionally high, ranging
from 4.62 to 4.65, indicating that students perceived the instructors as excellent across
all assessed dimensions, with an overall mean score of 4.642. The low standard
deviations, which range from 0.62 to 0.64, suggest a high level of consistency in the
students' perceptions, indicating that most students share similar positive opinions about
their instructors' abilities to dress appropriately, show respect, establish good rapport,
exhibit courteousness, and integrate ethical lessons into the classroom. Given that all
mean scores fall within the 4.01-5.00 range, they are categorized as "Excellent,"
underscoring the overwhelmingly positive perception of the instructors. The significance
of teaching personality is profound, as it directly contributes to creating a supportive and
inclusive learning environment where students feel respected and comfortable. This
foster increased student engagement and motivation, leading to improved academic
performance. Moreover, in the context of a CPA Review Course, a strong teaching
personality is particularly critical, as it models the ethical and moral standards essential
for future professionals.

Overall, the data highlights the vital role that teaching personality plays not only in
the learning experience but also in the academic and professional development of
students in selected Higher Education Institution in the province of Rizal should continue
to prioritize the cultivation of exceptional teaching personalities among their instructors.

CPA Review Course do students find most valuable

Theme: Effectiveness of CPA Review Course

The theme of the effectiveness of the CPA review course emerges prominently
from the responses, reflecting a range of beliefs and attitudes that contribute to the
students' perceptions of the course.

Code: Clarity of Teaching
Responses: 1, 5, 10, 15, and 20.
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Many students praised the clarity of the instructors' teaching, particularly Sir
Reviewer 1 and Ms. Reviewer 2, who explained complex concepts clearly and concisely.

Code: Usefulness of Materials
Responses: 2, 6, 11, 16, and 21.

Students found the materials provided, such as handouts and review problems,
very useful for understanding and practicing the topics.

Code: Instructor's Expertise
Responses: 3, 7, 12, 17, and 22.

The students highly valued the instructors' expertise and mastery of the subject
matter. They appreciated their ability to explain complex concepts and provide valuable
insights.

Code: Pace of Review
Responses: 4, 8, 13, 18, and 23.

Some students appreciated the fast-paced review, while others found it
challenging to keep up. However, most students agreed that the pace of the review was
well-balanced and allowed them to cover a significant amount of material.

Code: Interaction with Instructors
Responses: 9, 14, 19, and 24.

Students valued the opportunity to interact with the instructors, who were
approachable and willing to answer questions and provide clarifications.

Code: Relevance to Board Examination
Responses: 25, 26, and 27.

Some students appreciated the course's focus on preparing them for the board
examination and found the review materials and teaching methods highly relevant and
helpful.

Code: Overall Satisfaction
Responses: 28, 29, and 30.

Overall, students expressed high satisfaction with the CPA review course, citing
the effectiveness of the teaching methods, the usefulness of the materials, and the
instructors' expertise as significant strengths.

Analysis and Interpretation

The analysis of student responses reveals a positive perception of the CPA review
course, with students highlighting the clarity of teaching, usefulness of materials, and
instructors' expertise as significant strengths. The findings suggest that the course
effectively prepares students for the board examination and that the instructors' teaching
methods and materials are well suited to the students' needs. However, some students
noted that the pace of the review could be challenging and that more interaction with the
instructors would be beneficial. Overall, the study highlights the importance of effective
teaching methods, valuable materials, and instructor expertise in contributing to student
satisfaction and success in the CPA review course.
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Suggestions do they have for improvement.

Theme: Disengagement

The responses prominently feature the theme of disengagement, reflecting a range
of beliefs and attitudes that contribute to a lack of interest and participation in the review
classes. This disengagement is characterized by irrelevance, low self-efficacy, social
anxiety, and a desire for more inclusive and diverse activities.

Code: Irrelevance
Responses: 3 (e.g., "Maybe the time of the review should be longer and not take with
another subject such as Internship and Research.")

The first response highlights a significant concern among students regarding the
relevance of the review classes to their future career goals. This perception of the review
classes as a "waste of time" indicates a disconnect between the material covered and
students' aspirations, leading to disengagement.

Code: Low self-efficacy
Responses: 4, 11, and 17.

Several students expressed inadequacy in understanding the material,
contributing to their low self-efficacy. For instance, one student mentioned struggling to
catch up on the material, while another indicated a need for more time to understand the
topics.

Code: Social anxiety
Response: 5 (e.g., "Not too fast when teaching; there are times that the professor is
teaching super fast.")

Social anxiety emerged as a significant barrier to participation, with students
feeling overwhelmed by the fast-paced teaching style.

Code: Desire for autonomy
Responses: 6, 10, and 14.

Students expressed a desire for more autonomy in learning the material, including
the ability to access video lectures and online resources.

Code: Fear of embarrassment
Responses: 8, and 13.

Students feared appearing foolish or struggling with the material in front of their
peers.

Code: Need for a supportive environment
Response: 9 (e.g., "Have a presentation for theories™)

The need for a supportive environment was emphasized by students who wished
for a more inclusive and diverse atmosphere.

Code: Desire for more time
Responses: 12, 15, and 16.

Students wanted more time to review the material and access additional
resources, including practice exercises and sample problems.

Analysis and Interpretation

The analysis of student responses reveals a complex interplay of factors
contributing to disengagement in the CPA review course. Central to these factors are
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feelings of irrelevance, low self-efficacy, and social anxiety, which collectively create
barriers to participation. Research has shown that students' perceptions of the review
classes significantly influence their engagement levels (e.g., Mylsidayu, 2021). Moreover,
the desire for a more inclusive and diverse atmosphere aligns with findings highlighting
the importance of creating a supportive learning environment (S6kmen, 2019).

Conclusions

The study on "Student Perceptions of CPA Review Course Effectiveness: AY
2023-2024" at selected Higher Education Institution in the province of Rizal provides
valuable insights into the experiences and perceptions of students enrolled in CPA review
courses. This approach, combining quantitative data and students feedback, reveals that
students generally perceive the CPA review courses as effective in several key areas,
including organization and planning, mastery of subject matter, teaching performance,
communication skills, classroom management, and teaching personality. The data
indicates a positive reception toward the structure and delivery of the CPA review course,
with high mean scores across various dimensions. Students particularly valued the clarity
of teaching, instructors' expertise, and materials' relevance to their future careers.
However, the interview responses also highlight areas for improvement, particularly
around issues of disengagement, low self-efficacy, and the need for a more supportive
and inclusive learning environment. Overall, this research underscores the importance of
addressing CPA review courses' strengths and weaknesses. By enhancing student
engagement, promoting effective teaching strategies, and ensuring that the course
content aligns with students' career aspirations, educational institutions can significantly
improve the effectiveness of CPA review courses and better support students in preparing
for the CPA examination.

Recommendations

To enhance the course, recommendations include improving curriculum relevance
by incorporating real-world applications, fostering a more inclusive and participatory
classroom atmosphere, providing flexible learning options like supplemental online
resources, diversifying teaching strategies to promote active learning, implementing
regular feedback mechanisms, and offering professional development for instructors
focused on effective communication and adapting to diverse learning styles. Regularly
soliciting and incorporating student feedback is crucial for ongoing course improvement
and ensuring the program effectively prepares students for the CPA examination and
future careers.
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