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ABSTRACT  

 With the advent of globalization, teachers in the Philippine Educational System 
have been required to teach their subjects using the English language as the medium of 
instruction. Teachers, however, have resorted to a code-switching strategy in teaching 
their subjects to enable students to easily comprehend the lesson. In this strategy, the 
teacher uses English together with some Filipino or mother-tongue words as examples 
and for clarification of ideas for the sake of in-depth understanding. The study investigated 
the impact of language attitudes on the code-switching practices of the Teacher-
Education Faculty of Mindoro State College of Agriculture and Technology (MinSCAT). 
Fifty-five (55) randomly selected faculty and three hundred twenty-nine (329) students 
served as respondents to the study. Population size was determined through Slovin’s 
formula. A self-made questionnaire divided into two parts was utilized in this study. The 
first part of the questionnaire was used to determine the teachers’ attitudes toward 
language. On the other hand, the second part was utilized to gather information on the 
extent of teachers’ code-switching practices as assessed by the teacher and student 
respondents. It was found that the teachers’ attitudes toward English as a second 
language have affected the extent of their code-switching practices in building 
interpersonal relations with their students. In contrast, their code-switching practices in 
subject access and classroom management were affected by their attitudes toward the 
Filipino language. However, their attitudes toward the use of English-Filipino code-
switching in teaching directly affect their code-switching practices. 
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INTRODUCTION 

 

 Globalization contributes a great deal to the progress of society and the extension 
of international contacts. The ability to communicate in English has turned into an 
essential business apparatus that led English to be the most widely used language for 
worldwide correspondence. English in a general sense turned into the universal second 
language (L2) of the global market, and the socioeconomic importance of this cannot be 
overstated as cited by Rukh, et al., (2014). This is the reason why English should be 
learned by everyone as it links the whole world together.  
 
 The problem now is that most of the graduates cannot express themselves in oral 
or written English. With the number of time students spend in school one wonders how 
they cannot master the language. On the other hand, at the core of the instructive 
framework is the teacher. The teachers assume a pivotal role not only in the learning of 
the students of the language but also in language acquisition. But if the teacher cannot 
communicate in English properly, one cannot expect the students or the graduates to 
write or speak English fluently and accurately, too.  
 

Moreover, the literature on language teaching and second language acquisition 
has been largely driven by a monolingual philosophy which is supported by a common 
assumption that a second language (L2) is best taught and learned in the L2 only as cited 
by Pham, (2015). Although this simple assumption is not empirically supported it is still 
predominant in language pedagogy. This philosophical orientation has been so influential 
that it has been translated into language policy in several language-teaching institutions. 
In the Philippines context, in response to the growing concern regarding the poor 
communication skills of the graduates, former President Gloria Macapagal-Arroyo issued 
Executive Order No. 210 establishing the policy to reinforce the utilization of the English 
Language as a medium of instruction in the Philippine Educational System. Similarly, in 
2006, Representative Eduardo Gullas proposed an English-only bill in Congress to make 
English the primary language of instruction in all Philippines classrooms. A similar explicit 
directive in instructions was imposed in different countries all over the world. 

 
Nonetheless, there have been observations that teachers do not speak English 

and use their first language or code-switch from the second language to their mother 
tongue or first language (L1) to teach Science, Mathematics, and even English subject 
itself. They code-switch to express their ideas during lectures and discussions in the class 
to enable students to easily comprehend the lesson. Additionally, the idea of MTBLE or 
Mother Tongue-Based Language Education that the best medium for teaching is the 
medium of meaningful signs that in his mind work automatically for expression and 
understanding which the students’ first language led teachers in the Philippines to use 
code-switching as a strategy in teaching their subjects (Dekker, 2017). 
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Nevertheless, whether code-switching is beneficial for students’ L2 learning or not, 
is a hot debate among scholars and linguists since then. As a linguistic phenomenon, 
there has been a lot of research that focuses on the teachers’ and students’ attitudes and 
awareness towards code-switching, but research on the teachers’ code-switching 
practices remained underexplored. This area should be given attention to make an action 
that could help to enhance the teachers’ communicative competence, thus, the 
rationalization of the study. 

 
Research Objectives 
 

This study aimed to determine the language attitudes and teachers’ code-switching 
practices at Mindoro State College of Agriculture and Technology. 

 
Specifically, this study sought answers to the following: 

1. determine the level of teachers’ language attitudes as assessed by the teacher 
and student respondents grouped according to variables: English as a Second 
Language, Filipino Language, and English-Filipino Code-Switching; 

2. determine the extent of teachers’ code-switching practices as assessed by the 
teacher and student respondents grouped according to Subject Access, 
Classroom Management, and Interpersonal Relations; and 

3. analyze the relationship between the teachers’ language attitudes and the extent 
of their code-switching practices as assessed by: 
3.1 teacher respondents; and  
3.2 student respondents. 

 
 
METHODOLOGY 
 

This study adopted a descriptive correlational research design. It was conducted 
in the three (3) campuses of Mindoro State College of Agriculture and Technology 
(MinSCAT). MinSCAT is known as the only State College located in the Province of 
Oriental Mindoro, Philippines. Fifty-five (55) randomly selected faculty and three hundred 
twenty-nine (329) students served as respondents of the study. Population size was 
determined through Slovin’s formula. A self-made questionnaire divided into two parts 
was utilized in this study. The first part of the questionnaire was used to determine the 
teachers’ attitudes toward language. On the other hand, the second part was utilized to 
gather information on the extent of teachers’ code-switching practices as assessed by the 
teacher and student respondents. The reliability of the instrument was assessed using 
the pre-test and post-test methods The instrument was administered to ten (10) students 
and ten (10) teachers from non-respondent courses and faculty, then, after ten (10) days 
intervals the same instrument was administered to the same respondents. The reliability 
coefficient was calculated using the Pearson Moment Correlation Coefficient (rxy).  

 
To describe the level of teachers’ language attitudes and the extent of teachers’ 

code-switching practices a five-point scale was used to describe the mean assessment 
of the respondents.   
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RESULTS 

 

1. Level of Teachers’ Language Attitudes 

 

Table 1. Level of Teachers’ Language Attitudes  

 Teachers Students 

Indicators Overall 
Mean 

Description Overall 
Mean 

Description 

English as a Second Language 4.45 High Level 4.29 High Level 

Filipino Language 4.09 High Level 3.89 High Level 

English-Filipino  3.81 High Level 3.95 High Level 

Legend: very high level (4.50-5.00), high level (3.50-4.49), moderate level (2.50-3.49), low level (1.50-2.49), 

and very low level (1.00-1.49) 

 Table 1 shows the overall mean of the assessment of the respondents’ language 
attitudes in terms of English as a Second Language, Filipino language, and English-
Filipino code-switching.  

 

2. Extent of Teachers’ Code-Switching Practices 

 

Table 2. Extent of Teachers’ Code-Switching Practices 

 Teachers Students 

Indicators Mean Description Mean Description 

Subject Access 3.72 High Extent 3.78 High Extent 

Classroom Management 3.05 Moderate Extent 3.17 Moderate Extent 

Interpersonal Relations  3.85 High Extent 3.91 High Extent 

Legend: (4.50-5.00) very high extent, (3.50-4.49) high extent, (2.50-3.49) moderate extent, (1.50-2.49) low 
extent, and (1.00-1.49) very low extent 

Table 2 displays the teachers and students’ assessments regarding the teachers’ 
code-switching practices in terms of subject access, classroom management, and 
interpersonal relations.  

 

3. Significant relationship between the level of teachers’ language attitudes and 
the extent of teachers’ code-switching practices as assessed by: 
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3.1 Teacher Respondents 
 
Table 3.1 Correlational Analysis between the Level of Teachers’ Language 

Attitudes and the Extent of their Code-Switching Practices as assessed by 
themselves in Mindoro State College of Agriculture and Technology 
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Critical r-value: 0.2656    Degree of Freedom: 53     Level of Significance: 5%  

  

Table 3.1 presents the correlational analysis between the level of teachers’ 
language attitudes and the extent of their code-switching practices as assessed by 
themselves. 

 

3.2 Student Respondents 

Table 3.2 Correlational Analysis between the Level of Teachers’ Language 
Attitudes and the Extent of their Code-Switching Practices as assessed by 
the students in Mindoro State College of Agriculture and Technology 

Critical r-value: 0.1945       Degree of Freedom: 327      Level of Significance: 5% 
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 Table 3.2 illustrates the correlational analysis between the level of teachers’ 
language attitudes and the extent of their code-switching practices as assessed by the 
students. 
 
 
DISCUSSION 
 
1. Level of Teachers’ Language Attitudes 
 
 It can be seen that the teacher and student respondents have the same views 
about the teachers’ positive attitude toward the use of English as a Second Language in 
communication, as indicated by the overall mean scores of 4.45 (high level) and 4.29 
(high level). Moreover, in the Filipino language, it can be seen that the overall mean score 
of 4.09 (high level) for the teacher respondents and 3.89 (high level) for the student 
respondents generally described that the teachers had a highly positive attitude toward 
the Filipino language. On the other hand, looking at the teacher and student respondents’ 
responses shows that teachers’ language attitudes toward English-Filipino code-
switching are consistently described as high, as reflected by the overall mean scores of 
3.81 for the teachers and 3.95 for the students. 
 
 Based on the results of the study, it was found that the respondents both agreed 
that the teachers do have a high level of positive attitudes toward English as a second 
language, Filipino Language, and English-Filipino code-switching which reflects their 
willingness to use these three mediums of instruction in teaching. This asserts that the 
teachers’ positive attitudes toward their language are a great factor in understanding their 
language behavior in teaching and daily conversation as well (Kitjaroonchai, 2013, 
Mujiono, et al. (2013), Tódor & Zsuzsanna, 2016). 
  
2. Extent of Teachers’ Code-Switching Practices 
 

In terms of the use of code-switching by the teachers in the subject access, it can 
be seen that teachers use code-switching frequently, as reflected by the overall mean 
score of 3.72 (high extent) for the teachers and 3.78 (high extent) for the students. On the 
other hand, the teachers moderately code-switch in managing the classrooms, as shown 
by the mean scores of 3.05 and 3.17 from both sets of respondents. Further, teachers 
highly utilized code-switching in building interpersonal relationships with their students, 
as can be seen from the mean score of 3.85 for the teacher respondents and 3.91 for the 
students. 

 
The results indicate that code-switching is highly used for subject access (3.72, 

3.78) and interpersonal relations (3.85, 3.91). This implies that teachers resorted to code-
switching to help students comprehend lessons well. The findings are supported by 
Badrul and Kamaruzaman’s (2009) study which revealed that the teacher code-switched 
to explain the meaning of new words, check to understand, make students feel 
comfortable, and explain the grammatical differences between languages. Likewise, 
teachers use code-switching not just to make their learners understand the subject matter 
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and manage the classroom but also to build interpersonal relationships with their 
students. This can help teachers to project different identities and to appear more human 
to students by, for example, telling jokes in the student’s native language (Redinger, 
2010).  

 
However, it shows in the table that the teachers moderately used code-switching 

strategies in managing the classroom. This connotes that code-switching helps teachers 
in dealing with their students in the teaching-learning process. To deal with the students 
in a large class, maintain discipline, and warn the students about their unwelcome 
behaviors sustaining an effective classroom environment in a more general sense 
(Chowdhury, 2013, Yatağanbaba and Yildirim, 2015) the teachers resorted to code-
switching. It is, therefore, a big advantage to the teachers to use this strategy in 
conducting classroom management.   

 
3. Significant relationship between the level of teachers’ language attitudes and the 
extent of teachers’ code-switching practices as assessed by: 

 
3.1 Teacher Respondents 

 
As manifested in Table 3.1, there is no significant relationship between the 

teachers’ language attitudes indicator, English as a second language, and the teachers’ 
code-switching practices indicators, subject access, and classroom management, as 
shown by the computed r-values of 0.1077 and 0.0428, respectively, failing to exceed the 
critical r-value of 0.2656 with 53 degrees of freedom at the 5% level of significance. 
Therefore, the null hypothesis is accepted. This simply means that these aspects of 
teachers’ attitudes toward language do not relate significantly to the extent of teachers’ 
code-switching practices in terms of subject access and classroom management. This is 
because teachers have high regard or affirmative attitudes toward the English language 
as revealed in the findings in the table presented in Table 1. This was also supported by 
Kitjaroonchai (2013) who emphasized that teachers’ positive attitudes toward the English 
language play a crucial role in developing students’ positive learning motivation and 
experience in acquiring the language for use in school and outside in the wider 
community. 

  
Moreover, the computed r-value of 0.3566 for English as a second language and 

interpersonal relations is above the critical r-value of 0.2656 with 53 degrees of freedom 
at a 5% level of significance, thus, the null hypothesis is rejected. This implies that there 
is a significant relationship between the teachers’ language attitudes in terms of English 
as a second language and the extent of teachers’ code-switching practices in terms of 
personal relations. Although teachers have an affirmative attitude toward the English 
language sometimes their students, especially those who have low proficiency in English 
can fully understand their advice if they switch to the Filipino language. 

 
On the other hand, a stronger significant relationship exists between the teachers’ 

language attitudes regarding the Filipino language and the extent of teachers’ code-
switching practices regarding subject access and classroom management. It was 
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evidenced by the computed r-values of 0.4813 for the Filipino language to subject access, 
and 0.4320 for the Filipino language to classroom management are greater than the 
critical r-value of 0.2656 with 53 degrees of freedom at a 5% level of significance, thus, 
the null hypothesis is rejected. The significant relationship is based on the fact that the 
teachers, as Filipino citizens, have high regard for their language, and they see that some 
of the students can better comprehend what they say when they code-switch from English 
to Filipino; though the English language is mandated as the medium of instruction in the 
classroom.  

 
However, among all indicators of the extent of teachers’ code-switching practices, 

only interpersonal relations have no significant relationship with the teachers’ language 
attitudes in terms of Filipino language as reflected from the computed r-value of 0.2210 
which is lower than the critical r-value of 0.2656 with 53 degrees of freedom at 5% level 
of significance. As a result, the null hypothesis is accepted. This means that they could 
both use the two in building interpersonal relations with their students. 

 
Furthermore, there is a significant relationship between the Filipino language and 

the indicators of the extent of code-switching practices as evidenced by the computed r-
values of 0.7895 for subject access, 0.5884 for classroom management, and 0.7808 for 
interpersonal relations. These computed r-values are above the critical r-value of 0.2656 
with 53 degrees of freedom at a 5% level of significance. Hence, the null hypothesis is 
rejected. The findings entail that the teachers’ language attitudes in terms of English-
Filipino code-switching significantly affect the extent of their teachers’ code-switching 
practice. The findings support Dekker (cited in Corpuz, B. and Giron, P., 2016) who 
argued that the goal of mother tongue-based, bilingual, and multilingual programs is to 
make children literate in their first language, as well as to help children acquire fluency in 
a second language. This is because children who learn to read their first language first 
are more likely to acquire a second language. This argument implies that the use of the 
first language in the classroom where the medium of instruction is the English language 
could help the students to learn the intended learning outcomes of the lessons and aid 
the teaching and learning process without affecting the proficiency of the students in using 
the target language.  
 
3.2  Student Respondents 

 
The result shows that the computed r-values obtained between the teachers’ 

language attitudes in terms of English as a second language and the extent of teachers’ 
code-switching practices in terms of subject access are -0.1609, -0.1603 for classroom 
management, and 0.0294 for interpersonal relations, which are lower than the critical r-
value of 0.1945 using 327 degrees of freedom at the 5% level of significance. As a result, 
the null hypothesis is accepted. This implies that for the students, the attitudes of their 
teachers toward English as a second language could not affect their code-switching 
practices in terms of the mentioned indicators above. The students observed that the 
teachers utilize code-switching while they are teaching them to understand the lesson 
well, not because of their attitudes toward the English language. 
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 On the contrary, a significant relationship exists between the teachers’ language 
attitudes in terms of the Filipino language and the indicators of the extent of the teachers' 
code-switching practices. This was evidenced by the computed r-values of 0.4315 for 
subject access, 0.4123 for classroom management, and 0.2710 for interpersonal 
relations, respectively, exceeding the critical r-value of 0.1945 using 327 degrees of 
freedom at a 5% level of significance. Accordingly, the null hypothesis is rejected. This 
denotes that the above-mentioned indicator of the teachers’ language attitude is one of 
the contributing factors that may influence the extent of code-switching practices among 
the teachers. This is because for the students, the teachers have a positive attitude 
toward their language, and this factor helps them to conclude that having a positive 
attitude toward something could greatly affect his or her linguistic behavior. This coincides 
with Tódor and Zsuzsanna's (2016) claim that opinions about different languages 
influence not only one’s attitude toward these languages but also his or her language 
learning strategies and, thus, his or her entire language behavior. They also suggested 
that their respondents’ positive attitudes towards languages promote cross-linguistic 
associations and integrative, dynamic multilingual thinking. 
 
 Additionally, the teachers’ language attitudes in terms of English-Filipino code-
switching and the three indicators of the extent of teachers’ code-switching practices have 
a direct significant relationship, as evidenced by the computed r-values of 0.6949, 0.5619, 
and 0.4889, which are above the critical r-value of 0.1945 using 327 degrees of freedom 
at the 5% level of significance. Hence, the null hypothesis is rejected. The results suggest 
that the attitudes of teachers toward English-Filipino code-switching affect their code-
switching practices, as assessed by the student respondents. 
 
Conclusions 
 
 Based on the results of the study, the following conclusions were derived: 
 

1. the teacher and student respondents in Mindoro State College of Agriculture and 
Technology recognize that the teachers have shown an affirmative attitude towards 
English and Filipino and do have high regard for English-Filipino code-switching; 

2. the teacher and student respondents have a similar assessment of the extent of 
teachers’ code-switching practices; and 

3. teachers’ attitudes toward English as a second language have affected the extent 
of their code-switching practices in terms of interpersonal relations, while their 
code-switching practices in terms of subject access and classroom management 
are affected by their attitudes toward the Filipino language.  

 
Recommendations 
 
 Based on the findings and conclusions, the following recommendations are offered 
for consideration: 
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1. though code-switching facilitates learning, teachers are encouraged to use the 
English language in the classroom and be reminded that English is the medium of 
instruction and that code-switching can be kept to an effective minimum; 

2. teachers may decide when the first language can be used and when the second 
language is appropriate to enable comprehension and meaningful involvement of 
the learners; 

3. the Dean of the College may consider conducting a seminar regarding the correct 
level of code-switching in classrooms; and 

4. future researchers should study code-switching's impact on English as a Second 
Language (ESL) learning, considering teachers' language attitudes and practices, 
to better understand students' English proficiency. 
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