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ABSTRACT 
 
Teaching in rural schools has distinct challenges for educators due to resource 
constraints, geographical seclusion, and varied student demographics. Research 
indicates that these characteristics frequently contribute to teacher burnout and 
diminished job satisfaction. This study specifically investigated how a teacher manages 
her professional identity in a rural context. Utilizing professional identity theory and 
ethnomethodology, the research addressed two inquiries: (a) What obstacles does the 
participant encounter in a multicultural rural school? (a) In what manner do her 
professional standards delineate her teaching practices? Through an in-depth interview, 
four primary challenges: aligning the curriculum with students' cognitive levels, fostering 
a supportive classroom environment, guaranteeing successful lesson delivery, and 
sustaining a positive mindset. To address these problems, the educator implemented 
many strategies, including cultivating an inclusive and engaging classroom environment, 
integrating cultural contexts into courses, utilizing humor as an instructional tool, and 
employing diverse pedagogical methods to accommodate varying learning needs. The 
results highlight the importance of adaptation, cultural competence, and emotional 
resilience in forming the professional identity of rural educators. This study endorses 
frameworks that align with the personal and professional needs of educators in 
multicultural rural schools. The ramifications of this investigation are detailed. 
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INTRODUCTION 
 
Instructing in rural schools entails diverse obstacles from scarce resources, geographical 
seclusion, and heterogeneous student demographics. Educators in these environments 
frequently face challenges including multi-grade instruction, inadequate professional 
development opportunities, and cultural disparities between pupils and teachers. Such 
obstacles commonly result in burnout and diminished job satisfaction among educators 
in rural and multicultural environments (Arnold et al, 2005; Murtiningsih & Maharani, 
2018). discovered that educators in rural and multicultural environments frequently 
encounter deficiencies in resources, including educational materials, infrastructure, and 
technological access. (Arnold et al, 2005). Nevertheless, despite these limitations, 
successful learning can still occur through the application of strategic pedagogical 
methods. (Wenger et al. 2012) asserted that excellent educators for diverse kids exist in 
rural schools (p.2). They assert that significant insights can be gleaned regarding 
teachers' labor, professional identities, and development within particular schools 
characterized by distinct student and family demographics, referencing (Ernst-Slavit & 
Poveda, 2011). In multicultural rural schools, the complexity escalates, as educators must 
manage linguistic, traditional, and social variances while upholding professional 
standards and addressing the different needs of pupils. 

 
This study examines the negotiation and construction of a Muslim educator in an Asian 
teacher's professional identity within a multicultural rural school setting. Professional 
identity (Beijaard et al, 2004) significantly influences a teacher's practices, actions, and 
sense of belonging. It illustrates the interaction of personal convictions, cultural identity, 
and professional standards. In rural multicultural environments, educators must modify 
their instructional methods to accommodate both scarce resources and the socio-cultural 
characteristics of the community. As they confront these problems, their professional 
identity becomes malleable, necessitating continual negotiation and adaptation. Examine 
the experience of Teacher-A, a participant in this qualitative study, and observe her 
continual negotiation of professional identity in a rural context.  

 
Every class is made up of people who have different learning styles, abilities, and needs. 
This means that I need to be flexible and adaptable when I conduct my lessons. I cannot 
rely on a single teaching strategy because some students may understand things quickly, 
while others may need more time or different ways of explaining things.  
 
Faced with numerous hurdles in the classroom, she strives to facilitate the learning 
process. This illustrates the emergence of her professional identity within the classroom 
context. 

 
To make sure every student understands the course, I adjust the performance 
requirements and exercises according to their cognitive abilities. This entails 
differentiating instruction, which is the process of adjusting lessons to each student's 
unique needs. In a reading comprehension class, I assign more challenging texts to 
proficient readers and simpler ones to pupils who are still honing their reading abilities. 
To accommodate my students' diverse learning preferences, I employ a range of 
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instructional strategies, including group projects, experiential exercises, and multimedia 
materials.  
 
Teacher A discusses a prevalent difficulty in her classroom. Notwithstanding this, she 
endeavors to identify methods that facilitate learning. This study examines how an Asian 
educator manages her professional identity in a mixed rural school, emphasizing the 
problems encountered and the techniques employed to enhance learning. This study 
utilized Professional Identity Theory (PIT) as the conceptual framework and 
ethnomethodology as the empirical approach to examine how educators maintain good 
teaching practices in demanding situations. 
 
Although current research has offered significant insights into the overarching challenges 
faced by educators in rural and multicultural schools, a gap persists in comprehending 
the particular difficulties experienced by public school teachers in the rural context of the 
Southern Philippines and how they manage their professional identity to address the 
challenges of rural teaching.  
 
Research Questions 
 
This study addresses this gap by aiming to answer two principal research questions:  
 

1. What obstacles does the participant encounter in a multicultural rural 
educational institution?  
2. In what manner do her professional norms delineate her pedagogical 
practices?  

 
I modify the performance standards and exercises based on the student's cognitive ability 
to ensure that every student understands the content being taught in the course. This 
involves differentiating instruction, which is the practice of tailoring classes to meet the 
individual needs of pupils. During a reading comprehension session, I give more difficult 
texts to students who are already proficient readers, while I assign easier materials to 
students who are still developing their reading skills. I use a variety of teaching methods, 
including hands-on exercises, group projects, and multimedia tools, to meet the different 
learning styles of my students.  
 
This research explores how teachers build and maintain their professional identities while 
meeting national standards. It highlights their strategies for managing challenges and 
fostering meaningful learning in rural settings. Understanding these experiences can help 
stakeholders create targeted support systems to enhance teacher well-being and improve 
student outcomes. 
 
Professional Identity Theory as the Theoretical Framework 
 
This qualitative research is analyzed via the framework of (Beijaard et al, 2004) 
Professional Identity Theory (PIT). Employing PIT as the theoretical framework offers a 
conceptual perspective for comprehending the teacher's developing self-identity. This 
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idea posits that professional identity is fluid, and influenced by individual values, social 
relationships, and institutional expectations. This study examines the impact of rural 
teaching demands and the multicultural environment on the teacher's professional 
identity. 
 
For educators, professional identity is perpetually influenced by personal experiences 
both within the teaching-learning process and outside the classroom environment. 
Research indicates that instructors' compliance with professional standards significantly 
impacts their instructional methods, affecting lesson planning, student assessment, and 
interaction with various learners (Darling-Hammond, 2000; Shulman, 1987). These 
criteria influence teachers' perceptions of their professional identity and their capacity to 
adapt to diverse educational environments (Day & Gu, 2007; Mockler, 2011). In this 
framework, professional identity is regarded as an active and dynamic process, 
profoundly shaped by the teacher’s lived experiences and the varied cultural environment 
of her pupils and community. This dynamic interaction influences her identity and informs 
her pedagogical methods, ultimately cultivating a more inclusive and responsive 
educational environment for all students.  
 
Teaching in a rural setting 
 
Instructing in a rural environment poses considerable challenges, yet it may be profoundly 
gratifying for committed educators. Scarce resources and deficient infrastructure 
frequently constrain pedagogical approaches, as observed by (Kendall and Linville 2020), 
who emphasize the insufficient materials and structural conditions affecting rural 
classrooms. (Bagongon et al, 2019) Articulate this concern, highlighting the constraints 
imposed by insufficient teaching resources and recurrent teacher shortages, 
necessitating the simultaneous management of various grade levels. Classrooms are 
generally improvised, built from bamboo and nipa, and deteriorate during the rainy 
season, causing leaks that compel pupils to congregate in dry areas (Bett, 2016). These 
classrooms frequently lack doors, allowing animals such as chickens, pigs, dogs, and 
even snakes to roam freely, creating more distractions (Pabian et al, 2018). The 
inadequate resources, such as a small, deteriorated blackboard with perforations, 
exacerbate the challenges in the teaching-learning process (De Leon, 2018).  
 
A multitude of students arrive famished and experience headaches and stomachaches 
due to skipped meals, as noted (Sanchez & Cardona 2017). Educators recognize these 
obstacles and provide more food and medicine to address pupils' fundamental 
requirements (Zimmerman & Snow, 2021). Geographic isolation is significant; (Turner et 
al, 2015) indicate that severe rainfall and flooding require early class dismissals to 
guarantee pupils' safe transit across rivers en route to their homes. Notwithstanding these 
challenges, educators maintain optimism and dedication, motivated by a commitment to 
students' well-being (De Leon, 2018).  
 
 
 
 



431 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 2          February 2025         www.icceph.com 

Rural School Teachers’ Challenges 
 
Educators in multicultural and rural institutions have distinct problems arising from the 
convergence of cultural variety and geographic context. A critical issue is the deficiency 
of resources, encompassing educational materials, technology, and professional 
development opportunities, which hinder the provision of quality education. (Arnold et al, 
2005) indicate that educators in multicultural and rural regions often encounter a 
deficiency of resources, encompassing infrastructure, educational materials, and 
technology access. Consequently, they struggle to deliver high-quality education, leading 
to discontent and burnout. (Murtiningsih & Mahanani, 2018) Observed that incorporating 
diverse cultural values within a standardized curriculum presents an additional barrier for 
educators in multicultural settings. They must reconcile respect for cultural diversity with 
compliance with educational policies, which may engender internal tensions and 
exacerbate their professional identity. 
 
Moreover, educators frequently must manage the intricacies of linguistic and cultural 
diversity in their classrooms, where pupils may originate from diverse ethnic origins and 
communicate in multiple languages. They noted the problems of linguistic diversity in 
multicultural rural classrooms, as educators must navigate various linguistic 
backgrounds. This complicates communication and instruction delivery, introducing an 
additional burden to their everyday obligations. This may complicate communication and 
the incorporation of culturally pertinent content. The geographical placement of rural 
schools exacerbates professional fatigue, restricting teachers' opportunities for peer 
collaboration and support. 
 
Furthermore, rural towns frequently encounter difficulties in attracting and retaining skilled 
educators, so intensifying these concerns and imposing further strain on the current 
workforce. (Lock et al, 2012) discovered that rural schools often have challenges in 
attracting and keeping talented educators. This deficiency adversely impacts the 
educational quality and imposes further demands on current personnel, necessitating 
new responsibilities that elevate stress levels and lead to increased turnover rates. 
(Arnold et al, 2005) highlighted the professional isolation experienced by teachers in 
remote regions. Geographic remoteness restricts these instructors' options for 
cooperation and professional growth, leading to sentiments of isolation and disconnection 
from wider educational networks.  
 
The problems outlined in the literature establish a rigorous environment necessitating 
educators to continually modify their instructional tactics to fulfill the requirements of their 
pupils and the standards of educational practices. Studies indicate that educators in rural 
and multicultural environments encounter considerable difficulties curtailing from 
insufficient resources, professional seclusion, and the intricacies of addressing linguistic 
and cultural variety. These problems frequently lead to burnout, diminished job 
satisfaction, and challenges in maintaining talented educators, all of which can adversely 
affect the overall quality of education. 
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Overcoming Challenges 
 
Addressing the challenges of teaching in rural environments necessitates innovation, 
perseverance, and a robust collaborative ethos among educators. Educators frequently 
employ creative strategies utilizing available materials to mitigate resource constraints, 
as detailed by (Kendall & Linville, 2020), including painting cardboard or bamboo in dark 
hues to serve as temporary blackboards and repurposing items such as recycled paper, 
tarpaulins, calendars, rice sacks, bottles, and indigenous flora into educational tools. 
(Bett, 2016) states that when classrooms constructed from bamboo and nipa leak during 
rainfall, teachers resort to improvisation by suspending tarps or plastic sheets to maintain 
dryness in the space. (Pabian et al, 2018) noted that community volunteers frequently 
construct woven bamboo barriers in classrooms lacking doors to deter animals from 
entering during lectures. In multi-grade classrooms, adaptable lesson plans and peer 
mentorship techniques assist educators in simultaneously managing diverse age 
groupings, with older pupils guiding younger ones, as noted (McBride, 2022). 
 
Sanchez & Cardona (2017) emphasize the collaboration between teachers and Parents 
Teachers Associations (PTAs), Barangay and Municipal Local Government Units, NGOs, 
local farmers, and community members to establish meal-sharing programs that 
frequently utilize locally sourced produce such as sweet potatoes, cassava, taro, corn, 
and bananas to combat student hunger. Turner et al (2015) underscored the significance 
of early-warning systems in flood-prone regions, wherein educators and community 
leaders collaborate to release students early or provide temporary accommodations with 
local families when river crossings pose hazards. De Leon (2018) emphasizes that 
educators enhance teachings by integrating traditional narratives, languages, and values 
from the rural cultural milieu, thus cultivating relevance and participation. By employing 
adaptable tactics and engaging the community, educators surmount many challenges.  
This study emphasizes that meaning is constructed via practice and interaction, making 
it particularly suitable for examining professional identity. Situated within 
ethnomethodology, this approach allows the researcher to examine the "how" of social 
behaviors, specifically how the teacher navigates workplace challenges, adheres to her 
values while fulfilling professional standards, and maintains effective teaching practices 
in a multicultural environment.  

 
Ethnomethodology as the Methodological Approach 

 
The research employs ethnomethodology as its methodological framework, facilitating 
the investigation of an Asian educator's quotidian activities within a mixed rural 
educational environment. Ethnomethodology, founded by (Harold, 1967), seeks to 
comprehend how individuals create and sustain their social realities via habitual, 
frequently unexamined acts. This research employs ethnomethodology to analyze how 
the participant navigates her professional identity in a culturally diverse classroom, 
emphasizing her responses to and management of the distinct challenges presented by 
students of varied ethnic, linguistic, and cultural backgrounds. This technique elucidates 
how she reconciles professional standards with the requirements of a multicultural 
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teaching environment through meticulous observation of her everyday interactions and 
decision-making processes.  
 
The Participant and the Research Context 
 
This study centers on Teacher A, the sole female research participant. She is Muslim and 
has been teaching at a multicultural rural school for over eight years. Purposive sampling 
was employed to pick the participant due to her proven skill and substantial experience 
in navigating the issues of cultural diversity in the classroom. Her capacity to negotiate 
and incorporate these varied experiences into her teaching methodologies renders her 
an exemplary candidate for this project.  
 
The participant was affiliated with a rural school in the southern Philippines during the 
execution of the current study. Her school serves kids from many cultural, ethnic, and 
religious backgrounds, including Maguindanaon, Sanger, Bla’an, Tausug, T’boli, 
Maranaw, and Cebuanos. This cultural diversity fosters a distinctive setting for examining 
the formation and expression of a teacher's professional identity within a multicultural 
framework. This environment offers an optimal context for examining her professional 
identity. Intersects with her roles as an educator and a member of a minority religious 
community. The study explores how she integrates these diverse elements into her 
everyday teaching practices and interactions. 
 
 
METHODOLOGY 
 
A qualitative approach was utilized to collect comprehensive and contextual data through 
in-depth interviews. Kvale (1996) and Seidman (2013) assert that interviews are crucial 
in qualitative research, facilitating an in-depth examination of participants' viewpoints, 
experiences, and the significance they ascribe to their social environments. The 
participant is proficient in English; therefore, the interview questions were presented in 
English. Questions for an in-depth interview were posed, concentrating on the particular 
issues she encountered in a multicultural classroom and her strategies for addressing 
these challenges. The interview was conducted on Zoom, and further inquiries were 
transmitted using Facebook Messenger.  This study conducted in-depth interviews to 
collect the teacher's narratives, revealing her interpretation of her professional role, her 
strategies for overcoming problems, and her decision-making processes that influence 
her teaching practices. It also elucidates how the participant navigates her professional 
identity, providing significant insights into the intricacies of teaching within a varied and 
dynamic educational environment. The interview was recorded and transcribed properly. 
Consent from the participants was obtained before data collection.  
 
Data analysis 
 
The researchers transcribed the participant's narratives post-interview, and she was 
provided access to the transcriptions for verification and confirmation of accuracy. This 
research employed thematic analysis to discern themes and patterns within the 
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transcripts. This inquiry utilized the six-phase thematic analysis methodology established 
by (Braun & Clarke, 2006). (Maguire & Delahunt, 2017) assert that this six-phase 
framework is the most often employed strategy, particularly in the social sciences. This is 
due to the provision of a clear and effective framework for conducting thematic analysis.  
Thematic analysis (TA) is a technique for identifying, examining, and understanding 
patterns of meaning (or "themes") in qualitative data, as stated by (Clarke & Braun, 2016). 
According to their claim, TA can be utilized to discern trends in data regarding participants' 
life experiences, opinions, perspectives, actions, and behaviors; this is termed 
"experiential" research, which aims to comprehend participants' thoughts, feelings, and 
behaviors (p. 297).  

 
The Challenges the Participant faces in a Multicultural Rural School 
 
This section addresses the initial study question: “What obstacles does the participant 
encounter in a multicultural rural educational institution?” The analysis reveals the 
following: Alignment of the curriculum with the pupil’s cognitive levels; Establishment of a 
supportive classroom community; Instructional delivery; and sustaining a positive 
mindset. 
 
Curriculum alignment with the student's cognitive levels 
 
Teacher A contends that the congruence between the curriculum and the cognitive 
capabilities of children is a significant issue for rural educators. When requested to 
express her sentiments over it in her employment, she responded as follows. 
 
I find that navigating the curriculum is one of the most significant challenges I face. 
Although it is accurate that the curriculum I adhere to is by the national standards 
established by the Department of Education (DepEd), it is a distinct matter to ensure that 
it is suitable for the cognitive abilities of my students.  
 
Upon being prompted to elucidate her understanding of the disparity between the 
curriculum and the cognitive levels of the pupils, along with her methodologies to rectify 
this concern, she remarked: 
 
The curriculum establishes a structured framework for instruction; however, it frequently 
disregards the diverse cognitive abilities of my students. In my capacity as an educator, 
it is imperative that I meticulously evaluate each course and modify the curriculum to 
accommodate the varying levels of understanding among my students. My participation 
in this process is not limited to adhering to the designated teachings. To facilitate the 
comprehension of complex concepts for students who may struggle with particular 
subjects, I must assess the material, adjust the exercises, and develop innovative 
approaches. This involves the deconstruction of information into smaller, more 
manageable segments and the utilization of scaffolding methods to improve their current 
knowledge. For instance, to establish a connection between the curriculum standards and 
the cognitive capabilities of my students, I may need to incorporate tangible examples or 
visual aids during a particular mathematics session that requires abstract thinking.  
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Instructor A underscores the importance of students engaging with the content at their 
cognitive level. When asked to expound on the importance of alignment, she stated: 
 
Although this customization process is time-consuming, it is crucial. I argue that effective 
teaching is not limited to the mere delivery of content; it also entails the facilitation of 
student engagement and comprehension at the appropriate level. I foster academic 
success and foster a more inclusive classroom environment in which all students feel 
valued by customizing the curriculum to meet the unique needs of my students.  
 
Rural schools sometimes face challenges such as pupils' inadequate proficiency levels 
and limited access to educational resources, as indicated by the participant's account. 
Notwithstanding these challenges, children can comprehend concepts proficiently when 
the curriculum is adapted to their cognitive abilities, guaranteeing that courses are neither 
overly complex nor excessively simplistic. Misaligned content can inundate pupils, 
resulting in diminished engagement and worse learning outcomes. This elucidates the 
significance of alignment. 
 
Building a Supportive Classroom Community 
 
Teacher-A considers 'support' from the classroom community vital to her position, 
especially due to the many cultural backgrounds of her students. According to her 
perspective:  
 
Fostering a supportive environment in my classroom is a significant challenge. This is 
particularly important in a multicultural or multilingual context, such as Maguindanon, 
Sanger, Bla’an, Tausog, Maranaw, and Cebuanos, where linguistic obstacles may impede 
communication and comprehension.  
 
Upon being inquired about the nature of the classroom she oversees, she replied as 
follows:  
 
During the delivery of lessons, some pupils in my classroom exhibit a dearth of proficiency 
in English, which presents a challenge. I frequently rely on the help of their peers who are 
more proficient in English to act as interpreters to resolve this issue. By translating critical 
elements of the course into their native languages, these students ensure that all 
participants have a common understanding. She declared that she must foster a unique 
sense of community among her students. She characterizes this as a "sense of 
community" that permeates the classroom. It allows each student to feel comfortable 
expressing their viewpoints. This notion of unity is not limited to the mere facilitation of 
language translation. It involves the development of an environment that prioritizes 
compassion, cooperation, and mutual respect. I encourage students to view their 
differences as assets, collaborate, and provide support to one another. Students can 
express their opinions and seek assistance more easily when a strong support network 
is established in the classroom, which enhances their learning experience.  
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Upon inquiring about her methods for attaining what she refers to as a 'feeling of 
community,' she gestures towards her coworkers and the institution collectively.  
 
Additionally, I request assistance from the educational community and my colleagues. 
The availability of a network of colleagues to exchange ideas, solicit advice, or request 
support is invaluable. This organization provides the emotional support and resources 
required to confront the obstacles associated with teaching, particularly in challenging 
classroom environments.  
 
The participant's description of a supportive classroom community sets the benchmark 
for a conducive educational atmosphere that fosters cooperation, compassion, and 
respect. This is particularly significant in rural schools, where students often perceive their 
school as the center of their social existence. The school benefits from a positive culture 
that encourages pupils to engage in lifelong learning.  
 
Delivery of the lesson 
 
Teacher A perceives the execution of the teachings as a significant problem. This is due 
to the varied ethnic origins and varying competence levels present in her course. 
 
Continuous attention and adaptation are essential for the successful delivery of courses. 
Individuals with diverse learning styles, capabilities, and needs comprise each class. This 
requires that I convey my lessons in a manner that is both adaptable and flexible. I am 
unable to rely on a consistent teaching methodology, as some students may be able to 
understand concepts quickly, while others may require additional time or alternative 
explanations.  
 
When asked how she addresses the diverse learning needs of her pupils, she proposed 
modifying class activities to align with her students' cognitive abilities. 
 
I modify the performance requirements and activities to ensure that all students 
understand the lesson, taking into account their cognitive abilities. This involves the 
practice of differentiating instruction, which involves the customization of classes to meet 
the individual needs of students. I may provide more complex texts to advanced readers 
in a reading comprehension class, while easier variants are provided to students who are 
still developing their reading abilities. To accommodate a wide range of learning 
preferences, I implement a variety of pedagogical strategies, such as multimedia 
resources, collaborative work, and experiential activities. 
 
When asked to elaborate on the methods she employs to ensure that her teachings are 
interactive and engaging, she responded as follows:  
 
Ensuring that the lessons are both comprehensible and engaging is a critical component 
of this issue. I am responsible for maintaining the motivation of my students and capturing 
their attention throughout the learning process. This requires a comprehensive 
understanding of my students' interests and capabilities, as well as adaptability and 
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ingenuity. I allocate time to provide supplementary assistance or reexplain concepts in a 
different way when I observe that certain students are falling behind. My primary goal is 
for each student to leave the lecture with a thorough understanding of the material.  
 
The effective delivery of lessons in rural schools is hindered by insufficient resources, 
infrastructural issues, and communication challenges stemming from pupil's varied 
cultural backgrounds. Teachers in these environments often demonstrate remarkable 
adaptability and dedication despite these obstacles. Additionally, enhanced resources, 
professional development, and support are essential for optimizing lesson delivery and 
student results. 
 
Maintaining a Positive Mindset 
 
A further concerned Teacher- Recognizes the challenge of maintaining a positive attitude 
among rural school students, admitting her occasional vulnerability to discouragement. 
When asked for clarity, she stated: 
 
Ultimately, one of the most significant challenges I face as an educator is maintaining a 
positive outlook. It is easy to become discouraged when students do not meet 
expectations or when progress appears to be slow, as teaching can be emotionally taxing. 
However, I have developed an appreciation for the uniqueness and individuality of each 
student, acknowledging that not all students will assimilate the material in the same way 
or at the same pace.  
 
She recognized the importance of acknowledging the individuality of each learner when 
requested to elucidate its significance.  
 
I can more effectively meet the unique requirements of my students by recognizing the 
diverse intelligence, talents, and learning styles that they possess. I prioritize their 
potential contributions to the learning process and their assets over their limitations. This 
shift in perspective allows me to preserve optimism and forbearance, even in the face of 
adversity.  
 
During the interview, she was questioned about the frequency of her communication with 
the parents. She recognized that sustaining their awareness and involvement in the 
process is essential for the children's academic performance.  

 
The cultivation of transparent communication with the parents of my students is a critical 
component of maintaining a positive outlook. I cultivate a collaborative partnership that 
improves the learner's experience by providing parents with consistent, affirmative 
feedback regarding their children's development. Parents become more involved in their 
children's education, which leads to students feeling supported both academically and at 
home. 
 
In response to the inquiry of whether she is also deriving insights from her experiences, 
she replied:  
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I recognize that I am not infallible in my capacity as an educator. While acknowledging 
that errors are essential to the learning process for both my students and myself, I strive 
for excellence in my teaching. I can maintain my focus on my long-term objectives as an 
instructor and deliver my best effort in every lesson by adopting an attitude of continuous 
improvement.  
 
Educators with an optimistic perspective establish a safe and nurturing educational 
atmosphere that enhances student involvement and retention. This is particularly vital in 
rural educational environments where attrition rates may be higher. Pupils with a positive 
relationship with their teachers are more inclined to exhibit consistent school attendance 
and achieve superior academic performance. 
 
The Participant's Teaching Practices as delineated by her professional standards  

 
This section examines the participant's teaching practices as influenced by the problems 
encountered in the rural school environment. These approaches, guided by her 
professional values, focus on cultivating an engaging and inclusive learning environment 
in which every student feels valued. She employs humor to foster a positive learning 
atmosphere, integrates cultural settings to enhance the relevance of her teachings, and 
utilizes many methodologies to address the varied needs of pupils. This approach 
ensures that her teaching is adaptable, culturally aware, and centered on the students' 
needs. 
 
Fostering an inclusive and stimulating educational environment  
 
Instructor A elucidates her methods for rendering her instruction enjoyable and 
captivating. This is significant to her due to the classroom's diversity.  
 
I aim to create a learning experience that is both inclusive and stimulating by adapting my 
pedagogical approaches to accommodate this diversity. I surpass the mere dissemination 
of historical data in my Subject X courses. I establish a connection between these facts 
and contemporary challenges, thereby allowing students to comprehend the importance 
of historical events in their lives and current societal circumstances.  
 
When asked why this approach, she said: 
 
This strategy not only enhances their understanding but also encourages critical thinking 
and social awareness. 

 
Rural schools frequently accommodate learners with varying ability levels and diverse 
grade levels. An inclusive classroom ensures that all students, irrespective of their 
background or abilities, receive the necessary support for academic success.  
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Incorporating cultural aspects into teaching pedagogy 
 
Teacher-A additionally integrates real-world settings into the presentation. When asked 
how these assist students in understanding the lessons, she highlights:  
 
I try to make sure that the curriculum is relevant to students' personal experiences and 
the realities of society by including practical applications and cultural settings in my 
classes.  
 
Upon inquiry regarding the alignment of this method with national norms, she asserts: 
 
This methodology is consistent with the affirmative objectives of Curriculum-X, which is 
to develop learners who are well-rounded and capable of overcoming both academic and 
societal challenges. I argue that students are more motivated and engaged in their studies 
when they perceive direct correlations between their courses and daily experiences. 
 
Lessons are more easily assimilated and pertinent when linked to learners' local 
experiences and cultural context. This assists pupils in establishing links between new 
information and their everyday experiences. 
 
Humor is integrated into teaching 
 
Teacher A recognized sustaining a positive perspective as one of the issues in her 
narratives. To sustain this optimism, she integrates humor into her talks.  
 
I incorporate humor into my pedagogical approach as an additional element. By fostering 
relationships with students, increasing their motivation and comprehension, and making 
the learning process more entertaining and accessible, a sense of humor enhances the 
learning experience.  

 
She clarifies that humor promotes the creation of a positive learning environment. 
 
My teaching method is both effective and enjoyable due to the combination of humor and 
empathy, which cultivates a supportive and positive learning environment.  
 
Educators and learners cultivate rapport and trust via humor, improving classroom 
dynamics and promoting a conducive learning atmosphere.  
 
Range of methodologies is employed 
 
Recognizing the varied ability levels of her students, Teacher-A employs multiple 
instructional strategies.  
 
I employ a variety of instructional methods, such as experiential learning and inquiry-
based learning. Inquiry-based learning encourages students to ask questions and 
conduct comprehensive investigations, thereby fostering a sense of curiosity and 
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engagement. Experiential learning is characterized by practical activities that address 
real-world issues, thereby increasing the relevance and connection of learning to the lives 
and communities of students. I aim to create a dynamic and interactive learning 
environment that encourages students' critical analysis and active engagement by 
combining these techniques.  
 
When asked about her reason for employing many teaching methods in the classroom, 
she credits it to her identity as a professional educator. 
 
I consistently improve my pedagogical approaches to ensure that education is inclusive, 
significant, and transformative, driven by my fundamental principles, identity, and sense 
of autonomy. I aspire to have a positive and enduring impact on my students' personal 
development and educational experiences by focusing on their unique needs and 
histories, incorporating pertinent and stimulating content, and nurturing critical thinking 
and inclusivity.  
 
Each learner possesses a unique learning style; some excel through hands-on activities, 
whereas others thrive through auditory or visual methods. The effective engagement of 
all learners is supported by several methodologies. Employing a range of these ensures 
that rural classrooms are inviting, engaging, and adaptable, facilitating successful student 
learning despite obstacles.  

 
 

DISCUSSION 
 
The present study, based on Professional Identity Theory, conceptualizes professional 
identity as a dynamic and evolving process significantly influenced by the Muslim 
teacher's experiences and the diverse cultural backgrounds of her students and 
community. Employing ethnomethodology as the methodological framework, the 
participant's identity seemed to be molded by this dynamic interaction, which also affects 
her pedagogical strategies and ultimately fosters a more responsive and inclusive 
educational atmosphere for all pupils. 
 
The difficulties encountered by the participant mirror wider patterns recorded in the 
current research. A significant hurdle is the alignment of standardized curricula with the 
varied cognitive skills of students, as emphasized by (Murtiningsih & Mahanani, 2018). 
The participant utilized various approaches. She modified the curriculum by 
deconstructing intricate subjects into manageable components, utilizing scaffolding 
strategies, and incorporating visual aids to assist students with diverse learning 
requirements. This corresponds with the findings of (Arnold et al, 2005), which underscore 
the necessity of adapting classes to accommodate varied learners' demands.  
 
A further problem pertains to establishing a supportive classroom community, especially 
in multicultural and multilingual environments where language difficulties may obstruct 
communication. The participant tackled this by advocating for an inclusive and engaging 
educational environment. She also promoted peer help, when proficient students 
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elucidate lessons for their peers, establishing a collaborative and inclusive atmosphere. 
This technique reflects the conclusions of (Lock et al, 2012), who emphasized the 
importance of establishing robust support networks in multicultural classrooms to improve 
student involvement and comprehension. 
 
The participant utilizes differentiated instruction to address the diverse learning styles and 
skills of students during course delivery. Notably, she incorporated cultural backgrounds 
into her. Instructing to guarantee that the material aligns with pupils' personal experiences 
and societal contexts. According to (Lock et al, 2012), this approach enhances student 
involvement and interaction. She customizes her lessons to challenge advanced learners 
while providing additional support to difficult pupils, exemplifying best practices for diverse 
classrooms.  
 
Ultimately, sustaining an optimistic outlook is essential for the participant, given that 
teaching can be emotionally taxing. The participant utilized humor in her pedagogical 
approach. She emphasized pupils' strengths and promoted transparent communication 
with parents. This attitude reflects a growth-oriented mindset, enabling her to maintain 
resilience under setbacks. This methodology is corroborated by the research 
(Murtiningsih & Mahanani, 2018), which indicates that educators with an optimistic 
disposition are more adept at handling the emotional challenges of their vocation. The 
participant's solutions for addressing these problems correspond with the extensive 
educational literature regarding instruction in diverse and resource-constrained 
environments.  
 
Conclusions 
 
This study emphasizes the dynamic and developing characteristics of a Muslim teacher's 
professional identity in a multicultural rural school. Rooted on Professional Identity Theory 
and analyzed through an ethnomethodological perspective, the findings highlight how the 
participant's identity is perpetually influenced by her interactions with students, the 
curriculum, and the wider community. The issues she faces aligning standardized 
curricula with varied cognitive abilities, promoting an inclusive classroom atmosphere, 
and customizing instruction to pupils’ cultural backgrounds reflect broader trends in 
educational research. The participant utilizes adaptive teaching tactics, including 
curriculum adjustments, scaffolding, and visual aids, by research on differentiated 
instruction (Arnold et al, 2005) to tackle these problems. She cultivates an inclusive 
classroom by promoting peer support and utilizing pupils' cultural backgrounds to 
augment involvement, as evidenced by (Lock et al, 2012). Moreover, her perseverance 
and positive perspective exemplified via humor, highlighting pupils' strengths, and 
fostering open communication with parents embody methods recognized by (Murtiningsih 
& Mahanani, 2018) as vital for preserving emotional well-being in education. This study 
highlights the significance of adaptation, cultural responsiveness, and emotional 
resilience in managing the intricacies of teaching within varied educational environments. 
The participant's experiences provide significant insights for educators, policymakers, 
and academics aiming to assist teachers in analogous circumstances, highlighting the 
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necessity for ongoing professional development and culturally inclusive teaching 
methodologies. 
 
Recommendations 
 
This study emphasizes the significance of culturally responsive pedagogy, flexible 
curricula, and teacher resilience for educators in multicultural rural schools. It highlights 
the necessity for governments to endorse adaptable curricula and professional 
development initiatives centered on inclusive pedagogy and cultural proficiency. Teacher 
training schools ought to integrate emotional resilience training to assist educators in 
managing the complexities of varied classrooms. This study enhances egalitarian 
education by promoting flexibility, cultural inclusiveness, and well-being. Furthermore, it 
offers critical insights for educational and community stakeholders in formulating 
interventions that strengthen teachers' professional identities and improve student 
learning outcomes. 
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