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ABSTRACT  
 

The main thrust of this undertaking was to determine the relationship between the 
level of metacognitive awareness and proficiency level among Alternative Learning 
System learners in Cluster 6 in the post-pandemic. The study used a descriptive 
correlational research design and was quantitative in nature. It included 139 JHS ALS 
students from Cluster 6 who were chosen using stratified random sampling. The 
Metacognitive Awareness Inventory (MAI) and an approved proficiency test were the 
instruments utilized to collect the data. Using frequency, simple mean, percentage, t-test, 
and Pearson Product Moment-Correlation Coefficient (Pearson's r), findings were 
determined. All eight metacognitive awareness strategies that fell into the categories of 
Knowledge about Cognition (declarative knowledge, procedural knowledge, and 
conditional knowledge language) and Regulation of Cognition (planning, information 
management strategy, comprehension monitoring, debugging strategies, and evaluation) 
were applicable to learners at all four proficiency levels (reading, writing, numeracy, and 
critical thinking) with Approaching Proficient level on proficiency level and Aware on the 
metacognitive level. There was little difference in how they both adopted the 
metacognitive learning approach. Regarding learning modalities, the learners were 
categorized as follows: Proficient, Approaching Proficient, Developing, and Beginning 
were the remaining classifications, with both learners largely falling under the Moving 
Towards Advanced category. The use of the metacognition learning strategy and 
competency level were significantly correlated for both post-pandemic learners. The TAP 
(Teach, Assist, and Provide) action project was developed to cultivate a high degree of 
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metacognitive awareness and competency in any kind of learning environment that 
already exists.  
 
Keywords: metacognitive, awareness, proficiency, alternative learning system, post-
pandemic 
 
 

INTRODUCTION  
 

The ability to recognize one's cognitive processes, watch them in action, regulate 
them, and make necessary adjustments to meet the demands of the learning process is 
known as metacognition. According to Fleur (2021) contemporary research of 
metacognitive knowledge and metacognitive control are the two main, interconnected 
parts of metacognition. Declarative (knowledge about how one learns), procedural 
(knowledge about the proper learning methods), and conditional (knowledge about the 
situation in which strategies could be executed) knowledge are the sub-components of 
metacognitive knowledge.  
 

The three facets of metacognitive regulation are appraisal, observation, and 
preparation. It is sometimes referred to as executive control and can be understood as 
"self-management" of cognition that includes introspective "self-appraisal" that raises 
consciousness. Hence, the ability of students to take the required actions to design 
appropriate methods for solving the problems they encounter, to assess the implications 
and results, and to adjust the strategy as necessary depending on the application of their 
prior knowledge, is known as metacognition. By selecting the most appropriate cognitive 
tool for the job, metacognition assists students in effectively achieving a personal 
objective. Learners can undoubtedly employ metacognitive methods in their conscious 
monitoring, and learning control through sequential processes, higher-order executive 
skills, and pre-, during-, and post-learning decision-making. The application of 
metacognitive methods has been shown to strengthen higher-order cognitive skills, self-
confidence, attentional and memory management, and to promote autonomous and 
purposeful learning. Depending on the definitions used and the various associations and 
implications within various research disciplines, strategies are classified differently. There 
is still uncertainty and basic issues regarding the precise structure of metacognition and 
its learning techniques, their roles in acquiring self-knowledge during learning, and their 
relationship to the concept of consciousness despite substantial research efforts in these 
areas. 
 

Understanding also how proficiency functions in educational settings requires an 
understanding of how all determinations of proficiency are based on standards or 
measurement systems, and how changes in the standards, examinations, computation 
methods, and scales used to measure and compute competence have a direct impact on 
proficiency level changes. Thus, even in cases where different tests, standards, or 
methods of calculation were applied to ascertain proficiency, one could nonetheless be 
able to influence the perception of proficiency by reducing the bar for test scores, lowering 
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standards, or failing to recognize that two different—and thus incomparable—proficiency 
systems are being compared side by side. Given that the conditions for competency might 
differ greatly amongst systems, states, tests, schools, etc. Understanding proficiency in 
education can become a cause of misunderstanding, disagreement, controversy, and 
even deceit when changes are made to the assessments and learning requirements from 
year to year or from course to course.  
 

Aiming to provide out-of-school children and adults who were unable to complete 
their formal education with a top-notch education, ALS is a non-formal education program. 
This introductory essay examines the significant effects of the pandemic on ALS in the 
Philippines, emphasizing the challenges faced by educators, legislators, and students as 
well as the opportunities for creativity and adaptability. 
 

The ALS curriculum has always prioritized in-person interactions and hands-on 
learning experiences, making the shift to remote learning more difficult. Alternative 
methods of lesson delivery and learner engagement had to be developed by teachers 
and facilitators. The quality of education offered through the ALS program was impacted 
by the lack of directed personal engagement and hands-on learning opportunities, which 
presented difficulties for both educators and students. 
 

According to UNESCO Institute for Statistics, ‘UIS Data Center’ (2020), the 
pandemic's effects on ALS students revealed the social divides that were present in 
Philippine society. Access to online learning platforms was extremely difficult for those 
who were disadvantaged, such as those who lived in rural areas, indigenous 
communities, and urban poor settlements. These underprivileged populations were 
particularly impacted by the digital gap, which widened existing educational disparities.  
 

The psychological and emotional toll that the pandemic has had on ALS students 
cannot be disregarded. The sudden shift to remote learning, coupled with the uncertainty 
and fear surrounding the health crisis, had a detrimental effect on the mental health of 
both teachers and pupils. Students with ALS experienced increased stress and 
decreased motivation due to challenges utilizing online learning environments, feelings 
of isolation, and an inability to interact with others. These prompted the researcher to 
conduct this study. 
 

 
Research Objectives 
 
Purpose Statements 
 
The purpose of this study aimed to ascertain the relationship between post-pandemic 
metacognitive awareness and proficiency level of Cluster 6 Alternative Learning System 
students.  Furthermore, it aimed to: 
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1. Design and develop implementation in metacognitive awareness among ALS 
learners in Cluster 6 of Calamba City in the post-pandemic in Knowledge about 
Cognition, and Regulation of Cognition. 
2. Determine the proficiency level of the ALS learners in Cluster 6 of Calamba City 
in the post-pandemic in terms of reading, writing, numeracy, and critical thinking. 
3. Identify if there is a significant relationship between the level of implementation 
in metacognitive awareness and the level of proficiency among ALS learners in 
Cluster 6 of Calamba City. 
 
 

METHODOLOGY 
 

This section describes the approaches and procedures used to carry out the 
investigation. It offers a thorough examination of the instrumentation, participant 
selection, information-gathering techniques, research design, and additional data-
processing techniques employed. This chapter outlines the procedures followed to 
answer the research questions or objectives to guarantee the validity and reliability of the 
study. Understanding the methods used to gather, organize, and analyze the data can 
help readers appreciate the comprehensiveness of the research and the reasoning 
behind the findings. This chapter provides transparency and makes it possible for others 
to confirm or duplicate the study, acting as a roadmap for readers and researchers. 

Research Design 

 A quantitative descriptive correlational research methodology was suited for this 
study since it employed a high sample size, which is typical in educational research. This 
study explored metacognitive methods and competency among ALS learners in Cluster 
6 and employed a quantitative methodology to efficiently collect data from a large 
population. This may improve the study's representativeness and the findings' 
applicability to a wider cohort of ALS students. 

Participants' metacognitive awareness and competency were evaluated using a 
questionnaire that was adapted from the Metacognitive Awareness Inventory and the ALS 
Functional Literacy Test (FLT). Principal component analysis and exploratory factor 
analysis (EFA) were used to examine the factor arrangement. The model had items with 
factor loadings of around >0.40. To assess the internal consistency of each factor, 
Cronbach's α was used.  

Data were gathered through in-person surveys, which made the procedure efficient 
and convenient. Using statistical approaches like correlation analysis, the relationship 
between competency levels and metacognitive strategies among ALS learners in Cluster 
6 will be examined. 

The findings of this study will guide future teaching strategies and help ALS 
students in Cluster 6 during the pandemic's aftermath by illuminating how metacognitive 
strategies could raise proficiency levels in an ALS setting. 
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Research Locale 

 The study was conducted within the Division of Calamba, specifically in the 
learning centers that make up Cluster 6: Mayapa, Barandal, and Bubuyan Community 
Learning Center. These learning centers are situated close to one another, which 
guarantees a targeted approach to data collection and enables effective coordination and 
collaboration with the learning centers. 

The research was carried out in the Division of Calamba, therefore the results may 
have practical application for the division's educational authorities, policymakers, and 
practitioners. The findings may guide decisions and interventions aimed at boosting 
metacognitive abilities and proficiency among ALS students, potentially resulting in 
changes to the Division of Calamba's educational environment. 

Population and Sampling 

 Purposive sampling was used to select a participant sample that was 
representative of the group. The sample was composed of 10 ALS students from the 
Bubuyan Community Learning Center, 111 ALS students from the Mayapa Community 
Learning Center, and 18 ALS students from the Barandal Community Learning Center. 
These individuals were selected according to their availability, desire to participate in the 
study, and ALS enrolment 

By considering the real limitations and resources available for data collection and 
analysis, this sample size allowed for in-depth insights from a subset of ALS learners in 
Cluster 6. The study may be broadly applicable within Cluster 6 of the Calamba Division 
due to the diversity of participants from both learning centers, which reflect a variety of 
educational environments within the division. 

Respondents of the Study 
 

Table A 
 
Respondents of the Study 

Repondents in Cluster 6 Level No. of Learners 

Barandal ALS CLC JHS 18 
Bubuyan ALS CLC JHS 10 
Mayapa ALS CLC JHS 111 

Total no. of JHS 139 

 
Respondents who qualified and fulfilled the study's conditions were chosen. The 

study's respondents were junior high school students from Cluster 6 (18 from Barandal 
ALS CLC, 10 from Bubuyan ALS CLC, and 111 from Mayapa ALS CLC) who are currently 
enrolled in the SY 2023–2024 and participating in face–to–face, online, blended, and 
modular distance learning. With regard to the relationship between competence and 
metacognitive strategies among ALS learners in Cluster 6 in the wake of the epidemic, 
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these specifications helped to ensure that the 139 participants were representative of the 
intended audience and qualified to offer insightful commentary. 

 
Instrument  
 

For research purposes, the Metacognitive Awareness Inventory (MAI), which was 
first created by Schraw and Dennison (1994), was frequently used to assess 
metacognitive self-awareness. By utilizing the 52-item MAI questionnaire, authorization 
from the author (Dr. Schraw) was obtained. The items under "knowledge of cognition" in 
Schraw's model were categorized as declarative knowledge (DK, knowledge about 
oneself and strategies, 8 items), procedural knowledge (PK, knowledge about using 
procedures, 4 items), and conditional knowledge (CK, knowledge about when and how 
to use the strategies, 5 items). In contrast, the items under the category "regulation of 
cognition" were categorized as P (setting the goal, 7 items), strategy (S, implementing 
strategies, 10 items), monitoring (M, self-assessment, 7 items), debugging (D, repair of 
errors, 5 items), and evaluation (E, performance analysis, 6 items).[10,11]  used a variety 
of scoring models to report on the validity and reliability of MAI.  

 
Duplicate and incorrect data were inspected before the main analyses. Then, to 

use factor analysis, normality was investigated using a histogram, and outliers were 
investigated using a box plot. The distribution looked about normal, and no outliers were 
found. The assumption for factor analysis was met by normality and the absence of 
outliers because of the large sample size.  
 
Descriptive Equivalent 
 

90 – 100    Advanced 
85 – 89    Proficient 
80 – 84    Approaching Proficient 
75 – 79    Developing 
74 and below   Beginning 
 

 
Validation of the Instrument 
 

The well-known and frequently utilized metacognitive awareness inventory (MAI), 
created by Schraw and Dennison (1994), was derived from this tool. It is designed to 
account for learners' varying degrees of metacognitive awareness. Duplicate and 
incorrect data were inspected before the main analyses. Then, to use factor analysis, 
normality was investigated using a histogram, and outliers were investigated using a box 
plot. The distribution looked about normal, and no outliers were found. The assumption 
for factor analysis was met by normality and the absence of outliers because of the large 
sample size. 

 
The factor structure was investigated using principal component analysis in 

conjunction with exploratory factor analysis (EFA). For the model, items with factor 
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loadings about >0.40 were considered. Cronbach's α reliability was utilized to evaluate 
each factor's internal consistency. 

 
Regarding the tool's face validity and substance, the researcher consulted her 

adviser. Additionally, she sought the assistance of research specialists such as her 
mentor and a few LCBA professors to validate the tool's relevance and intelligibility. After 
that, the data was calculated to get the Content Validity Index, and a 1.00 CVI Value was 
determined to be appropriate. After that, the completed questionnaire was prepared for a 
pilot test at Cluster 6 to gather input and ensure the test's strict validity and reliability. After 
that, the results were tallied, and Cronbach's Alpha was used to calculate how internally 
consistent the test items were. Given that the tool produced generally positive results, the 
questionnaire had been ready to collect data. 

 
Data-Gathering Procedure 
 
 The Division Schools Superintendent's permission was requested in order to carry 
out the study. After being approved, the Endorsement Letter was given to the principal in 
person to start the data collection process and ensure that some ethical guidelines 
included in the letter were followed. Using a Google link form and a questionnaire with 
parent and student attachment letters, the survey and evaluation tool were sent to the 
appropriate community learning centers. Throughout the procedure, requests for advice 
from the advisers were made to collect data efficiently. The statistics expert received the 
results after they were taken out of the drive and given the proper statistical analysis. 
 
Ethical Consideration 
 
 In every step of the research procedure, the researcher made sure that ethical 
principles were duly considered. Via a Consent Form, the parents or guardians of the 
respondents were fully informed of the goals of the inquest. The task that the students 
did for the study's success was also explained to them in the letter. They were not required 
to participate in the poll, it was also made clear, especially if it went against their choice. 
Under established protocols, the gathered questionnaires were managed to guarantee 
information confidentiality and protect respondents' identities. The report acknowledged 
and cited the contributions of many bodies as well. In addition, although the results defied 
conventional norms, they were disclosed honestly. 
 
Treatment of Quantitative Data 
 
The data treatment described below made use of the Statistical Packages for Social 
Sciences (SPSS). 
1. The frequency count, Likert scale, simple mean, and percentages were utilized to show 
the subjects' characteristics in terms of sample size, proficiency level, and level of 
metacognitive awareness. 
2. The Pearson Product-Moment Correlation Coefficient (Pearson r) was used to 
determine whether there was a significant association between the respondents' 
metacognitive awareness and level of competency in both areas. 
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RESULTS and DISCUSSION 
 

The statements were closely examined to specific questions to produce desired 
results about the problem being studied, as this study, in general, intended to describe 
and assess the correlation of the Metacognitive Awareness and Proficiency Level among 
Alternative Learning System (ALS) learners in Cluster 6 in the Post-Pandemic. 

 
Research Objective Number 1. What is the level of metacognitive awareness among 
ALS learners in Cluster 6 of Calamba City in the post-pandemic in terms of:  
 
1.1 Knowledge about Cognition  

Table 1.1 
 

Level of Metacognitive Awareness among ALS Learners in Cluster 6 of Calamba City in 
the Post-pandemic in terms of Knowledge about Cognition 
 

Indicators in terms of Knowledge about Cognition 𝑿̅ VI Rank 

1. Declarative Knowledge 0.92 A 1 
2. Procedural Knowledge 0.90 A 2 

3. Conditional Knowledge 0.88 A 3 

GENERAL ASSESSMENT 0.90 A  

Legend: .50 – 1.00 Yes/ Aware   0.00 – 0.49 No/ Not Aware 
 
 

 The ALS learners were Aware (0.90) of Knowledge about Cognition. 
Additionally, the indicator "Declarative Knowledge" had the highest mean (0.92), 
interpreted as Yes/Aware, while the indicator "Conditional Knowledge" had the lowest 
mean (0.88), interpreted as Yes/Aware. 
 

Based on their assessment, it can be said that the ALS learners have a complete 
understanding of metacognitive awareness in terms of Knowledge about Cognition. The 
ALS learners know how to control their metacognitive awareness. A person’s capacity to 
develop and adapt appropriately to everyday life. It is characterized by the idea of socio-
emotion. It ranges widely from the idea that every individual has distinct talents and 
weaknesses that they learn to control and get better overtime. 

 
According to CASEL (Collaborative for Academic, Social, and Emotional Learning, 

as cited in Cristovao et al., 2020) Several competencies needed to be monitored, and 
behavior needed to be positively reinforced, to generate positive results related to 
learners’ and pre-K-12 students’ metacognitive awareness. The first step in helping 
students develop automotive self-correcting behavior was to let them be self-aware. If this 
was successful, self-management would follow enabling them to be fully aware of their 
social and relationship skills. 
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Moreover, Candeias (2020) said that the primary responsibility of educators was to foster 
pleasant learning in their students by providing clear teaching and creative activities that 
encouraged early learners to participate actively in social interactions. It encouraged the 
growth of analytical and emotional equilibrium, practical learning, and thinking abilities. 
 

1.2 Regulation of Cognition 
Table 1.2 

 
Level of Metacognitive Awareness among ALS Learners in Cluster 6 of Calamba City in 
the Post-pandemic in terms of Regulation of Cognition 
 

Indicators in terms of Regulation of Cognition 𝑿̅ VI Rank 

1. Planning 0.88 A 2.5 

2. Information Management Strategy 0.88 A 2.5 
3. Comprehension Monitoring 0.84 A 5 
4. Debugging Strategies 0.91 A 1 
5. Evaluation 0.86 A 4 

GENERAL ASSESSMENT 0.88 A  

Legend: .50 – 1.00 Yes/ Aware  0.00 – 0.49 No/ Not Aware 
 
 

 The ALS learners were Aware (0.88) of the Regulation of Cognition. 
Additionally, the indicator "Debugging Strategy" had the highest mean of 0.91, interpreted 
as Yes/Aware, whereas the indicator "Comprehension Monitoring" had the lowest mean 
of 0.84, interpreted as Yes/Aware. 
 

Based on their evaluation, it is clear from the results that the ALS students have a 
thorough understanding of Metacognitive Awareness as it relates to the Regulation of 
Cognition. The ALS learners value creativity concerning their comprehension of the 
importance of cognitive regulation. With appropriate directions from parents and 
instructors, young learners can understand the value of cognitive curiosity, which opens 
new learning opportunities for them that teachers can take advantage of. 

 
According to the Colorado SKIES Academy (year, as cited in Holmes, 2020) study 

on the component of social-emotional learning, curiosity was an important component of 
learning and memory retention. Children gained empowerment when they made 
independent discoveries. It elicited a strong desire to study something just for the sake of 
knowledge and enabled individuals to react favorably to it. 
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Research Objective Number 2. What is the proficiency level of the ALS learners in 
Cluster 6 of Calamba City in the post-pandemic in terms of:  
 
2.1 Reading 

Table 2.1 
 

Proficiency Level of ALS Learners in Cluster 6 of Calamba City in the Post-pandemic in 
terms of Reading 

Grade Indicators F % 

90 – 100 Advanced 21 15.11% 
85 – 89 Proficient 16 11.51% 
80 – 84 Approaching Proficient 43 30.94% 
75 – 79 Developing 21 15.11% 

74 and below Beginning 38 27.34% 

 Total 139 100% 
 Average Score 79.00  

 
The majority of the ALS learners were Approaching Proficient in Reading (43 or 

30.94%), 38 or 27.34% were Beginning in Reading, and 21 or 15.11% were Developing 
and Advanced. Only 16 or 11.51% of learners were Proficient. 

 
It implies that some students have met the requirements for ALS JHS students in 

terms of reading proficiency. This makes sense considering that the largest barrier to a 
country's economic development is illiteracy. The findings indicate that even though the 
majority of ALS JHS students have jobs already, they still struggle with reading because 
their coursework requires an L2. Learners still lack the competencies required to apply 
the knowledge they currently possess in practical circumstances. Their prior knowledge 
from previous grade levels does not meet the targeted skills anticipated for their present 
level.  

 
According to Elleman and Oslund (2019), the Reading Domain involved a variety 

of tasks, including comprehension, interpretation, and evaluation of texts that showed 
written language in all of its forms. Learners of foreign languages will have a wide range 
of reading fluency. It was possible that reading was where they were strongest or most 
useful, even more so than speaking. Learners of ESL/EFL will require exposure to a 
variety of texts, incorporating digital media as well. In addition to fiction, learners will 
benefit from poetry, non-fiction books and articles, age-appropriate newspapers and 
journals, and advice on following instructions. For English Language Learners to truly 
experience comprehension, it was essential to have supervised experiences with 
recounting, challenging, interpreting meanings, and determining key points.  
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2.2 Writing 
Table 2.2 

 
Proficiency Level of ALS Learners in Cluster 6 of Calamba City in the Post-pandemic in 
terms of Writing 
 

Grade Indicators F % 

90 – 100 Advanced 41 29.50% 
85 – 89 Proficient 19 13.67% 
80 – 84 Approaching Proficient 39 28.06% 
75 – 79 Developing 20 14.39% 

74 and below Beginning 20 14.39% 

 Total 139 100% 
 Average Score 83.00  

 
Twenty out of 139 Junior High School ALS students, or 14.39% of the total, were 

unable to satisfy the expectations on the 15-item writing pretest. Furthermore, only 
29.50%, or 41 Junior High School ALS students, were able to receive the highest score 
on the writing test—proficient, 19 out of 139, or 13.67%—and 28.06%, or 39 Junior High 
School ALS students, received approaching proficient, 20 out of 139, or 14.39%, received 
developing. 

 
It implies that the majority of the learners have met the required competency for 

ALS JHS learners in terms of Writing. Writing exercises are particularly useful for 
engaging students metacognitively.  

 
Writing was increasingly seen as an indication of competence on a global scale. 

Writing required inspiration, focus, and resolution; it was a process as much as a product, 
according to Dockrell (2019).  One of the productive language abilities was the ability to 
produce the language that one has learned.  
 
2.3 Numeracy 

Table 2.3 
 

Proficiency Level of ALS Learners in Cluster 6 of Calamba City in the Post-pandemic in 
terms of Numeracy 
 

Grade Indicators F % 

90 – 100 Advanced 3 2.16% 
85 – 89 Proficient 15 10.79% 
80 – 84 Approaching Proficient 47 33.81% 
75 – 79 Developing 17 12.23% 

74 and below Beginning 57 41.01% 

 Total 139 100% 
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 Average Score 76.00  

 
Forty-one-point zero one percent, or 57 out of 139 Junior High School ALS 

students, were unable to score at the expected level on the 15-item numeracy pretest. 
Furthermore, in the Numeracy test, only 2.16%, or 3 Junior High School ALS students, 
were able to achieve Advanced, while 15 out of 139, or 10.79%, were able to achieve 
Proficient. Additionally, 33.81%, or 47 Junior High School ALS students, were able to 
reach Approaching Proficient, the highest level, and 17 out of 139, or 12.23%, received 
Developing. 

 
Based on this, it appears that the majority of kids do not meet the requirements for 

ALS JHS students in terms of numeracy competency. It is essential to increase their 
understanding of arithmetical cognition and its possible influences on the origins, effects, 
and management of mathematical challenges. They also needed to learn more about the 
relationships between the capacity to identify and understand mathematical problems. 

 
Gashaj (2023) in the Numeracy Domain, Wagner has proposed the use of three 

numeracy levels (Non-numerate, Semi-numerate, and High numerate), given that 
evaluating numeracy will take up a minor amount of time in each household survey. 
Because of this, it is important to limit the number of categories to enable accurate 
evaluation of every level. (LAMP also employed the three numeracy levels, but as 
previously shown, this approach lacked a well-defined conceptual framework and, in the 
end, could not offer adequate resolution at the lowest end). Wagner, Sabatini, and Gal 
presented a 4-level approach, which is described below, to better distinguish between 
levels of low formal numeracy skills and no formal numeracy abilities, as well as to 
acknowledge the existence of non-formal skills acquired in functional contexts. At the 
bottom end, where many low-income nations may contain a substantial portion of the 
population.  
 
 2.4 Critical Thinking 
 

Eighteen out of 139 Junior High School ALS students, or 12.95% of the total, were 
unable to score at the expected level on the 15-item Thinking pretest. Furthermore, in the 
Thinking test, just 30.22%, or 42 Junior High School ALS students, were able to score as 
high as Advanced, while 26 out of 139, or 18.71%, were able to score as Proficient. 
Additionally, 16.55%, or 23 Junior High School ALS students, were able to score as near 
to Approaching Proficient, and 30 out of 139, or 21.58%, received Developing. 

 
Table 2.4 

 
Proficiency Level of ALS Learners in Cluster 6 of Calamba City in the Post-pandemic in 
terms of Critical Thinking 
 

Grade Indicators F % 

90 – 100 Advanced 42 30.22% 
85 – 89 Proficient 26 18.71% 
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80 – 84 Approaching Proficient 23 16.55% 
75 – 79 Developing 30 21.58% 

74 and below Beginning 18 12.95% 

 Total 139 100% 
 Average Score 83.00  

  
It shows that most of the learners have met the required competency for ALS JHS 

learners in terms of Critical Thinking. It implies that students are doing their hardest and 
trying despite challenges and other circumstances that may occur during the learning 
process. They respond with a lot of energy and hope, indicating that they are aware of 
what they are learning. They are fully aware of their limitations and have the courage to 
admit that they still have a lot to learn and develop into. 

 
The study of Bhandari (2023) on advanced level these were the people who can 

discover and use quantitative information in various displays, conduct a variety of 
arithmetic operations with minimal difficulty or few errors in formal school-type and 
everyday settings, possess the ability to use measurement tools, do multi-step 
computations, etc. Critical thinking was one of the most talked-about higher-order 
abilities, and it's thought to be essential for making rational decisions and addressing 
problems. It was a highly debated skill because research on its definition, assessment-
friendliness, degree of generality or specificity, and evidence of its practical impact on 
people's decisions regarding their personal lives, careers, and academic performance 
was inconsistent. Critical thinking has received increased attention from educators and 
policymakers in higher education, despite debate, and is now considered one of the core 
learning objectives for college students.  

 
Research Objective Number 3. Is there a significant relationship between the level of 
implementation in metacognitive strategy awareness and the level of proficiency among 
ALS learners in Cluster 6 of Calamba City? 
 

Table 3 
 

Test of Significant Relationship between the Level of Implementation in 
Metacognitive Awareness and the Level of Proficiency among ALS Learners in 
Cluster 6 of Calamba City 
 

Metacognitive 
Strategy 

Awareness 
Proficiency 

r- 
value 

p-
value 

Remarks Decision 

Knowledge 
about 

Cognition 

Reading .292** .004 Significant Reject Ho 
Writing .121* .048 Significant Reject Ho 

Numeracy .355** .000 Significant Reject Ho 
Critical Thinking .228* .033 Significant Reject Ho 

Regulation of 
Cognition 

Reading .222** .001 Significant Reject Ho 
Writing .163** .030 Significant Reject Ho 
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**Correlational at the level 0.01      *Correlational at the level 0.05(Two-tailed) 
 

There was a significant relationship between the level of implementation in 
metacognitive awareness and the level of proficiency among ALS learner in Cluster 6 of 
Calamba City. The r values ranging from .121 to .382 were interpreted as having a low 
positive correlation. The probability values of .004, .004, .030, .033, and .048 were less 
than the significance level (P<0.05), hence, the null hypothesis was rejected. 

 
It may be inferred that among ALS learners in Cluster 6 of Calamba City, 

metacognitive approach awareness significantly correlates with competence level. The 
skill level increases with increased awareness of metacognitive strategy and proficiency 
level.  The adoption strategies for metacognitive awareness among ALS students are 
found to be significantly correlated with their competency level during learning. Their 
behavioral use is influenced by this link, and behavioral usage leads to learning 
achievement, which is shown in learning proficiency. These factors influence and support 
successful language acquisition as instruments for active, self-directed learning that 
encourage greater levels of proficiency. 

 
 Procedures to use according to Andrews (2019) that metacognitive learning 
strategies to assist the respondents, especially those taking the A & E Equivalency Test, 
to become scientific instructors in the future were being implemented in the current study, 
where the respondents were enrolled in only one science course. Instructors working with 
these aspiring educators need to pay close attention to how scientific information, 
procedures, and practices were developed, as well as the mindset that went along with it. 
The system of umbrellas and shepherding in. They were severely lacking in terms of 
honing their expertise in a particular field, especially in research.  
 
Research Objective Number 4. Based on the findings of the study, what guidance 
program may be proposed? 
 

As an output, a concrete and reliable diagnostic assessment tool proposed was 
intended for the students. Preliminary analysis of their metacognitive awareness and 
current level of proficiency status are the main goals to be conducted all year round. The 
result would be profiled, applied, and carried out to their next levels as a basis for 
teachers’ utilization of appropriate teaching strategies that may enhance and remediate 
learners’ performance. 
 

The Proposed Guidance Program 
Project TAP 

 
I. IDENTIFYING INFORMATION 
Title of the Project: Project TAP 
    (Teach, Assist, and Provide) 
Recipient of the Project: Incoming Junior High School Learners of Cluster 6 

Numeracy .331** .000 Significant Reject Ho 
Critical Thinking .384** .004 Significant Reject Ho 
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Date of Implementation: August 2024-October 2024 
 
II. Rationale  

In the Philippines, an alternative education system known as the Alternative 
Learning System (ALS) gives out-of-school youth and adult (OSYA) learners the chance 
to improve their functional and basic reading skills as well as access comparable 
pathways to finish their basic education. ALS incorporates both non-formal and informal 
sources of knowledge and skills, making it a workable substitute for the current formal 
education system. As a second chance education program, its objective is to enable 
OSYA learners to pursue their learning goals of enhancing their quality of life and 
contributing positively to society at a time, location, and way that best suits their 
preferences and circumstances. 

Reforms to the ALS Program were initiated in order to bolster, bolster, and broaden 
its execution. Three years of consultation, review, and development of policies, training, 
and evaluation with partners in the government, local and international non-government 
agencies, and civil society organizations led to the  

finalization of the enhanced ALS K to 12 Basic Education Curriculum, the 
development of the ALS Program 2.0 

To further enhance the knowledge and skills of ALS learners, Project TAP (Teach 
Assist and Provide) is therefore introduced. The project widens the scope of the teaching 
process and is not limited to a traditional setup. Here the help of educators from volunteer 
teachers of JHS is greatly needed.  

With Project TAP, the core subjects that should be taught such as English, 
Science, and Math (ENSCIMA) are given focused with the guidance of the volunteer 
teachers who are affiliated with the same school that the ALS CLC recognized in 
barangay and who are experts in the subject they teach. These experts from these 
learning areas shall be the ones to teach Junior High learners; assist their learning needs 
and provide the necessary skills to be more competent in these vital areas. This will 
prepare these Junior learners on their way toward Senior High School. 

This project also aims to help the ALS teachers who lack the knowledge, skills, 
and confidence to teach the main strands, for some of them do not have a degree in 
Secondary. With the expertise of the fellows from volunteer teachers in school, who are 
also considered stakeholders, the learning needs of the learners shall  

be addressed appropriately. This will produce well-equipped learners who are 
prepared to take A and E tests.  

 
III. OBJECTIVES: 

1. Teach and reach out to ALS learners to the main strands by the expert teachers 
to pass and enter Senior High School (SHS). 

2. Assist all JHS ALS learners in all their educational needs (modules/outputs). 
3. Provide a privilege for Junior High School ALS learners the opportunity to 

accelerate in Senior High School. 
 
 
 



 
 

79 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 2          February 2025         www.icceph.com 

Table 4 
 

The Proposed Program 
 

Phase Description Timeline END 

Target Remarks 

Phase 1:  
Planning/ 
Structuring 
Orient all JHS 
learners’ 
participants for 
the TAP Project 

Orient JHS ALS 
learners for the 
TAP Project 

August 1-30, 
2024 

August 10, 
2024 

To be 
implemented. 

1. Prepare the list 
of JHS learners’ 
participants. 

-Prepare the list 
of JHS learners’ 
participants 
divided into 2 
groups (Set A 
and Set B) 

September10-
30, 2024 

September 
10, 2024 

To be 
implemented. 

Phase 2:  
Implementation 
Proper  
 

Launching 
Presentation of 
Project Proposal 
TAP 

− Present project 
proposal to 
Principal/EPSA/ 
ALS Focal 
Person/PSDS 

 

October 1, 
2024 

October 
10, 2024 

To be 
implemented. 

Phase 3:  
 ALS Project TAP 

Administration of 
ALS Project TAP 

October 1, 
2024 

October 1, 
2024 

To be 
implemented. 

 
 
PROJECT TAP: A STRATEGY EVALUATION MATRIX FOR PROMOTING 
PROFICIENCY AMONG LEARNERS 
 
Suggested Activities for Program TAP (Teach, Assist and Provide) 
 

Suggested Activities Strategies 

1. ALS Teacher discusses Project TAP with 
the Principal Consultant, Education Program 
Specialists of the Alternative Learning System 
(ALS), ALS Focal Person, and PSDS that 

a. Set a schedule for the 
meeting. 
b. Present the proposal. 
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Project TAP will benefit and have advantages 
for the learning of ALS learners 
2. Prepare a schedule and name list of JHS 
ALS learners for this project. 

a. Post names of JHS learners’ 
participants. 

3.Coordinate with the ALS Teacher in CVLIS-
Ma’am Cynthia P. Tugot and volunteer 
teachers of each subject at the Junior High 
School level. 
  

a. Module presentation. 
b. Present the proposal. 
c. Show modules that will be 

used by JHS ALS learners as 
learning resource materials. 

 
Funding Source 

 

NAME 
DESCRIPTIO
N 

SUBJECT 
TAUGHT 

 
Schedule 

No. 
Of 
MINUT
ES 

Source 
of Fund 
 

ZEMIRA 
ORIATE 

TEACHER’ 
VOLUNTEER 

ENGLISH MONDAY 60 N/A 

CELINE 
REODICA 

TEACHER’ 
VOLUNTEER 

SCIENCE WEDNESDAY 60 N/A 

TEACHER’ 
VOLUNTEER 

MATHEMATICS FRIDAY 60 N/A 

Total  180 N/A 

 
 

Suggested Teaching Activities for Improving Regulation of Cognition 
 

A Regulatory Checklist 

Planning Monitoring Evaluation 

What is the nature of the 
task? 

Do I have a clear 
understanding of what I am 
doing? 

Have I reached my goal? 

What is my goal? Does the task make 
sense? 

What worked? 

What kind of information 
and strategies do I need? 

Am I reaching my goals? What didn't work? 

How much time and 
resources will I need? 

Do I need to make 
changes? 

Would I do things 
differently next time? 

 
A practical alternative to the existing formal education system, ALS encompasses 

both non-formal and informal sources of knowledge and skills. Serving as a second 
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chance education program, its objective is to enable OSYA learners to pursue their 
education at a pace, location, and style that best suits their needs and preferences, 
ultimately enabling them to improve their lives and make valuable contributions to society. 
This project also aims to help the ALS teachers who lack the knowledge, skills, and 
confidence to teach the main strands, for some of them do not have a degree in 
Secondary. With the expertise of the fellows from volunteer teachers in school, who are 
also considered stakeholders, the learning needs of the learners shall be addressed 
appropriately. This will produce well-equipped learners who are prepared to take A and 
E tests. 
 

Conclusions 
 

The subsequent conclusions were derived from the above-mentioned findings. 
That, though it is still unclear how teaching, metacognition, and reading 

performance are related, knowledge of cognition and the regulation of cognition have 
demonstrated that instruction can increase metacognition. This study reanalyzes data 
from an educational study to determine how changes in knowledge of cognition, one 
aspect of poor readers' metacognition, over the course of an academic year, relate to 
comprehension and strategy use. The goal of the program is to raise awareness of how 
reading methods support comprehension. Throughout the academic year, cognition 
knowledge only somewhat increases. However, this information is highly correlated with 
comprehension and strategy use, indicating that even minor increases in cognitive 
understanding support a range of reading skills. 

 
That students may vary greatly in many ways, but they all perceive the four ALS 

earning strands as having different levels of manifestation. This is because they are all 
non-native English speakers who go through the same process of learning the language: 
they follow the same curriculum, find it difficult to acquire the skills necessary to advance, 
and use the same strategies at different levels. As a result, it demonstrates that students 
behave and think very similarly. 

 
That the result indicates they promote active and self-directed learning for higher 

proficiency outcomes, both variables therefore have an impact on and influence one 
another and are contributors to successful learning. With greater knowledge of 
metacognitive approach and competence level, the skill level rises.  as well as the 
opposite. From then on, the more techniques they use to acquire the language, the more 
proficient they will probably become. 

 
That the proposed guidance program is necessary to identify learners' 

metacognitive awareness proficiency level early on, help them strengthen and address 
any weaknesses, and help teachers choose the best teaching methods for the given 
learning environment. As it delves into the learners' inner learning core, which is the 
primary key for the analysis of their learning situation prior to the application of corrective 
action plans on their metacognitive regulation improves towards successful learning 
achievement, Project TAP (Teach, Assist, and Provide) may hold a potential thrust for an 
indicative action plan for addressing proficiency problems. 
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Recommendations 

From the inquiry conducted, certain recommendations were posited. 

Utilizing the educational experience to weigh their options while making decisions 
in the future, learners may be familiar with the various metacognitive awareness 
techniques that can be applied to enhance abilities and establish a solid foundation for 
learning proficiency. Better proficiency outcomes will also be attained by motivating them 
to select and use more appropriate strategies at different learning phases. Today's 
instructors need to continuously improve their professional lives to stay up to date with 
the newest techniques, strategies, and trends in education. Fulfilling the learning needs 
of students and helping them reach their maximum potential requires staying up-to-date 
and relevant. What we call teacher performance in the classroom is the visible outcome 
of this training and development—or lack thereof. state of mind, behaviours, and so forth 
students achieve their learning objectives because of the actions and behaviours they 
display in the classroom. 

Teachers and students may work together to raise the level of adoption of 
comprehension and memory strategies as they are the least manifested where they may 
be the most predominant as they form the foundation of learning not only in metacognitive 
learning but in all learning strands as they impact the proficiency and academic 
performance of the learners. 

Greater opportunities for learning outside of the workplace, especially in the fields 
of English and math, to broaden their perspectives may be made available. Students who 
participate in the "regulation of cognition" activities gain control over their education. 
Empirical data supports the notion that metacognitive control enhances performance 
through better attentional allocation, maximizing the use of pre-existing skills, and raising 
awareness of comprehension breakdowns. To assist students in adopting learning 
strategies in all classrooms, teachers may employ the metacognitive tactics proposed by 
Pressley, Flavell, Borkowski, and Schneider in conjunction with student activities. Since 
both components affect and influence one another and are necessary for optimal learning, 
learners will become more proficient the more strategies they employ during the 
metacognitive learning process. Inquiry and modeling are both necessary for teaching 
metacognition. By posing inquiries that motivate pupils to think critically. Teachers can 
support students in metacognition by modeling their thinking aloud. Inquiry-based 
learning: Posing a lot of questions is an effective teaching strategy that encourages 
students to think more critically and helps them become independent learners. 

Project TAP (Teach, Assist, and Provide) may be implemented and integrated into 
the educational process so that it can produce a broader range of feedback mechanisms 
regarding its efficacy. This might potentially lead to the development of a useful and 
reliable assessment tool for proficiency learning in a more comprehensive sense. 
Through Project TAP, the core courses that need to be taught—English, Science, and 
Math (ENSCIMA)—are focused on under the direction of volunteer teachers who are 
experts in their subject and connected to the same school that the ALS CLC recognized 
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in the barangay. Junior High students will be taught by experts in these subject areas, 
who will also support their learning requirements and give them the tools they need to 
become more proficient in these crucial areas. As a result, these junior learners will be 
better prepared for senior high school as a result.  

 Some of the ALS teachers do not hold a secondary degree, therefore they lack the 
expertise, confidence, and understanding necessary to teach the core strands. The 
learning needs of the students will be suitably met with the assistance of the fellows from 
volunteer teachers in the school, who are also regarded as stakeholders. Additionally, RA 
11510, the Act, seeks to uphold the DepEd policy that children of school age must 
participate in formal schooling and have the option to return to it in the event of a dropout, 
all while supporting the expansion of non-formal basic education programs. It also strives 
to give adults, especially indigenous people, and out-of-school children appropriate, 
prompt, excellent care and assistance to fulfill their fundamental educational needs by 
employing interactive resources to further enrich and support their education. 

 
Future researchers may refer to this work as a starting point for their upcoming, 

more complex and in-depth research. Additionally, they may provide tangible teaching 
and learning resources or materials for educators and students, which could present a 
chance for increased exposure to and acceptance of various metacognitive awareness. 
It may be used to justify the variable investigation in research proposals and act as a 
reference for upcoming researchers when they plan studies. Evidence should back up 
recommendations for advancing the field of research (AJE Scholar, 2023). Take the 
research's findings as a starting point for expanding the sample size and recruiting 
additional respondents from outside the division or region to demonstrate the study's 
global reach. 
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