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ABSTRACT

This study aimed to explore the learning styles of indigenous people using the Alternative
Learning System (ALS) in the Division of Quezon and to identify teaching strategies that
align with their needs. Specifically, the study focused on determining the learning styles
of indigenous learners as perceived by the indigenous people, elders, and ALS
coordinators in terms of visual, aural, verbal, physical, walk-through approaches, and
indigenous knowledge. Additionally, the study examined the effectiveness of these
learning styles in mastering content, both formally (visual, aural, verbal, physical) and
informally (walk-through, indigenous knowledge). The study employed a quantitative
approach using a descriptive research method, with data collected from indigenous
communities in Buenavista, Catanauan, Lopez, and Perez, Quezon. A purposive
sampling method was used, and statistical tools such as weighted mean and ANOVA
were employed to analyze the data. Findings revealed that the dominant learning styles
among indigenous learners were verbal/linguistic, physical/kinesthetic, and visual/spatial.
The null hypothesis, which posited no significant difference in the perceived learning
styles among indigenous people, ALS coordinators, and elders, was accepted. The study
concluded that a combination of visual, aural, kinesthetic, and verbal strategies would be
most effective for teaching indigenous learners. The study recommends the use of an
integrative teaching approach, incorporating visual aids, outdoor activities, and
collaborative lesson planning, to ensure meaningful learning outcomes. It further



suggests that ALS teachers and curriculum developers create specialized, culturally
relevant curriculum and teaching strategies, supported by policy guidelines from the
Department of Education.

Keywords: Indigenous learners, Alternative Learning System (ALS), teaching strategies,
learning styles

INTRODUCTION

Education plays a crucial role in empowering Indigenous communities, fostering
cultural preservation, and promoting social equity. However, Indigenous Peoples (IPs)
worldwide, including those in the Philippines, continue to face barriers in accessing quality
and culturally relevant education. The enactment of Republic Act No. 8371, or the
Indigenous Peoples’ Rights Act (IPRA) of 1997, was a landmark effort to protect the rights
of IPs, particularly in education, healthcare, and other essential services (Dolatre & Ortiz-
Luis, 2017). Despite this, many Indigenous learners still encounter significant educational
challenges due to geographical isolation, cultural differences, and language batrriers,
leading to persistent low literacy rates (Abejuela, 2015). These challenges highlight the
need for an education system that aligns with Indigenous learners’ lived experiences and
respects their cultural heritage.

The Indigenous Peoples Education (IPED) program was introduced to address
these concerns, emphasizing the inclusion of Indigenous knowledge systems and cultural
practices in formal and non-formal education. However, studies indicate that gaps remain
in the effective implementation of IPED, particularly in aligning instructional methods with
the unique learning styles of Indigenous students (Oxtero, 2022). According to Ancheta
and Casem (2024), an in-depth analysis of the IPED program in Santol, La Union,
revealed that while efforts have been made to integrate Indigenous perspectives into the
curriculum, challenges persist in teacher preparedness and resource availability.
Similarly, research by Quimbo et al. (2023) advocates for a rights-based instructional
planning approach to better support Higaonon learners, emphasizing the importance of
culturally responsive teaching strategies.

A growing body of literature underscores the significance of adapting teaching
methods to the cognitive, social, and cultural realities of Indigenous learners. Perso
(2020) highlights that Indigenous students thrive in learning environments that incorporate
collaborative, experiential, and context-based instruction, rather than conventional rote
memorization techniques. Furthermore, Rosado-May et al. (2020) argue that innovation
and community-based knowledge generation are integral to Indigenous learning,
necessitating educational models that embrace flexibility and cultural authenticity.

Despite these insights, the Alternative Learning System (ALS) for Indigenous
Peoples remains largely underexplored in educational research, particularly in terms of
how teaching strategies align with Indigenous learning styles. Given the pressing need to
address educational disparities among Indigenous communities, this study seeks to
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examine the perceived learning styles of Indigenous learners in the ALS program in
Quezon. By identifying effective, culturally responsive teaching strategies, this research
aims to contribute to the development of an inclusive curriculum that enhances learning
outcomes, increases engagement, and ultimately improves educational attainment for
Indigenous learners.

This study is particularly timely, as concerns grow regarding the integration of
Indigenous knowledge systems within mainstream education (Colicol, 2024). Through its
findings, the research will provide recommendations for educators on implementing
culturally relevant instructional strategies, in line with the Department of Education’s
Indigenous Peoples Curriculum Education Framework (DepEd Order No. 32, s. 2015).
By bridging the divide between formal education and Indigenous learners' lived
experiences, this study aspires to support a more equitable and effective educational
landscape for Indigenous communities in the Philippines.

Research Questions

This study is designed to determine the perceived learning style of indigenous
people in Alternative Learning System in the Division of Quezon as basis for identifying
appropriate teaching strategies. Specifically, this study seeks to answer the following
guestions:

1. What is the learning style of indigenous people using Alternative Learning

System as perceived by indigenous people, elders and ALS coordinators as to:
1.1 Visual/Spatial,

1.2 Aural;

1.3 Verbal/Linguistic;

1.4 Physical/Kinesthetic;

1.5 Walk-through approach; and

1.6 Indigenous knowledge?

2. Is there a significant difference on the identified learning style of the indigenous
people as perceived by the indigenous peoples, elders and ALS coordinators?

3. How effective are the learning styles in the mastery of the content in terms of:
3.1 Formal
3.1.1 Visual/Spatial Learning Style,
3.1.2 Aural Learning Style,
3.1.3 Verbal/Linguistic Learning Style,
3.1.4 Physical/Kinesthetic Learning Style;
3.2 Informal
3.2.1 Walk-through approach, and
3.2.2Indigenous knowledge?

4. What teaching strategy can be identified that will fit to the learning styles of the
indigenous people?
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5. What implications in IPs education could be drawn by the researcher based from
the result of the study?

METHODOLOGY

This study focused on the Indigenous Peoples (IP) communities of Buenavista,
Catanauan, Lopez, and Perez in Quezon, with 145 respondents selected through
purposive sampling based on their membership in these communities and participation in
the Alternative Learning System (ALS). A self-made questionnaire, validated by a
research adviser, statistician, and master teacher, was used to collect data. The
guestionnaire assessed learning styles and their perceived effectiveness using a 3-point
Likert scale and weighted mean calculations. Data was analyzed using ANOVA to
determine significant differences in effectiveness based on respondent demographics.
The study’s scope was limited to these four communities, and the sample may not
represent the broader Indigenous population in the Philippines. Additionally, since the
data was self-reported, biases may have influenced the respondents’ evaluations. The
study was primarily focused on education, without considering other factors such as
community support or resource availability that could affect learning outcomes.

RESULTS AND DISCUSSION
Learning Styles of Indigenous Peoples Using Alternative Learning System

Table 1

Weighted Mean of the Respondents’ Observations as to the Visual/Spatial Learning Style
of the Indigenous People

ALS

Visual/Spatial Learning IP Learners Elders Coordinator Total

Style Mean VI Mean VI Mean VI Mean VI

1. 1 enjoy doodling and
even my notes have
lots of pictures and
arrows in them.

2. Using flashcards helps
me to get high grades 244 OA 190 SA 260 OA 231 SA
in the test.

3. Ireally understand the
lesson using pictures.

4. 1 enjoy my class when
there are more visual 221 SA 220 SA 240 OA 227 SA
aids and images.

213 SA 225 SA 240 OA 226 SA

211 SA 220 SA 300 OA 224 SA
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5. My lesson retention is
long when the teacher 223 SA 215 SA 240 OA 226 SA
shows pictures.

Total Mean 2.22 SA 2.14 SA 2.56 OA 2.27 SA

Legend: 1.00 — 1.66 Never Applies to me (NA), 1.67 — 2.32 Sometimes Applies to me
(SA, 2.33 — 3.00 Often Applies to me (OA)

Table 1 presents the weighted mean of the respondents' observations regarding
the Visual/Spatial learning style of Indigenous Peoples (IP) using the Alternative Learning
System (ALS). The data is categorized into three groups: IP learners, elders, and ALS
coordinators, with each statement reflecting the respondents' self-reported preferences
for visual learning aids such as pictures, flashcards, and other visual tools in the learning
process. The overall mean for the IP learners was 2.22 (SA — Sometimes Applies to Me),
suggesting that visual aids like pictures and flashcards are somewhat useful but not
consistently relied upon by the learners in this group. The elders reported an average
mean of 2.14 (SA — Sometimes Applies to Me), indicating that while visual aids are
sometimes helpful, they are not a central aspect of the learning process for older
community members. On the other hand, the ALS coordinators had a mean score of 2.56
(OA — Often Applies to Me), showing that they more frequently recognize the
effectiveness of visual learning strategies. This higher mean reflects the coordinators'
understanding of the value of visual aids in enhancing comprehension and engagement,
which may be linked to their training and experience in teaching.

The total mean of 2.27 suggests a general consensus that visual aids like pictures
and flashcards are occasionally beneficial but not the most prominent learning tools for
the IP learners or elders. The higher score from the ALS coordinators further indicates
that they appreciate these methods more than the learners or elders. This study highlights
that while visual/spatial learning strategies are moderately applied in the ALS program,
they may not be universally effective across all individuals within the Indigenous
communities. The results emphasize the need for more personalized and culturally
relevant teaching materials that consider the diverse learning preferences of the
community, integrating visual components when appropriate but not assuming their
universal effectiveness.

In conclusion, the data from Table 1 highlights that visual/spatial learning aids,
such as pictures and flashcards, are somewhat useful in the Alternative Learning System
(ALS) for Indigenous Peoples (IP), with varying levels of effectiveness perceived by the
different groups. While IP learners and elders recognize the occasional usefulness of
visual aids, ALS coordinators see them as more integral to the learning process. The
study suggests that while visual strategies have a place in ALS, there is a need for more
tailored, culturally relevant materials to better address the diverse learning preferences
within the Indigenous communities.
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Table 2

Weighted Mean of the Respondents’ Observations as to the Aural Learning Style of the
Indigenous People

ALS

IP Learners Elders . Total
) Coordinator
Aural Learning Style Mea
n VD Mean VD Mean VD Mean VD

1. Loud voice and music
boost the learning of 240 OA 225 SA 260 OA 242 OA
IPs.

2. | really understand the
lesson using when I 239 OA 220 SA 240 OA 233 OA
heard sounds.

3. | memorized the task
when there is musicin 232 SA 205 SA 280 OA 239 OA
my surrounding.

4. | really enjoy classes
with music.

5. | remember things that
| hear, rather than
things that | see or
read.

Total Mean 226 SA 217 SA 244 OA 229 SA

Legend: 1.00 — 1.66 Never Applies to me (NA), 1.67 — 2.32 Sometimes Applies to me
(SA, 2.33 — 3.00 Often Applies to me (OA)

213 SA 205 SA 200 SA 206 SA

205 SA 230 SA 240 OA 225 GSA

Table 2 presents the weighted mean of the respondents' observations regarding
the Aural Learning Style of Indigenous Peoples (IP) using the Alternative Learning
System (ALS). The data is divided into three groups: IP learners, elders, and ALS
coordinators, each group’s responses reflecting their self-reported preferences for aural
learning aids such as loud voices, music, and sounds in the learning process.

The IP learners reported an average mean of 2.26 (SA — Sometimes Applies to
Me), suggesting that aural learning aids, including loud voices and music, are
occasionally useful but not consistently relied upon by the learners in this group. This
indicates that while they may benefit from auditory stimuli at times, these aids are not
necessarily essential for their learning experience. The elders reported a mean of 2.17
(SA — Sometimes Applies to Me), indicating that, similar to the IP learners, aural aids are
occasionally helpful but not a central learning tool for them. The elders’ mean is slightly
lower than that of the IP learners, suggesting that they may find auditory learning aids
somewhat less relevant for their learning process.

The ALS coordinators, on the other hand, reported a higher mean of 2.44 (OA —
Often Applies to Me), suggesting that they find aural learning strategies to be more

effective than the other groups. This higher score may reflect the coordinators' awareness
391

Ignatian International Journal for Multidisciplinary Research Vol 3 No 2 February 2025 www.icceph.com



of how auditory elements such as music and sounds can be incorporated to enhance
learning engagement and retention.

The total mean for all groups was 2.29 (SA — Sometimes Applies to Me), which
indicates that aural learning aids such as music and sounds are occasionally effective
across the different groups. However, these aids are not universally relied upon or
considered essential in the learning process. The higher mean from the ALS coordinators
emphasizes their recognition of the potential impact of aural aids on learning, although it
is not consistently applied by the learners or elders.

In conclusion, the study reveals that while aural learning strategies, such as the
use of music or sounds, are occasionally helpful in the ALS program for Indigenous
learners, they are not the most relied-upon method for the learners or elders. The ALS
coordinators, however, see the value of these auditory aids more frequently. This
highlights the potential benefits of integrating aural learning strategies into the curriculum,
though their effectiveness may vary based on individual preferences and needs within the
Indigenous communities. It suggests a need for flexibility in teaching methods,
incorporating auditory elements when suitable but acknowledging that other learning
styles may be more effective for different individuals.

Table 3

Weighted Mean of the Respondents’ Observations as to the Verbal/Linguistic Learning
Style of the Indigenous People

ALS
Coordinator

VD Mean VD Mean VD Mean VD

IP Learners Elders Total

Verbal/ Linguistic Mea

n

1. | love to communicate
all the time.

2. | remember something
better if | write it down.

3. If someone is talking, |
listen well and analyze 192 SA 215 SA 280 OA 229 SA
the message.

4. My written work
doesn’t look neat to
me. My papers have 2.06 SA 190 SA 280 OA 225 SA
crossed-out words and
erasures.

5. Writing is my hobby.  1.89 SA 225 SA 240 OA 218 SA

233 SA 225 SA 240 OA 233 OA

232 SA 230 SA 260 OA 241 OA

Total Mean 210 SA 217 SA 260 OA 230 SA

Legend: 1.00 — 1.66 Never Applies to me (NA), 1.67 — 2.32 Sometimes Applies to me
(SA, 2.33 — 3.00 Often Applies to me (OA)
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Table 3 presents the weighted mean of the respondents' observations regarding
the Verbal/Linguistic learning style of Indigenous Peoples (IP) using the Alternative
Learning System (ALS). The data is divided into three groups: IP learners, elders, and
ALS coordinators, each group’s responses reflecting their self-reported preferences for
verbal or linguistic learning methods, such as communication, writing, and listening.

For the IP learners, the average mean is 2.10 (SA — Sometimes Applies to Me),
indicating that verbal/linguistic learning strategies are occasionally useful for this group.
While some learners may benefit from writing things down or listening attentively, these
methods are not consistently relied upon as the primary way of learning.

The elders reported an average mean of 2.17 (SA — Sometimes Applies to Me),
suggesting that, similar to the IP learners, verbal/linguistic strategies are somewhat
useful, but not essential for their learning process. The elders' responses indicate that
these strategies may apply more sporadically in their learning experiences.

The ALS coordinators reported a higher mean of 2.60 (OA — Often Applies to Me),
showing that they find verbal/linguistic strategies more frequently effective. This may be
due to their role in facilitating communication and guiding learners, making them more
attuned to the benefits of verbal and written communication in the learning process.

The total mean for all groups is 2.30 (SA — Sometimes Applies to Me), reflecting
the general trend that verbal/linguistic learning methods such as communication, writing,
and listening are useful, but not central to the learning process for most respondents. The
higher score from ALS coordinators indicates that they see these methods as more
effective and applicable than the learners or elders.

In conclusion, the study suggests that verbal/linguistic learning styles, such as
communication, writing, and listening, are sometimes useful but not consistently relied
upon by Indigenous learners in the ALS program. While ALS coordinators recognize the
effectiveness of these methods more frequently, the learners and elders report them as
only occasionally applicable. This highlights the need for an adaptable approach to
learning that incorporates various styles and acknowledges the diversity of learning
preferences within Indigenous communities.

Table 4

Weighted Mean of the Respondents’ Observations as to the Physical/Kinesthetic
Learning Style of the Indigenous People

ALS
Physical/ Kinesthetic IPLearners Elders Coordinator Total

Mean VD Mean VD Mean VD Mean VD

1. It helps to use my

: . 205 SA 220 SA 280 OA 235 OA
finger as a pointer
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when reading to keep

my place.
2. Writing IMProves 540 sSA  1.95 SA 260 OA 232 SA
learning
3. g;‘r’r‘l’gsto play outdoor , 35 gA 230 SA 260 OA 242 OA
4. |love to dance. 2.16 SA 2.15 SA 2.40 OA 2.24 SA
5. When I touch
something, |~ can , 4, gA 505 SA 240 OA 231 SA
conclude the features
of it.

Total Mean 227 SA 217 SA 256 OA 233 OA

Legend: 1.00 — 1.66 Never Applies to me (NA), 1.67 — 2.32 Sometimes Applies to me
(SA, 2.33 — 3.00 Often Applies to me (OA)

Table 4 presents the weighted mean of the respondents' observations regarding
the Physical/Kinesthetic learning style of Indigenous Peoples (IP) using the Alternative
Learning System (ALS). The data is divided into three groups: IP learners, elders, and
ALS coordinators. Each group’s responses reflect their self-reported preferences for
physical activities such as using fingers as pointers, writing, playing outdoor games,
dancing, and tactile engagement with objects to aid learning.

For the IP learners, the average mean is 2.27 (SA — Sometimes Applies to Me),
indicating that physical/kinesthetic learning styles, like using their fingers for reading or
engaging in physical activities, are somewhat useful but not always essential for this

group.

The elders reported an average mean of 2.17 (SA — Sometimes Applies to Me),
suggesting that physical/kinesthetic strategies are occasionally helpful but not a central
part of their learning process. Elders, compared to younger learners, may not rely as
much on physical engagement for learning.

The ALS coordinators reported a mean of 2.56 (OA — Often Applies to Me),
indicating that they recognize physical/kinesthetic learning styles as more frequently
effective. This might be because coordinators, in their teaching roles, acknowledge the
importance of active learning, especially for learners who may benefit more from hands-
on activities and physical interaction.

The total mean for all groups is 2.33 (OA — Often Applies to Me), suggesting that
physical/kinesthetic strategies are moderately applied in the ALS program. This reflects
a general consensus that these learning methods, such as writing, playing outdoor
games, and engaging in tactile activities, are effective but not always relied upon by every
respondent.

In conclusion, the study indicates that physical/kinesthetic learning styles, such as
using physical movement and touch, are moderately effective in the learning process for
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Indigenous learners in the ALS program. While ALS coordinators more frequently
recognize the importance of these methods, both IP learners and elders report them as
useful but not always central to their learning experience. This suggests the potential for
enhancing learning by integrating more kinesthetic activities, especially for learners who
benefit from hands-on or active methods of instruction.

Table 5

Weighted Mean of the Respondents’ Observations as to the Walk-through Approach
Learning Style of the Indigenous People

IP Learners Elders ALS Total

Walk-Through Coordinator

Approach Mr?a VD Mean VD Mean VD Mean VD

1. Ilearn new things from
what | do.

2. linfluenced by the
culture of other tribe.

3. I try to adopt to
behavior of other 2.21 SA 2.05 SA 2.20 SA 2.15 SA
people.

4. | like to sing song of
the modern time.

5. | dance with the use of
modern music.

Total Mean 2.17 SA 200 SA 280 OA 218 SA

Legend: 1.00 — 1.66 Never Applies to me (NA), 1.67 — 2.32 Sometimes Applies to me
(SA, 2.33 — 3.00 Often Applies to me (OA)

217 SA 200 SA 280 OA 232 SA

219 SA 235 OA 140 NA 198 SA

214 NA 160 NA 280 OA 218 ©SA

214 SA 180 SA 280 OA 225 ©SA

Table 5 shows the weighted mean of the respondents' observations regarding the
Walk-Through Approach learning style among Indigenous Peoples (IP) using the
Alternative Learning System (ALS). The data is divided into three groups: IP learners,
elders, and ALS coordinators. The Walk-Through Approach focuses on learning through
actions, experiences, and cultural influences, which may involve adopting behaviors from
others or engaging with modern music and dance.

For IP learners, the average mean is 2.17 (SA — Sometimes Applies to Me),
indicating that they somewhat apply the Walk-Through Approach learning style. While
this method of learning through doing is helpful, it is not consistently a primary method for
these learners. For Elders reported an average mean of 2.00 (SA — Sometimes Applies
to Me), suggesting that this approach is occasionally useful but is less prominent in their
learning process. They may prefer traditional ways of learning and may not fully engage
with modern practices like adopting behaviors or music from other cultures. Moreover,
ALS coordinators showed a significantly higher mean of 2.80 (OA — Often Applies to Me),
indicating that they recognize the effectiveness of the Walk-Through Approach more

395

Ignatian International Journal for Multidisciplinary Research Vol 3 No 2 February 2025 www.icceph.com



frequently than IP learners or elders. This could be because coordinators, in their
professional role, see the value of learning through experiences, cultural exchange, and
modern practices like singing and dancing. The total mean of 2.18 (SA — Sometimes
Applies to Me) suggests that the Walk-Through Approach is occasionally utilized across
all groups. While it is recognized as a potential method for learning, it does not seem to
be consistently the most relied-upon strategy for the learners in this study.

In conclusion, the Walk-Through Approach learning style appears to be moderately
applied in the ALS program for Indigenous learners, with ALS coordinators recognizing
its value more frequently than the learners or elders. This approach, which involves
learning through actions, cultural influence, and modern practices like music and dance,
is beneficial but not universally adopted by all respondents. It suggests that there is room
to enhance the use of experiential and culturally relevant learning strategies within the
ALS framework, especially for learners who may benefit from engaging with modern
elements of learning, while respecting their traditional knowledge and practices.

Table 6

Weighted Mean of the Respondents’ Observations as to the Indigenous Knowledge of
the Indigenous People

P ALS
Elders Coordinato Total
) Learners
Indigenous Knowledge r
M:"a VD Mean VD Mean VD Mean VD

1. | use to live in the
house made from
nipa and bamboo as
part of our culture 214 SA 185 SA 280 OA 226 SA
because most of the
learning materials are
there.

2. 1 believed that
Bathala gave all my 205 SA 205 SA 260 OA 223 SA
needs in learning.

3. I know the basic
steps in our cultural
dances as part of the 1.94 SA 220 SA 160 NA 191 SA
teaching and learning
process.

4. |1 know the courting
process in our tribe
because it has been
taught in the class.

5. I know the process of
burial in our tribe as

206 SA 225 OA 140 NA 190 SA

205 SA 195 SA 160 NA 187 SA
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part of the learning
process.
Total Mean 2.05 SA 206 SA 200 SA 203 SA

Legend: 1.00 — 1.66 Never Applies to me (NA), 1.67 — 2.32 Sometimes Applies to me
(SA, 2.33 — 3.00 Often Applies to me (OA)

Table 6 presents the weighted mean of the respondents' observations regarding
the Indigenous Knowledge of the Indigenous Peoples (IP) in the context of the Alternative
Learning System (ALS). The data is divided into three groups: IP learners, elders, and
ALS coordinators, and it reflects the respondents’ views on the integration of cultural
practices and beliefs into the learning process.

For IP learners, the average mean is 2.05 (SA — Sometimes Applies to Me),
indicating that they sometimes apply Indigenous knowledge, such as traditional house-
building methods, cultural dances, and beliefs, in their learning. This suggests that while
cultural practices are present, they may not be deeply integrated into the formal learning
process.

Elders reported an average mean of 2.06 (SA — Sometimes Applies to Me),
indicating that they similarly view Indigenous knowledge as occasionally helpful in the
learning process. The elders also recognize cultural teachings as important but may not
rely on them exclusively within the formal educational context.

ALS coordinators had a slightly lower mean of 2.00 (SA — Sometimes Applies to
Me), suggesting that while they understand the value of incorporating Indigenous
knowledge, it may not always be a consistent focus within their teaching methods.

The total mean of 2.03 (SA — Sometimes Applies to Me) reflects a shared
consensus across all groups that Indigenous knowledge is sometimes utilized but not
consistently emphasized in the learning process. This indicates that while cultural
knowledge is recognized as important, it may not be fully integrated into the ALS program
or may be less emphasized in the formal educational structure.

In conclusion, Indigenous knowledge is recognized by both learners and
educators, but it is only occasionally applied in the ALS program. While cultural practices
and beliefs, such as traditional housing, dances, and customs, are acknowledged, they
are not consistently central to the learning process. There is a need to enhance the
integration of Indigenous knowledge into the ALS curriculum to create a more culturally
relevant and holistic learning experience. By doing so, the learning process can be better
aligned with the values and traditions of Indigenous communities, providing a more
meaningful and contextually appropriate education.
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Significant Difference on the Identified Learning Styles of the Indigenous People
as Perceived by the Respondents

Table 7

Analysis of Variance (ANOVA) Test of Significant on the Responses among Group of
Respondents

Std. p- .

Error value Interpretation
i Parents 06000  .09729  .829 Not Significant
Learners  COAN&_g1500" 00720 019 Significant
Parents Coo(r)c:'”at -37500° 09729  .006 Significant

Note: Not significant between IP learners and Elders, but significant between IP learners and ALS
Coordinator, also significant between Elders and ALS Coordinator at 0.05 level of significance

The ANOVA test results indicate that there is no significant difference between the
responses of IP learners and parents, as the p-value of 0.829 is greater than the 0.05
level of significance. However, there is a significant difference between the responses of
IP learners and ALS coordinators, as the p-value of 0.019 is less than 0.05, suggesting
that the learning styles are perceived differently by these two groups. Similarly, there is a
significant difference between the responses of parents and ALS coordinators, with a p-
value of 0.006, further emphasizing that ALS coordinators have a distinct perspective on
the effectiveness of learning styles compared to the other groups. These results suggest
the need for targeted strategies in teaching Indigenous learners, as the perceptions of
coordinators differ from those of learners and their families.

Effectiveness of the Learning Styles in the Mastery of the Content
Table 8

Effectiveness of Visual/ Spatial Learning Style as Observed by the IP Learners, Elders,
and ALS Coordinators

= ALS
Elders Coordina Total
Learners
tor
Visual/Spatial Me y Me , Mea , Me
an an n an
1. IP enjoys doodling and even in 39 31 35
the notes have lots of pictures 7 ME O ME 420 E 2 E
and arrows in them.
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2. Using flashcards helps IP to get 3.4 4.0 4.0

high grades in the test. 6 E 5 E 460 VE 4 E
3. IP_reaIIy understand the lesson 3.8 E 3.3 ME 480 VE 3.9 E
using pictures. 4 0 8
4. They enjoy the clgss whe_n there 3.5 E 3.8 E 440 VE 3.9 E
are more visual aids and images. 7 0 2
5. The lesson retention is long when 3.6 3.5 3.8
the teacher shows pictures. 8 E 5 E 440 VE 8 E
Total Mean 365 E 365 E 448 VE 3%8 E

Legend: 1.00 — 1.80 Not Effective (NE), 1.81 — 2.60 Less Effective (LE), 2.61 — 3.40
Moderately Effective (ME), 3.41 — 4.20 Effective (E, 4.21 — 5.00 Very Effective (VE)

Table 8 presents the effectiveness of the Visual/Spatial learning style as observed by
the IP learners, elders, and ALS coordinators. The effectiveness of visual learning aids
such as doodling, flashcards, pictures, and visual aids varies between the three groups.

IP Learners reported a total mean of 3.56 (Effective), indicating that visual aids are
moderately helpful but not the most crucial tool for their learning process. They found
some value in using pictures and flashcards but did not consistently rate them as highly
effective.

For Elders also reported a total mean of 3.56 (Effective), suggesting that they share a
similar view with the learners regarding the usefulness of visual aids in learning. They
acknowledged that while visual aids can improve learning, they are not always essential
or highly effective.

Moreover, ALS Coordinators, however, gave a higher rating with a total mean of 4.48
(Very Effective). This indicates that ALS coordinators strongly perceive visual aids, such
as flashcards and pictures, as crucial in enhancing the learning experience, possibly due
to their training and awareness of the effectiveness of such tools in education.

Hence, while visual aids are considered effective by all groups, ALS coordinators view
them as significantly more impactful in the learning process compared to IP learners and
elders. This suggests that while visual aids are acknowledged as useful across the board,
there may be differences in how each group prioritizes or utilizes them in the learning
environment.
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Table 9

Effectiveness of Aural Learning Style as Observed by the IP Learners, Elders, and ALS
Coordinators

ALS
Elders Coordinato Total
r

IP
Learners

Aural Mea
n

VD Mean VD Mean VD Mean VD

1. Loud voice and
music  boost the 3.67 E 340 ME 440 VE 3.82 E
learning of IPs.

2. IP really understand
the lesson using 3.86 E 3.55 E 4.20 E 3.87 E
when | heard sounds.

3. IP memorized the
task when there is
music in my
surrounding.

4. IP really enjoy
classes with music.

5. IP remember things
that they hear, rather
than things that they
see or read.

Total Mean 3.65 E 3.53 E 432 VE 3.83 E

Legend: 1.00 — 1.80 Not Effective (NE), 1.81 — 2.60 Less Effective (LE), 2.61 — 3.40
Moderately Effective (ME), 3.41 — 4.20 Effective (E, 4.21 — 5.00 Very Effective (VE)

3.65 E 325 ME 460 VE 3.83 E

359 E 3.95 E 4.00 E 3.85 E

3.48 E 3.50 E 440 VE 3.79 E

Table 9 shows the effectiveness of the Aural learning style as perceived by IP learners,
elders, and ALS coordinators. The effectiveness of learning strategies involving sounds,
music, and loud voices varies across the groups.

IP Learners reported an overall mean of 3.65 (Effective), indicating that they find aural
methods like music and loud voices helpful in their learning process. They particularly
benefit from hearing sounds and music in their learning environment.

For Elders provided an overall mean of 3.53 (Effective), suggesting that while aural
strategies are useful, they are less impactful compared to the IP learners’ perception.
Elders see some value in the role of sound and music in learning, though they may not
rely on these methods as much.

Moreover, ALS Coordinators rated the aural learning style more highly, with a total
mean of 4.32 (Very Effective). This suggests that coordinators strongly perceive aural
learning methods, such as using music or sounds, as highly effective tools for enhancing
learning.
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Hence, aural learning styles are considered effective by all groups, but ALS
coordinators view them as significantly more impactful compared to both IP learners and
elders. This highlights the importance of incorporating aural learning techniques,
particularly from the perspective of trained coordinators.

Table 10

Effectiveness of Verbal/Linguistic Learning Style as Observed by the IP Learners, Elders,
and ALS Coordinators

= ALS
Elders Coordinato Total
Learners ]
. . Mea
Verbal/ Linguistic N VD Mean VD Mean VD Mean VD
1. IP loves to
communicate all the 3.37 ME 3.20 ME 4.00 E 3.52 E
time.
2. IP remember

something better if 3.46 E 3.75 E 440 VE 3.87 E
they write it down.

3. If someone is talking,
IP listen well and
analyze the
message.

4. The written  work
doesn’t look neat to
the teacher. The
papers have crossed-
out words and
erasures.

5. Writing is hobby of
IPs.

389 E 3.80 E 480 VE 4.16 E

386 E 305 ME 460 VE 3.84 E

3.73 E 330 ME 3.80 E 3.61 E

Total Mean 3.66 E 3.42 E 432 VE 3.80 E

Legend: 1.00 — 1.80 Not Effective (NE), 1.81 — 2.60 Less Effective (LE), 2.61 — 3.40
Moderately Effective (ME), 3.41 — 4.20 Effective (E, 4.21 — 5.00 Very Effective (VE)

Table 10 shows the effectiveness of the Verbal/Linguistic learning style as observed
by IP learners, elders, and ALS coordinators, with variations in perceptions across the
groups.

IP Learners reported an overall mean of 3.66, classified as "Effective," indicating that
verbal and linguistic methods, such as communication and writing, are helpful for their
learning process. They particularly find writing and communication engaging for retaining
information. For Elders had an overall mean of 3.42, categorized as "Effective,”
suggesting that they also find verbal methods useful, although not as strongly impactful
as the IP learners. They acknowledge the value of communication and writing but may
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not rely on these methods as much as younger learners. ALS Coordinators rated the
verbal/linguistic learning style the highest, with a total mean of 4.32, categorized as "Very
Effective.” This suggests that coordinators strongly perceive verbal strategies, such as
communication and writing, as highly effective tools for enhancing learning, particularly in
the context of teaching and instruction. Overall, verbal/linguistic learning styles are
considered effective by all groups, but ALS coordinators perceive them to be significantly
more impactful, underscoring the importance of incorporating verbal strategies in the
learning process.

In conclusion, verbal/linguistic learning styles are generally considered effective by all
groups, with IP learners and elders rating them as effective and ALS coordinators viewing
them as very effective. The high ratings from ALS coordinators suggest a strong belief in
the power of verbal methods, especially in teaching and instruction. Overall, the findings
emphasize the importance of incorporating verbal and linguistic strategies in the learning
process for Indigenous Peoples in the ALS program.

Table 11

Effectiveness of Physical/Kinesthetic Learning Style as Observed by the IP Learners,
Elders, and ALS Coordinators

= ALS
Elders Coordinato Total
Learners r
. . , Mea
Physical/ Kinesthetic VD Mean VD Mean VD Mean VD

n

1. IPs use finger as a
pointer when reading.

2. Writing improves
learning

3. IPs love to play
outdoor games.

4. |IPs love to dance.. 4.00 E 3.90 E 4.20 E 4.03 E

354 E 4.05 E 4.20 E 3.93 E

3.41 E 3.45 E 440 VE 3.75 E

3.62 E 3.55 E 440 VE 3.86 E

5. IPs can conclude the

features of things 354 E 395 E 440 VE 3.73 E
through sense of

touch.

Total Mean 3.62 E 3.64 E 432 VE 3.86 E

Legend: 1.00 — 1.80 Not Effective (NE), 1.81 — 2.60 Less Effective (LE), 2.61 — 3.40
Moderately Effective (ME), 3.41 — 4.20 Effective (E, 4.21 — 5.00 Very Effective (VE)

Table 11 presents the effectiveness of the Physical/Kinesthetic learning style as
perceived by IP learners, elders, and ALS coordinators. The table highlights that all
groups find physical or kinesthetic learning strategies to be effective, with varying levels
of impact across the different groups.
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IP Learners rated the physical/kinesthetic learning style with a total mean of 3.62
(Effective), indicating that they find activities like using their finger to point while reading,
playing outdoor games, and dancing to be helpful in their learning process. For Elders
gave an overall mean of 3.64 (Effective), suggesting that they also see physical activities
as valuable for learning, though their rating is slightly higher than that of the IP learners.
The elders recognize the importance of kinesthetic activities like dancing and writing for
learning. ALS Coordinators rated physical/kinesthetic learning methods the highest, with
a total mean of 4.32 (Very Effective), indicating that they perceive kinesthetic strategies
as significantly more impactful compared to the IP learners and elders. Activities such as
writing, outdoor games, and dancing are seen as highly effective by coordinators in
facilitating the learning process. Overall, all groups find the physical/kinesthetic learning
style to be effective, but ALS coordinators consider it to be particularly impactful,
highlighting the importance of incorporating movement and hands-on activities into the
learning process for Indigenous Peoples in the ALS program.

In conclusion, IP learners, elders, and ALS coordinators. IP learners and elders
both rated kinesthetic methods as effective, with slight variations in their responses,
indicating a shared recognition of the value of physical activities like dancing, outdoor
games, and writing. ALS coordinators, however, gave the highest rating, perceiving these
methods as very effective for enhancing learning. The strong endorsement from
coordinators underscores the importance of integrating kinesthetic strategies into the
teaching approach. Overall, the findings suggest that physical learning strategies are a
valuable tool in the ALS program and should be further emphasized to improve learning
outcomes for Indigenous Peoples.

Table 12

Effectiveness of Walk-Through Approach as Observed by the IP Learners, Elders, and
ALS Coordinators

IP Learners Elders AL.S Total
Coordinator

Walk-Through Approach Mean VD Mean VD Mean VD Mean VD

1. IPs learn new things
from what they do.

2. IPs influenced by the
culture of other tribe.

3. IPstry to adopt to
behavior of other 3.16 ME 3.90 E 3.80 E 3.62 E
people.

4. 1Ps like to sing song of
the modern time.

5 IPsdancewiththeuse 5., £ 399 E 460 VE 402 E
of modern music.

340 ME 4.00 E 440 VE 3.93 E

3.63 E 3.80 E 3.60 E 3.68 E

3.68 E 3.70 E 4.20 E 3.86 E

Total Mean 3.49 E 3.86 E 4.12 E 3.82 E
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Legend: 1.00 — 1.80 Not Effective (NE), 1.81 — 2.60 Less Effective (LE), 2.61 — 3.40
Moderately Effective (ME), 3.41 — 4.20 Effective (E, 4.21 — 5.00 Very Effective (VE)

Table 12 presents the effectiveness of the Walk-Through Approach as observed by
IP learners, elders, and ALS coordinators. The Walk-Through Approach, which involves
learning through hands-on activities and cultural exploration, was rated as effective by all
groups, with ALS coordinators giving it the highest rating.

IP Learners rated the approach with a total mean of 3.49 (Effective), indicating that
they find learning through active participation, like trying new things and adopting
behaviors, helpful but not overwhelmingly impactful. Elders gave a total mean of 3.86
(Effective), suggesting that they recognize the value of this approach as well, particularly
in adopting behaviors and engaging with modern music, although they rate it slightly less
impactful than the coordinators. ALS Coordinators rated the Walk-Through Approach the
highest, with a total mean of 4.12 (Effective), emphasizing their belief in the approach's
effectiveness, especially in terms of incorporating modern music and dance.

In conclusion, the effectiveness of the Walk-Through Approach as observed by IP
learners, elders, and ALS coordinators, with all groups considering it effective. IP learners
rated it with a mean of 3.49, indicating that they find hands-on activities helpful but not as
impactful as other learning styles. Elders rated the approach higher, with a mean of 3.86,
showing that they value the method, particularly when it comes to cultural engagement
and modern music. ALS coordinators gave the highest rating of 4.12, highlighting their
strong belief in the approach's effectiveness, especially in using modern music and dance
to enhance learning. Overall, while all groups see value in the Walk-Through Approach,
ALS coordinators perceive it as the most impactful learning method, emphasizing its
importance in culturally relevant education.

Table 13

Effectiveness of Indigenous Knowledge as Observed by the IP Learners, Elders, and ALS
Coordinators

P ALS
Elders Coordinato Total
Learners ]
. Mea
Indigenous Knowledge VD Mean VD Mean VD Mean VD

n

1. IPs use to live in the
house made from
nipa and bamboo as
part of our culture 3.35 ME 4.05 E 440 VE 3.93 E
because most of the
learning materials are
there.
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2. IPs Dbelieved that
Bathala gave all their 3.60 E 3.90 E 440 VE 397 E
needs in learning.

3. IPs know the basic
steps in their cultural
dances as part of the 3.30 ME 4.10 E 3.80 E 3.73 E
teaching and learning
process.

4. |1Ps know the courting
process in our tribe
because it has been
taught in the class.

5. IPs know the process
of burial in our tribe as
part of the learning
process.

Total Mean 3.48 E 3.94 E 3.56 E 3.66 E

Legend: 1.00 — 1.80 Not Effective (NE), 1.81 — 2.60 Less Effective (LE), 2.61 — 3.40
Moderately Effective (ME), 3.41 — 4.20 Effective (E, 4.21 — 5.00 Very Effective (VE)

360 E 3.80 E 280 ME 340 ME

356 ME 3.85 E 240 LE 327 ME

Table 13 presents the effectiveness of Indigenous Knowledge as observed by IP
learners, elders, and ALS coordinators. IP Learners rated Indigenous Knowledge with a
mean of 3.48 (Effective), suggesting that they find knowledge about their culture, such as
traditional housing and beliefs, to be an important part of their learning process, though
slightly less impactful than the elders and ALS coordinators’ ratings. For Elders rated the
Indigenous Knowledge with a mean of 3.94 (Effective), indicating that they view their
cultural practices, including traditional housing and spiritual beliefs, as valuable for
learning, with a higher impact than the IP learners’ perception. ALS Coordinators gave
the highest rating, with a mean of 3.56 (Effective), indicating their belief in the importance
of incorporating Indigenous knowledge into the learning process, though they rated
specific aspects like the burial process as less impactful.

Overall, Indigenous Knowledge is regarded as effective by all groups, with ALS
coordinators and elders perceiving it as slightly more impactful than IP learners. This
underscores the relevance of incorporating cultural teachings in the educational process
for Indigenous Peoples.

Hence, the perceived effectiveness of Indigenous Knowledge in the learning process,
as observed by IP learners, elders, and ALS coordinators. IP Learners rated the
effectiveness of Indigenous Knowledge with a mean of 3.48 (Effective), indicating that
they value cultural knowledge but see it as slightly less impactful compared to the ratings
from elders and ALS coordinators. Elders, with a mean of 3.94 (Effective), placed more
value on the importance of cultural practices like traditional housing and spiritual beliefs
in their learning. ALS Coordinators rated Indigenous Knowledge with a mean of 3.56
(Effective), reflecting their belief in its role in enhancing the educational experience,
although they considered some aspects, such as burial practices, less impactful. Overall,
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Indigenous Knowledge is considered effective by all groups, but elders and ALS
coordinators perceive it to have a more significant impact on the learning process. This
suggests that integrating cultural teachings into educational frameworks for Indigenous
learners is vital for fostering a more meaningful and relevant learning experience.

Teaching Strategies that will Fit to the Learning Styles of the Indigenous People
Table 14

Suggested Teaching Strategies Based on the Result of the Study

Total
Learners : : S
Learning Style Mean VI Teaching Strategies Sugg]?;rt::}c]ieA”thSlvmes
» Community Tour
> Formal and Informal
Observation in the
Community
» Group Tasks

Visual/Spatial 3.87 E

» Study Buddy
» Records Class
Aural 3.83 E Lecture
Indigenous  Teaching > Listen to Music
Strategies » Discussion
» Discussion
» Debate

Verbal/Linguistic  3.80 E > Group Presentations

. . » Dance
Et?é/S'CaVKmeSth 3.86 E » Outdoor games/ local
games
Walk-through » Making diary
3.82 E .
approach » Reporting
Indigenous 3.66 E » Project Exhibit
Knowledge

Grand Mean 3.81 E

Legend: 1.00 — 1.80 Not Effective (NE), 1.81 — 2.60 Less Effective (LE), 2.61 — 3.40
Moderately Effective (ME), 3.41 — 4.20 Effective (E, 4.21 — 5.00 Very Effective (VE)

Table 14 highlights the suggested teaching strategies based on the learning styles
of IP learners, as observed in the study. The grand mean of 3.81, categorized as
"Effective," reflects that the recommended strategies are considered beneficial for the
learners' engagement and learning process. For the Visual/Spatial learners, activities like
community tours, group tasks, and informal observations are suggested to enhance

learning through visuals and spatial experiences. Aural learners would benefit from study
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buddies, recording class lectures, listening to music, and engaging in discussions. For
Verbal/Linguistic learners, the strategies involve discussions, debates, and group
presentations, encouraging verbal and written communication skills. Physical/Kinesthetic
learners can participate in activities like dancing and outdoor games to engage them in
active, hands-on learning experiences. The Walk-through approach suggests making
diaries and reporting as effective methods to integrate practical experiences. Finally,
Indigenous Knowledge can be taught through project exhibits, connecting cultural
understanding with learning. Overall, the strategies proposed are designed to align with
the various learning styles of the IP learners, helping to enhance their educational
experience.

Hence, suggested teaching strategies based on the different learning styles of IP
learners. The grand mean of 3.81, categorized as "Effective,” suggests that these
strategies are well-aligned with the learning preferences of the IP learners and will likely
enhance their engagement and academic progress. Visual/Spatial learners can benefit
from hands-on activities like community tours and group tasks, while Aural learners are
encouraged to engage in study buddy sessions, listening to music, and discussion-based
learning. Verbal/Linguistic learners thrive through verbal communication strategies, such
as debates and group presentations, and Physical/Kinesthetic learners can enhance their
learning through activities like dancing and local games. Finally, the integration of
Indigenous Knowledge through project exhibits further enriches the educational
experience, fostering a deeper connection with cultural heritage.

Implications in IPs Education Drawn Based from the Result of the Study

The findings of this study have significant implications for the education of
Indigenous Peoples (IPs) in the Philippines. The results emphasize that understanding
and incorporating the diverse learning styles of IPs into educational practices can greatly
enhance their learning experience. This can guide the Department of Education (DepEd)
in drafting policies and guidelines that are more responsive to the needs of IP learners. It
suggests that when teaching methods align with the preferred learning styles of IPs, the
learning process becomes more effective, leading to better academic performance.

One key insight is that many Indigenous Peoples are flexible in their learning
approaches. They can adapt to a variety of teaching styles, but the success of this
adaptation depends on how well the teaching methods resonate with their cultural values
and preferred learning modalities. For instance, incorporating visual, auditory, and
kinesthetic activities into lessons can make learning more engaging and accessible.

Moreover, the study underscores the importance of varied teaching strategies, as
these allow IP learners to connect their cultural experiences to the learning process.
Indigenous knowledge, such as traditional dances, community engagement, and hands-
on activities, can be incorporated to enrich the learning environment, making it more
meaningful and relevant to the learners’ lives. By recognizing and addressing the diverse
learning styles of IPs, the education system can provide more inclusive, equitable, and
culturally relevant education, fostering both academic success and cultural preservation.
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Conclusions

1. The study reveals that Indigenous Peoples (IP) learners in the Alternative Learning
System (ALS) utilize a variety of learning styles, including visual, aural, verbal, kinesthetic,
and walk-through approaches, though with varying degrees of frequency. Visual aids,
music, physical activities, and indigenous knowledge play an important role in enhancing
their learning, as observed by both the learners and educators. Overall, while these
learning styles are not always consistently applied, they significantly contribute to making
the learning process more engaging and effective for IP learners.

2. The acceptance of the null hypothesis suggests that there is no significant difference
in the learning styles of Indigenous Peoples (IPs) as perceived by the learners, elders,
and ALS coordinators. However, the minimal discrepancies noted by the elders and ALS
coordinators indicate that the learning styles of IPs are not solely limited to
verbal/linguistic preferences but also include physical/kinesthetic, visual/spatial, and aural
learning styles. This highlights the flexibility and diversity in the learning approaches
practiced by IP learners, reflecting a multifaceted approach to education.

3. The study reveals that the effectiveness of learning styles among Indigenous Peoples
(IPs) in the Alternative Learning System (ALS) significantly enhances content mastery.
Visual aids, music, writing, dancing, and outdoor activities were found to be highly
effective in supporting IP learners’ understanding and retention of lessons, with
kinaesthetic and aural styles particularly contributing to engagement. Additionally, the
integration of modern music, faith, and indigenous knowledge within the learning process
underscores the importance of localized teaching methods that resonate with the cultural
and spiritual values of the IP learners, making learning more meaningful and relevant.

4. To ensure meaningful learning outcomes for Indigenous Peoples (IPs), ALS teachers
can adopt an integrative approach that incorporates visual aids, dance, and outdoor
activities into the curriculum. This approach not only makes learning more engaging and
enjoyable but also allows IP learners to acquire essential life skills, develop problem-
solving abilities, and gain practical knowledge through hands-on experiences in nature.
Utilizing collaborative, constructivist, reflective, and visualization-based teaching
strategies, ALS teachers can enhance the learning process, making it more relevant and
effective for IP learners.

5. The learning styles of Indigenous Peoples provides valuable insights that can guide
the Department of Education in developing policies and guidelines tailored to the unique
needs of IP learners in the Philippines. By aligning teaching strategies with the preferred
learning styles of IP learners, academic performance can be significantly improved. The
study shows that IP learners are adaptable, utilizing a combination of physical, verbal,
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aural, and visual learning styles, alongside traditional walk-through methods and
indigenous knowledge, making learning more meaningful and effective for them.

Recommendations

Based on the conclusions, the following recommendations are hereby offered:

1. ALS Teachers: Prepare lessons that are engaging and foster meaningful learning
experiences for Indigenous Peoples. These lessons should be collaborative and
cooperative, integrating play and outdoor activities to make learning more
interactive and applicable to real-life experiences.

2. IP Learners, Elders, and ALS Coordinators: Organize regular meetings or
consultations to discuss and improve the learning strategies for IP learners.
Collaboration among all stakeholders will enhance the effectiveness of the learning
process and ensure it aligns with the learners' needs.

3. Curriculum Implementers: Develop a curriculum specifically designed for
Indigenous Peoples, prioritizing visual/spatial, physical/kinesthetic, and aural
learning styles, while remaining flexible to incorporate other learning styles as
needed. This approach will cater to the diverse learning preferences of IP learners.

4. ALS Coordinators and Division ALS Focal Persons: Organize seminars and
workshops focused on teaching strategies and approaches tailored for Indigenous
Peoples. These professional development opportunities will help educators refine
their techniques and adapt to the specific needs of IP learners.

5. Department of Education: Formulate policies and guidelines that address the
learning styles of Indigenous Peoples. These policies should include
recommended teaching strategies and approaches to ensure that education for IP
learners is both effective and culturally relevant.

6. Future Researchers: Future studies on Indigenous learning styles can reference
this study as part of their research. Researchers may also conduct
phenomenological or ethnographic studies to explore the lived experiences of IP
learners in relation to indigenous teaching strategies, offering further insights into
effective educational practices.

Compliance with Ethical Standards

This study adhered to ethical principles throughout its execution to ensure the
protection of participants' rights and well-being. Informed consent was obtained from all
participants, including Indigenous Peoples (IP) learners, elders, and ALS coordinators,
after clearly explaining the purpose of the research, procedures, and potential risks
involved. Participants were assured that their participation was voluntary, and they could
withdraw from the study at any time without consequence. Confidentiality and anonymity
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were maintained by assigning codes to participants, and all data collected was securely
stored. The research team ensured that no personal identifiers were disclosed in the final
report. Additionally, the cultural sensitivity of the IP communities was respected, and the
study was conducted in a manner that acknowledged and valued their traditions, beliefs,
and practices. Furthermore, the study was conducted in compliance with the ethical
guidelines set forth by the relevant ethical review boards and the Department of
Education. All findings were reported honestly and objectively, with no falsification or
misrepresentation of the data. The research team also made efforts to minimize any
potential harm or discomfort to participants, ensuring a respectful and beneficial research
process.

Acknowledgments

This study would not have been possible without the invaluable support and
contributions of many individuals and groups. First and foremost, the researchers would
like to express our deepest gratitude to the Indigenous Peoples (IP) learners, elders, and
ALS coordinators for their willingness to participate in this study and share their
knowledge, experiences, and insights. Their openness and cooperation were essential to
the success of this research. The researchers also extend our heartfelt thanks to the
Department of Education for their continuous support in promoting education for
Indigenous Peoples, as well as for allowing this study to be conducted. Special thanks
are due to the ALS teachers and coordinators who dedicated their time, knowledge, and
effort to make this study meaningful and relevant to the context of Indigenous education.
Our sincere appreciation goes to the curriculum implementers and the Division ALS focal
persons for their valuable feedback and guidance throughout the study. Their expertise
in the field of education for Indigenous Peoples was instrumental in shaping the direction
of the research. Finally, the researchers would like to acknowledge the families and
communities who supported the participants and allowed them to engage in this study.
Their enduring commitment to the education of the next generation of Indigenous Peoples
is truly inspiring. Thank you to everyone who contributed to the success of this research.
Your generosity and dedication have made a lasting impact.

REFERENCES

Abejuela, R. B. (2015). Indigenous education in the Philippines: a case study of the
Sagu-llaw School of Indigenous Knowledge and Traditions. [Masteral Thesis.
Malaybalay: Bukidnon State University].

Casem, R. Q. (2024). Navigating Educational Crossroads: An In-Depth Analysis of the
Indigenous Peoples Education (IPED) Program in Santol, La Union, Philippines.
Diversitas Journal, 9(2).

Colicol, F. L. (2024). Pragmatism as basis of the integration of Indigenous knowledge
systems and practices in the Philippine K-12 Indigenous Peoples Education
program: Problematizing and ways forward. Educational Philosophy and Theory,
1-13.

410

Ignatian International Journal for Multidisciplinary Research Vol 3 No 2 February 2025 www.icceph.com



DepEd. (2015). Adopting the indigenous peoples education curriculum framework.
Retrieved from the website www.deped.gov.ph on August 4, 2016.

Dolatre, I. R. and M. J. P. Ortiz-Luis (2017). Relevant learning for indigenous filipinos.
Retrieved from the website http://www.childhoodexplorer.org/relevant-learning-
for-indigenous-filipinos on March 15, 2019.

Oxtero, I. A. (2022). Problems Encountered in the Implementation of Indigenous
Peoples Education (IPEd) Program in Agusan del Sur: Basis for Proposed
Intervention Program. Asian Journal of Research in Education and Social
Sciences, 4(2), 98-125.

Perso, T. (2020). Teaching Indigenous students: Cultural awareness and classroom
strategies for improving learning outcomes. Routledge.

Quimbo, M. A., Curuz, R. O. D., Serrano, E., Paunlagui, M., & Centeno, E. (2023).
Towards Liberating Education: A Proposed Rights-based Instructional Planning
Approach for Teaching Higaonon Learners in the Philippines. International
Journal of Asian Education, 4(3), 132-149.

Republic of the Philippines. (1997). Republic Act No. 8371: Indigenous Peoples' Rights
Act (IPRA) of 1997. Official Gazette. https://www.officialgazette.gov.ph

Rosado-May, F. J., Urrieta, L., Dayton, A., & Rogoff, B. (2020). Innovation as a key
feature of indigenous ways of learning: individuals and communities generating
knowledge 1. In Handbook of the cultural foundations of learning (pp. 79-96).
Routledge.

APA Citation:

Genton, J. A., & Valencia-Genton, F. (2025). PERCEIVED LEARNING STYLE OF INDIGENOUS
PEOPLE IN ALTERNATIVE LEARNING SYSTEM IN THE DIVISION OF QUEZON: BASIS FOR
IDENTIFYING APPROPRIATE TEACHING STRATEGIES. Ignatian International Journal for
Multidisciplinary Research, 3(2), 386—411. https://doi.org/10.17613/687tg-vtv62

Corresponding author: jaymark.genton@deped.gov.ph

411

Ignatian International Journal for Multidisciplinary Research Vol 3 No 2 February 2025 www.icceph.com



