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ABSTRACT 
 

This study was conducted at Mangero Elementary School to assess the impact of 
technical assistance on teaching competencies. Nineteen teachers, purposively selected 
based on their need for support, participated in the study. Data were collected in three 
phases: pre-assessment, intervention, and post-assessment, utilizing classroom 
observations, self-assessment questionnaires, interviews, and focus group discussions. 
The Competency Tracking Tool (CTT), self-assessment questionnaires, interviews, and 
FGD were the primary instruments used, and they were validated through expert reviews 
and pilot testing. Data analysis included both quantitative and qualitative methods. The 
study’s limitations include a focus on teachers at Mangero Elementary School and a 
scope confined to the duration of the intervention. The study concluded that teachers 
demonstrated proficiency in pedagogical knowledge, instructional skills, and classroom 
management. The CTT proved effective in enhancing teacher performance by providing 
actionable feedback and guiding professional growth. However, teachers reported that 
current technical assistance practices lacked personalized support and did not sufficiently 
address their unique classroom challenges. Integrating technical assistance and CTT 
improved teachers' self-awareness, growth, and accountability, but the need for ongoing 
support to sustain improvements was highlighted. The study recommends strengthening 
personalized support, ensuring continuous professional development, providing context-
sensitive assistance, and fostering consistent follow-up. Additionally, data-driven 
decision-making should guide future interventions to ensure the sustainability and 
relevance of professional development strategies. 
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INTRODUCTION 
 

In the continuously evolving field of education, ensuring quality teaching remains 
a top priority, particularly in elementary schools where foundational learning occurs. At 
Mangero Elementary School, challenges persist in achieving consistent teaching quality 
due to insufficient integration of competency tracking and technical assistance 
mechanisms. These challenges are compounded by limited monitoring tools and 
inconsistent supervisory practices, which hinder the identification and resolution of 
specific areas for improvement among teachers. 

 
Research highlights the value of technical assistance (TA) and competency-

tracking tools in addressing teaching gaps. Bocago (2024) emphasized the importance 
of technical assistance in advancing professional development, showing how guided 
support improves teaching practices. Cadag (2024) also found the Individual 
Performance Commitment Review Form effective in evaluating and enhancing teacher 
performance, making it a basis for targeted technical support. However, both studies 
suggest the need for combining TA with tools that monitor and evaluate teacher progress 
systematically. 

 
Studies by Guanzon and Miranda (2023) and Peñalba and Cuenco (2024) 

revealed that principal and master teachers  play a crucial role in providing technical 
assistance to enhance teaching performance. These studies call attention to the 
importance of professional supervision but also highlight the lack of integrated systems 
for evaluating teachers’ competencies over time. Similarly, Banua et al. (2022) and 
Gusano et al. (2021) underscored the role of technical assistance plans in aligning 
teacher performance with district standards. Despite these contributions, the absence of 
a unified approach that merges TA with competency tracking remains a gap. 

 
Other researchers have demonstrated the impact of tracking tools in improving 

teaching outcomes. For instance, Romasanta (2023) found self-monitoring tools effective 
in tracking students’ academic progress. This insight supports the potential use of similar 
tools for teachers. Moreover, Monsalve (2024) emphasized the value of streamlining 
workflows through technology, while Decano (2023) explored classroom observation 
tools for teacher evaluation. Both studies highlight the significance of tools that simplify 
processes and provide actionable insights for improving teaching quality. 

 
With the increasing integration of technology in education, Benzon et al. (2023) 

and Vibal and Janer (2023) demonstrated the importance of ICT competencies and 
electronic self-assessment tools for teachers and school personnel. These studies 
underscore the need to equip teachers with modern tools to assess their performance 
effectively. 
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Given this context, the current study aims to integrate a Technical Assistance and 
Competency Tracking Tool (CTT) in Mangero Elementary School to address gaps in 
teaching quality. This tool will provide a structured framework for monitoring teacher 
competencies, offering actionable feedback, and aligning professional development with 
identified needs. The integration of these tools is expected to empower teachers, enhance 
instructional practices, and ultimately improve student learning outcomes. 

 
The results of this study inform the development of policies and action plans that 

institutionalize the use of competency-tracking tools and technical assistance. By 
establishing a systematic approach to evaluating and supporting teachers, Mangero 
Elementary School could be a model for other institutions, promoting consistent quality 
teaching practices across schools. The findings also improve existing supervisory 
systems and create sustainable professional development programs aligned with the 
Department of Education's standards. 
 

Research Questions 

This study addresses integrating technical assistance and competency tracking 
tools to enhance quality teaching in Mangero Elementary School. The following research 
questions guide the investigation: 

 
1. What is the current level of teaching competencies of teachers in Mangero Elementary 
School in terms of: 

1.1 Pedagogical knowledge, 
1.2 Instructional Skills, and 
1.3 Classroom management? 

2. How effective is the Competency Tracking Tool (CTT) in: 
3.1 Monitoring teacher performance, 
3.2 Identifying specific areas for improvement, and 
3.3 Providing actionable feedback to enhance teaching quality? 

3. What challenges do teachers encounter with the school's existing technical assistance 
and supervisory practices? 
4. How does the integration of technical assistance and the Competency Tracking Tool 
impact the overall teaching performance of teachers? 
5. What strategies can be developed based on the findings to sustain the effective use of 
technical assistance and competency tracking tools in Mangero Elementary School? 
 
 

METHODOLOGY 
 
This study was conducted at Mangero Elementary School, a rural public school, to assess 
the impact of technical assistance on teaching competencies. Nineteen teachers, 
selected through purposive sampling based on their need for support, participated in the 
study. Data were gathered in three phases: pre-assessment, intervention, and post-
assessment. Survey questionnaires, interviews, and focus group discussions were used 
to collect data. The Competency Tracking Tool (CTT), self-assessment questionnaires, 
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interview guides, and reflective journals were the primary instruments, validated through 
expert reviews and pilot testing. Data analysis involved quantitative methods (descriptive 
and inferential statistics) and qualitative methods (thematic and content analysis). The 
study was limited to the teachers at Mangero Elementary School, focusing on specific 
teaching competencies, with a scope confined to the duration of the intervention. 
 

RESULTS AND DISCUSSION 
 
 
Table 1 
 Level of Teaching Competencies of Teachers in terms of Pedagogical Knowledge 
 
Indicators WM VI 

1. I am confident in designing lessons that align with the learning 
objectives and cater to my student's needs. 4.56 SA 

2. I frequently incorporate various teaching strategies to engage all 
students in learning. 4.57 

SA 

3. I can effectively explain complex concepts in a way that is easy for my 
students to understand. 4.78 

SA 

4. I actively use instructional materials and resources to support my 
teaching and enhance learning. 

4.67 
SA 

5. I ensure that my teaching methods promote critical thinking and 
problem-solving among my students. 4.76 

SA 

6. I adjust my teaching strategies based on my students' diverse learning 
styles and abilities. 4.57 

SA 

7. I provide clear explanations and examples to help my students grasp 
new knowledge. 4.67 

SA 

8. I integrate technology into my lessons to support student learning and 
make lessons more interactive. 4.87 

SA 

9. I reflect on my teaching practices to continuously improve and adapt 
my methods to better serve my students. 

4.88 
SA 

10. I strive to create a positive and inclusive learning environment where 
all students feel comfortable and motivated to participate. 4.87 

SA 

Overall Weighted Mean 4.72 SA 
 
Legend: 4.20 - 5.00-Strongly Agree (SA), 3.40 - 4.19-Agree(A), 2.60 - 3.39- Neutral(N) -1.80 - 2.59
 Disagree (DA), 1.00 - 1.79 -Strongly Disagree(SD) 

 
Table 1 shows the level of teaching competencies of teachers in terms of 

pedagogical knowledge. The results demonstrate that teachers exhibit a high level of 
proficiency in various aspects of their teaching practices. For instance, teachers express 
strong confidence in their ability to design lessons that align with learning objectives and 
cater to students' needs, with a WM of 4.56, which falls within the "Strongly Agree" range. 
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They also frequently incorporate various teaching strategies to engage all students, with 
a WM of 4.57, further reflecting their commitment to effective teaching. 

 
Teachers are particularly adept at explaining complex concepts, as indicated by a 

high WM of 4.78, and they actively use instructional materials to enhance learning (WM 
= 4.67), demonstrating strong engagement with available resources. Moreover, their 
teaching methods promote critical thinking and problem-solving (WM = 4.76), showing 
their focus on higher-order thinking skills. Teachers also adjust their strategies based on 
students' diverse learning styles and abilities, ensuring inclusivity in the classroom, as 
reflected by another WM of 4.57. 

 
Providing clear explanations and examples to help students grasp new knowledge 

is another strength, with a WM of 4.67. In addition, teachers integrate technology into 
their lessons (WM = 4.87), highlighting their commitment to modernizing their teaching 
practices. Reflecting on their teaching practices and adapting methods for continuous 
improvement is another notable competency, with a WM of 4.88, showing their dedication 
to professional growth. Furthermore, teachers strive to create a positive and inclusive 
learning environment (WM = 4.87), ensuring all students feel comfortable and motivated. 

 
The overall weighted mean of 4.72 places the teachers' pedagogical knowledge in 

the "Strongly Agree" category, indicating that they possess a high level of competency. 
Teachers at Mangero Elementary School demonstrate confidence in their teaching 
abilities, effectively engage students using diverse strategies, and continuously improve 
their practices. These results reflect their dedication to providing quality education through 
effective teaching practices and a strong commitment to continuous professional 
development. 
 

Table 2 
Level of Teaching Competencies of Teachers in terms of Instructional Skills 
 
Indicators WM VI 

1. I am skilled at delivering lessons structured and organized to ensure clarity 
and understanding. 

4.88 SA 

2. I effectively utilize questioning techniques to encourage active participation 
and critical thinking among my students. 

4.77 
SA 

3. I consistently use appropriate teaching aids and instructional materials to 
make lessons engaging and meaningful. 4.67 

SA 

4. I adapt my instructional approaches based on real-time feedback and the 
observed needs of my students. 4.67 

SA 

5. I ensure that my lessons include opportunities for hands-on learning and 
practical application of concepts. 

4.76 
SA 

6. I incorporate differentiated instruction strategies to address my students' 
varying abilities and learning paces. 

4.56 
SA 

7. I give clear, step-by-step instructions to help my students complete tasks and 
activities successfully. 

4.57 
SA 

8. I regularly assess students' understanding during lessons and adjust my 
teaching accordingly. 

4.78 
SA 
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9. I integrate collaborative learning activities to encourage teamwork and peer 
learning in my classroom. 4.67 

SA 

10. I use a variety of strategies to maintain my students’ focus and motivation 
throughout the lesson. 

4.76 
SA 

Overall Weighted Mean 4.70 SA 

 
Legend: 4.20 - 5.00-Strongly Agree (SA), 3.40 - 4.19-Agree(A), 2.60 - 3.39- Neutral(N) -1.80 - 2.59
 Disagree (DA), 1.00 - 1.79 -Strongly Disagree(SD) 

 
Table 2 presents teachers' instructional skills and competencies. The indicators, 

rated based on the weighted mean (WM) and verbal interpretation (VI), emphasize the 
teachers' proficiency in delivering lessons, engaging students, and creating an effective 
learning environment. The data shows that teachers possess strong instructional skills, 
with most indicators falling in the "Strongly Agree" category. 

 
Teachers excel in Lesson Delivery (WM = 4.88), demonstrating their ability to 

deliver lessons in a clear, organized manner, which ensures student understanding. Their 
Questioning Techniques (WM = 4.77) are also highly effective, encouraging active 
participation and critical thinking among students. Teachers consistently use appropriate 
Teaching Aids (WM = 4.67), which enhance the learning experience by making lessons 
more engaging and meaningful. They are skilled at Adapting Instructional Approaches 
(WM = 4.67) based on real-time feedback, ensuring that lessons remain responsive to 
students' needs. 

 
In terms of Hands-On Learning (WM = 4.76), teachers provide opportunities for 

practical application of concepts, fostering active learning. They also utilize Differentiated 
Instruction (WM = 4.56) to cater to their students their students' varying learning styles 
and paces, demonstrating their adaptability. Teachers give Clear Instructions (WM = 
4.57) to help students succeed in tasks and activities, and they frequently Monitor and 
Assess Student Understanding (WM = 4.78), adjusting their methods accordingly to meet 
student needs. 

 
Teachers integrate Collaborative Learning Activities (WM = 4.67) to encourage 

teamwork and peer learning while also employing strategies to Maintain Focus and 
Motivation (WM = 4.76), ensuring sustained student attention and engagement 
throughout lessons. 

 
With an Overall Weighted Mean of 4.70, teachers demonstrate a high level of 

instructional competency. They are adept at engaging students through varied strategies, 
continuously adapting their teaching practices, and fostering an environment conducive 
to learning. The results underscore their commitment to providing high-quality education 
and supporting students' academic success. 

 
In conclusion, the findings highlight teachers' strong instructional skills and 

competencies, as reflected in their high overall weighted mean of 4.70. Their ability to 
effectively deliver lessons, engage students, and adapt instructional approaches ensures 
a dynamic and supportive learning environment. These results emphasize teachers' 



25 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 2          February 2025         www.icceph.com 

dedication to fostering student success through well-structured, interactive, and student-
centered teaching methods. 

 
 
Table 3 
 Level of Teaching Competencies of Teachers in terms of Classroom Management 
 
Indicators WM VI 

1. I establish clear classroom rules and expectations at the beginning of 
the school year to maintain a positive learning environment. 4.67 SA 

2. I enforce rules and consequences fairly and respectfully to promote 
discipline and accountability. 4.56 

SA 

3. I organize my classroom layout to support effective learning and 
minimize distractions. 4.78 

SA 

4. I implement routines and procedures that create a structured and 
predictable classroom environment. 

4.89 
SA 

5. I manage transitions between activities effectively to maximize 
instructional time and maintain students' focus. 4.76 

SA 

6. I use positive reinforcement strategies to encourage appropriate 
behavior and student engagement. 

4.65 
SA 

7. I address behavioral issues promptly and constructively to prevent 
disruptions and maintain a harmonious classroom. 4.78 

SA 

8. I build strong relationships with my students to foster trust, respect, 
and a sense of belonging. 4.78 

SA 

9. I monitor my classroom proactively to ensure students remain on task 
and engaged in their learning activities. 

4.78 
SA 

10. I create a safe and inclusive classroom environment where all students 
feel valued and respected. 4.54 

SA 

Overall Weighted Mean 4.71 SA 

 
Legend: 4.20 - 5.00-Strongly Agree (SA), 3.40 - 4.19-Agree(A), 2.60 - 3.39- Neutral(N) -1.80 - 2.59
 Disagree (DA), 1.00 - 1.79 -Strongly Disagree(SD) 

 
 

Table 3 presents teachers' teaching competencies in classroom management, 
reflecting their ability to effectively manage classrooms and maintain a positive and 
productive learning environment. The indicators, rated based on the weighted mean (WM) 
and verbal interpretation (VI), show teachers' high proficiency in creating and maintaining 
an organized, structured, and engaging classroom atmosphere. 

 
Teachers establish clear classroom rules and expectations at the beginning of the 

school year (WM = 4.67), demonstrating a strong commitment to setting the foundation 
for effective classroom management. They also consistently enforce rules and 
consequences fairly and respectfully (WM = 4.56), ensuring discipline and accountability 
in the classroom. The classroom layout is strategically organized to support effective 
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learning and minimize distractions (WM = 4.78), highlighting the importance of a well-
arranged physical environment in maximizing student engagement. 

 
With a top score of 4.89, teachers implement routines and procedures that create 

a structured and predictable classroom environment, focusing on maintaining an 
organized and efficient learning space. They are also skilled at managing transitions 
between activities (WM = 4.76) to maximize instructional time and maintain student focus. 
Positive reinforcement strategies (WM = 4.65) encourage appropriate behavior and 
engagement, contributing to a positive learning environment. 

 
Teachers address behavioral issues promptly and constructively (WM = 4.78), 

which helps prevent disruptions and maintain a harmonious classroom. Building strong 
relationships with students (WM = 4.78) fosters trust, respect, and a sense of belonging, 
which is crucial for an effective learning environment. They also actively monitor the 
classroom (WM = 4.78) to ensure students stay on task and engaged in their activities. 
While teachers create a safe and inclusive classroom environment (WM = 4.54), which is 
still highly rated, this indicator is slightly lower compared to others in this category. 

 
With an overall weighted mean of 4.71, teachers' classroom management 

competencies are categorized as "Strongly Agree," indicating they are highly effective in 
creating and maintaining a positive, well-organized, and respectful classroom 
environment. This data reflects their dedication to fostering a conducive learning 
atmosphere where students are engaged, disciplined, and valued. The teachers' strong 
classroom management skills are key to ensuring students' optimal learning experience. 

 
In conclusion, the results emphasize teachers' strong competencies in classroom 

management, as reflected in the high overall weighted mean of 4.71. Their ability to 
establish clear rules, enforce discipline fairly, and maintain an organized learning 
environment contributes to student engagement and productivity. These findings highlight 
teachers' commitment to fostering a structured, inclusive, and supportive classroom 
atmosphere that enhances the overall learning experience. 
 
 
Table 4 
Effectiveness of Competency Tracking Tool (CTT) in terms of Monitoring Teacher 
Performance 
 
Indicators WM VI 

1. I use the Competency Tracking Tool (CTT) to systematically monitor 
my teaching performance and identify areas for improvement. 4.56 SA 

2. The CTT provides clear benchmarks that help me evaluate my 
progress in achieving specific teaching competencies. 4.78 

SA 

3. The CTT effectively tracks my strengths and areas requiring further 
real development. 4.69 

SA 

4. I use the feedback from the CTT to make informed decisions about my 
instructional strategies. 

4.76 
SA 



27 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 2          February 2025         www.icceph.com 

5. The CTT helps me align my teaching practices with the Philippine 
Professional Standards for Teachers (PPST). 4.67 

SA 

6. I rely on the CTT to monitor my growth and assess the effectiveness 
of interventions or professional development programs. 

4.63 
SA 

7. The CTT allows me to reflect on my classroom performance and set 
achievable goals for improvement. 4.60 

SA 

8. I appreciate how the CTT highlights specific indicators of effective 
teaching that guide me toward higher performance levels. 4.61 

SA 

9. Using the CTT, I can document and showcase evidence of my 
teaching accomplishments and professional growth. 

4.65 
SA 

10. The CTT promotes accountability by providing a structured approach 
to evaluating my performance fairly and objectively. 4.67 

SA 

Overall Weighted Mean 4.62 SA 
 
Legend: 4.20 - 5.00-Strongly Agree (SA), 3.40 - 4.19-Agree(A), 2.60 - 3.39- Neutral(N) -1.80 - 2.59
 Disagree (DA), 1.00 - 1.79 -Strongly Disagree(SD) 

 
 

Table 4 presents the effectiveness of the Competency Tracking Tool (CTT) in 
monitoring teacher performance. The indicators are rated based on the weighted mean 
(WM) and verbal interpretation (VI), demonstrating the teachers' overall positive 
experience using the CTT to track and evaluate their teaching performance. 

 
Teachers use the CTT to systematically monitor their teaching performance and 

identify areas for improvement (WM = 4.56), indicating a strong belief in its utility for self-
assessment. The CTT provides clear benchmarks that help teachers evaluate their 
progress in achieving specific teaching competencies (WM = 4.78), reflecting the tool's 
effectiveness in offering measurable goals and standards. It also allows teachers to track 
their strengths and areas requiring further development in real-time (WM = 4.69), 
supporting ongoing self-reflection and targeted professional growth. 

 
Teachers rely on the feedback generated by the CTT to make informed decisions 

about their instructional strategies (WM = 4.76), demonstrating its role in guiding 
instructional improvements. The tool also helps teachers align their teaching practices 
with the Philippine Professional Standards for Teachers (PPST) (WM = 4.67), ensuring 
their performance remains consistent with national standards. By using the CTT to 
monitor their growth over time and assess the effectiveness of interventions or 
professional development programs (WM = 4.63), teachers show that the tool provides 
long-term value in tracking their professional progress. 

 
The CTT enables teachers to reflect on their classroom performance and set 

achievable goals for improvement (WM = 4.60), further supporting their development. It 
also highlights specific indicators of effective teaching, guiding teachers toward higher 
levels of performance (WM = 4.61). Additionally, teachers appreciate how the CTT allows 
them to document and showcase evidence of their teaching accomplishments and 
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professional growth (WM = 4.65), emphasizing its role in capturing and communicating 
their achievements. 

 
With a weighted mean of 4.62, the overall effectiveness of the CTT is rated in the 

"Strongly Agree" category, indicating that teachers highly value the tool for its ability to 
provide a structured, objective, and reflective approach to evaluating their performance. 
The CTT promotes accountability, guides professional growth, and helps teachers track 
their progress toward higher teaching competencies. This data suggests that the CTT 
effectively enhances teacher performance and ensures continuous professional 
development. 

 
In conclusion, the findings highlight the Competency Tracking Tool (CTT) as an 

effective instrument for monitoring and enhancing teacher performance, with an overall 
weighted mean of 4.62. Teachers highly value the tool for its ability to provide clear 
benchmarks, guide self-assessment, and align teaching practices with national 
standards. These results emphasize the CTT's role in fostering accountability, continuous 
professional growth, and improved instructional effectiveness. 
 
 
Table 5 
Effectiveness of Competency Tracking Tool (CTT) in terms of Identifying Specific Areas 
for Improvement 
 
Indicators WM VI 

1. The Competency Tracking Tool (CTT) helps me pinpoint areas in my 
teaching practices that need improvement. 4.78 SA 

2. I use the CTT to identify gaps in my instructional skills, allowing me to 
focus on targeted professional development. 4.85 

SA 

3. The detailed feedback provided by the CTT makes it easier for me to 
understand which competencies require immediate attention. 4.59 

SA 

4. Through the CTT, I can recognize patterns in my teaching 
performance that highlight my strengths and weaknesses. 

4.87 
SA 

5. The CTT effectively breaks down complex teaching standards into 
manageable components for improvement. 4.56 

SA 

6. The CTT enables me to identify specific teaching strategies that need 
refinement to enhance student engagement and learning outcomes. 

4.66 
SA 

7. By analyzing CTT data, I gained clarity on the aspects of classroom 
management that I need to develop further. 4.69 

SA 

8. The CTT provides actionable insights that guide me in addressing 
areas where I am not meeting expected performance levels. 4.66 

SA 

9. I rely on the CTT to discover precise areas in my lesson planning and 
execution that could benefit from innovative approaches. 

4.66 
SA 

10. Using the CTT, I feel more confident in identifying and prioritizing 
areas for growth to achieve my professional teaching goals. 4.69 

SA 

Overall Weighted Mean 4.70 SA 
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Legend: 4.20 - 5.00-Strongly Agree (SA), 3.40 - 4.19-Agree(A), 2.60 - 3.39- Neutral(N) -1.80 - 2.59
 Disagree (DA), 1.00 - 1.79 -Strongly Disagree(SD) 

 
 

Table 5 illustrates the effectiveness of the Competency Tracking Tool (CTT) in 
identifying specific areas for improvement in teaching practices. The indicators are rated 
based on the weighted mean (WM) and verbal interpretation (VI), highlighting the tool's 
usefulness in pinpointing areas where teachers can focus their professional development 
efforts. 

Teachers strongly agree that the CTT helps them pinpoint areas in their teaching 
practices that need improvement (WM = 4.78), reflecting the tool's capacity to provide 
targeted feedback for professional growth. The tool also enables teachers to identify gaps 
in their instructional skills, allowing them to focus on professional development in those 
areas (WM = 4.85), with the highest score in this category, indicating a high reliance on 
the CTT for skill enhancement. 

 
The detailed feedback provided by the CTT helps teachers understand which 

competencies require immediate attention (WM = 4.59). This shows that the tool offers 
clear, actionable insights into areas that need improvement. Furthermore, the CTT allows 
teachers to recognize patterns in their teaching performance that highlight both strengths 
and weaknesses (WM = 4.87), which supports ongoing self-reflection and targeted 
improvement. 

 
The CTT effectively breaks down complex teaching standards into manageable 

components for improvement (WM = 4.56), suggesting that it helps teachers navigate and 
address intricate aspects of their practice. It also enables teachers to identify specific 
teaching strategies that need refinement to enhance student engagement and learning 
outcomes (WM = 4.66), demonstrating its role in improving the effectiveness of 
instruction. 

 
By analyzing CTT data, teachers clarify aspects of classroom management that 

require further development (WM = 4.69), showing that the tool enhances classroom 
control and organization. Additionally, the CTT provides actionable insights that guide 
teachers in addressing areas where they may not meet expected performance levels (WM 
= 4.66), helping them take corrective actions promptly. 

 
Teachers rely on the CTT to discover precise areas in lesson planning and 

execution that could benefit from innovative approaches (WM = 4.66), emphasizing the 
tool's contribution to improving teaching strategies. Finally, using the CTT makes 
teachers feel more confident in identifying and prioritizing areas for growth to achieve 
their professional teaching goals (WM = 4.69), reflecting the tool's impact on teacher 
confidence and goal setting. 

 
The overall weighted mean of 4.70 places the CTT's effectiveness in the "Strongly 

Agree" category, signifying that teachers find the tool highly effective in identifying specific 
areas for improvement across various aspects of their teaching practice. This data 
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suggests that the CTT plays a significant role in helping teachers focus their professional 
development efforts, leading to continuous improvement in teaching quality. 
 
 
Table 6 
Effectiveness of Competency Tracking Tool (CTT) in terms of Providing Actionable 
Feedback to Enhance Teaching Quality 
 
Indicators WM VI 

1. The Competency Tracking Tool (CTT) provides actionable feedback 
that enhances my teaching quality. 4.67 SA 

2. The feedback from the CTT is clear and specific, helping me improve 
my instructional strategies effectively. 4.87 

SA 

3. The CTT guides me in refining my teaching practices by offering 
suggestions for improvement. 4.70 

SA 

4. Using the CTT, I receive targeted feedback that supports me in 
addressing challenges in the classroom. 

4.56 
SA 

5. The actionable feedback from the CTT motivates me to implement 
new techniques that improve my students’ learning experiences. 4.55 

SA 

6. The CTT provides constructive criticism, allowing me to make 
meaningful adjustments to my lesson planning and delivery. 

4.50 
SA 

7. Feedback from the CTT is easy to understand and directly applicable 
to real classroom situations. 4.69 

SA 

8. I appreciate how the CTT highlights specific teaching behaviors that 
need enhancement and suggests practical solutions. 4.68 

SA 

9. The CTT helps me focus on actionable changes aligned with 
professional teaching standards. 

4.67 
SA 

10. With the feedback provided by the CTT, I am more empowered to 
elevate my teaching quality and achieve better outcomes for my 
students. 

4.69 
SA 

Overall Weighted Mean 4.65 SA 

 
Legend: 4.20 - 5.00-Strongly Agree (SA), 3.40 - 4.19-Agree(A), 2.60 - 3.39- Neutral(N) -1.80 - 2.59
 Disagree (DA), 1.00 - 1.79 -Strongly Disagree(SD) 

 
 

Table 6 assesses the effectiveness of the Competency Tracking Tool (CTT) in 
providing actionable feedback to enhance teaching quality. The indicators, rated based 
on weighted mean (WM) and verbal interpretation (VI), reflect how the CTT contributes 
to teachers' professional growth through practical, specific, and targeted feedback. 

 
The feedback provided by the CTT is highly valued for its ability to enhance 

teaching quality. Its weighted mean of 4.67 indicates that teachers strongly agree it 
directly contributes to improving their teaching (WM = 4.67). One of the most notable 
aspects is the clarity and specificity of the feedback, which helps teachers effectively 
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improve their instructional strategies (WM = 4.87). This high score shows that teachers 
find the CTT's feedback clear and directly applicable to their teaching practice. 

 
The CTT also guides teachers in refining their practices by offering practical 

suggestions for improvement (WM = 4.70), indicating its practical value in helping 
teachers take concrete actions. Moreover, the tool provides targeted feedback that 
supports teachers in addressing challenges in the classroom (WM = 4.56), highlighting 
its role in problem-solving and overcoming teaching obstacles. 

 
The actionable feedback from the CTT motivates teachers to implement new 

techniques to improve their students' learning experiences (WM = 4.55). While this is 
slightly lower than other indicators, it still reflects a strong motivation to innovate and 
improve classroom practices. Additionally, the CTT offers constructive criticism, allowing 
teachers to make meaningful adjustments to their lesson planning and delivery (WM = 
4.50), ensuring continuous improvement in lesson quality. 

 
The feedback provided by the CTT is easy to understand and applicable to real 

classroom situations (WM = 4.69), suggesting that teachers can readily integrate the 
advice into their teaching. Teachers also appreciate how the CTT highlights specific 
teaching behaviors that need improvement and suggests practical solutions (WM = 4.68), 
making the feedback relevant and actionable. 

 
Furthermore, the CTT helps teachers focus on changes that align with professional 

teaching standards (WM = 4.67), ensuring that feedback contributes to teachers' 
professional development goals. With the feedback from the CTT, teachers feel more 
empowered to elevate their teaching quality and achieve better outcomes for their 
students (WM = 4.69), reinforcing the tool's positive impact on teacher confidence and 
performance. 

 
The overall weighted mean of 4.65 places the CTT's effectiveness in the "Strongly 

Agree" category, indicating that the tool is highly effective in providing actionable, clear, 
and practical feedback that directly enhances teaching quality. This data underscores the 
CTT's valuable role in supporting teachers' continuous professional growth and improving 
students' learning experiences. 
 
 
What challenges do teachers encounter with the school's existing technical 
assistance and supervisory practices? 
 
Lack of Individualized Support 

        Teachers expressed that the technical assistance they provided often follows a one-
size-fits-all approach, failing to address their unique needs or specific areas for 
improvement. They felt the recommendations given during supervisory activities were too 
generic and irrelevant to their challenges. One teacher stated, "The recommendations 
are too generic, and I don't feel they address my particular challenges." Another echoed 
this sentiment, adding, "I wish the assistance were more tailored to my teaching context." 
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These insights highlight the need for a more personalized approach to technical 
assistance that considers the distinct teaching contexts and areas for the development of 
each educator. 
 

Insufficient Time for Reflection and Implementation 

Teachers reported that the timing and frequency of supervisory activities often 
conflict with their existing responsibilities, limiting their ability to reflect on feedback or 
implement suggested improvements effectively. Many expressed frustrations over the 
lack of adequate time to process the recommendations provided during technical 
assistance sessions. One teacher remarked, “We are given feedback, but there’s hardly 
any time to process or act on it because of our busy schedules.” Another shared, “The 
follow-ups happen too soon, and I haven’t even had a chance to implement the previous 
recommendations.” These statements underscore the challenge of balancing supervisory 
expectations with the demands of daily teaching, highlighting the need for more flexible 
and teacher-centered timelines in technical assistance practices. 
 

Limited Constructive Feedback 

Teachers expressed concerns about the quality of feedback provided during 
supervisory activities, describing it as too broad or overly critical, which makes it 
challenging to translate into actionable improvements. Many felt that feedback often 
lacked the constructive elements necessary for professional growth. One teacher shared, 
"Sometimes the feedback feels like criticism rather than guidance on improving." Another 
noted, “It would be more helpful if they gave us specific strategies to address the issues 
they point out.” These insights highlight the need for feedback that is not only specific and 
actionable but also supportive and focused on fostering meaningful improvements in 
teaching practices. 
 

Focus on Compliance Over Development 

Teachers shared concerns that supervisory practices often emphasize compliance 
and paperwork, leaving little room for professional development. They expressed 
frustration that the focus was more on meeting administrative requirements than 
supporting their growth as educators. One teacher remarked, “Most of the time, it feels 
like they are more concerned about paperwork than helping us improve.” Another added, 
"I feel the focus is more on meeting requirements than enhancing teaching quality." These 
sentiments suggest that a shift in supervisory practices is needed to prioritize teacher 
development alongside compliance, fostering a more balanced and growth-oriented 
approach. 
 

 Inadequate Training for Supervisors 

Teachers expressed concerns about the adequacy of training for supervisors, 
noting that some lacked the expertise necessary to provide meaningful technical 
assistance. They observed that the guidance they received often didn’t align with modern 
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teaching strategies or their specific challenges. One teacher shared, "Sometimes, the 
advice we receive doesn’t seem aligned with current teaching strategies or our specific 
challenges." Another emphasized, "I feel supervisors need more training to effectively 
support us." These statements highlight a need for better preparation of supervisors to 
ensure that the assistance provided is relevant, practical, and aligned with the teachers' 
professional needs. 

 

Lack of Follow-Up Support 

Teachers highlighted the lack of follow-up support as a significant issue, 
expressing that there is little to no continuation of guidance or monitoring after initial 
observations or feedback sessions. One teacher mentioned, "After the observations, we 
rarely get follow-ups to see if we're improving or still struggling." Another added, "I feel 
like there’s no continuity in the assistance we get—it’s just a one-time thing." These 
statements suggest that it becomes challenging for teachers to track their progress or 
receive further help to refine their teaching practices without ongoing support. This lack 
of follow-up can lead to stagnation rather than sustained improvement in teaching 
competencies. 
 

Limited Collaborative Opportunities 

Teachers emphasized the limited collaborative opportunities as a key challenge in 
the current technical assistance framework. They expressed a desire for more 
opportunities to engage with their peers and supervisors in a collaborative setting, which 
could foster a more effective and supportive environment for professional growth. One 
teacher stated, "It would help if we had more sessions to share strategies and 
challenges." Another teacher shared, "Peer mentoring isn't part of the process, and I think 
that could be beneficial." These statements reflect the belief that collaboration and peer 
support could significantly enhance the effectiveness of technical assistance, offering 
teachers a chance to learn from one another and develop solutions together. 
 

Misalignment with Classroom Realities 

Teachers expressed concern that the technical assistance provided often fails to 
align with the realities of their classrooms, particularly regarding challenges like large 
class sizes and limited resources. One teacher pointed out, "Some suggestions don’t 
consider the large class sizes or limited resources we have," highlighting the disconnect 
between the recommendations and the practical constraints they face. Another teacher 
added, "It feels like they assume we have ideal conditions, which we don’t," emphasizing 
that the assistance often overlooks the day-to-day challenges that impact their teaching 
effectiveness. These statements reflect a need for more context-sensitive support that 
considers the unique circumstances of each classroom. 
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Summary of Insights 

The FGD revealed that teachers feel the current technical assistance and 
supervisory practices need to be more supportive and aligned with their needs. A stronger 
focus on individualized guidance, actionable feedback, collaborative opportunities, and 
follow-up support would significantly enhance the effectiveness of these practices. 
Addressing these themes can improve teaching competencies and job satisfaction among 
teachers. 
 
How does integrating technical assistance and the competency tracking tool 
impact teachers' teaching performance? 
 
Improved Awareness of Strengths and Weaknesses 

Integrating technical assistance and the Competency Tracking Tool (CTT) greatly 
enhanced teachers' awareness of their strengths and weaknesses. Teachers shared that 
using the CTT provided them with a clearer understanding of where they excelled and 
where they needed improvement. Through ongoing monitoring and consistent feedback, 
they were able to identify aspects of their teaching that they might not have been aware 
of before. As one teacher mentioned, "The CTT helped me realize areas where I’m strong 
and others where I need to improve." Another teacher stated, "The feedback I received 
through the CTT showed me exactly where I was lacking, and I could focus on those 
areas." This process of self-reflection, coupled with the insights provided by the CTT, 
made teachers more conscious of specific areas such as their instructional strategies, 
classroom management, and pedagogical knowledge. Consequently, they could direct 
their efforts towards targeted improvements, ultimately enhancing their teaching 
performance. 
 

Enhanced Professional Growth through Tailored Support 

Integrating technical assistance with the Competency Tracking Tool (CTT) 
significantly enhanced teachers' professional growth by providing tailored support that 
addressed their needs. Teachers expressed that the personalized approach allowed for 
more focused and constructive feedback, which was crucial to their development. As one 
teacher shared, "The technical assistance I received was much more tailored to my 
teaching context after using the CTT." Another noted, "I felt more supported with specific 
advice based on what was observed in my class." This individualized support helped 
teachers better understand their teaching practices, empowering them to improve at their 
own pace. By aligning feedback with their unique classroom situations, the integration of 
the CTT made the support more relevant and meaningful, fostering continuous 
professional growth. 
 

Increased Accountability and Motivation 

Integrating the Competency Tracking Tool (CTT) significantly increased teachers' 
sense of accountability and motivation. Teachers expressed that knowing their 
performance would be tracked over time through the tool made them more responsible 
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for improving their teaching practices. One teacher stated, "Knowing that my performance 
would be monitored through the CTT made me more accountable for my teaching." 
Another teacher reflected, "The tool pushed me to reflect more on my teaching because 
I knew I had to show progress." The CTT encouraged teachers to evaluate their progress 
and motivated them to engage more deeply in their professional development. The tool 
served as a reminder that their performance was being monitored, fostering a greater 
commitment to enhancing teaching outcomes and ultimately striving for continuous 
improvement in their practices. 
 

Improved Teacher-Student Interaction 

Integrating the Competency Tracking Tool (CTT) and technical assistance 
positively impacted teachers' interactions with their students. Teachers noted that the 
feedback they received through the CTT made them more confident in their teaching, 
which enhanced their engagement with students. As one teacher shared, "I noticed that 
after receiving feedback through the CTT, I was more confident in my teaching, which 
helped my interactions with the students." Another teacher added, "The support I received 
through the CTT helped me find better ways to engage my students in lessons." Teachers 
created a more engaging and responsive learning environment by refining their 
instructional practices. The increased confidence and improved teaching competencies 
fostered stronger connections with students, enabling teachers to better address 
students' needs and enhance overall classroom dynamics. 
 

Challenges in Consistency and Sustainability 

Teachers acknowledged the positive impact of the integration of the CTT and 
technical assistance, but many expressed concerns about the sustainability of the 
improvements. One teacher noted, "The initial progress was good, but after the 
intervention ended, it was hard to maintain the improvements." Another teacher 
mentioned, "If there were continuous support, I believe I could keep up with the 
improvements suggested through the CTT." The lack of ongoing support and follow-up 
was a major barrier to sustaining the momentum gained during the intervention. Teachers 
emphasized that continuous support and professional development would be crucial in 
ensuring that the improvements in teaching practices were maintained and further 
developed over time. Without this ongoing assistance, teachers found implementing and 
sustaining the changes suggested through the CTT difficult. 
 
 
What strategies can be developed based on the findings to sustain the effective 
use of technical assistance and competency-tracking tools in Mangero Elementary 
School? 
 

Based on the findings, several strategies can be developed to sustain the effective 
use of technical assistance and competency tracking tools (CTT) at Mangero Elementary 
School. First, ongoing professional development is essential to ensure continuous 
support for teachers. Organizing regular Learning Action Cell (LAC) sessions, workshops, 
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or webinars focused on teaching strategies, CTT usage, and pedagogical improvement 
would provide teachers with ongoing opportunities to enhance their skills, helping to 
sustain the progress made through initial interventions. Additionally, consistent follow-up 
and monitoring should be prioritized to maintain the momentum gained from the CTT and 
technical assistance. Regular check-ins, coaching sessions, or peer observations can 
offer continuous feedback and necessary adjustments. Supervisors and school heads 
should conduct follow-up observations and provide timely, constructive feedback to 
support teachers' growth. 

 
Peer mentoring and collaborative learning practices also play a key role in 

sustaining improvements. By pairing experienced teachers with those needing additional 
support, a culture of shared learning can be fostered, which enhances the integration of 
CTT and technical assistance. Collaborative planning sessions and discussions on 
teaching practices further strengthen this approach. Moreover, providing customized 
support based on each teacher's needs will help maintain the relevance and effectiveness 
of the technical assistance. Personalized feedback and guidance tailored to the unique 
challenges of individual teachers ensure that the support remains impactful and 
meaningful. 

 
Incorporating the CTT into regular practice, rather than treating it as a one-time 

intervention, is crucial for its long-term success. Teachers can integrate CTT-based self-
assessments and reflections into their professional routines, using them for formal 
evaluations and ongoing self-improvement. Strengthening the role of supervisors and 
coaches through continuous training is also essential. Well-trained supervisors can offer 
actionable feedback that drives teachers' professional growth, and keeping them up to 
date on teaching strategies and CTT usage will ensure their effectiveness. 

 
Creating a feedback loop with teachers is another important strategy. Providing 

teachers with regular opportunities to give feedback on the technical assistance and CTT 
process will help identify areas for improvement and ensure that the program evolves 
according to teachers' needs. This open communication fosters ownership and 
engagement in the professional development process. Lastly, data-driven decision-
making should be prioritized. Continuously analyzing data from the CTT and other 
feedback mechanisms will highlight trends and areas for improvement, enabling informed 
decisions about future interventions. Schools can ensure that improvements are 
sustained over time by tracking long-term teacher performance. These strategies 
collectively create a supportive environment for continuous professional development, 
ensuring the effective use of technical assistance and competency-tracking tools at 
Mangero Elementary School. 
 

Conclusions 
 
1. Teachers demonstrate a high level of proficiency in pedagogical knowledge, 
instructional skills, and classroom management, as evidenced by their strong 
performance in each area. Their commitment to designing effective lessons, engaging 
students through diverse strategies, and maintaining a positive learning environment 
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reflects their dedication to high-quality education. These findings underscore the 
teachers' ongoing efforts to improve their teaching practices and create an inclusive, 
productive classroom atmosphere for all students. 
2. The Competency Tracking Tool (CTT) is an effective tool for enhancing teacher 
performance across various aspects, including monitoring, identifying areas for 
improvement, and providing actionable feedback. Teachers value the CTT's ability to 
provide clear benchmarks and real-time insights supporting professional growth. The 
tool's effectiveness in guiding teachers' instructional practices and helping them achieve 
better student outcomes is further validated by its role in identifying specific areas for 
improvement and providing actionable feedback. 
3. The findings from the teachers' feedback reveal that the current technical 
assistance and supervisory practices fall short of addressing their unique needs and 
challenges. There is a clear demand for more personalized support, actionable feedback, 
and collaborative opportunities tailored to the realities of the classroom. To improve 
teaching competencies and job satisfaction, shifting the focus from mere compliance to 
fostering professional development, ensuring supervisors receive adequate training, and 
providing continuous, context-sensitive assistance that aligns with teachers' actual 
classroom conditions is essential. 
4. Integrating technical assistance and the Competency Tracking Tool (CTT) has 
improved teachers' self-awareness, growth, and accountability, enhancing teaching 
practices and better student engagement. While the tool encouraged reflection and 
targeted improvements, teachers expressed the need for ongoing support to sustain 
these gains. Continued professional development and follow-up assistance are essential 
to ensuring long-term success in improving teaching effectiveness. 
5. Sustaining the effective use of technical assistance and the Competency Tracking 
Tool (CTT) at Mangero Elementary School requires a comprehensive approach that 
includes ongoing professional development, consistent follow-up, and a culture of 
collaboration. By incorporating continuous training, personalized support, and regular 
feedback, teachers will be empowered to maintain and build on the progress achieved 
through the initial interventions. Furthermore, strengthening the role of supervisors and 
utilizing data-driven decision-making will ensure that the strategies remain relevant and 
adaptable, ultimately fostering long-term improvements in teaching practices and student 
outcomes. 
 
Recommendations 
 
Based on the findings, the following recommendations are made to sustain and enhance 
the effectiveness of technical assistance and the Competency Tracking Tool (CTT) at 
Mangero Elementary School. 
 
1. Strengthen Personalized Support: To address teachers' individual needs and 

challenges, offering more tailored support and actionable feedback is crucial. This can 
be achieved through customized coaching, regular check-ins, and collaborative 
opportunities for teachers to share insights and strategies. 

2. Continuous Professional Development: To build on the progress achieved, teachers 
should engage in ongoing professional development through regular Learning Action 
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Cell (LAC) sessions, workshops, and webinars. This will ensure they continue to 
enhance their pedagogical knowledge, instructional skills, and classroom 
management. 

3. Focus on Context-Sensitive Assistance: Supervisory practices should shift from 
focusing on compliance to fostering professional growth. Supervisors should be 
trained to provide context-sensitive, meaningful support that aligns with the realities 
of teachers' classrooms, considering factors such as class size, resources, and 
specific challenges. 

4. Ensure Consistent Follow-Up and Support: While the integration of the CTT and 
technical assistance has led to initial improvements, continued support is needed to 
sustain these gains. Regular follow-up coaching, peer mentoring, and feedback will 
ensure that teachers continue progressing and improving their teaching practices. 

5. Data-Driven Decision-Making: Continuous analysis of data from the CTT and 
feedback mechanisms should guide decisions on future interventions. Tracking 
teacher performance over time will enable the school to identify trends, provide 
targeted support, and ensure that professional development strategies evolve 
according to teachers’ needs. 
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