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ABSTRACT 
 

This study examined the impact of teachers’ interpersonal behavior on students’ 
motivation to attend classes. These randomly selected students consisted of 227 Diploma 
students, 97 Baccalaureate students, and 22 Senior High School (SHS) students. For 
data treatment, the tools used were weighted mean and Spearman Rank Correlation 
Coefficient. The data indicate a high positive correlation between the supportive and 
engaging behavior from teachers and high levels of classroom attendance and student 
motivation. These findings imply that building effective teacher-student relationships 
could increase student engagement and attendance. Moreover, the study asserts the role 
of teachers and interpersonal skills in establishing a successful learning environment. 
Furthermore, the study found that there was a significant relationship between the 
teachers’ interpersonal behavior and students’ motivation to attend classes. 
 
Keywords: teacher-student relationship, class attendance, student motivation, teacher 
interpersonal behavior, student perception, educational outcomes, teacher effectiveness, 
classroom environment, diploma students, baccalaureate students, Senior High School 
(SHS). 
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INTRODUCTION 
 
 Emotion significantly impacts cognitive process, including perception, attention, 
learning, memory, reasoning, and problem-solving, likewise, positive classroom 
relationships influence students’ achievement and willingness to class activities (Tyng et. 
al., 2017). As such, negative teacher-student relationship contributes to increased stress 
and emotional distress, which can further hinder students' ability to cope with academic 
demands and increase the likelihood of dropout, therefore, it specifically leads to 
decreased engagement, demotivation, and poor academic performance, which in turn 
increases the likelihood of school dropout (Reyes et. al., 2019). More specifically, many 
teachers misrecognize the impact of teacher-student relationships on school dropout, 
attributing it to personal and family factors instead because, this is due to a traditional 
teaching habit and a mainstream teaching practice that undervalues the importance of 
social capital and relationships (Nairz-Wirth & Feldman, 2017). 
 
 The attitude and interpersonal attributes of teachers have a significant effect on 
the performance of the students to a great extent, hence, teachers should be stimulated 
to develop personally, as well as professionally to enhance better relationship between 
their students (Mami, 2015). Furthermore, Negative teacher attitudes can damage 
students’ psychological well-being, consequently, teachers’ use of humiliation, fear, and 
intimidation can cause students to develop habit disorders, shyness, withdrawal, and 
anxiety (Labrador, 2016). Therefore, teachers must develop more encouraging learning 
tactics to keep students engaged in studying and learning rather than using intimidating 
strategies among the students, as the teachers’ behavior is one of the factors affecting 
students’ poor academic performance (Albarico et. al., 2023).  
 
 The identified research gap of this study revolves around the limited exploration of 
teachers’ interpersonal behavior that significantly impact students’ motivation to attend 
classes. While the existing study Jepps et. al., (2022) acknowledges the importance of 
teacher-student relationships and their impact on students’ motivation, there remains a 
need for a more thorough examination of the specific behaviors within these interactions 
that contribute to or hinder students’ motivation. Additionally, the existing study focuses 
on one aspect which is, teachers’ emotional intelligence, leaving a gap in understanding 
the cumulative impact of interpersonal behaviors on students’ motivation to participate in 
classes. Therefore, this study filled the gap by identifying the perceived impacts of 
teachers’ interpersonal behavior on students’ motivation to attend classes.  

 
The researchers have observed that the interpersonal behavior exhibited by 

teachers directly impact students' motivation to attend class. Hence, the researchers 
conducted this study to comprehensively understand exactly how teacher-student 
relationships affect students' engagement, attendance, and motivation. This information 
is valuable for educators to improve the student teacher relationship and to create a more 
conducive learning environment. Furthermore, the study aimed to understand how the 
way teachers interact with students influence their level of motivation to engage in the 
learning process. By examining this dynamic, the research seeks to understand how 
effective teaching practices in enhancing students’ attendance and participation. 
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Additionally, this study aimed to contribute to the existing body of knowledge in education 
by shedding light on the significant role teachers play in shaping students' attitudes 
towards their academic pursuits. Ultimately, the findings of this research may have 
practical implications for educators and institutions to create a positive and engaging 
learning environment.  
 
Research Questions 
 

The study aimed to determine the impact of teachers' interpersonal behavior and 
students' motivation to attend classes. Specifically, the study explored the following 
aspects:  

 
1. What is the perceived interpersonal behavior exhibit by teachers in terms 

of the following aspects:  
1.1 Communication Style;  
1.2 Responsiveness;  
1.3 Supportiveness; and  
1.4 Student-Teacher Relationship?  

2. What is the students' level of motivation to attend classes?  
3. Is there a significant relationship between the perceived level of teacher's    

interpersonal behavior and students' motivation to attend classes?  

 
METHODOLOGY 
 
Data and Respondents 
 

The respondents of the study are the bonafede students of Metro Dumaguete 
College Incorporated for the school year 2023-2024. The data below shows the 
distribution of respondents. 
 
 

 

 

 

 

 

The researchers employed stratified random sampling to select their respondents. 
The researchers divided the population into distinct strata based on their educational 
levels—diploma students, baccalaureate students, and senior high school students. From 
each of these strata, the researchers calculated the specific number of samples needed 

Program Population Sample size 

Baccalaureate 709 97 

Diploma 1657 227 

SHS 157 22 

TOTAL: 2523 346 
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to be taken using the Proportional Allocation Formula. The researchers then randomly 
selected respondents from each stratum. Thus, the data provided above presents the 
distribution of respondents across various educational categories. Among a total of 2523 
enrolled students, seven hundred nine (709) are pursuing Baccalaureate degrees, one 
thousand six hundred fifty-seven (1657) are pursuing Diploma, and one hundred fifty-
seven (157) are enrolled in Senior High School (SHS). From these categories, ninety-
seven (97) Baccalaureate students, two hundred twenty-seven (227) Diploma students, 
and twenty-two (22) SHS students were selected for the survey, resulting in a total of 
three hundred forty-six (346) respondents. This study was conducted at Metro 
Dumaguete College, Incorporated located at E.J. Blanco Drive Extension, Daro, 
Dumaguete City, Negros Oriental. It is a private school founded and owned by Mr. 
Wilfredo S. Manila and his beloved wife Dr. Delma P. Manila on August 13, 2002. The 
school envisions being the school of choice in 2030. True to its vision, it is now one of the 
fast-growing schools in Dumaguete City with over 1,000 students and more than 100 
faculty members. Metro Dumaguete College Incorporated Offers Senior High School, 
Baccalaureate Programs, Three-Year Diploma Courses, and Technical Vocational 
Education. For Senior High School, they offer the following tracks: Accountancy, 
Business, and Management (ABM), Humanities and Social Science (HUMSS), General 
Academic Strand (GAS), Technical Vocational Livelihood - Information and 
Communications Technology (TVL - ICT), and Technical Vocational Livelihood - Home 
Economics (TVL - HE). It also offers a unique curriculum for its three-year diploma 
programs: Diploma in Tourism Technology (DToT), Diploma in Digital Arts Technology 
(DDAT), Diploma in Software Engineering Technology (DSET), and Diploma in 
Vocational Teacher Education Technology (DVTET).  

 
Additionally, for its baccalaureate programs, they offer Bachelor of Science in 

Computer Science major in Software Engineering, Bachelor of Science in Information 
Technology major in Digital Arts, Bachelor of Science in Business Administration major 
in Financial Management, Bachelor of Science in Business Administration major in 
Marketing Management, Bachelor of Science in Tourism Management, Bachelor of 
Technical-Vocational Teacher Education major in Computer Hardware Servicing, 
Animation, and Computer Programming. Metro Dumaguete College, Incorporated is also 
a Technical Education and Skills Development Authority (TESDA) recognized 
assessment center for Animation NCII, Java Programming NCIV, Bookkeeping NCIL, 
Contact Center Services NCII, and Computer Systems Servicing NCII (Metro Dumaguete 
College, 2023). Furthermore, Metro Dumaguete College Incorporated offers the following 
facilities: Business and Finance Office, MDC Library, Office of the Registrar and 
Admission, Office of the Student Affairs and Services, Health Services Office, Guidance 
Office, Nuestra Señora de Fatima Chapel, Gymnasium, Open Ground, Computer 
Laboratory, Speech Laboratory, Robotics Laboratory, Animation Laboratory, 
Housekeeping Laboratory, and Cookery Laboratory.  

 
The researchers implemented all the necessary ethical considerations in the entire 

duration of the study. Since humans were chosen as the study's respondents, the 
confidentiality of information was observed and dignity was upheld. Furthermore, 
minimizing potential risks to the respondents was always observed. Throughout the study, 
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the researchers always adhered to the ethical protocols stipulated by the Ethics 
Committee of Metro Dumaguete College, Incorporated and ensured that the research 
topic is evidently sound, significant, and ethically correct topic is evidently sound, 
significant, and ethically correct.   

 
The researchers integrated all the corrections and suggestions of panelists. 

Afterwards, a letter of request to conduct this study was sent to the President of Metro 
Dumaguete College, Dr. Delma P. Manila, upon the approval of the Vice President of 
Academic Affairs, Dr. Eva C. Melon, and Senior High School Department, Principal, Mr. 
Renze O. Lagrada. Afterwards, the signed and approved letter of request to conduct a 
study is presented to the college deans and department heads. Moreover, during the 
distribution, the researchers explained to the respondents the purpose and importance of 
the study and assured them that any data collected will remain confidential. Furthermore, 
the research instruments were retrieved after the students have provided all the required 
information. In addition, the results are tallied and shown using Microsoft Excel, which is 
then analyzed and interpreted by the researchers’ statistician.  

Statistical Treatment of the Data 
 

The researchers utilized the following tools in analyzing and interpreting the study's 
data.  

Weighted Mean. This is used to get (a) the interpersonal behavior exhibited by 
the teachers and (b) evaluate its impact on the students' motivation to attend class. 

Spearman rank correlation coefficient. This is utilized to identify the degree of 
relationship between the interpersonal behavior exhibited by teachers and its impacts on 
the students’ motivation to attend classes as well as the following variables: 
communication style, responsiveness, supportiveness, student-teacher relationship, and 
students’ interest.  

The following interpretation will be applied by the researchers to describe the 
interpersonal behavior exhibited by teachers: 

Score Verbal Description Explanation 

5 Strongly Agree     The interpersonal-behavior 
exhibited by teachers is 
manifested by 81-100% of the 
time. 
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The researchers will also use the following to identify the perceived impacts   the 

level of amicability of the interpersonal behavior exhibited by teachers to students' 

motivation to attend class.  

Score Verbal Description      Teachers’ 

interpersonal 

behavior 

      Explanation 

5 Strongly Agree Very High      The perceived impacts of 

the interpersonal 

behavior exhibited by 

teachers to students’ 

motivation to attend class 

is 81-100% 

4 Agree High      The perceived impacts of 

the interpersonal 

behavior exhibited by 

teachers to students’ 

motivation to attend class 

is 61-80% 

3 Neutral Neutral      The perceived impacts of 

the interpersonal 

behavior exhibited by 

teachers to students’ 

motivation to attend class 

is 41-60% 

4 Agree     The interpersonal behavior 
exhibited by teachers is 
manifested by 61-80 of the time. 

3 Neutral     The interpersonal behavior 
exhibited by teachers is 
manifested by 41-60% of the 
time. 

2 Disagree     The interpersonal behavior 
exhibited by teachers in 
manifested by 21-40% of the 
time. 

1 Strongly Disagree      The interpersonal behavior 
exhibited by teachers is 
manifested by 1-20% of the time. 
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2 Disagree Low      The perceived impacts of 

the interpersonal 

behavior exhibited by 

teachers to students’ 

motivation to attend class 

is 21-40% 

1 Strongly Disagree Very Low      The perceived impacts of 

the interpersonal 

behavior exhibited by 

teachers to students’ 

motivation to attend class 

is 61-80% 

RESULTS AND DISCUSSION 

 

Table 1.1 showed that most respondents are satisfied with their teachers' 
communication style. This is evident in their ratings as the overall weighted mean resulted 
in 4.08 with the verbal description of “agree”, which means teachers exhibit a high level 
of communication style. Additionally, the respondents further described their teachers’ 
instruction as understandable. Also, the respondents stated that their teachers offer a 
clear understanding of the lessons, deliver them well, and provide constructive feedback. 
Furthermore, the findings significantly support Stravropoulou and Stamatis (2017) who 
found that teachers' communication style plays a crucial role in the students' successful 
learning outcomes. As what Bukit and Tarigan (2023) assert, teachers who can effectively 
communicate and adapt their style to suit the needs of their students encourage a positive 
and productive atmosphere in the classroom, hence, this positive environment not only 
enhances academic achievement but also promotes emotional well- being among 
students. Furthermore, Fauziah and Irmayanti (2023) support the current finding. In their 
study, they argue that effective communication skills are essential for teachers to build 
positive relationships with students shaping the overall classroom environment and 
contributing to the development of interpersonal relationships, thus, the results above 
suggest that teachers' communication styles are facilitating these positive relationships.  

Table 1.1  

Teachers’ Communication Style 

    Indications  
     Wx̄ Description 

1. I find my teachers’ instructions           clear.  

2. I understand my teachers’ lessons very         
well.  

3. My teachers’ lessons are well received by my 
classmates.  

   4.19  
   4.04  
   3.97  
     
   4.13 

Agree 
Agree 
Agree 
 
Agree 
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4. My teacher gives constructive feedback      to 
my performance tasks.  

     Overall weighted mean        4.08  Agree 

Range of Values:                   
                     4.21 – 5.00                                                    Strongly Agree  
                     3.41 – 4.20                                                          Agree  
                     2.61 – 3.40                                                          Neutral  
                     1.81 – 2.60                                                         Disagree  
                     1.00 – 1.80                                                   Strongly Disagree  

  

Table 1.2 showed that most respondents are satisfied with their teachers' level of 
responsiveness. This is evident in their ratings, as the overall weighted mean resulted in 
4.14, with the verbal description of "agree," indicating a high level of responsiveness. 
Moreover, this means that teachers are responsive to students' inquiries, provide 
feedback and suggestions, and adjust their teaching styles to meet students' needs and 
capabilities. Therefore, the result above confirmed the findings of Longobardi et al. 
(2021), that teachers significantly influence students' behavior and outcomes in the 
classroom, thus, the interpreted survey above showed that the teachers demonstrated 
responsiveness, hence, teachers have effectively implemented social-emotional learning 
processes and build positive relationships with their students. Additionally, the findings of 
Fallon et al. (2022) are in line with the results shown above, the teachers are perceived 
as culturally responsive by the students, which contributes to a more inclusive and 
supportive classroom atmosphere, hence, this responsiveness helps address diverse 
students' needs, foster a sense of belonging, and enhance students' overall engagement 
and academic performance. Furthermore, according to Bishop et. al.,(2022), 
responsiveness to students' mathematical thinking is crucial in classroom discourse. The 
positive feedback from students implies that their teachers are effectively attending to and 
integrating students' ideas into instruction.  

Table 1.2  
 Teachers’ Responsiveness  

Indications Wx̄         Description 

1. My teachers promptly respond to any        
of my inquiries regarding academic      matters.  
2. My teachers actively provide feedback      
and suggestions for improving my      learning 
experience.  
3. My teachers adapt their teaching      
method based on students’ needs and         
learning styles.  
   

   4.15  
     
     
   4.20  
     
    
   4.08  
     
  

           Agree  
             
             
          Agree  
              
           
          Agree  
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Overall weighted mean        4.14              Agree  

                   Range of Values:                   
                     4.21 – 5.00                                                    Strongly Agree  
                     3.41 – 4.20                                                          Agree  
                     2.61 – 3.40                                                          Neutral  
                     1.81 – 2.60                                                         Disagree  
                     1.00 – 1.80                                                    Strongly Disagree  

  

Table 1.3 showed an overall weighted mean of 4.20. This corresponds to a verbal 
description of "agree" and indicates a high level of supportiveness. Therefore, it can be 
concluded that teachers are supportive and understanding, they provide guidance and 
assistance and are approachable to their students. This result is evident in the study of 
Carroll (2019) who emphasized that supportive relationships between teachers and 
students are crucial for positive outcomes in both academic achievement and well-being. 
In reverse, Sidik et. al., (2019) found the level of teachers' supportiveness and student 
involvement in classroom activities to be moderate, indicating that there might still be 
room for improvement. Despite this, the positive result shown above suggests that efforts 
to convey supportiveness and value to students by teachers, as emphasized by Schussler 
et al. (2021), have a positive impact by potentially reducing student anxiety and fostering 
a supportive classroom environment. Furthermore, in the study of Zheng (2022), the 
positive survey result indicate that teachers are effectively addressing emotional support, 
thereby contributing to students' overall well-being.  

Table 1.3 

Teachers’ Supportiveness   
Indication Wx̄ Description 

1. My teachers are supportive and 
understanding when I face challenges in my 
studies.  

 

4.16 

 

Agree 

2. My teachers provide guidance and 
assistance to help me succeed 
academically.  

 

4.18 

 

Agree 

3. My teachers are approachable and willing to 
listen to my  
concerns or questions.  

4.26 

 

Agree 

Overall weighted mean 4.20 Agree 
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Table 1.4 has an overall weighted mean of 4.18, which corresponds to a verbal 

description of "agree" and indicates a high level of the student-teacher relationship. This 

means that students find their teachers approachable, express sympathy, are active 

listeners, provide feedback for improvement, and are knowledgeable. The positive results 

of this study on student-teacher relationships are in line with the findings of Aldhafri and 

Alhadabi (2019). In their study, social and intellectual interactions between teachers and 

students underscore the importance of warmth, trust, and effective classroom 

management. As Gregory et al., (2014) stressed, this beneficial relationship is linked to a 

range of student benefits, including improved grades, increased cognitive engagement, 

and enthusiasm to learn. Furthermore, the absence of negative student-teacher 

relationship, as evident in the survey results above, is vital, as negative interactions have 

been linked to conduct problems and hyperactive behaviors among students (Longobardi 

et al., 2016).  

 

Table 1.4  

Range of Values:    

4.21 – 5.00  Strongly Agree  

3.41 – 4.20  Agree  
2.61 – 3.40  Neutral  
1.81 – 2.60  Disagree  
1.00 – 1.80  Strongly Disagree  

Student-Teacher Relationship   
Indication Wx̄ Description 

1. I feel comfortable discussing academic 
concerns or seeking advice from my 
teachers.  

 

4.05 

 

Agree 

2. My teachers show genuine care and concern 
for my well-being and academic success.  

 

4.16 

 

Agree 

3. My teachers listen actively and attentively to 
what I have to say during class.  

 

4.17 

 

Agree 

4. My teachers provide constructive feedback 
to help me improve your learning and 
academic performance.  

 

4.21 

 

Agree 

5. I trust and respect my teachers’ knowledge in 
the subject they teach. 

4.31 Agree 

Overall weighted mean 4.18 Agree 
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Range of Values:   

4.21 – 5.00   Strongly Agree  
3.41 – 4.20     Agree 
2.61 – 3.40   Neutral  
1.81 – 2.60   Disagree  
1.00 – 1.80   Strongly Disagree  

 
Table 2 shows an overall weighted mean of 4.19, indicating that respondents 

generally "agree" with the statements. This high level of students' interest suggests that 
teachers effectively employ techniques that capture students' attention. They provide 
engaging lessons, encourage and support students' exploration of the subject matter, and 
stimulate a positive learning environment. The result above aligns with the findings in the 
study of Ernawati et al. (2022). In their study, they found out that student interest in 
learning is a key aspect influencing their academic performance. Further supporting this, 
Adnyana and Yudaparmita (2023) found that students who show interest tend to focus 
more during classes. This increased attention leads to deeper understanding and better 
retention of information, which results in improved academic performance. The positive 
result shown above reflects this phenomenon, indicating that the students are indeed 
more attentive and engaged in their studies when they find the subject matter appealing. 

 
 However, it's important to recognize that maintaining high levels of interest in 

learning can be challenging as the study of Rinne and Lind (2022) notes that various 
factors, such as the nature of learning tasks and teacher attitudes, can influence students' 
interest, thereby, the results above suggest that these factors are currently being 
managed effectively, contributing to sustained or increased interest among students. 
Furthermore, the positive results above regarding students’ interest in learning are 
encouraging and suggest that the teachers’ educational strategies are effective. Thus, as 
Putra et. al., (2019) suggest, continuous efforts are needed to address potential declines 
in interest and ensure that all subjects are engaging to a diverse student body. The table 
on the next page shows the test of the relationship between the level of teachers’ 
interpersonal behavior and students’ motivation to attend classes.  
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Table 2 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

Students’ Interest   

Indication Wx̄ Description 

1. The teaching methods used by my teachers 
capture my attention and make the subject matter 
interesting. 

4.16 Agree 

2. I find the teachers’ lesson interesting. 4.14 Agree 

3. My teachers encourage and support my curiosity 
and exploration of the subject beyond the 
classroom. 

4.20 Agree 

4. The enthusiasm and passion exhibited by my 
teachers inspire me to learn and excel in the 
subject matter. 

4.16 Agree 

5. My teacher creates a positive learning 
environment. 

4.27 Agree 

Overall weighted mean 4.19 Agree 

Range of Values:  

4.21-5.00 Strongly Agree 

3.41-4.20 Agree 

2.61-3.40 Neutral 

1.81-2.60 Disagree 

1.00-1.80 Strongly Disagree 
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As shown in the Table 3, the r is 0.88 which is interpreted as a high positive 
correlation. This implies that the students are highly motivated to attend their classes. 
Hence, the data presented above supports the study conducted by Nopiyanto et. al. 
(2023) that when students perceive their teachers as engaged, supportive, responsive 
and knowledgeable, they are motivated and actively participate in classes. As what Felicia 
(2022) stressed, motivated students are more likely to engage actively in learning 
activities and persist despite challenges when teachers exhibit positive interpersonal 
behaviors. Lastly, Bosch and Spinath (2023) further support this, teachers play an 
important role in shaping students’ attitudes toward learning, thus, teachers must 
acknowledge that positive teacher-student relationships are vital as they increase 
students’ overall motivation for attending classes.  
 
Table 3  
 
Analysis Table on the Significant Relationship Between the Level of Teacher's  
Interpersonal Behavior and Students' Motivation to Attend Classes  
 

 
Legend:  

A– Teachers’ Interpersonal Behavior  r – Correlation coefficient  
B– Students’ Motivation    L – Level of significance  

 
 
Recommendations 

 
In light of the findings and conclusions presented, the following are recommended 

to   instructors, school administrators, principals, deans, and program chairs:  
 

Future Researchers: 
 
Future researchers may further explore the influence of teachers’ availability and 

punctuality on students’ engagement and academic performance. As it may have the 
potential to develop the quality of education practices aimed at improving teacher-student 
interactions and encouraging better educational outcomes.  

 
School Administrators, Principals, Deans, and Program Chairs:  

 
School Administrators, Deans, and Program Chairs may implement seminars and 

training focused on the improvement of the interpersonal behavior of teachers to students. 
Furthermore, you may also implement or conduct professional development opportunities 
to train teachers to communicate effectively, show empathy, and employ positive 

A vs. B r p-value L Decision Remarks 
Mean of A = 
4.308 
Mean of B = 
4.312 

0.88 0.0008 0.05 Reject 
H01 

There is a 
significant 
relationship 
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reinforcement practices in their instruction. Finally, you may apply regular teacher and 
student feedback mechanisms as it can also be instrumental in identifying areas for 
improvement, thus, promoting more productive students and a positive learning 
environment. 

 
Teachers:  
 

Teachers may motivate students by incorporating interactive, creative, and 
engaging activities in their lessons to enhance students’ interest in the lessons. 
Additionally, teachers may provide regular positive feedback and recognize individual 
achievements of students to encourage a supportive and motivating learning 
environment.  

 
Teachers may motivate students by encouraging them to participate actively in 

their learning process through discussions, homework/school work, and activities, and by 
asking them if they have understood the lessons after every lecture.  
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