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ABSTRACT  
 
A study conducted in the Division of Valencia City for the School Year 2022-2023 
examined the impact of school heads' leadership practices on teacher performance. The 
research involved 94 school heads and 685 teachers, utilizing both universal and stratified 
random sampling methods. A descriptive survey approach was employed, analyzing data 
through documentary analysis and utilizing the Office Performance Commitment and 
Review Form (OPCRF) alongside the Individual Performance Commitment and Review 
Form (IPCRF). The findings indicated that school heads exhibited outstanding leadership 
practices across all domains, which correlated with similarly high levels of teacher 
performance. This significant relationship underscores the importance of effective 
leadership in enhancing educational outcomes. The study highlights that effective 
leadership practices by school heads are strongly associated with improved teacher 
performance, suggesting that such leadership fosters a positive educational environment. 
To sustain and enhance these leadership effectiveness levels, the study recommends 
ongoing professional development for school heads, particularly focusing on areas 
identified as needing improvement. This research contributes to the understanding of how 
principal leadership influences teacher performance, reinforcing the critical role of school 
leadership in education.  
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INTRODUCTION  
 

The role of school heads is critical in the daily operations of educational institutions, 
encompassing both academic and administrative responsibilities. Effective leadership 
significantly influences teacher motivation and fulfillment, which in turn impacts student 
success. However, identifying the specific leadership practices that enhance teacher 
performance remains challenging, hindering the development of targeted policies and 
training programs essential for creating a positive school environment. 
 
In the Philippine Educational System, effective administration and supervision are vital 
for promoting quality education across both private and public sectors. Progressive and 
adaptable leadership is required to ensure smooth school operations (Hernandez et al., 
2023). Teachers, central to the educational experience, must adapt their methods, while 
principals provide the necessary guidance to foster an environment conducive to 
continuous improvement (Kim et al., 2023). 
 
Concerns over student performance in competitive exams, exacerbated by PISA 2021 
results, have drawn scrutiny to school leadership efficacy. School principals, as 
instructional leaders, must possess the requisite knowledge and skills to effectively guide 
teachers, emphasizing technical assistance and a robust subject matter foundation. Tang 
(2023) argues that capable and resilient school leaders are essential for building strong 
relationships within the educational community, while Farr highlights the connection 
between leadership principles and effective learning. 
 
The introduction of Republic Act 9155 has empowered school heads and teachers, 
granting them greater authority to inspire their teams in alignment with Department of 
Education policies. Effective management is crucial, as mismanagement can severely 
impact school performance. Administrators and teachers must possess not only 
managerial skills but also strong character and leadership qualities (Balones et al., 2023). 
 
DepEd Order No. 024, s2020, establishes new standards for school heads, emphasizing 
continuous professional development and the necessity of strong leadership skills. This 
study investigates the influence of school heads on teacher performance across five key 
areas: strategic leadership, resource management, relationship building, focus on 
teaching and learning, and fostering personal growth, aiming to elucidate how effective 
leadership can enhance teaching, improve school management, and create a better 
learning environment for students. 
 
Research Questions 
 
The study aimed to determine the level of school heads’ leadership practices and 
teachers’ performance in the Division of Valencia City during the School Year 2022-2023.   
 
Specifically, the paper sought to answer the following questions:  
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1.  What is the level of school heads’ leadership practices in leading strategically, 
managing school operations and resources, focusing on teaching and learning, 
developing self and others, and building connections? 
2.  What is the level of teachers’ performance as shown in their IPCRF regarding 
content knowledge and pedagogy; learning environment; diversity of learners, 
curriculum and planning and assessment and reporting; community linkages and 
professional engagement, and personal growth and professional development? 
3.  Is there a significant relationship between the school heads’ leadership 
practices and teachers’ performance? 

 

METHODOLOGY 
 

This section explains the methods and procedures used in the study, including the 
research design, the setting where the research took place, the participants involved, the 
sampling techniques, the tools used for research, the scoring system, how data was 
collected, and how the data was analysed statistically. 

Research Design 

The study utilized a survey method combined with extensive document analysis, a 
qualitative approach that examines existing documents to derive insights about their 
content and significance (Houghton, 2020). The process began by selecting relevant 
documents aligned with the research questions. Researchers conducted a preliminary 
reading to familiarize themselves with the content, followed by data extraction through 
coding and categorizing information to identify key themes and patterns. The analysis 
focused on interpreting these findings and synthesizing them to address the research 
questions. This approach is particularly effective for exploring leadership practices and 
teacher performance, as it allows for a comprehensive examination of documents, 
revealing critical themes that illustrate how leadership influences teaching. 

Study Setting  

The study was conducted in Valencia City, Bukidnon, Philippines, which has a population 
of 216,546 as per the 2020 census. Established as a city on January 12, 2001, Valencia 
is the most populated inland city in Mindanao and serves as a key center for trade and 
commerce in the province. It is located 134 kilometers from Cagayan de Oro City and 41 
kilometers south of Malaybalay City, the provincial capital. 

During the 2022–2023 school year, the research focused on the Valencia City division, 
which includes 10 districts, 94 school heads, and 1,758 teachers. The researcher, based 
at Valencia National High School, chose this location for its convenience, facilitating 
easier data collection and a better understanding of the local context. 

 

 



510 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 1          January 2025         www.icceph.com 

Research Respondents 

The study involved a total of 94 school heads and 685 elementary and secondary school 
teachers from the Division of Valencia City, with the school heads distributed across the 
districts as follows: 19 from District I, 8 from District II, 10 from District III, 7 from District 
IV, 7 from District V, 7 from District VI, 9 from District VII, 10 from District VIII, 8 from 
District IX, and 9 from District X; the teachers were distributed as follows: 215 from District 
I, 63 from District II, 57 from District III, 45 from District IV, 46 from District V, 48 from 
District VI, 53 from District VII, 50 from District VIII, 51 from District IX, and 57 from District 
X. 

 

Sampling Technique 

The study employed a universal sampling method for the selection of school heads, as 
there are only 94 in the Division of Valencia City. For the teachers, a stratified random 
sampling approach was utilized, with sample sizes for each district calculated using 
Slovin’s formula. This process resulted in a total of 685 teachers selected from the overall 
population of 1,758 teachers. Subsequently, random sampling was conducted to identify 
which teachers would provide data for the Individual Performance Commitment and 
Review Form (IPCRF), which was then collected and analyzed. 

Research Instruments  

The evaluation of school heads' leadership practices utilized a tool grounded in the results 
of the Office Performance Commitment and Review Form (OPCRF), aligned with the 
provisions of DepEd Order No. 24, s. 2020, which enforces the Philippine Professional 
Standards for School Heads. Leadership practices were categorized into five key 
domains: leading strategically, managing school operations and resources, focusing on 

Table A 
                                   Distribution of Respondents 
 

Districts/ 
Schools 

School Heads  Population of 
Teachers  

 Teacher- 
respondents  

District I 19 552 215 
District II 8 161 63 
District III 10 145 57 
District IV 7 116 45 
District V 7 119 46 
District VI 7 124 48 
District VII 9 137 53 
District VIII 10 127 50 
District IX 8 132 51 
District X 9 145 57 
TOTAL 94 1758 685 
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teaching and learning, developing themselves and others, and building connections. 
Similarly, the evaluation of teachers' performance employed a research tool based on the 
results of the Individual Performance Commitment and Review Form (IPCRF), in 
accordance with DepEd Order No. 42, s. 2017, which defines the Philippine Professional 
Standards for Teachers. Teachers' performance was assessed across several critical 
areas, including content knowledge and teaching methods, learning environment, 
understanding diverse learners, curriculum planning, assessment and reporting, 
community connections, professional engagement, and personal growth and professional 
development. This study placed emphasis on teachers' performance, focusing on these 
key areas to provide a comprehensive evaluation. 

Validity and Reliability of Instrument 

The validity and reliability of the research instruments were ensured through a thorough 
review and alignment with established standards and guidelines. The tools utilized in the 
study, including the Office Performance Commitment and Review Form (OPCRF) and the 
Individual Performance Commitment and Review Form (IPCRF), are standardized 
documents mandated by the Department of Education (DepEd) under DepEd Order No. 
24, s. 2020, and DepEd Order No. 42, s. 2017, respectively. These instruments have 
been validated for use in assessing school heads' leadership practices and teachers' 
performance based on the Philippine Professional Standards for School Heads and 
Teachers. Additionally, to ensure reliability, the data gathered from these forms were 
cross-checked for accuracy and consistency. The statistical tools employed, such as 
descriptive statistics and the Pearson Product Moment Correlation Coefficient, are widely 
recognized for their robustness in analysing relationships and ensuring reliable 
interpretation of the data. 

Categorization of Variables and System of Scoring  

For the analysis and interpretation of data, the system of scoring is presented below: 

Part I. School heads’ Leadership Practices (DepEd Order No. 24, s2020) 

   Range                             Description/Interpretation 

4.21-5.00    Outstanding 

3.31-4.20    Very Satisfactory 

2.61-3.40    Satisfactory 

1.81-2.60    Fairly Satisfactory 

1.00-1.80                            Needs Improvement 
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Part II. Teachers’ Performance (DepEd Order No. 42, s2017 

                Range                    Description/Interpretation                      

4.500-5.000    Outstanding 

3.500-4.499    Very Satisfactory 

2.500-3.499    Satisfactory 

1.500-2.499                              Unsatisfactory 

Below 1.499                                       Poor 

 

Data Gathering Procedure 

The researcher began by obtaining approval from the Schools Division Superintendent of 
the Division of Valencia City to conduct the study on school heads' leadership practices 
and teachers' performance. After receiving approval, the researcher sent a letter 
requesting permission to access specific documents, including the Office Performance 
Commitment and Review Form and the Individual Performance Commitment and Review 
Form. Once permission was granted, the researcher collected the necessary data and 
performance review forms. The gathered forms were then carefully recorded, organized, 
and tallied. Finally, the collected data were analysed using descriptive statistics and the 
Pearson Product-Moment Correlation. 

Statistical Treatment of Data 

After collecting and recording the data, the researcher employed the following statistical 
methods: Descriptive statistics, including frequency, percentage, mean, and standard 
deviation, were used to summarize the data. To examine the relationship between school 
heads' leadership practices and teachers' performance, the Pearson Product-Moment 
Correlation Coefficient (r) was utilized. 

Ethical Considerations 

Protecting the privacy and anonymity of school heads and teachers was a priority to 
encourage openness and honesty among participants. To ensure confidentiality, the 
researcher addressed key ethical considerations. All participants provided informed 
consent after being fully briefed on the study's purpose, data collection methods, and how 
their information would be used. They were assured of their right to withdraw from the 
study at any time without penalty. Personal information, such as names, school names, 
and contact details, was excluded or replaced with pseudonyms to protect participants' 
identities during data analysis and reporting. The collected data was securely stored, with 
encryption applied when necessary, and access was limited to authorized personnel to 
prevent unauthorized sharing or breaches. Furthermore, the study design and data 
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collection methods were reviewed and approved by an ethics committee or institutional 
review board (IRB) to ensure compliance with ethical standards. Ethical clearance was 
obtained prior to conducting the study. 

RESULTS 
 

This section presents the results and discussion on the school heads' leadership practices 
and teachers' performance in the Division of Valencia City. The data are organized and 
presented according to the sequence of the research questions outlined in the study. 
 
Research Question 1.  What is the level of school heads’ leadership practices in 
leading strategically, managing school operations and resources, focusing on 
teaching and learning, developing self and others, and building connections?  

 
Table 1 

Distribution of the Level of School Heads’ Leadership Practices in terms of 
Leading Strategically 

Indicators Mean SD Description 

Assisted in communicating the Deped Vision, Mission and Core 
Values to the wider school community to ensure shared 
understanding and alignment of school policies, programs, Projects 
and activities 

 
4.90 

 
0.27 

 
Outstanding 

Helped develop and implement with the planning team school plans 
aligned with institutional goals and policies. 

4.75 0.47 Outstanding 

Displayed proficient use of Mother Tongue, Filipino and English to 
facilitate teaching and learning. 

4.88 0.40 Outstanding 

Helped undertake policy implementation and review in the school to 
ensure that operations are consistent with national and local laws, 
regulations and issuances. 

 
4.79 

 
0.46 

 
Outstanding 

Helped utilizes relevant research findings from reliable sources in 
facilitating data-driven and evidence-based innovations to improve 
school performance. 

 
4.77 

 
0.40 

 
Outstanding 

Help implements programs in the school that support the 
development of learners. 

4.89 0.34 Outstanding 

Helped utilize learner voice, such as feelings, views and/ or opinions 
to inform policy development and decision-making towards school 
improvement. 

4.68 0.53 Outstanding 

Helped utilize available monitoring and evaluation processes and 
tools to promote learner achievement. 

4.51 0.51 Outstanding 

                                                                      Overall 4.77 0.25 Outstanding 

Legend:   4.21-5.00  Outstanding  1.81-2.60 Fairly Satisfactory  

                 3.31-4.20  Very Satisfactory     1.00-1.80 Needs Improvement 
                 2.61-3.40  Satisfactory 

 

 
Table 1 reveals that school heads’ leadership practices in leading strategically achieved 
an overall average score of 4.77 (SD = 0.25), categorized as Outstanding. This indicates 
that school heads excel in strategic leadership, particularly in communication, planning, 
policy implementation, and research. Their ability to align educational goals with 
institutional policies and involve stakeholders, including students, in decision-making 
fosters a supportive and inclusive learning environment. This outstanding strategic 
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leadership enhances school performance, alignment with institutional goals, and learner 
achievement. School principals consistently prioritize evidence-based decisions, 
implement institutional policies, ensure clear communication, and promote collaboration. 
 
Akhadiyah et al. (2019) support this conclusion, emphasizing that the principal, as the 
highest leader in the school, plays a critical role in driving progress. Their leadership 
approach motivates and guides teachers, staff, students, and stakeholders to work 
collaboratively toward shared goals. Effective communication is a particularly vital skill 
that supports their success in this role. 
 
The indicator with the highest mean score (4.90, SD = 0.27) involves communicating the 
DepEd vision, mission, and core values to the school community, described as 
Outstanding. This demonstrates the school heads’ effectiveness in fostering a shared 
vision and purpose among staff, students, and stakeholders. Such clarity and alignment 
contribute to a cohesive school environment, improving the overall effectiveness of 
educational programs and initiatives. Aquino (2021) reinforces this finding, noting that 
school heads consistently exhibit exceptional leadership in planning, setting clear targets, 
communicating priorities, and focusing on strategic outcomes. 
 
On the other hand, the indicator with the lowest mean score (4.51, SD = 0.51), still rated 
as Outstanding, pertains to the use of monitoring and evaluation tools to support student 
achievement. While school heads are effective in this area, the slightly lower score 
suggests room for improvement. Challenges in fully utilizing these tools, as reflected in 
the Division Test and National Achievement Test results, highlight the need for 
professional development and additional resources to enhance monitoring and evaluation 
practices. Addressing these challenges can help school leaders make more data-driven 
decisions to improve student outcomes. 
 
Dongoran (2023) emphasizes that supervision activities, such as monitoring, coaching, 
training, and assessments, significantly enhance the quality of education. These activities 
rely on collaborative cooperation and mutual support, which are critical to achieving 
successful implementation and improving school performance. 
 

Table 2 
Distribution of the Level of School Heads’ Leadership Practices in terms of 

Managing School Operations and Resources 

Indicators Mean SD Description 

Helped manage school data and information using 

technology, including ICT, to ensure efficient and effective 

school operations. 

 

4.56 

 

0.55 

 

Outstanding 

Documented, Recorded, Liquidated and reported all 

financial resources of the school such as but not limited to 

MOOE, GPTA, IGP, Donations. 

4.74 0.45 Outstanding 

Assisted in updating inventory of school facilities an 

equipment such as but not limited to WINs related 

4.75 0.49 Outstanding 



515 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 1          January 2025         www.icceph.com 

facilities, sports facilities, and other instructional related 

facilities and ICT related equipment. 

Assisted in the conduct of activities on managing school 

staff in adherent to laws, policies, guidelines and 

issuances on managing school staff. 

4.74 0.53 Outstanding 

Helped in conducting activities on managing school safety 

for disaster preparedness, mitigation and resiliency. 

4.95 0.24 Outstanding 

Helped manage emerging opportunities and challenges to 

encourage equality and equity in addressing the needs of 

learners, school personnel and other stakeholders. 

4.79 0.50 Outstanding 

                                                                               Overall 4.75 0.29 Outstanding 

Legend:  4.21-5.00 Outstanding 

  3.31-4.20 Very Satisfactory 
  2.61-3.40 Satisfactory 

 

 
Table 2 reveals that the overall mean score for school heads' leadership practices in 
managing school operations and resources is 4.75 (SD = 0.29), which is rated as 
Outstanding. This indicates that school heads demonstrate exceptional proficiency in 
areas such as technology use for data management, financial record-keeping, inventory 
control, staff management, and disaster preparedness. Moreover, it highlights their ability 
to oversee operational logistics, ensure accurate documentation, and implement 
comprehensive emergency response strategies. These outcomes suggest that school 
heads efficiently manage resources, comply with regulations, and foster a safe, equitable 
learning environment. Their strong leadership practices optimize school operations, 
promote accountability, and enhance the well-being of students and staff, making a 
significant contribution to the schools' effectiveness and sustainability. 
 
This finding aligns with the study by Silva et al. (2023), which concluded that school heads 
excel in managing school operations and resources, especially when addressing new 
opportunities and challenges. The study emphasized that transformational leadership—
characterized by recognizing opportunities, promoting fairness, and focusing on 
improving school effectiveness—positively impacts school success. 
 
The indicator related to managing school safety, particularly regarding disaster 
preparedness, mitigation, and resilience, received the highest mean score of 4.95 (SD = 
0.24), also rated as Outstanding. This demonstrates that school heads are highly skilled 
in ensuring disaster readiness, reducing risks, and building resilience. It reflects their 
strong commitment to prioritizing the safety and security of the school community, 
showcasing exemplary leadership in disaster management. This includes comprehensive 
disaster response plans, regular safety drills, and robust emergency measures, ensuring 
a safer and more secure learning environment. Notably, school administrators prioritize 
disaster preparedness by conducting regular safety drills throughout the school year, 
equipping students and staff with the training and knowledge to respond effectively in 
emergencies. 
 

1.81-2.60  Fairly Satisfactory 
1.00-1.80  Needs Improvement 
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These findings are consistent with Abozeed et al. (2019), who reported that a training 
program significantly improved the disaster management knowledge and skills of primary 
school teachers in Al-Malikyeh. Their study recommended organizing regular training 
sessions and workshops for teachers and key staff on disaster-related topics, alongside 
awareness campaigns via mass media and social media to disseminate essential disaster 
management information. 
 
On the other hand, the indicator for school heads managing school data and information 
using technology, including ICT, received the lowest mean score of 4.56 (SD = 0.55), 
though it remains Outstanding. This suggests that while school heads perform well in this 
area, there is room for improvement. The slightly lower score compared to other indicators 
points to potential areas for growth, such as further training or investment in technology 
infrastructure. Enhanced use of technology for streamlined operations and data-driven 
decision-making is critical, as it demonstrates how effective leadership in adopting 
innovation can improve educational outcomes and administrative efficiency. 
 
This finding aligns with Antonyan's (2023) study, which highlighted the increasing use of 
technology in schools. The study emphasized that fully integrating digital tools into all 
aspects of school management is essential for enhancing overall effectiveness. 
 

Table 3 
Distribution of the Level of School Heads’ Leadership Practices in terms of 

Focusing Teaching and Learning 

Indicators Mean SD Description 

Assisted teachers in the review, contextualization and implementation of learning 
standards to make the curriculum relevant for learners. 

4.89 0.38 Outstanding 

Provided technical assistance to teachers on teaching standards and pedagogies 
within and across learning areas to improve their teaching practice 

4.90 0.37 Outstanding 

Used validated feedback obtained from learners, parents and other stakeholders to 
help teachers improve their performance. 

4.90 0.35 Outstanding 

Utilized learning outcomes in developing data-based interventions to maintain 
learner achievement and attain other performance indicators. 

4.86 0.47 Outstanding 

Developed at least 1 results of diagnostic reading test to trim down number of 
frustration readers to instructional readers by at least 75% 

4.91 0.26 Outstanding 

Provided technical assistance to teachers in using learning assessment tools, 
strategies and results consistent with curriculum requirements to ensure 
accountability in achieving higher learning outcomes. 

4.75 0.47 Outstanding 

Managed a learner-friendly, inclusive and healthy learning environment. 4.88 0.40 Outstanding 
Demonstrated knowledge and understanding of the integration of career awareness 
and opportunities in the provision of learning 

4.86 0.40 Outstanding 

                                                                                             Overall 4.87 0.23 Outstanding 

Legend:        4.21-5.00 Outstanding       1.81-2.60 Fairly Satisfactory  

                      3.31-4.20 Very Satisfactory            1.00-1.80 Needs Improvement 

                      2.61-3.40 Satisfactory 
 
Table 3 provides an in-depth analysis of school heads' leadership practices in focusing 
on teaching and learning, with an overall mean score of 4.87 (SD = 0.23), rated as 
Outstanding. This indicates that school heads are excelling in their roles by supporting 
teachers in reviewing and adapting learning standards, improving teaching methods, and 
utilizing stakeholder feedback to enhance educational practices. They effectively use data 
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to create interventions that maintain learner achievement and address specific needs, 
such as improving reading proficiency. Their dedication to fostering a learner-friendly and 
inclusive environment underscores a commitment to holistic education. These findings 
reflect a strong dedication to educational excellence and a proactive approach to 
continuous improvement within the school community. 
 
Ampofo et al. (2019) support these findings, noting that school administrators consistently 
update student assessment records and conduct meetings with staff to evaluate 
academic performance. Their study concludes that the direct supervision of competent 
school heads significantly enhances teachers' performance. To effectively fulfill this 
crucial administrative role, school heads must have access to all necessary resources. 
 
The highest-rated indicator focused on implementing diagnostic reading tests designed 
to improve at least 75% of frustrated readers to instructional readers, with a mean score 
of 4.91 (SD = 0.26), rated as Outstanding. This demonstrates the effectiveness of 
diagnostic reading tests and targeted interventions in helping students improve their 
reading skills. The school head's leadership in this area has significantly reduced the 
number of struggling readers and improved overall literacy rates. These efforts highlight 
the school head's ability to implement impactful programs that enhance student outcomes 
and literacy development. 
 
These findings are consistent with Llarena (2023), who emphasized the critical role of 
school heads in implementing reading programs in the Department of Education. 
Principals provided technical assistance, mentoring, and coaching while actively 
participating in the planning and execution of reading activities. Their involvement 
empowered teachers, partners, and learners by sharing valuable insights and best 
practices for successful reading initiatives. The study stressed the importance of principal 
leadership in driving effective reading programs and the need for continuous support and 
motivation in education. 
 
The indicator with the lowest mean score, 4.75 (SD = 0.47), also rated as Outstanding, 
involved providing technical support to teachers through learning assessment tools, 
strategies, and results aligned with curriculum requirements. While this area is strong, it 
suggests room for improvement in ensuring accountability and achieving better learning 
outcomes. The slightly lower score may indicate gaps in the effective use of assessment 
strategies to monitor student progress and guide teaching decisions. This finding raises 
concerns about whether assessment practices are fully aligned with the school’s 
educational goals. It highlights the importance of robust support mechanisms for teachers 
to effectively use assessment data for improving student achievement, suggesting a key 
area for targeted leadership intervention to enhance educational effectiveness. 
 
Hoque (2020) found that directive supervisory approaches positively influence teachers' 
attitudes, especially when combined with enough motivation. Teachers, particularly those 
new to the profession, value guidance from experienced colleagues or administrators and 
benefit from managerial support in improving their teaching practices. This underscores 
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the importance of strong leadership in fostering teacher development and enhancing 
student learning outcomes. 
 
 

Table 4 
Distribution of the Level of School Heads’ Leadership Practices in terms of 

Developing Self and Others 
 

Indicators Mean SD Description 

Conducted self - assessment of personal and professional 

development needs using the Philippine professional 

standards for school heads. 

4.90 0.26 Outstanding 

Apply professional reflection and learning to improve one's 

practice 

4.89 0.34 Outstanding 

Participate in professional networks to upgrade knowledge 

and skills and enhance practice  

4.72 0.51 Outstanding 

Helped in applying knowledge and understanding of the 

implementation on of the performance management 

system in improving school personnel and office 

performance 

4.61 0.50 Outstanding 

 Assisted in the implementation professional development 

initiatives to enhance strengths and address performance 

gaps among school personnel. 

4.61 0.54 Outstanding 

Assisted in providing opportunities to individuals and 

teams in performing leadership roles and responsibilities 

4.90 0.32 Outstanding 

Assisted in the implementation of laws, policies, guidelines 

and issuances on the rights, privileges and benefits of 

school personnel to ensure their general welfare. 

4.84 0.43 Outstanding 

Assisted in implementing a school rewards system to 

recognize and motivate learners, school personnel and 

other stakeholders for exemplary performance and/or 

continued support. 

4.78 0.51 Outstanding 

                                              Overall 4.78 0.28 Outstanding 

Legend:     

  

 

 
 
Table 4 highlights the level of leadership practices among school heads in developing 
themselves and others, with an impressive overall mean score of 4.78 (SD = 0.28), rated 
as Outstanding. This reflects a strong commitment to personal and professional growth 
within the school community. School leaders demonstrate excellence in conducting self-
assessments, applying reflective practices, and actively participating in professional 
networks to enhance their knowledge and skills. Their dedication to implementing 

4.21-5.00 Outstanding 
3.31-4.20 Very Satisfactory 
2.61-3.40 Satisfactory 

1.81-2.60 Fairly Satisfactory 
1.00-1.80 Needs Improvement 
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performance management systems and professional development initiatives further 
underscores their focus on improving the effectiveness of school personnel. The high 
average score illustrates a culture of continuous learning, where school heads actively 
encourage and empower individuals and teams to take on leadership roles and 
responsibilities. As observed, cultivating a nurturing environment that promotes growth 
and success remains a crucial responsibility of school leaders. 
 
Le et al. (2022) explain that transformational principals inspire their teachers by leading 
through example and offering a clear vision that motivates their teams. Principals with 
inspirational motivation set high standards, foster team spirit, and ensure clarity of 
expectations. Those employing intellectual stimulation encourage teachers to think 
critically, challenge the status quo, and strive for creativity and productivity. Principals 
who demonstrate individualized consideration act as coaches, focusing on each teacher’s 
unique needs and helping them reach their full potential. 
 
The highest-rated indicator, which assessed the evaluation of personal and professional 
development needs based on the Philippine Professional Standards for School Heads 
(PPSSH), received a mean score of 4.90 (SD = 0.26), rated as Outstanding. This 
highlights the school heads’ commitment to self-improvement by regularly assessing their 
skills and performance in alignment with these standards. The outstanding score implies 
that school heads are highly effective in identifying areas for growth, setting a positive 
example for their staff, and fostering a culture of lifelong learning. By consistently 
evaluating their skills and aligning practices with evolving educational standards, school 
heads enhance school performance and student outcomes. Similarly, Dellomas et al. 
(2022) found that most school heads demonstrated strong performance across all areas 
outlined in the PPSSH, emphasizing their involvement in implementing these standards. 
 
Another indicator, which focused on providing opportunities for individuals and teams to 
take on leadership roles, also received a mean score of 4.90 (SD = 0.32), rated as 
Outstanding. This demonstrates the school heads’ effectiveness in empowering others to 
lead, a practice recognized and appreciated in feedback. By fostering leadership 
opportunities, school heads create an environment that supports continuous development 
and achievement among students and staff. This approach promotes collaboration, 
professional growth, and sustainability in leadership. As observed, empowering staff to 
take on leadership roles not only recognizes their potential but also strengthens the 
school’s overall capacity for continuous improvement. Villanueva (2022) emphasized that 
strong leadership, interpersonal skills, and resource management are essential for school 
leaders. The study found that effective school leadership goes beyond administrative 
skills and includes the ability to connect with others, which significantly impacts school 
success. 
 
The indicator measuring how well school heads helped implement the performance 
management system to improve staff and office performance received the lowest mean 
score of 4.61 (SD = 0.50), still rated as Outstanding. However, this suggests potential 
challenges in effectively applying the performance management system to drive 
improvements. While school heads may understand the system, they may face difficulties 
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in using it optimally, which can affect staff growth and school operations. This highlights 
the need for focused training or support to ensure the system is effectively implemented. 
Guo et al. (2023) found that performance management systems could be significantly 
improved by emphasizing professional development and ongoing training, such as 
attending seminars and conferences to enhance skills and knowledge, ultimately boosting 
school performance. 
 
Similarly, the indicator assessing how well school heads implemented professional 
development programs to strengthen staff skills and address areas for improvement also 
received a mean score of 4.61 (SD = 0.54), rated as Outstanding. This score suggests 
potential challenges or inconsistencies in executing professional development initiatives 
effectively. While these programs are valuable, they may not always be applied in ways 
that fully address the needs of school personnel. Refining and evaluating these initiatives 
is necessary to ensure they meet the goals of improving staff performance and 
addressing gaps. As observed, stronger professional development programs are 
essential to help employees improve and reach their full potential. 
 
Hoque (2020) found that directive supervisory approaches significantly influence 
teachers' attitudes. Without sufficient motivation, supervision may lead to resistance or 
dissatisfaction. Effective supervision, particularly for newer teachers, requires a 
supportive approach where experienced leaders provide guidance. This type of 
supervision positively impacts teachers’ perceptions, encouraging acceptance and 
fostering growth. This underscores the importance of strong, supportive leadership in 
driving school success and fostering professional development. 
 
 

Table 5 
Distribution of the Level of School Heads’ Leadership Practices in terms of 

Building Connections 
 

Indicators Mean SD Description 

Assisted in performing data - based strategic 
planning and performed school leadership and 

management operations functions with evidences 

4.95  0.24 Outstanding 

Assisted in managing school organization such as 
learners’ organizations, faculty clubs and Parents 
Teachers association and apply relevant policies 
and guidelines to support the attainment of 
institutional goals relevant policies  

4.79 0.50 Outstanding 

Helped in demonstrating knowledge and 
understanding of inclusive practices, engaged the 
wider school community, exhibited and establish a 

culture of inclusivity in the school 

4.93 0.28 Outstanding 

Helped in communicating effectively in speaking and 
writing to teachers, learners, parents, and 
stakeholders through positive use of communication 

4.89 0.38 Outstanding 



521 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 1          January 2025         www.icceph.com 

platforms, to facilitate information sharing, 
collaboration and support 

Assisted in engaging and establishing network of 
support and linkages to provide an inclusive, caring 
and protective learning environment  

4.89  0.38 

 

Outstanding 

                                             Overall 4.89 0.26 Outstanding 

Legend: 

 
 
 
Table 5 presents the level of school heads' leadership practices in fostering connections 
within the school community. The overall mean score of 4.89 (SD = 0.26) is rated as 
Outstanding, indicating that school heads are highly effective in creating meaningful 
relationships and fostering engagement within the community. This reflects their 
excellence in data-driven strategic planning, showcasing a keen understanding of 
organizational needs and the effective use of evidence to guide decision-making. 
Additionally, their active involvement in school management and commitment to 
inclusivity highlight their efforts to create a supportive and inclusive environment for all 
stakeholders. The high mean scores emphasize strong communication skills and the 
establishment of robust support networks, underscoring the importance of collaboration 
and effective communication in achieving shared goals. 
 
School leaders play a pivotal role in building connections and fostering a sense of 
belonging, which enhances school culture and improves educational outcomes. Their 
leadership efforts contribute to creating an environment where students and staff feel 
valued and engaged, leading to increased collaboration and success within the school 
community. 
 
In the study by Aquino et al. (2021), it was noted that school heads consistently 
demonstrate strong leadership by being highly attentive to individual teachers' needs. 
They balance feedback, address issues promptly, and keep teachers informed about 
changes and improvements. This thoughtful approach cultivates a supportive 
environment where teachers feel valued and motivated. 
 
The indicator evaluating school heads' performance in data-driven strategic planning and 
leadership tasks received the highest mean score of 4.95 (SD = 0.24), also rated as 
Outstanding. This result highlights their adeptness in utilizing data-driven approaches to 
inform decision-making, ensuring that strategic plans are evidence-based and aligned 
with the school’s goals and objectives. Such approaches enable effective resource 
allocation and organizational alignment by addressing the school’s strengths, challenges, 
and priorities. School heads exhibit exceptional competence in strategic leadership, 
ensuring that decisions are grounded in data and aligned with institutional objectives. 
 
Hafeez et al. (2022) emphasized that collaboration among school leaders enhances the 
capacity of schools to perform better. Their study demonstrated that collaborative 

4.21-5.00 Outstanding 
3.31-4.20 Very Satisfactory 
2.61-3.40 Satisfactory 

1.81-2.60 Fairly Satisfactory 
1.00-1.80 Needs Improvement 
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leadership fosters school-based administration, teacher involvement, and community 
participation in decision-making processes. This suggests that the background 
characteristics of school leaders directly influence their leadership performance. 
 
Conversely, the indicator assessing school heads' management of organizations such as 
student groups, faculty clubs, and the Parents-Teachers Association, as well as their 
application of relevant policies, received the lowest mean score of 4.79 (SD = 0.50). While 
still rated as Outstanding, this score reveals a potential area for improvement in managing 
school organizations and applying policies effectively to achieve school goals. Challenges 
or gaps in organizational management and policy implementation may hinder the full 
potential of these groups to enhance overall school effectiveness. Addressing these 
issues through targeted leadership development initiatives could further strengthen the 
school’s functioning and outcomes. 
 
Namoro (2018) highlighted that school’s function as social entities where school heads 
collaborate with various stakeholders such as parents, local government officials, 
industries, and community members. This collaborative effort is pivotal in implementing 
the programs and initiatives of the Department of Education and ensuring the smooth 
operation of schools. 
 
In summary, while school heads demonstrate exceptional leadership practices in building 
connections and fostering inclusivity within the school community, targeted efforts to 
address organizational management challenges could further enhance their 
effectiveness. Overall, their leadership has significantly contributed to a positive school 
culture and improved educational outcomes. 
 
 

Table 6 
Summary of the Level of School Heads’ Leadership Practices 

 

Domains Mean SD Description/Interpretation 

Leading Strategically         4.77  0.25              Outstanding 

Managing School Operations and Resources  4.75 0.29 Outstanding 

Focusing Teaching and Learning 4.87 0.23 Outstanding 

Developing Self and Others 4.78 0.28 Outstanding 

Building Connections 4.89 0.26 Outstanding 

                                         Overall 4.81 0.06 Outstanding 

Legend:  

 
 

 

4.21-5.00 Outstanding 
3.31-4.20 Very Satisfactory 
2.61-3.40 Satisfactory 
  

 

1.81-2.60 Fairly Satisfactory 
1.00-1.80 Needs Improvement 
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Table 6 highlights the level of school heads' leadership practices, with an overall mean 
score of 4.81 (SD = 0.06), interpreted as Outstanding. This indicates that the leadership 
practices of school heads are highly regarded by respondents and demonstrate 
effectiveness across various dimensions of educational leadership. The exceptional 
rating reflects that school heads possess the necessary skills, abilities, and qualities to 
lead effectively, creating a positive environment that fosters learning, growth, and 
development. Consequently, this strong leadership is associated with improved student 
outcomes, enhanced staff morale, and overall success within the educational institution. 
 
Tang (2023) emphasizes that the actions of school leaders significantly influence 
classroom management and the creation of a positive school environment. Leadership 
practices among principals, administrators, and teachers are closely linked to their 
perceived ability to enhance classroom performance and foster a supportive school 
atmosphere. As principals and teachers adopt effective leadership practices, 
improvements in classroom and school performance are observed. 
 
Among the leadership dimensions, the area of Building Connections achieved the highest 
mean score of 4.89 (SD = 0.26), rated as Outstanding. This dimension focuses on forming 
strong relationships and networks within the school community and beyond, fostering 
collaboration, support, and a shared vision among stakeholders. Effective school 
leadership in this area extends beyond administrative tasks to include the cultivation of 
human and social capital. School leaders create an environment that promotes growth, 
collaboration, and collective efficacy by prioritizing relationships and connections. 
 
This finding aligns with Aquino et al. (2021), who observed that school heads consistently 
demonstrate strong leadership by being attentive to teachers' individual needs. They 
balance feedback, address challenges, and keep teachers informed about improvements, 
fostering a supportive environment where teachers feel valued and empowered. 
 
On the other hand, the area of Managing School Operations and Resources received the 
lowest mean score of 4.75 (SD = 0.29), which is still rated as Outstanding. While school 
heads perform very well in this area, the slightly lower score compared to other 
dimensions suggests minor areas for improvement, such as addressing budget 
constraints, resource distribution, or enhancing operational efficiency. Despite these 
challenges, the overall outstanding performance reflects strong leadership that upholds 
high standards in all aspects of school management. 
 
This finding is consistent with Andal and Silva's (2023) research, which highlighted the 
proficiency of school heads in managing school operations and resources, especially in 
financial management and the oversight of school facilities and equipment. The study 
recommends providing professional development opportunities to further enhance school 
heads' knowledge and skills in these areas. 
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Research Question 2.  What is the level of teachers' performance as shown in their 
IPCRF as regards content knowledge and pedagogy, learning environment, 
diversity of learners, curriculum and planning, assessment and reporting, 
community linkages and professional engagement, and personal growth and 
professional development? 
 
 

Table 7 
Distribution of the Level of Teachers’ Performance (IPCRF) as regards Content 

Knowledge and Pedagogy 
 

Indicators Mean  SD Description 

Applied knowledge of content within and across curriculum 

teaching areas. 

4.88  0.34 Outstanding 

Used research-based knowledge and principles of 

teaching and learning to enhance professional practice.        

4.67  0.52 Outstanding 

Displayed proficient use of Mother Tongue, Filipino and 

English to facilitate teaching and learning. 

4.90  0.40 Outstanding 

Used effective verbal and non-verbal classroom 

communication strategies to support learner 

understanding, participation, engagement and 

achievement. 

4.80  0.50 Outstanding 

Overall 4.79  0.35 Outstanding 

Legend: 

 
 
Table 7 illustrates the performance of teachers in content knowledge and teaching 
methods, yielding an overall mean score of 4.79 (SD = 0.35), classified as Outstanding. 
This score indicates a high level of proficiency among teachers in essential areas of 
instructional practice. Teachers excel in applying content knowledge across various 
curriculum areas, utilizing research-based teaching principles, and effectively employing 
language skills to facilitate student learning. Their adept use of both verbal and non-verbal 
communication fosters student engagement, contributing to a more interactive and 
supportive classroom environment. 
 
The outstanding overall mean suggests a positive influence on student learning outcomes 
and overall educational quality. Teachers are well-equipped to deliver high-quality 
instruction, creating conducive learning environments that benefit the entire school 
community. Ongoing professional development and support for teachers are crucial for 
enhancing their teaching effectiveness, ultimately leading to improved educational 
experiences for students. According to Jacob et al. (2020), teachers' specialized 
knowledge—encompassing subject matter expertise, effective teaching methods, and the 
ability to integrate these elements—significantly impacts student learning outcomes. A 

1.500-2.499 Unsatisfactory 

Below 1.499 Poor 

 

4.21-5.00 Outstanding 
3.31-4.20 Very Satisfactory 
2.61-3.40 Satisfactory 
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strong grasp of content and effective teaching strategies is essential for boosting students' 
academic success. 
 
The indicator assessing teachers' use of their native language, Filipino, and English 
achieved a high mean score of 4.90 (SD = 0.40), also rated as outstanding. This reflects 
an exemplary level of proficiency in leveraging language skills to support instructional 
delivery. Teachers effectively utilize multiple languages to address the diverse linguistic 
needs of students, enhancing understanding and engagement in the learning process. 
This proficiency promotes inclusivity and accessibility in education, allowing all students 
to participate fully and succeed. The importance of language proficiency in effective 
teaching is underscored by the findings of Bagona et al. (2022), which highlight the 
benefits of translanguaging in multilingual elementary classrooms. The study found that 
using multiple languages during science lessons facilitates effective communication 
between teachers and students, significantly improving learning outcomes under the 
Mother Tongue-Based Multilingual Education (MTB-MLE) policy. 
 
Conversely, the indicator related to the use of research-based knowledge and teaching 
principles received the lowest mean score of 4.67 (SD = 0.52), still categorized as 
Outstanding. This score suggests room for improvement in integrating research-backed 
strategies into instructional practices. While teachers excel in applying content knowledge 
and language skills, there is a need for greater emphasis on evidence-based methods to 
enhance student learning outcomes. Bula et al. (2024) explored the influence of dynamic 
assessment (DA) on teaching practices in a sixth-grade classroom in Colombia, revealing 
significant changes in discourse, interaction patterns, and instructional methods following 
DA implementation. Teachers employed scaffolding techniques and adjusted their 
language to meet students' needs, fostering a more interactive learning environment. 
Despite challenges such as time constraints and aligning assessment with instructional 
goals, teachers expressed increased confidence in using DA strategies. 
 
In summary, while teachers demonstrate exceptional proficiency in content knowledge 
and teaching methods, particularly in language use, there is an opportunity to enhance 
the integration of research-based practices into their instruction. Ongoing professional 
development is essential to equip educators with the latest research findings and best 
practices, fostering continuous improvement in instructional quality and ultimately 
benefiting student achievement. 
 

Table 8 
Distribution of the Level of Teachers’ Performance (IPCRF) as regards Learning 

Environment 
 

Indicators Mean SD Description 

Established safe and secure learning environments to 

enhance learning through the consistent implementation 

of policies, guidelines and procedures 

4.87 0.33 Outstanding 
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Maintained learning Environments that promote fairness, 

respect and care to encourage learning 

4.78 0.47 Outstanding 

Maintained learning environments that nurture and inspire 

learners to participate, cooperate and collaborate in 

continued learning 

4.50 0.63 Outstanding 

Applied a range of Successful strategies that maintain 

learning environments that motivate learners to work 

productively by assuming responsibility for their own 

learning 

4.19 0.42 Very Satisfactory 

                                            Overall 4.60 0.30 Outstanding 

Legend: 
 
 
 
 
Table 8 presents teachers' performance in fostering a positive learning environment, 
achieving an overall mean score of 4.60 (SD = 0.30), categorized as Outstanding. This 
score indicates that teachers are effectively building a supportive atmosphere conducive 
to learning. The high performance across various areas reflects the effectiveness of the 
policies and practices implemented by teachers in promoting student engagement and 
success. Maintaining high standards in the learning environment significantly enhances 
student involvement and achievement.  
 
According to Hanaysah et al. (2023), several factors—including classroom atmosphere, 
teacher skills, access to technology, and university facilities—play a crucial role in 
influencing students' academic performance and engagement levels. The study highlights 
that the classroom setting, and available resources are key predictors of student success 
and involvement. Furthermore, student engagement serves as a vital link connecting 
these factors to academic outcomes.  
 
The indicator focused on establishing safe and secure learning environments achieved 
the highest mean score of 4.87 (SD = 0.33), also rated as outstanding. Teachers are 
instrumental in creating a safe atmosphere by implementing clear rules and routines. 
When students feel secure and understand what to expect, they are more likely to 
participate actively in class discussions and express their ideas. This sense of safety is 
essential for effective learning, allowing students to concentrate on their studies without 
concerns about their well-being. By prioritizing safety, teachers not only support students 
but also encourage them to take risks in their learning, leading to improved academic 
outcomes and increased confidence. A study by Madudili (2021) examined the impact of 
the learning environment on academic performance across various contexts, finding that 
it significantly influences students' performance in subjects like social studies and 
mathematics. Additionally, UNESCO research underscores the importance of a 
conducive learning environment for achieving effective learning outcomes.  
 

1.500-2.499 Unsatisfactory 

Below 1.499 Poor 

4.500-5.000 Outstanding 
3.500-4.499 Very Satisfactory 
2.500-3.499 Satisfactory 
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Conversely, the indicator assessing the use of effective strategies to create motivating 
learning environments received a lower mean score of 4.19 (SD = 0.42), categorized as 
Very Satisfactory. This indicates that while teachers perform well in this area, there is still 
room for improvement. Enhancing strategies that encourage students to take 
responsibility for their own learning could further boost engagement and productivity. 
Susanti (2021) explored how self-management strategies can empower students to take 
greater responsibility for their learning. The findings revealed significant improvements in 
students' ability to manage their behavior, set and achieve goals, track their progress, 
and evaluate their results. This study emphasizes the effectiveness of self-management 
in fostering student awareness and commitment to their educational journey.  
 
In summary, while teachers demonstrate outstanding performance in creating safe and 
supportive learning environments, there is an opportunity for growth in motivating 
students to take ownership of their learning. By focusing on strategies that promote 
student independence and engagement, educators can enhance overall educational 
success.  
 

Table 9 
Distribution of the Level of Teachers’ Performance (IPCRF) as regard Diversity of 

Learners, Curriculum and Planning, & Assessment and Reporting 
 

Indicators Mean SD Description 

Designed, adapted and implemented teaching strategies 

that are responsive to learners with disabilities, giftedness 

and talents 

4.18 0.47 Very Satisfactory  

Adapted and used culturally appropriate teaching 

strategies to address the needs of learners from 

indigenous groups 

4.64 0.53 Outstanding 

Adapted and implemented learning programs that ensure 

relevance and responsiveness to the needs of all learners 

4.42 0.69 Very Satisfactory 

Utilized assessment data to inform the modification of 

teaching and learning practices and programs 

4.37 0.76 Very Satisfactory 

                                                    Overall 4.41 0.45 Very Satisfactory 

Legend:  

 
 
 
Table 9 presents the performance of teachers in understanding diverse learners, 
curriculum planning, assessment, and reporting, achieving an overall average score of 
4.41 (SD = 0.45), categorized as Very Satisfactory. This indicates that teachers are 
performing well in these critical areas, highlighting the importance of ongoing professional 
development to enhance inclusivity and responsiveness to the needs of all learners. While 

1.500-2.499 Unsatisfactory 

Below 1.499 Poor 

 

4.500 – 5.000 Outstanding 

3.500 – 4.499  
2.500 – 3.499                                    

Very Satisfactory 
Satisfactory 
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there is a strong commitment to effective teaching practices, there remains room for 
improvement in tailoring strategies to meet the unique needs of every student. 
   
Teachers demonstrate a commendable ability to adapt their lessons to accommodate the 
diverse needs of their students, reflecting their dedication to ensuring that all learners feel 
included and supported. However, continuous refinement of these efforts is essential for 
maximizing their impact. Jaluague (2023) examined the competencies of Senior High 
School Physical Education and Health (SHS-PEH) teachers during curriculum transition 
challenges. The study identified dilemmas related to content safety, pedagogy, 
assessment, and workload organization, emphasizing the necessity for ongoing capability 
development. Insufficient knowledge can affect teachers' confidence and the quality of 
instruction, underscoring the need for practical and relevant training tailored to student 
contexts.   
 
The indicator assessing teachers' ability to adapt and implement learning programs for all 
learners received the highest average score of 4.64 (SD = 0.53), rated as outstanding. 
This score reflects teachers' strong capacity to create relevant and responsive lessons 
for every student. Their efforts contribute to inclusive learning environments that cater to 
diverse abilities, backgrounds, and learning styles. This aligns with findings from Dimaano 
(2024), which established a strong connection between learner-centered teaching 
practices and students' academic performance. The study highlighted that effective 
teaching strategies are crucial for fostering a learner-centered environment, positively 
impacting students' success.  
 
Conversely, the indicator related to designing, adapting, and implementing teaching 
strategies for students with disabilities and those who are gifted or talented received the 
lowest mean score of 4.18 (SD = 0.47), categorized as Very Satisfactory. This suggests 
that there is room for improvement in equipping teachers with the skills necessary to meet 
the diverse needs of all learners effectively. The implication is that some students may 
not receive adequate support or accommodations tailored to their specific learning 
requirements, potentially hindering their academic progress. Asri (2023) found that 
teachers employed various strategies to assist slow-learning students, including 
simplifying materials, adjusting questions, providing extra study hours, and modifying 
seating arrangements to enhance motivation. The study indicated that when teachers 
utilized appropriate approaches for slow learners, it significantly improved student 
willingness to engage in learning at their own pace.  
 
In summary, while teachers demonstrate strong performance in understanding diverse 
learners and implementing inclusive curriculum planning, there is a pressing need for 
targeted professional development focused on supporting students with disabilities and 
those who are gifted or talented. By enhancing their skills in these areas, educators can 
foster greater inclusivity and equity in education, ultimately boosting student engagement, 
achievement, and well-being. 
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Table 10 
Distribution of the Level of Teachers’ Performance (IPCRF) as regards 

Community Linkages and Professional Engagement & Personal 
Growth and Professional Development 

 

Indicators Mean SD Description 

Maintained learning environments that are responsive to 

community contexts 

4.80 0.40 Outstanding 

Reviewed regularly personal teaching practice using 

existing laws and regulations that apply to the teaching 

profession and the responsibilities specified in the Code of 

Ethics for Professional Teachers 

4.41 0.76 Very satisfactory 

Complied with and Implemented school policies and 

procedures consistently to foster harmonious relationships 

with learners, parents, and other stakeholders 

4.89 0.37 Outstanding 

Applied a personal philosophy of teaching that is Learner-

centered 

4.68 0.64 Outstanding 

Adopted practices that uphold the dignity of teaching as a 

profession by exhibiting qualities such as caring attitude, 

respect and integrity 

4.58 0.75 Outstanding 

Set professional development goals based on the 

Philippine Professional Standards for Teachers 

4.53 0.75 Outstanding 

                                                               Overall 4.65 0.42 Outstanding 

Legend: 
 
 
 
 
Table 10 highlights teachers' performance in community linkages, professional 
engagement, personal growth, and professional development, with an overall mean score 
of 4.65 (SD = 0.42), rated as Outstanding. This reflects their excellence in fostering 
community connections, staying professionally engaged, and prioritizing personal and 
professional growth. Teachers excel at creating learning environments that address 
community needs, adhering to school policies, and employing student-centered teaching 
methods. Their commitment to growth is evident as they routinely assess their teaching 
practices, set professional goals, and uphold high ethical standards. These practices 
positively impact student learning, teacher effectiveness, and the overall school 
environment. Building strong community ties, engaging in professional development, and 
maintaining high professional standards are essential for achieving educational success. 
 
Tantawy's (2020) study underscores the positive influence professional development 
(PD) has on teachers’ performance, personal qualities, student outcomes, career 

4.500-5.000 Outstanding 
3.500-4.499 Very Satisfactory 
2.500-3.499 Satisfactory 

1.500-2.499 Unsatisfactory 

Below 1.499 Poor 
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advancement, and commitment to teaching. A supportive school culture was identified as 
critical for encouraging teacher engagement in PD. Teachers preferred formal PD 
formats, such as workshops and conferences, over informal methods. PD was found to 
enhance teachers’ self-confidence, motivation, classroom management, content 
knowledge, and teaching techniques. It also positively influenced student performance 
and increased leadership opportunities. Participants advocated for tailored PD programs 
to address individual teacher needs and experiences. 
 
The highest average score (4.89, SD = 0.37) was awarded to the indicator measuring 
how well teachers follow school policies to foster positive relationships with students, 
parents, and other stakeholders. This Outstanding rating reflects teachers' ability to 
create inclusive and supportive learning environments through professionalism and 
adherence to established protocols. By building strong connections with the community 
and engaging in ongoing professional growth, teachers demonstrate their dedication to 
excellence in education. These practices create a dynamic and supportive learning 
environment that benefits everyone involved. 
 
The indicator measuring how often teachers review their teaching practices in relation to 
laws and the Code of Ethics for Professional Teachers received the lowest mean score 
of 4.41 (SD = 0.76), rated as Very Satisfactory. This suggests a need for improvement in 
regular self-assessment and reflection on compliance with laws and ethical standards. 
The lower score indicates that some teachers may not consistently engage in practices 
that ensure alignment with professional codes of conduct. Addressing this gap could 
enhance accountability, professionalism, and ethical behavior, ultimately improving 
education quality and trust within the school community. 
 
Starek’s (2020) study on primary school teachers in Prague explored the role of a school’s 
Code of Ethics and training in the Ethical Decision-making Model in addressing ethical 
challenges. Teachers found both tools helpful in improving communication with students, 
colleagues, and parents. This highlights the importance of clear ethical guidelines and 
training to support teachers in navigating daily challenges, emphasizing professionalism 
and ethical decision-making in education. 

Teachers’ outstanding performance in community engagement, professional 
development, and personal growth underscores their dedication to fostering inclusive and 
supportive learning environments. However, addressing gaps in self-assessment 
practices is essential to further enhance accountability and professionalism. Professional 
development and ethical training remain critical for empowering teachers to navigate 
challenges and maintain excellence in education. 
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Table 11 
Summary of the Level of Teachers’ Performance (IPCRF) 

 

Domains Mean sd Description/Interpretation 

 

Content Knowledge and Pedagogy 

 

4.79 

 

0.35 

 

Outstanding 

Learning Environment 4.60 0.30 Outstanding 

Diversity of Learners, Curriculum and 

Planning, & Assessment and Reporting 

4.41 0.45 Very satisfactory 

Community Linkages and Professional 

Engagement & Personal Growth and 

Professional Development 

4.65 0.42 Outstanding 

                                Overall 4.61 0.16 Outstanding 

Legend: 

 

Table 11 presents a summary of teachers' performance, showing an overall average 
score of 4.61 (SD = 0.16), rated as Outstanding. This reflects that teachers are 
consistently effective and skilled in their roles. They excel in content knowledge, teaching 
methods, and creating supportive classrooms where students feel engaged and ready to 
learn. Teachers demonstrate an ability to meet the needs of all students, regardless of 
their backgrounds or abilities, and build strong community connections to further support 
learning. Their commitment to professional growth significantly enhances student 
success and the overall effectiveness of the school. 

This outstanding performance has numerous positive effects on students. It fosters 
academic excellence, heightened engagement, and enthusiasm for learning. Students 
gain confidence and social skills in a nurturing environment, contributing to a stronger 
sense of community within the school. These outcomes result in a more vibrant and 
fulfilling educational experience, highlighting the profound impact teachers have on 
shaping students’ futures. Recognizing and supporting teachers' efforts through ongoing 
encouragement and professional development helps sustain a positive learning 
environment and improves educational quality. 

The domain of Content Knowledge and Pedagogy received the highest average score of 
4.79 (SD = 0.35), rated as Outstanding. This indicates that teachers possess an excellent 
understanding of the subjects they teach and utilize effective, research-based teaching 
methods. These results emphasize the importance of strong subject knowledge and 
teaching strategies in delivering quality instruction and supporting student learning. 
Ongoing professional development is essential to keep teachers updated with the latest 
advancements in their fields and continually refine their practices. Teachers who are 

4.500-5.000 Outstanding 

3.500-4.499 Very Satisfactory 

2.500-3.499 Satisfactory 

  

1.500-2.499 Unsatisfactory 
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strong in both content and pedagogy significantly enhance the quality of education and 
improve student outcomes. 
 
This aligns with Kartini’s (2020) study, which highlighted the importance of teachers 
performing their tasks with responsibility, sincerity, and diligence to guide students and 
improve their academic achievement. Furthermore, Sukma’s (2022) study found that 
teachers’ pedagogical competency directly impacts students’ school performance, with a 
lack of competency negatively affecting subjects like English. 
 
The domains of Diversity of Learners, Curriculum Planning, and Assessment and 
Reporting received the lowest average score of 4.41 (SD = 0.45), rated as Very 
Satisfactory. Although teachers excel in areas such as content knowledge, teaching 
methods, and community engagement, there remains room for improvement in 
addressing student diversity, curriculum planning, and assessment strategies. Enhancing 
competencies in these areas would lead to a more comprehensive and inclusive 
approach to teaching and learning. 
 
Jaluague’s (2023) study highlights challenges faced by SHS-PEH teachers during 
curriculum transitions, including issues in pedagogy, assessment, and workload. It 
emphasizes the need for tailored and practical training to address these challenges 
effectively. Insufficient skills in evaluation and reporting impact teacher confidence and 
teaching quality. Providing targeted professional development opportunities can equip 
educators to meet diverse student needs more effectively while improving the overall 
quality of education. 
 
Teachers’ Outstanding performance in content knowledge, pedagogy, and community 
engagement reflects their dedication to fostering supportive and engaging learning 
environments. However, addressing areas such as diversity of learners, curriculum 
planning, and assessment is crucial to achieving a more holistic approach to teaching.  
 
Recognizing teachers’ efforts and providing ongoing support through professional 
development will not only sustain their motivation but also enhance the overall 
educational experience for students. 
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Research Question 3.  Is there a significant relationship between the school head’s 
leadership practices and teachers’ performance? 
 

Table 12 
Result of the Test on Relationship Between School Heads’ Leadership Practices 

and Teachers’ Performance 
 

` Legend:  ** correlation is highly significant at the 0.01 level                S – Significant 

        * correlation is significant at the 0.05 level           NS – Not Significant 
 
Table 12 presents the results of a correlation test between school heads’ leadership 
practices and teachers’ performance, as measured by the Individual Performance 
Commitment and Review Form (IPCRF). The overall result, indicated by a p-value of 0.04, 
reveals a statistically significant relationship between school heads’ leadership practices 
and teachers’ performance. Consequently, the null hypothesis—that there is no 
significant relationship between school heads’ leadership practices and teacher 
performance—is rejected. This finding underscore how school leaders’ approaches, such 
as setting clear visions, efficiently managing resources, and fostering professional 
development, can significantly enhance teachers' effectiveness and teaching outcomes. 
 
This significant p-value highlights the critical role of leadership practices in education. 
Schools that invest in leadership training and development for school heads can expect 
improvements in teaching quality, which will positively impact student outcomes. It 
emphasizes the importance of leadership in education reform, showing that leadership 
development should be a priority for policymakers and educators aiming to enhance 
school performance. Effective leadership practices create supportive teaching 
environments where teachers thrive, leading to better educational outcomes for students. 
 

Teachers’ Performance (IPCRF) 
School Heads’ Leadership 
Practices 

Content 
Knowledge 

and 
Pedagogy 

Learning 
Environment 

Diversity of Learners, 
Curriculum and 

Planning, & 
Assessment and 

Reporting 

Community Linkages and 
Professional 

Engagement & Personal 
Growth and Professional 

Development 
Leading 
Strategically 

r-value 0.443 0.260 -0.274 -0.193 
p-value 0.000** 0.000** 0.000** 0.000** 
S/NS S S S S 

Managing 
School 
Operations and 
Resources 

r-value -0.131 -0.032 0.291 0.128 
p-value 0.001** 0.405 0.000** 0.001** 
S/NS 

S NS S S 

Focusing 
Teaching and 
Learning 

r-value 0.339 0.072 -0.222 -0.055 
p-value 0.000** 0.059 0.000** 0.147 
S/NS S NS S NS 

Developing Self 
and Others 

r-value 0.071 0.107 -0.017 -0.143 
p-value 0.064 0.005** 0.649 0.000** 
S/NS NS S NS S 

Building 
Connections 

r-value -0.041 -0.018 0.084 0.243 
p-value 0.283 0.644 0.028* 0.000** 
S/NS NS NS S S 

Overall r-value = 0.063 p-value = 0.04 Significant 
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The p-values for Leading Strategically across all domains (p = 0.000) indicate a strong 
and consistent relationship between strategic leadership practices and teachers’ 
performance in areas such as content knowledge and pedagogy, learning environment, 
diversity of learners, curriculum planning, and assessment and reporting. This implies that 
strategic leadership practices—such as clear goal setting, strategic decision-making, and 
meticulous planning—profoundly and reliably impact teachers' performance across 
multiple domains. Leaders who excel in strategic practices significantly enhance teachers' 
instructional quality, learning environments, and ability to support diverse learners. 
 
Leithwood et al. (2020) emphasize that strategic leadership, including clear planning and 
goal setting, positively influences teacher performance and the overall learning 
environment. This finding supports the conclusion that strengthening strategic leadership 
is crucial for improving teaching and learning outcomes. 
 
Efficient management of school operations and resources shows significant results for 
domains like content knowledge and pedagogy, diversity of learners, curriculum planning, 
and assessment and reporting. However, it does not significantly impact the learning 
environment, community linkages, or professional engagement and development. This 
suggests that while effective resource management improves instructional quality and 
curriculum planning, it must be paired with other leadership practices to address broader 
aspects of teaching, such as fostering a positive learning environment and professional 
growth. 
 
Hallinger and Murphy (2021) highlight that while effective operations management is 
essential for improving instructional quality, it must be combined with comprehensive 
leadership practices to address other areas critical to school performance. 
 
Focusing on teaching and learning practices shows a significant correlation with teachers’ 
content knowledge, pedagogy, diversity of learners, curriculum planning, and assessment 
and reporting. However, its impact on the learning environment, community linkages, 
professional engagement, and professional development is less pronounced. This 
suggests that while emphasizing teaching and learning is vital for instructional 
effectiveness, additional leadership practices are necessary to enhance broader aspects, 
such as fostering community engagement and creating positive learning environments. 
 
Burch and O'Toole (2021) support this observation, finding that while leadership focused 
on teaching and learning improves instructional quality, it must be supplemented with 
practices that address other aspects of school performance, such as promoting 
community connections and strengthening the learning environment. 
 
Leadership practices focused on Developing Self and Others significantly impact the 
learning environment, community linkages, professional engagement, personal growth, 
and professional development. However, they do not significantly affect teachers’ content 
knowledge, pedagogy, diversity of learners, curriculum planning, or assessment and 
reporting. This indicates that investing in professional growth and development improves 
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the learning environment and professional engagement but does not substantially 
enhance subject knowledge or the ability to manage diverse learners. 
 
Halbert et al. (2020) emphasize that ongoing professional development is essential for 
creating positive learning environments and fostering professional growth. However, 
efforts must also focus on improving teachers’ subject matter expertise and instructional 
strategies to enhance teaching effectiveness comprehensively. 
 
Building strong connections within the school community and with external stakeholders 
shows significant impacts on diversity of learners, curriculum planning, assessment and 
reporting, community linkages, professional engagement, personal growth, and 
professional development. However, it does not significantly affect content knowledge, 
pedagogy, or the learning environment. This suggests that fostering relationships and 
community links is critical for managing diversity and promoting professional growth, but 
additional strategies are needed to improve teachers’ content knowledge and instructional 
environments. 
 
Louis et al. (2021) highlight the importance of building strong school-community 
connections. Their research demonstrates that while these relationships are vital for 
professional development and diversity management, they must be paired with targeted 
efforts to improve content knowledge and learning environments to achieve better 
educational outcomes. 
 
The study highlights the significant relationship between school heads’ leadership 
practices and teachers’ performance, emphasizing the importance of leadership in 
shaping teaching quality and educational outcomes. Strategic leadership, effective 
resource management, and a focus on teaching and learning are essential for improving 
teachers’ instructional effectiveness. However, additional leadership practices are 
necessary to address broader aspects, such as fostering community engagement, 
creating positive learning environments, and enhancing content knowledge. Investing in 
leadership development for school heads is critical for creating a supportive teaching 
environment, ultimately benefiting students and schools. 
 
DISCUSSION 
 
School heads demonstrate exceptional performance across multiple leadership domains, 
consistently excelling in strategic leadership, effective management of school operations 
and resources, and maintaining a strong focus on teaching and learning. They also 
display a significant commitment to personal growth and the development of others, 
fostering a growth-oriented school culture. Furthermore, school heads are adept at 
building connections, which is essential for creating a cohesive and collaborative school 
community. Overall, their leadership practices are consistently rated as Outstanding, 
reflecting their high proficiency and dedication to their roles. This exemplary performance 
underscores their ability to lead effectively and contribute positively to the educational 
environment. 
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Teachers exhibit strong skills in content knowledge, teaching methods, creating positive 
learning environments, engaging with the community, and participating in professional 
development. They effectively address the diverse needs of students and demonstrate 
competence in lesson planning and assessment. Although areas for improvement remain, 
overall, teachers receive high ratings, highlighting their commitment to and effectiveness 
in delivering quality education. 
 
The data reveals significant relationships between school leaders’ leadership practices 
and teachers’ performance across various areas. Strategic leadership is strongly linked 
to all aspects of teachers’ work, including content knowledge, teaching methods, the 
learning environment, supporting diverse learners, lesson planning, assessment, 
community connections, and professional growth. This indicates that strong strategic 
leadership is essential for enhancing teacher performance across these domains. By 
employing a strategic approach, school leaders can positively influence critical aspects 
of teaching and learning, from building teachers’ skills and knowledge to fostering an 
inclusive learning environment and addressing diverse student needs. 
 
Effective management of school operations and resources significantly improves multiple 
aspects of teachers’ performance, including content knowledge, pedagogy, addressing 
diverse learners, curriculum planning, assessment and reporting, community linkages, 
professional engagement, and personal growth. However, it does not meaningfully affect 
the learning environment. This suggests that while operational efficiency enhances many 
areas of teaching and teacher development, additional strategies are required to improve 
the overall learning environment. 
 
Focusing on teaching and learning has a clear positive impact on teachers' content 
knowledge, pedagogy, curriculum management, and their ability to support diverse 
learners. This focus enhances instructional skills and aligns teaching practices with 
educational standards. However, it does not significantly influence other areas, such as 
the learning environment, community connections, or personal and professional growth. 
To address these gaps, school leaders may need to implement additional strategies to 
strengthen these areas. 
 
Efforts to develop self and others have a significant positive impact on the learning 
environment, community linkages, professional engagement, personal growth, and 
professional development. However, they do not significantly influence content 
knowledge, pedagogy, diversity of learners, curriculum planning, or assessment and 
reporting. This finding suggests that while professional development initiatives improve 
the school environment and community connections, they do not directly enhance 
teachers' instructional competencies or curriculum-related practices. 
 
Building connections significantly correlates with diversity of learners, curriculum 
planning, assessment and reporting, community linkages, professional engagement, 
personal growth, and professional development. However, it shows no significant 
relationship with content knowledge, pedagogy, or the learning environment. This 
highlights the importance of fostering relationships and community links to enhance 
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professional growth and curriculum-related practices, but also suggests the need for 
complementary strategies to improve teachers’ instructional knowledge and learning 
environments. 
 
The analysis underscores a strong connection between school heads’ leadership 
practices and teachers’ performance, demonstrating that the way school heads lead and 
support their schools significantly affects teachers’ effectiveness. Strategic leadership, 
effective resource management, and a focus on teaching and learning are key drivers of 
teacher success. However, addressing areas like the learning environment, community 
engagement, and instructional competencies requires additional leadership strategies. By 
investing in leadership development and fostering a supportive school culture, schools 
can enhance teacher performance, contributing to better educational outcomes for 
students. 
 

Conclusions 
 
The study currently yields the following conclusions: The leadership practices of school 
heads show remarkable skill and dedication, playing a crucial role in their schools' 
success, especially in building connections. This showcases their outstanding ability to 
cultivate strong relationships and networks, reflecting their commitment to a supportive 
and collaborative school environment where everyone feels connected and valued. 
Teachers exhibit exceptional content knowledge and pedagogy proficiency, excelling in 
subject matter mastery and teaching techniques. This highlights their commitment to 
providing high-quality education and a thorough understanding of the subjects they teach. 
Leading strategically demonstrates a robust and highly significant relationship with all 
measured aspects of teachers' performance; this connotes that when school leaders use 
strategic leadership, it significantly boosts every aspect of teachers' performance. 
 
Recommendations 
 
Based on the results of the study, the following are recommended: 
 
1.      School heads should focus on improving and managing school operations and 
resources. They should set up better ways to handle money and resources, give training 
to administrators, and work together with others to make things run smoother and use 
resources better. 
 
2.      Teachers should focus on creating more inclusive teaching methods to meet the 
needs of all students. They can develop diverse teaching strategies and assessment 
methods accommodating different learning styles and abilities. Collaborating with 
colleagues and seeking professional development opportunities to enhance curriculum 
planning and assessment practices would be beneficial. Moreover, fostering stronger 
partnerships with the community to support student learning and engagement is essential. 
 
3.      School heads should implement targeted strategies to enhance the learning 
environment and community engagement, such as professional development workshops 
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and community involvement activities, to address areas where the relationship with 
teachers' performance is insignificant. 
 
Compliance with Ethical Standards  
 
The study complied with ethical standards by obtaining informed consent from all 
participants, ensuring the anonymity and confidentiality of school heads and teachers 
through pseudonyms and data anonymization, securely storing data with restricted 
access, and receiving prior approval from an ethics committee or institutional review 
board (IRB). 
 
Protecting the privacy and anonymity of school heads and teachers is crucial, as it fosters 
openness and honesty among participants.  In compliance with ethical standards, I have 
ensured that all research conducted adheres to principles of integrity, honesty, and 
respect for intellectual property. All contributions from others have been appropriately 
acknowledged, and informed consent has been obtained from all participants involved in 
the study. This commitment reflects my dedication to upholding the highest ethical 
standards in academic research. 
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