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ABSTRACT  
 
This study investigates the competence of school heads in providing instructional 
supervision and its significance in enhancing teachers' performance within the division of 
Valencia City during the 2022-2023 school year. A total of ninety-four school heads were 
selected through universal sampling, along with six hundred eighty-five elementary and 
secondary teachers chosen via stratified random sampling as respondents. Employing a 
descriptive survey design and documentary analysis, the assessment of school heads' 
instructional supervisory skills utilized the adapted DepEd Region 10 Instructional 
Supervisory Tool (2017), while teachers' performance was measured using the Individual 
Performance Commitment and Review Form. Descriptive statistics, including frequency, 
mean, and standard deviation, were applied, with the Pearson Product-Moment 
Correlation Coefficient (r) used to examine relationships between variables. Findings 
indicate that school heads consistently exceed expectations in their supervisory roles, 
resulting in outstanding teacher performance, with a significant relationship identified 
between school heads' instructional supervisory skills and teachers' performance. 
Effective instructional supervision enhances teachers' performance by providing targeted 
support and feedback, leading to improved teaching practices and better student 
outcomes; conversely, insufficient supervision can hinder professional growth and 
negatively affect classroom effectiveness. The study underscores the necessity of strong 
school leadership for improved teaching and student success, recommending further 
training for school heads to enhance their supervisory skills and foster a supportive school 
environment. 
 
Keywords: school head’s instructional supervisory skills, teacher’s performance 
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INTRODUCTION  
 

In many schools, the gap between school heads' expectations and teachers' actual 
classroom practices can widen due to insufficient supervisory skills. School heads often 
face challenges in balancing administrative duties with instructional leadership, which can 
leave little time for meaningful, ongoing supervision of teachers. Furthermore, some 
school heads may lack the expertise needed to provide valuable, practical feedback that 
empowers teachers to enhance their teaching strategies. This disconnect can result in 
teachers feeling unsupported or uncertain about how to improve their performance, 
ultimately hindering their professional growth and the overall quality of education in the 
school. Strengthening school heads' instructional supervisory skills is essential for 
fostering an environment where teachers can thrive, thereby benefiting students with 
high-quality instruction. 
 
To address these issues, the Department of Education (DepEd) is implementing the 
Philippine Professional Standards for School Heads (PPSSH) nationwide. This initiative 
aims to improve teacher quality and student achievement through the professional 
development of school heads. The framework emphasizes continuous professional 
development, quality leadership, a learner-centered approach, and the importance of 
supportive networks to enhance educational outcomes in the Philippines (DepEd Order 
No. 024, s 2020). 
 
Recent studies underscore the significance of effective leadership practices in creating a 
positive learning environment and supporting teacher professional development. 
Dollentas et al. (2023) highlight that strong communication skills and decision-making 
abilities are crucial for school heads. Similarly, Pant (2020) found that head teachers' 
leadership styles directly influence both student achievement and teacher performance 
through a collaborative approach. Hayati et al. (2023) further emphasize the importance 
of principal leadership in improving teacher performance through academic supervision, 
fostering a positive school climate, and offering performance-based incentives. According 
to Awan et al. (2022), teachers favor instructional leadership behaviors that positively 
impact instructional processes, such as being visible and supporting professional 
development. 
 
Moreover, Nasim et al. (2023) discuss how various leadership styles can affect teacher 
performance, suggesting that mixed leadership styles adapted to contextual requirements 
can inspire and empower teachers, leading to increased productivity and job satisfaction. 
These studies collectively highlight the critical role of educational leadership in enhancing 
teacher performance and achieving school educational goals through effective resource 
allocation and daily operational management. 
 
The leadership of school administrators significantly enhances teachers' performance 
and contributes to students' academic success. Aquino et al. (2021) assert that school 
heads' leadership techniques substantially influence teachers' performance. Despite the 
level of authentic leadership among school heads, teachers consistently perform well. 
Experienced principals and head teachers tend to be more effective than their less 
experienced counterparts, and school leaders with doctoral degrees demonstrate higher 
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leadership practices than those with only master's degrees. Effective leadership by 
principals positively influences teachers' performance. 
 
However, despite the training and professional development programs provided for public 
school heads to meet the new challenges of delivering globally competitive education 
through improved teaching competence and performance, there remain teachers who 
exhibit below-average teaching performance due to low morale and poor rapport with 
school heads and other personnel. This has inspired the researcher to conduct a study 
evaluating how the instructional supervision skills of public high school principals affect 
teachers' performance. 
 
Research Questions 
 
The study aimed to determine the level of school heads’ instructional supervisory skills 
and teachers’ performance in the Division of Valencia City in the School Year 2022-2023. 
Specifically, this study sought to answer the following questions:  
 

1. To what level is the school heads’ instructional supervisory skills as to 
instructional supervisory plan and implementation? 
2. To what level is the school heads’ instructional supervisory skills as to school 
heads' interaction with the teacher based on pre-observation conference, during 
classroom observation and post-classroom observation?  
3. To what level is the school heads’ instructional supervisory skills as to 
competence in the instructional process in terms of competence, attitudes and 
attributes; abilities and skills?  
4. To what level is the school heads’ instructional supervisory skills as to learning 
environment? 
5. To what level is the teachers’ performance (IPCRF) as to content and pedagogy, 
learning environment, diversity of learners and curriculum and planning and 
assessment and reporting, community linkages and professional engagement and 
personal growth and professional development? 
6. Is there a significant relationship between school heads instructional supervisory 
skills and teachers’ performance (IPCRF)? 
 
= 

METHODOLOGY 
 

This section details the research methods and procedures, including the research design, 
setting, respondents and sampling procedure, research instruments, and data analysis 
techniques. 

Research Design 

The study employed a descriptive survey method through documentary analysis, which 
involves examining and interpreting various documents to gather data. These documents 
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may include written texts such as books, reports, letters, and articles, as well as visual 
materials like photographs, videos, and charts. Documentary analysis enables 
researchers to identify patterns, themes, and insights that enhance their understanding 
of a specific topic or phenomenon. This method is particularly valuable as it provides 
access to historical records, offering context and a deeper perspective. 

Moreover, documentary analysis is a cost-effective and efficient data collection method, 
especially when compared to surveys or interviews. By meticulously reviewing 
documents, researchers can also validate findings from other research methods, 
contributing to a more comprehensive understanding of their study area. 

Study Setting 

This study was conducted in all schools within the Valencia City Division during the 2022–
2023 school year. The division located approximately 134 kilometers (a 3-hour, 45-minute 
journey by public transport) from Cagayan de Oro City and 41 kilometers south of 
Malaybalay City (Bukidnon's capital), comprises ten districts encompassing elementary 
and secondary schools. Respondent numbers varied across districts: District I (19 school 
heads, 215 teachers); District II (8 school heads, 63 teachers); District III (10 school 
heads, 57 teachers); District IV (7 school heads, 45 teachers); District V (7 school heads, 
46 teachers); District VI (7 school heads, 48 teachers); District VII (9 school heads, 53 
teachers); District VIII (10 school heads, 50 teachers); District IX (8 school heads, 51 
teachers); and District X (9 school heads, 57 teachers). The researcher's employment at 
Valencia National High School within the division facilitated convenient and efficient data 
collection, providing direct access to the research context. 

Research Respondents 

The study included the teachers and school heads of the Valencia City Division during 
the 2022-2023 school year. A total of ninety-four (94) school heads participated in the 
survey, distributed as follows: nineteen (19) in District I, eight (8) in District II, ten (10) in 
District III, seven (7) in District IV, seven (7) in District V, seven (7) in District VI, nine (9) 
in District VII, ten (10) in District VIII, eight (8) in District IX, and nine (9) in District X. 
Additionally, the study involved six hundred eighty-five (685) elementary and secondary 
school teachers, with two hundred fifteen (215) in District I, sixty-three (63) in District II, 
fifty-seven (57) in District III, forty-five (45) in District IV, forty-six (46) in District V, forty-
eight (48) in District VI, fifty-three (53) in District VII, fifty (50) in District VIII, fifty-one (51) 
in District IX, and fifty-seven (57) in District X. 
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The distribution of respondents is presented in Table A. 

Table A 
Distribution of Respondents  

District 
School Heads 
Respondents 

 
Population of 

Teachers 
 

Teachers 
Respondents 

District I 19 552 215 

District II 8 161 63 

District III 10 145 57 

District IV 7 116 45 

District V 7 119 46 

District VI 7 124 48 

District VII 10 137 53 

District VIII 10 127 50 

District IX 8 132 51 

District X 9 145 57 

Total 94 1758 685 

 

Sampling Technique 

The study employed a universal sampling method to select the 94 school heads in the 
Division of Valencia City due to the limited number. For the teacher respondents, a 
stratified random sampling approach was utilized. The sample sizes for each district were 
calculated using Slovin’s formula. The researcher determined the required number of 
teacher respondents per grade level, resulting in a sample of 685 teachers out of the total 
population of 1,758. Subsequently, random sampling was conducted to choose the 
teachers from whom the Individual Performance Commitment and Review Form (IPCRF) 
data would be collected and analyzed. 

Research Instruments 

The research instrument used to assess school heads' instructional supervision skills was 
adapted from the DepEd Region 10 Instructional Supervisory Form 2017, referred to as 
the Instructional Supervision Skill Tool for School Heads. The research instrument for 
evaluating teachers' performance was derived from the Individual Performance 
Commitment and Review Form (IPCRF) score, which aligns with DepEd Order No. 42, s. 
2017, known as the National Adoption and Implementation of the Philippine Professional 
Standards for Teachers. 
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Validity and Reliability of Instrument 

The researcher initiated the process by securing approval from the Schools Division 
Superintendent of the Valencia City Division to conduct the study on School Head’s 
Leadership Practices and Teacher’s Performance. Once approval was granted, the 
researcher drafted a letter to request permission to access specific documents, namely 
the DepEd Region 10 Instructional Supervisory Form 2017 and the Individual 
Performance Commitment and Review Form. 

Following the authorization to obtain the necessary documents, the researcher proceeded 
with data collection, focusing on the performance review forms. Subsequently, the 
researcher meticulously recorded, organized, and tallied the data. The collected data 
underwent statistical analysis, utilizing descriptive statistics and the Pearson Product 
Moment Correlation method. 

Categorization of Variables and System of Scoring 

For the analysis and interpretation of the data gathered in the study, the scoring system 
is outlined below: 

A. School heads’ Instructional Supervisory Skills 

Range Description Interpretation 
3.16–above Highly Proficient (HP) Consistently exceeds expectations 

2.71–3.60 Proficient (P) Often exceeds expectations 

1.81–2.70 Basic (B) Meet basic expectations based on 
standards 

0.91–1.80 Below Basic (BB) Behavior and outputs frequently fall 
below standards 

0.90–below Not Observed (NO) Indicators not observed 

  
 

B. Teachers’ Performance   

Range Description 

4.500-5.000 Outstanding  
3.500-4.499 Very Satisfactory 
2.500-3.499 Satisfactory 
1.500-2.499 Fairly Satisfactory 
Below-1.499 Needs Improvement 

 

Data Gathering Procedure 

The researcher initiated the process by seeking approval from the Schools Division 
Superintendent of the Division of Valencia City to conduct the study on School Head’s 
Leadership Practices and Teacher’s Performance. Following approval to conduct the 
study, the researcher wrote a letter seeking permission to obtain specific documents, 
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namely, the DepEd Region 10 Instructional Supervisory Form 2017 and the Individual 
Performance Commitment and Review Form. After permission was granted, the 
researcher proceeded to collect the relevant data, which included the performance review 
forms. Subsequently, after obtaining the performance review forms, the researcher 
systematically recorded, organized, and tallied the data. The collected data was then 
subjected to statistical analysis using descriptive statistics and the Pearson Product 
Moment Correlation. 

Statistical Treatment of Data 

The following statistical tools were used after collecting and recording the data gathered 
in the study: 

 For Research Question 1 to 5, descriptive statistics such as frequency, 
percentage, mean, and standard deviation were used to describe the variables in the 
study. 

Then, for Research Question 6, the Pearson Product Moment Correlation 
Coefficient (r) was employed to determine the significant relationship between school 
heads’ instructional supervisory skills and teachers’ performance. 

Ethical Considerations 

To uphold the privacy and anonymity of the school heads and teachers involved in this 
research, ethical considerations were carefully observed: 

Informed consent was obtained from all participating school heads and teachers, clearly 
outlining the study's purpose, data collection procedures, and the handling of their 
information. This ensured that participants had the freedom to withdraw from the study at 
any point without facing penalties. 

Participants were instructed to redact any personally identifiable details, such as names, 
school names, or contact information, from the data during analysis and reporting. 
Pseudonyms were used to safeguard the participants' identities. 

Data security measures were implemented to protect and store the data securely, 
including encryption when necessary, with restricted access limited to authorized 
personnel. This ensured that data remained confidential and inaccessible to unauthorized 
individuals. 

Ethical approval was granted by the Institutional Review Board (IRB) or ethics committee 
to validate that the research design and data collection procedures adhered to ethical 
standards and guidelines. Prior to conducting the study, ethical clearance was obtained 
to ensure compliance with ethical protocols. 
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RESULTS 
 

This section presents the results and discussions on the school heads’ instructional 
supervisory skills and teachers’ performance in the Division of Valencia City. The data 
are presented in the sequence corresponding to the order in which the study's problems 
were introduced. Conclusions drawn from the findings and proposed recommendations 
are also included. 
 
 
Research Question 1.  To what level is the school heads’ instructional supervisory 
skills as to instructional supervisory plan and implementation? 
 

 
Table 1 

Distribution of the level of School Heads’ Instructional Supervisory Skills  
as to Instructional Supervisory Plan and Implementation 

 
Indicators Mean SD Description 

Presents monthly Instructional Supervisory Plan. 4.63 0.48 Highly Proficient 

Implements Supervisory Plan based on the required 
observation reports (RM # 66s, 2013- Unified 
Guidelines and Procedure in the Conduct of 
Instructional Supervision). 
 

4.62 0.48 Highly Proficient 

Overall 4.63 0.42 Highly Proficient 

Legend: 

        3.61 – above    Highly Proficient / Consistently Exceeds Expectation   
        2.71 – 3.60       Proficient / Often Exceeds Expectation    
        1.81 – 2.70       Basic / Meet Basic Expectation Based on Standards 
       0.91 – 1.80       Below Basic / Behavior and Outputs frequently fall below standards 
        0.90 – below     Not Observed / Indicators not Observed      

 
Table 1 presents the data on the level of school heads' instructional supervisory skills 
concerning instructional supervisory planning and implementation, with an overall mean 
of 4.63 (SD = 0.42), classified as Highly Proficient. This indicates that school heads excel 
in planning and executing instructional supervision, showcasing a high level of proficiency 
across the board. The minimal variance in proficiency levels suggests a consistent high 
standard of skills among school heads. Effective supervision by school heads plays a 
pivotal role in enhancing teacher performance, ultimately benefiting student achievement. 
This underscores the significance of leadership and management at the school level, 
emphasizing the importance of well-executed instructional supervisory plans. 
 
The data implies that school heads effectively communicate their instructional priorities 
and strategies to teachers, actively monitoring and supporting instructional practices to 
foster continuous improvement in teaching and learning. This finding resonates with the 
research of Villanueva et al. (2021), emphasizing the importance of instructional 
supervisory plans in effective school leadership. Ullah et al. (2021) further support this 
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notion by highlighting how the strategic use of instructional materials and active 
supervisor engagement can enhance teaching environments and classroom instruction. 
School principals play a vital role in cultivating pedagogical excellence and student 
success, making these aspects essential considerations in professional development 
initiatives and educational policies. 
 
Specifically, the indicator "Presents monthly instructional supervisory plan" obtained the 
highest mean of 4.63 (SD = 0.48), also classified as Highly Proficient. This indicates that 
school heads excel in creating and presenting their supervisory plans monthly, 
showcasing a systematic and well-organized approach to instructional supervision. 
Consistent presentation of supervisory plans ensures alignment of instructional activities 
with the school's objectives and standards. Haryono (2021) underscores the importance 
of regular supervision in enhancing educational quality, stressing the significance of 
instructional supervision and effective material utilization to improve teacher performance 
and student outcomes. School principals are pivotal in fostering excellence and success, 
necessitating their inclusion in professional development and educational policy 
considerations. 
 
On the other hand, the indicator "Implements Supervisory Plan based on the required 
observation reports (RM # 66s, 2013 - Unified Guidelines and Procedure in the Conduct 
of Instructional Supervision)" attained a slightly lower mean of 4.62 (SD = 0.48), also 
described as Highly Proficient. Despite the lower mean score, this indicator still reflects a 
high level of proficiency, indicating that school heads consistently apply their observations 
thoughtfully and strategically. They go beyond mere data collection, using the information 
meaningfully to support and guide instructional strategies. This presents an opportunity 
for further growth, suggesting that additional training or resources could enhance their 
skills even further. By continually enhancing their proficiency, school heads can ensure 
that each observation report translates into actionable improvements in their supervisory 
plans, demonstrating a commitment to excellence and educational advancement for both 
teachers and students. The study by Rohmawati (2019) illustrated how headmasters can 
elevate teaching through structured supervision, including classroom visits, faculty 
meetings, and coaching. Clear schedules and follow-up actions were shown to effectively 
enhance teaching practices, serving as a model for other educational institutions. 
 
 
Research Question 2.  To what level is the school heads’ instructional supervisory 
skills as to school heads interaction with the teacher based on pre-observation 
conference, during classroom observation and post-classroom observation? 
 

Table 2 
Distribution of the level of School Heads’ Instructional Supervisory Skills  

as to School Heads Interaction with the Teacher in Pre-observation Conference 
 

Indicators Mean SD Description 

Facilitates an environment where the teacher can 
confidently express his/her ideas. 

4.65 0.49 Highly Proficient 
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Discusses potential issues and concerns that may arise 
during the delivery of the lesson and the possible solution. 

4.49 0.82 Highly Proficient 

Guides the teacher in aligning lesson objectives, teaching 
methods, learning activities, instructional materials and 
assessment tools. 

4.87 0.43 Highly Proficient 

Encourages prudent use of contextualized and 
indigenized learning materials and educational technology 
available. 

4.85 0.40 Highly Proficient 

Coaches the teachers to engage the diverse learners in 
differentiated instruction for quality learning. 

4.85 0.41 Highly Proficient 

Discusses with the teacher in the observance of proper 
classroom management. 

4.81 0.47 Highly Proficient 

Encourages the teacher to observe a “child-friendly” 
School System including sensitivity to gender and culture 
issues. 

4.82 0.56 Highly Proficient 

Provides technical assistance in handling learners with 
learning difficulties. 

4.96 0.21 Highly Proficient 

Overall 4.76 0.24 Highly Proficient 

Legend: 
        3.61 – above    Highly Proficient / Consistently Exceeds Expectation   
        2.71 – 3.60       Proficient / Often Exceeds Expectation    
        1.81 – 2.70       Basic / Meet Basic Expectation Based on Standards 
       0.91 – 1.80       Below Basic / Behavior and Outputs frequently fall below standards 

 0.90 – below     Not Observed / Indicators not Observed 

 
Table 2 illustrates the distribution of school heads’ instructional supervisory skills 
concerning their interactions with teachers in pre-observation conferences, with an overall 
mean of 4.76 (SD=0.24), classified as Highly Proficient. This indicates that, on average, 
school heads demonstrate a high level of proficiency in their supervisory interactions with 
teachers during pre-observation conferences. It suggests that school heads consistently 
provide valuable support and guidance to teachers, thereby enhancing the instructional 
process and fostering a positive and productive teaching environment. The strong 
leadership qualities and commitment of school heads ensure that teachers receive the 
necessary support for their professional growth, ultimately leading to high-quality learning 
experiences for students. 
 
These findings are in line with the research conducted by Donaghue (2020), emphasizing 
the complex dynamic between school heads and teachers during pre-observation 
conferences, where power and experience are negotiated during feedback sessions. This 
interaction significantly influences its effectiveness and subsequent outcomes. 
Additionally, the recent study by Clark and Thompson (2020) underscores the importance 
of comprehensive instructional supervision in enhancing teaching practices and student 
outcomes. 
 
Specifically, the indicator "Provides technical assistance in handling learners with learning 
difficulties" achieved the highest mean score of 4.96 (SD=0.21), also classified as Highly 



639 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 1          January 2025         www.icceph.com 

Proficient. This indicates that school heads excel in offering targeted support to teachers 
dealing with students facing learning challenges, showcasing a strong commitment to 
inclusive education and ensuring all students receive necessary support. Providing 
technical assistance aids teachers in adapting their methods to meet diverse learning 
needs, promoting equity in education. 
 
The involvement of school heads in providing technical assistance to enhance teacher 
competencies indirectly relates to supporting teachers in handling students with learning 
difficulties (Dolorica, 2023). The research underscores the importance of supportive 
conditions and effective mechanisms in professional development models to enhance 
teachers’ teaching capabilities, leading to improved student learning outcomes. 
Additionally, the study recommends that educational leaders prioritize time for 
instructional leadership practice and integrate professional learning into existing meeting 
and evaluation structures. This ensures leaders have dedicated time and resources to 
focus on their instructional leadership responsibilities and support the professional 
development of their teachers (Benton, 2019). Hence, the study emphasizes the 
significance of continuous professional development for teachers, along with the need for 
supportive conditions and effective mechanisms to enhance their teaching abilities, 
ultimately improving student learning outcomes (Yang et al., 2020). 
 
However, the indicator "Discusses potential issues and concerns that may arise during 
the delivery of the lesson and the possible solutions" obtained the lowest mean score of 
4.49 (SD=0.82), also described as Highly Proficient. This indicates that, although this 
indicator received the lowest mean score, it still reflects a high level of proficiency. It 
suggests that school heads effectively identify and address potential challenges in lesson 
delivery, albeit slightly less consistently. The result also implies that they may not be 
adequately prepared to handle and anticipate classroom challenges faced by teachers. 
This deficiency in leadership practices can lead to disruptions and inefficiencies in lesson 
execution, negatively impacting the educational process. To address these issues, it is 
crucial for school heads to foster a supportive dialogue where teachers feel comfortable 
sharing their concerns and challenges. This collaborative approach enables them to 
collaboratively develop proactive strategies and solutions that enhance teacher 
confidence and classroom management. Such an approach not only strengthens the 
teacher-administrator relationship but also cultivates a culture of professional growth 
within the school community. 
 
School leaders who focus on anticipating and resolving educational challenges ensure 
that teaching methods align with student needs and school goals. Continuous 
professional development and reflective practices for educational leaders are essential to 
drive these improvements. These practices help leaders continuously enhance their 
supervisory skills and provide substantial support to their teaching staff. Adams and Baker 
(2019) emphasize the importance of addressing potential issues proactively to prevent 
disruptions and enhance teaching effectiveness. 
 
A recent study by Dolorica (2023) highlighted that secondary school principals prioritize 
teachers' development in critical areas such as content, pedagogy, and learner diversity. 



640 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 1          January 2025         www.icceph.com 

Principals employ methods like information sharing, work management, and capacity 
building for this purpose. The technical assistance provided by principals has proven 
effective, resulting in improved learning delivery and student outcomes. This support has 
also enhanced teachers' decision-making abilities and creativity. However, the study also 
identified challenges, with some teachers resisting changes and deviating from planned 
activities. Overall, the study underscores the significance of school leaders' support in 
advancing teachers' skills and competencies. 
 
 

 Table 3 
Distribution of the level of School Heads’ Instructional Supervisory Skills  

as to School Heads Interaction with Teacher During the Classroom Observation 
 

Indicators Mean SD Description 

Notes down important items/details to be taken up 
during the Post Conference. 

4.72 0.70 Highly Proficient 

Utilizes the appropriate Classroom Observation 
Form to evaluate teacher performance. 

4.85 0.42 Highly Proficient 

Makes entrance & exit as unconstructive as possible 
so as not to distract the teacher & learners. 

4.82 0.48 Highly Proficient 

Overall 4.80 0.30 Highly Proficient 

Legend: 
 3.61 – above    Highly Proficient / Consistently Exceeds Expectation   
        2.71 – 3.60       Proficient / Often Exceeds Expectation    
        1.81 – 2.70       Basic / Meet Basic Expectation based on Standards 
       0.91 – 1.80       Below Basic / Behavior and Outputs frequently fall below standards 
        0.90 – below     Not Observed / Indicators not Observed 

 
Table 3 presents the distribution of school heads’ instructional supervisory skills in terms 
of their interaction with teachers during classroom observations, with an overall mean of 
4.80 (SD=0.30), classified as Highly Proficient. This indicates that, on average, school 
heads demonstrate a high level of proficiency in conducting classroom observations. It 
suggests that school heads are effective in their observation practices, ensuring 
constructive and minimally disruptive sessions. Despite the high overall proficiency, the 
individual standard deviations for each indicator reveal room for improvement, 
highlighting areas where some school heads may benefit from further support. The 
consistency and high proficiency reflected in these scores are likely to positively impact 
teacher performance and student learning, given the crucial role of instructional 
supervision in educational outcomes. The research by Clark and Thompson (2020) 
underscores the significance of effective classroom observation techniques in enhancing 
instructional quality and teacher development. 
 
Specifically, the indicator "Utilizes the appropriate classroom observation form to evaluate 
teacher performance" achieved the highest mean of 4.85 (SD=0.42), also classified as 
Highly Proficient. This signifies that school heads excel in using standardized forms to 
assess teacher performance, indicating a systematic and consistent approach to 
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evaluation critical for fairness and accuracy. Consistent utilization of observation forms 
can lead to more accurate and objective evaluations of teachers, fostering professional 
development and accountability within the school system. The high mean score in teacher 
evaluation indicates successful implementation of proper evaluation tools, likely attributed 
to improved professional development or policy directives. This uniform application 
cultivates a culture of continuous improvement among teachers, contributing to clearer 
expectations and targeted feedback. 
 
A recent study at an English Language Center in Oman highlighted the effectiveness of 
a specialized training program for classroom observation in improving the observation 
process. The program aimed to reduce teachers' anxiety during observations, encourage 
active participation from both teachers and observers, and facilitate constructive feedback 
post-observations. The program's success led to more frequent pre-observation 
conferences, signaling a shift towards a more collaborative observation approach. The 
study revealed that this training program positively impacted the institution's overall 
effectiveness and professional development (AL-Balushi & Saad, 2021). Effective 
monitoring and support of teacher performance are crucial for enhancing educational 
quality and improving student outcomes. 
 
Conversely, the indicator "Notes down important items/details to be taken up during the 
post-classroom observation" obtained the lowest mean of 4.72 (SD=0.70), also labeled 
as Highly Proficient. Although this indicator scored the lowest mean, it still reflects a high 
level of proficiency. The lower mean suggests that school heads may occasionally 
overlook critical details or fail to record everything during classroom observations. 
Enhancing their note-taking abilities could lead to more effective post-conference 
discussions and targeted support for teachers. This lower mean underscores the 
necessity for additional training to enhance school heads' documentation and post-
conference discussion practices. Emphasizing the significance of detailed notetaking 
could refine their practices, improve instructional supervision, and enhance support for 
teachers and student outcomes. Collecting feedback from school heads regarding any 
challenges they face in this area could guide tailored interventions. 
 
The effective utilization of observational tools and the discreet presence of school 
administrators during classroom observations, as indicated by the high averages, align 
with current best practices in instructional leadership. Robinson et al. (2019) found that 
these practices significantly contribute to a supportive learning environment by enabling 
teachers to receive constructive feedback without feeling micromanaged. Additionally, the 
work of Supovitz, Sirinides, and May (2018) stresses that school leaders who skillfully 
coordinate instruction and provide targeted support create conditions conducive to 
teacher development and instructional quality. These findings resonate with the broader 
understanding of instructional leadership, highlighted by Goff et al. (2020), who argue that 
school principals play a critical role in fostering professional growth and a positive school 
culture through their observational and support strategies. 
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Table 4 
Distribution of the level of School Heads’ Instructional Supervisory Skills 

 as to School Heads Interaction with the Teacher in Post Classroom Observation 
 

Indicators Mean SD Description 

Commends the teachers on the positive points noted 
during actual teaching. 

4.71 0.48 Highly Proficient 

Confirms the agreement made by both parties during 
the pre-classroom observation. 

4.84 0.36 Highly Proficient 

Provides feedback on the organization of the lesson. 
4.75 0.52 Highly Proficient 

Assist the teacher in identifying factors that have 
contributed to or hindered the attainment of the learning 
competencies. 

4.76 0.55 Highly Proficient 

When necessary the school head explores with the 
teacher more appropriate ways in handling behavioral 
problems of the learners. 

4.79 0.50 Highly Proficient 

Recommends ways of improving the conduct of the 
teaching strategies used (Sec 6.2 Rule VI RA 9155). 

4.75 0.61 Highly Proficient 

Verifies the pupils’ proficiency level as evidenced by 
the assessment tool used in the class. 

4.63 0.48 Highly Proficient 

Encourages the teacher to utilize the evaluation results 
for continuous quality improvement. 

4.67 0.48 Highly Proficient 

Comes up with an agreement with the teacher to refine 
the area that needs improvement. 

4.71 0.46 Highly Proficient 

Ends the conference on a happy note with inspiring 
words and gestures. 

4.52 0.82 Highly Proficient 

Overall 4.71 0.24 Highly Proficient 

Legend: 
 3.61 – above    Highly Proficient / Consistently Exceeds Expectation   
        2.71 – 3.60       Proficient / Often Exceeds Expectation    
        1.81 – 2.70       Basic / Meet Basic Expectation based on Standards 
       0.91 – 1.80       Below Basic / Behavior and Outputs frequently fall below standards 
        0.90 – below     Not Observed / Indicators not Observed 

 
Table 4 displays the distribution of school heads' instructional supervisory skills 
concerning their interaction in post-classroom observations, with an overall mean of 4.71 
(SD=0.24), categorized as Highly Proficient. This implies that school heads effectively 
engage with teachers, providing constructive feedback and facilitating continuous 
improvement in teaching practices. The high mean signifies a strong commitment to 
professional development and educational quality assurance within the school system, 
fostering important outcomes such as enhanced teacher morale, improved educational 
results, and the establishment of a positive and developmental school atmosphere 
centered on growth and teamwork. It also indicates school administrators' success in 
creating an environment that supports reflection and continuous learning, recognizing 
areas for improvement and implementing effective strategies to address them. This 
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proficiency is crucial in ensuring teachers receive comprehensive and meaningful 
feedback to enhance their instructional practices, highlighting the pivotal role of school 
administrators in supporting and empowering teachers for success. It underscores the 
significance of ongoing support and professional growth efforts for school leaders to 
enhance and maintain their instructional oversight capabilities, reflecting a culture within 
the educational institution that values excellence and continuous improvement. 
 
A study on post-observation conferences of middle school mathematics student teachers 
revealed that assessments were the primary focus of discussions, with less attention on 
emotional aspects. The study also noted minor differences in feedback between the first 
and second conferences, indicating a consistent approach in the conferencing process 
(Kaygisiz et al., 2022). 
 
Specifically, the indicator "Confirms the agreement made by both parties during the pre-
classroom observation" achieved the highest mean score of 4.84 (SD=0.36), described 
as Highly Proficient. This signifies that school heads consistently ensure clarity and 
alignment with teachers regarding expectations and objectives before classroom 
observations. When both parties are aligned from the outset, it establishes a solid 
foundation for constructive feedback and collaboration, fostering a culture of 
accountability and mutual understanding that can enhance teaching practices and student 
outcomes. This emphasizes the importance of transparent communication and mutual 
consensus before evaluative procedures, setting expectations early for substantial 
discussions and feedback post-observations. School leaders prioritizing agreement 
confirmation are better positioned to build trust and collaboration within their teaching 
team, laying a proactive foundation for fruitful professional interactions and ongoing 
improvements within the educational environment. 
 
The study by Antinluoma et al., (2021) highlighted the central role of visionary principals 
in Finnish schools in initiating positive changes, sharing leadership, and fostering 
commitment to common goals. Similarly, Krasniqi (2021) emphasized that in Kosovo, 
principals promoted organizational learning and collaborative culture crucial for effective 
teacher professional development. Additionally, Mundy (2018) stressed the importance 
of principals in creating a school culture with clear vision and priorities, fostering a 
professional community focused on trust and shared responsibility. These findings 
collectively underscore the critical role of principals in shaping and sustaining effective 
Professional Learning Communities (PLCs) through strategic leadership, establishing 
supportive and collaborative environments. 
 
Conversely, the indicator "Ends the conference on a happy note with inspiring words and 
gestures" received the lowest mean of 4.52 (SD=0.82), also labeled as Highly Proficient. 
While most indicators scored highly proficient, there is room for improvement in 
concluding post-classroom observations positively. School leaders should provide 
constructive feedback and leave teachers feeling encouraged, considering the emotional 
aspect of their interactions to enhance teacher satisfaction and foster a positive school 
atmosphere. 
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The result of the lowest mean is supported by Hunter (2022), emphasizing high-leverage 
teacher evaluation practices, including post-observation conferences, crucial for 
providing actionable feedback linked to professional learning that enhances teaching 
quality and student learning outcomes. Another study highlighted the characteristics of 
effective feedback in post-observation conferences, noting the benefits of goal setting for 
less experienced teachers. This research identified that many conferences lacked critical 
feedback characteristics essential for driving teacher improvement (Hunter & Springer, 
2022). Reflective practices among mathematics teachers significantly impact teaching 
strategies, as shown in a qualitative case study by Aghakhani et al., 2023, where teachers 
engaging in high-level reflective practices demonstrated improved teaching strategies 
aligned with current educational needs. Additionally, a study on student perceptions of 
teacher feedback revealed that middle school students generally viewed feedback more 
positively than high school students, with boys reporting higher levels of positive feedback 
perception (Miao, 2023). These findings underline the importance of structured, reflective, 
and student-centered feedback practices in enhancing mathematics education. 
 
 

Table 5 
Summary of the Level of School Heads’ Instructional Supervisory Skills as to 

School Heads Interaction with the Teacher 
 

Variables Mean SD Interpretation 

Pre-Observation Conference 4.76 0.24 Consistently Exceeds Expectation 

During Classroom Observation  4.80 0.30 Consistently Exceeds Expectation 

Post-Classroom Observation  4.71 0.24 Consistently Exceeds Expectation 

Overall 4.76 0.26 Consistently Exceeds 

Expectation 

Legend: 
  3.61 – above    Consistently Exceeds Expectation   
        2.71 – 3.60       Often Exceeds Expectation    
        1.81 – 2.70       Meet Basic Expectation based on Standards 
       0.91 – 1.80       Behavior and Outputs frequently fall below standards 
        0.90 – below     Indicators not Observed 

 
Table 5 summarizes the level of school heads' instructional skills in their interactions with 
teachers, with an overall mean of 4.76 (SD=0.26), interpreted as Consistently Exceeds 
Expectations. This indicates that school heads consistently surpass expectations in their 
supervisory roles, demonstrating high proficiency in managing interactions with teachers 
before, during, and after classroom observations. The high overall mean reflects a 
steadfast standard of excellence in instructional supervision, contributing to enhanced 
teaching practices and student outcomes. These findings align with Hattie (2018), 
emphasizing the pivotal role of effective instructional leadership in fostering educational 
excellence. The consistency suggests that professional development programs for school 
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heads are well-designed and effectively implemented, ensuring their readiness to meet 
and exceed supervisory expectations. 
 
Specifically, the variable "During Classroom Observation" achieved the highest mean of 
4.80 (SD=0.30), interpreted as Consistently Exceeds Expectations. This signifies that 
during this crucial phase, school heads are highly engaged, providing valuable feedback 
and support to teachers. It indicates a robust ability to assess and guide teaching 
practices in real-time, fostering a conducive learning environment. The high mean in this 
area suggests that school heads prioritize in-class support, crucial for immediate 
instructional adjustments and teachers' professional growth. Studies by Marzano (2019) 
and Robinson (2020) support the significance of classroom observations in promoting 
reflective teaching practices and enhancing instructional methods. The slight variability 
(SD 0.30) implies that while overall performance is high, there may be room for further 
standardization in observation practices to ensure consistent excellence. 
 
On the other hand, the variable "Post-Classroom Observation" received the lowest mean 
of 4.71 (SD=0.24), interpreted as Consistently Exceeds Expectations. This lower mean 
may stem from the specific criteria or expectations for this variable being more stringent 
or challenging compared to others. For instance, the evaluation standards for post-
classroom observations might be higher, leading to a lower average score despite 
positive feedback overall. Additionally, compared to other variables with higher scores, 
this variable's score appears relatively lower. The subjective nature of post-classroom 
observations, involving personal feedback or situational factors, could also contribute to 
this lower average. However, the small standard deviation of 0.24 indicates that the 
scores consistently align closely with the mean, suggesting that while this variable scored 
the lowest, it consistently exceeds expectations. This slight decline could highlight areas 
for further professional development to ensure uniformity in delivering effective post-
observation conferences. Studies by Sartain and Steinberg (2018) and Knight (2019) 
suggest that structured and consistent post-observation feedback is crucial for sustained 
teacher improvement and reflective practice. 
 
 
Research Question 3.    To what level is the school heads’ instructional supervisory 
skills as to competence in the instructional process in terms of competence, 
attitudes and attributes; abilities and skills? 
 

Table 6 
Distribution of the level of School Heads’ Instructional Supervisory Skills  
as to Competence in the Instructional Process in terms to Competence 

 
Indicators Mean SD Description 

Shows competence in evaluating content. 
4.74 0.43 Highly Proficient 

Shows competence in evaluating strategies. 
4.49 0.65 Highly Proficient 
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Shows competence in evaluating assessment. 
4.68 0.52 Highly Proficient 

Demonstrate competence in the art of questioning 
to process the different phases of observation. 

4.29 0.93 Highly Proficient 

Guides the teacher in determining their overall 
teaching strength and growth needs. 

4.90 0.37 Highly Proficient 

Overall 4.62 0.41 Highly Proficient 

Legend: 
  3.61 – above    Highly Proficient / Consistently Exceeds Expectation   
        2.71 – 3.60       Proficient / Often Exceeds Expectation    
        1.81 – 2.70       Basic / Meet Basic Expectation based on Standards 
       0.91 – 1.80       Below Basic / Behavior and Outputs frequently fall below standards 
        0.90 – below     Not Observed / Indicators not Observed 

 
Table 6 presents the level of school heads’ instructional supervisory skills in terms of 
competence in the instructional process, with an overall mean of 4.62 (SD=0.41), 
described as Highly Proficient. This indicates that school heads are adept at evaluating 
content, strategies, and assessment methods, guiding teachers to recognize their 
teaching strengths and areas for growth. Such proficiency supports teachers in enhancing 
their instructional practices, ultimately leading to improved student learning outcomes. 
The high overall mean suggests a robust culture of professional development and 
continuous improvement. However, individual indicators require further attention for 
enhancement, necessitating ongoing monitoring, support, and professional development 
opportunities to sustain this level of excellence. 
 
The study by Lavy (2020) revealed that increased school resources and more time 
allocated to instructional tasks resulted in higher academic achievements in Mathematics, 
Science, and English without compromising student behavior. Similarly, Toste et al. 
(2018) demonstrated that interactive instructional time positively influences students' 
social studies knowledge, underscoring the significant impact of how instructional time is 
utilized. Additionally, Godwin et al. (2021) reported that consistent on-task behavior, 
facilitated by effective teaching strategies, correlates positively with learning outcomes 
across various educational levels. Another study by Wilson (2021) found that structured 
physical activity programs, incorporating specific instructional strategies, enhance 
student on-task behavior and overall academic performance. 
 
Specifically, the indicator "Guides the teacher in determining their overall teaching 
strength and growth needs" obtained the highest mean of 4.90 (SD=0.37), described as 
Highly Proficient. This indicates that school heads excel in ensuring that pre-observation 
agreements are reaffirmed during post-conferences, showcasing a strong commitment to 
follow-through and accountability critical for maintaining consistency and trust between 
school heads and teachers. This personalized guidance is essential for promoting 
reflective practice and continuous improvement among educators, ultimately benefiting 
student learning outcomes. The high mean underscores the pivotal role of mentorship 
and coaching in educational leadership, indicating a strong dedication to teacher 
development and acknowledgment of its significance in enhancing instructional quality. A 
school environment characterized by trust, collaboration, and open communication 
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between school heads and teachers facilitates constructive feedback and meaningful 
dialogue about instructional practices. 
 
The study by Benton (2019) emphasized that school leaders can enhance teaching and 
student learning by providing consistent and focused feedback to teachers. The feedback 
should be actionable, offering clear strategies and supports for improvement. Integrating 
instructional and transformational leadership traits when giving feedback can motivate 
teachers to engage in professional learning, leading to improved student achievement. 
Professional development for school leaders is crucial to enhance their feedback skills 
and knowledge. By combining instructional and transformational leadership traits, school 
leaders can provide meaningful feedback that promotes teacher professional learning and 
enhances student achievement, creating a positive learning environment where teachers 
feel supported and motivated to continuously improve their teaching practices. 
 
Conversely, the indicator "Demonstrate competence in the art of questioning to process 
the different phases of observation" received the lowest mean of 4.29 (SD=0.93), also 
described as Highly Proficient. This suggests that while school heads excel in providing 
instructional support to teachers, they need to enhance their questioning skills to improve 
teachers' reflective practices and feedback mechanisms. Developing questioning skills 
through targeted training can help school heads foster better teaching quality and student 
outcomes. Ongoing self-assessment and refinement of supervisory skills are crucial to 
provide comprehensive support for teachers' development, leading to continuous 
improvement in instructional quality and student outcomes. 
 
The study by Ginting (2018) explores how teachers utilize questioning during classroom 
observation to engage students, check understanding, elicit information, and stimulate 
active learning and reflection. Educators can learn from this research to effectively employ 
questioning techniques during observations to enhance their teaching quality. In another 
study, Dung and Trang (2020) delve into how questioning strategies in English reading 
classrooms can engage students and challenge their thinking. Effective questioning 
strategies, such as eliciting responses, focusing information, and checking 
comprehension, play a vital role in driving student engagement and academic growth. 
 
 

Table 7 
Distribution of the level of School Heads’ Instructional Supervisory Skills  

As to Competence in the Instructional Process in terms of Attitudes/Attributes 
 

Indicators Mean SD Description 

Shows respect of the teacher’s views and 
ideas. 

4.88 0.38 Highly Proficient 

Manifest flexibility in the teachers’ use of 
strategy. 

4.65 0.70 Highly Proficient 

Shows sensitivity to the needs of the teacher. 
4.84 0.41 Highly Proficient 
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Overall 4.79 0.34 Highly Proficient 

Legend: 
  3.61 – above    Highly Proficient / Consistently Exceeds Expectation   
        2.71 – 3.60       Proficient / Often Exceeds Expectation    
        1.81 – 2.70       Basic / Meet Basic Expectation based on Standards 
       0.91 – 1.80       Below Basic / Behavior and Outputs frequently fall below standards 
        0.90 – below     Not Observed / Indicators not Observed 

 
Table 7 presents the level of school heads’ instructional supervisory skills regarding 
competence in the instructional process in terms of attitudes/attributes, with an overall 
mean of 4.79 (SD = 0.34), described as Highly Proficient. This indicates that school heads 
consistently exhibit a strong, supportive, and respectful approach in their supervisory 
roles. They demonstrate respect for teachers' views, flexibility in using teaching 
strategies, and sensitivity to teachers' needs. This suggests that school heads effectively 
guide and support teachers in their instructional roles, fostering a positive working 
environment with strong collaboration and communication between school heads and 
teachers. This data provides valuable insights for educational institutions, highlighting 
strengths in instructional leadership that can inform the development of professional 
training programs for school leaders. 
 
A study by Smith and Riley (2020) underscores the importance of effective instructional 
leadership characterized by respect and support in fostering a positive school climate and 
enhancing teacher morale. To effectively supervise and support teachers, headteachers 
necessitate specific skills and attributes such as communication, observation, problem-
solving, and the ability to analyze teaching effectively. Clear guidelines and staff 
development programs are essential to enhance supervision practices and procedures, 
ultimately improving education quality. The study emphasizes the significance of qualified 
and skilled headteachers in delivering effective instructional supervision to enhance 
teacher productivity and elevate education quality in Kenyan secondary schools. By 
leveraging the mentioned skills and attributes, headteachers can cultivate positive 
relationships with staff, establish a supportive learning environment, and effectively 
address challenges in teaching and learning. The success of instructional supervisors’ 
hinges on their ability to build trust, foster open dialogue about teaching practices, and 
facilitate individual growth (Villanueva et al., 2021). 
 
Specifically, the indicator "Shows respect for the teacher’s views and ideas" obtained the 
highest mean of 4.88 (SD=0.38), described as Highly Proficient. This suggests that school 
heads create an environment where teachers feel valued and appreciated, cultivating a 
positive work culture. The high mean indicates strong respectful communication and 
collaboration between school heads and teachers, enhancing morale and job satisfaction 
among educators. This underscores the importance of mutual respect in educational 
leadership, positively influencing teacher motivation, retention, and ultimately, student 
success. It highlights the significance of fostering a culture of respect within educational 
institutions to facilitate effective teaching and learning. 
 
On the other hand, the indicator "Manifests flexibility in the teachers’ use of strategy" 
received the lowest mean of 4.65 (SD=0.70), described as Highly Proficient. This 
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indicates that while most school heads allow teachers the freedom to employ diverse 
strategies, there are some inconsistencies. It suggests instances where teachers may 
feel constrained or limited in exploring different instructional strategies. Addressing this 
area through professional development and support for school heads can enhance 
guidance and encouragement of diverse teaching methods, fostering innovation and 
adaptation in the classroom for improved student learning outcomes. Promoting flexibility 
and creativity in teaching practices within educational leadership practices is crucial for a 
dynamic and effective teaching environment. 
 
The study by Aquino et al. (2021) suggests that enhancing communication skills and 
building connections can improve overall school performance, emphasizing the impact of 
school leaders' skills on teacher performance. Reeves and Leithwood (2019) also 
highlight the importance of promoting flexibility and innovation in teaching practices for 
more effective instruction and improved student learning outcomes. 
 

 
Table 8 

Distribution of the level of School Heads’ Instructional Supervisory Skills  
in Competence in the Instructional Process in terms of Abilities and Skills 

 
Indicators Mean SD Description 

Exercises initiative in implementing innovations to 
enhance instruction significance in terms of 
Teaching delivery. 

4.63 0.53 Highly Proficient 

Exercises initiative in implementing innovations to 
enhance instruction significance in terms of 
Development of Instructional materials. 

4.68 2.00 Highly Proficient 

Exercises initiative in implementing innovations to 
enhance instruction significance in terms of 
Assessment. 

3.89 0.85 Highly Proficient 

Demonstrates productivity on Enrolment (Access). 
4.48 0.79 Highly Proficient 

Demonstrates productivity on Daily Attendance. 
4.85 0.49 Highly Proficient 

Demonstrates productivity on Average Monthly 
attendance. 

4.67 0.48 Highly Proficient 

Demonstrates productivity on Quarterly proficiency 
level. 

4.56 0.54 Highly Proficient 

Demonstrates productivity on NAT/LAPG/National 
Assessment/ ALS/ School Result. 

4.64 0.55 Highly Proficient 

Demonstrates productivity on Number of times 
supervised by the school head. 

4.37 0.88 Highly Proficient 

Overall 4.53 0.45 Highly Proficient 

Legend: 
  3.61 – above    Highly Proficient / Consistently Exceeds Expectation   
        2.71 – 3.60       Proficient / Often Exceeds Expectation    
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        1.81 – 2.70       Basic / Meet Basic Expectation based on Standards 
       0.91 – 1.80       Below Basic / Behavior and Outputs frequently fall below standards 
        0.90 – below     Not Observed / Indicators not Observed 

 
Table 8 presents the level of school heads’ instructional supervisory skills in competence 
in the instructional process regarding abilities and skills, with an overall mean of 4.53 
(SD=0.45), described as Highly Proficient. This indicates that school heads effectively 
demonstrate initiative, productivity, and proficiency in various areas such as teaching 
delivery, development of instructional materials, assessment, and administrative tasks 
like enrollment and attendance monitoring. The high overall mean score carries positive 
implications, suggesting that school heads are well-equipped to lead and support the 
instructional process in their schools. They can implement innovations, ensure student 
access and attendance, and effectively monitor academic performance. This data 
highlights the strength and competence of school heads in fulfilling their roles as 
instructional leaders, forming a solid foundation for educational success. Competent 
instructional leadership is vital for fostering a conducive learning environment and 
facilitating student achievement, underscoring the importance of investing in ongoing 
professional development to sustain and enhance school heads' skills and competencies 
in supporting effective teaching and learning practices. 
 
The study's findings are supported by Warren (2021), who emphasizes the instrumental 
role of teacher leaders in driving student academic success through their leadership and 
classroom management skills. Additionally, Nader et al. (2019) highlight the significance 
of headteachers in ensuring instructional quality through continuous professional 
development and alignment of curriculum, instruction, assessment, and standards. 
 
Siddiqui et al. (2019) explore the impact of various leadership styles on school 
performance, emphasizing effective leadership that enhances educational outcomes by 
coordinating, controlling, and supervising school activities. Duorinaah and Alhassan 
(2021) underscore the positive impact of participatory leadership styles of headteachers 
on pupils' academic performance in junior high schools in Northern Ghana. 
 
In conclusion, the competencies of headteachers in management, teaching, and 
leadership play a crucial role in effective instructional supervision and significantly impact 
educational outcomes by fostering positive relationships, effective communication, and 
professional development. 
 
Specifically, the indicator "Demonstrates productivity on Daily Attendance" received the 
highest mean of 4.85 (SD=0.49), described as Highly Proficient. This indicates that school 
heads excel in ensuring consistent daily attendance among students, effectively 
monitoring and addressing attendance issues to maintain a positive learning environment. 
Regular attendance is essential for student engagement and academic success, 
reflecting positively on the school's management practices and emphasizing the 
importance of attendance tracking and management within the educational system. It 
signifies the effectiveness of administrative systems in place to support daily attendance 
monitoring and intervention efforts, promoting a culture of punctuality and regular 
attendance that benefits overall student performance and school outcomes. 
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However, the indicator "Exercises initiative in implementing innovations to enhance 
instructional assessment" received the lowest mean of 3.89 (SD=0.85), described as 
Highly Proficient. This suggests that school heads are less proficient in implementing 
innovative assessment methods compared to other aspects of instructional supervision. 
Addressing this gap could involve providing additional training, resources, or professional 
development opportunities focused on innovative assessment strategies for school heads 
to enhance their skills in this area, ultimately improving student learning outcomes and 
instructional quality. 
 
The importance of personalized and competency-based training models is emphasized 
to enhance the effectiveness of academic supervision, ensuring that supervisory 
practices directly impact teaching quality and student outcomes. Academic supervision, 
including classroom visits, observations, evaluations, mentoring, and coaching, is crucial 
for teacher professionalism and aligns with the competencies described. Additionally, 
utilizing Explicit Instruction in teaching can improve work discipline and foster an 
innovative culture, leading to enhanced teaching practices and student outcomes over 
time. 
 
 

Table 9 
Summary of the Level of School Heads' Instructional Supervisory Skills 

as To Competence in The Instructional Process 

 
Variables Mean SD Interpretation 

Competence 4.62 0.41 Consistently Exceeds Expectation 

Attitudes/Attributes 4.79 0.34 Consistently Exceeds Expectation 

Abilities and Skills 4.53 0.45 Consistently Exceeds Expectation 

Overall 4.65 0.40 Consistently Exceeds Expectation 

Legend: 
  3.61 – above    Consistently Exceeds Expectation   
        2.71 – 3.60       Often Exceeds Expectation    
        1.81 – 2.70       Meet Basic Expectation based on Standards 
       0.91 – 1.80       Behavior and Outputs frequently fall below standards 
        0.90 – below     Indicators not Observed 

 
Table 9 provides a summary of the level of school heads' instructional skills in 
competence in the instructional process, with an overall mean of 4.65 (SD=0.40), 
interpreted as Consistently Exceeds Expectations. This signifies that school heads are 
highly effective in their roles, demonstrating strong skills and positive attitudes towards 
their responsibilities. Their competence, attitudes, and abilities are all rated highly, 
indicating that they not only meet but exceed the standards set for their supervisory 
duties. This exceptional performance reflects their dedication and effectiveness in guiding 
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and supporting their schools' instructional processes. The consistency in these high 
ratings across competencies, attitudes/attributes, and abilities/skills underscores a well-
rounded proficiency in instructional supervision. 
 
According to Smith (2020), such high levels of competence in instructional supervision 
are crucial for creating an environment conducive to effective teaching and learning, 
ultimately leading to improved student outcomes. 
 
Specifically, the variable "Attitudes/Attributes" achieved the highest mean of 4.79 
(SD=0.34), interpreted as Consistently Exceeds Expectations. This indicates that school 
heads excel in the personal and professional attitudes and attributes essential for 
effective instructional supervision. They are perceived as highly motivated, positive, and 
dedicated individuals who inspire and support their teachers, fostering a supportive and 
encouraging environment for both teachers and students. The low standard deviation 
suggests consistent high performance across these attributes. Studies by Garcia-
Martinez et al. (2021) underscore the significance of school leaders exhibiting strong 
attitudes and attributes, essential for building trust and cultivating a collaborative school 
culture. 
 
Conversely, the variable "Abilities and Skills" received the lowest mean of 4.53 (SD=0.45), 
interpreted as Consistently Exceeds Expectations. This implies that while school heads 
are highly skilled and capable, there is slightly more variation in their abilities and skills 
compared to their attitudes and competence. This suggests areas within their skill set 
where further development or support could be beneficial. Despite being the lowest mean, 
it still indicates a very high level of proficiency, implying that even the least strong area of 
their supervisory skills remains highly effective. The study by Potane et al. (2023) 
emphasizes the importance of continuous professional development for school leaders 
to enhance instructional supervision practices and adapt to changing educational 
demands. 
 
 
Research Question 4.   To what level is the school heads’ instructional supervisory 
skills as to learning environment? 
 

Table 10 
Distribution of the level of School Heads’ Instructional Supervisory Skills 

as to Learning Environment 
 

Indicators Mean SD Description 

Guides the teacher in improving the classroom 
environment to make it more conducive to learning 

4.86 0.42 Highly Proficient 

Promotes a safe environment 
4.73 0.54 Highly Proficient 

Overall 4.79 0.33 Highly Proficient 

Legend: 
  3.61 – above    Highly Proficient / Consistently Exceeds Expectation   
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        2.71 – 3.60       Proficient / Often Exceeds Expectation    
        1.81 – 2.70       Basic / Meet Basic Expectation based on Standards 
       0.91 – 1.80       Below Basic / Behavior and Outputs frequently fall below standards 
        0.90 – below     Not Observed / Indicators not Observed 
 
 
Table 10 presents the distribution of school heads' instructional supervisory skills 
concerning the learning environment, with an overall mean of 4.79 (SD=0.33), described 
as Highly Proficient. This indicates that school heads are effective in guiding teachers to 
establish a conducive classroom environment and ensure safety within the school. A high 
level of proficiency in this area suggests that students are more likely to have a positive 
learning experience, impacting their academic performance and overall well-being 
positively. It implies that school heads are actively involved in optimizing the teaching and 
learning process, fostering a positive educational atmosphere. The high overall mean 
score highlights the crucial role of effective instructional leadership in creating a 
supportive learning environment within schools. In a study by Ilao and Malaluan (2023), 
although school heads demonstrate proficiency in instructional supervision for 
pedagogical improvement, content enhancement, and teachers' development, it does not 
significantly impact teachers' commitment levels. 
 
Specifically, the indicator "Guides the teacher in improving the classroom environment to 
make it more conducive to learning" obtained the highest mean of 4.86 (SD=0.42), 
described as Highly Proficient. School heads play a vital role in supporting teachers' 
professional growth and enhancing instructional quality. The high level of guidance 
provided by school heads reflects a strong commitment to educational excellence and 
continuous improvement, leading to increased student engagement, motivation, and 
achievement. This emphasizes the importance of collaborative efforts between school 
heads and teachers in creating enriching learning environments, aligning with educational 
research emphasizing the significant impact of school leaders on enhancing classroom 
environments for improved student engagement and learning, as noted by Bannu (2019). 
 
Conversely, the indicator "Promotes a safe environment" received a lower mean of 4.73 
(SD=0.54), still described as Highly Proficient. While school heads exhibit high proficiency 
in promoting a safe learning environment, this area shows slightly more variability and a 
marginally lower average score compared to other indicators. It suggests differing levels 
of emphasis or success in implementing safety measures across schools, highlighting the 
importance of ongoing vigilance and proactive measures to address safety concerns 
effectively. Despite being the lowest mean, the score still reflects commendable efforts in 
maintaining a secure learning environment conducive to learning and growth. Overall, this 
indicator underscores the significance of creating a supportive and safe environment for 
optimal learning and development. 
 
The study by Asio (2021) emphasizes the importance of a positive work environment, 
teamwork, and diversity in enhancing employee satisfaction at work. Maintaining a 
supportive workplace, fostering cooperation among colleagues, and respecting individual 
differences contribute to happier employees and overall organizational success. 
Improving these aspects can result in higher levels of employee satisfaction and 
organizational effectiveness. 
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Table 11 
Summary of the level of School Heads’ Instructional Supervisory Skills 

 
Indicators Mean SD Interpretation 

Instructional Supervisory Plan and 
Implementation 

4.63 0.42 Consistently exceeds 
expectation 

School Heads Interaction with the Teachers  4.76 0.26 Consistently exceeds 
expectation 

Competence in the Instructional Process 4.65 0.40 Consistently exceeds 
expectation 

Learning Environment 4.79 0.33 Consistently exceeds 
expectation 

Overall 4.70 0.19 Consistently exceeds 
expectation 

Legend: 
  3.61 – above    Consistently Exceeds Expectation   
        2.71 – 3.60       Often Exceeds Expectation    
        1.81 – 2.70       Meet Basic Expectation based on Standards 
       0.91 – 1.80       Behavior and Outputs frequently fall below standards 
        0.90 – below     Indicators not Observed 

 
Table 11 summarizes the level of school heads' instructional supervisory skills, with an 
overall mean of 4.70 (SD=0.19), interpreted as Consistently Exceeds Expectations. This 
reflects a strong performance in supervisory roles, indicating an effective and proficient 
approach to managing instructional processes within schools. The high level of 
consistency among school heads in their supervisory abilities signifies success in creating 
and maintaining effective instructional environments, showcasing a well-rounded and 
robust approach to instructional leadership. 
 
Specifically, the variable "Learning Environment" obtained the highest mean of 4.79 
(SD=0.33), also interpreted as Consistently Exceeds Expectations. School heads excel 
in creating and maintaining a conducive learning environment, with effective strategies 
and initiatives enhancing student engagement and academic outcomes. The focus on 
fostering a positive and supportive learning atmosphere yields positive results, aligning 
with contemporary educational research emphasizing the critical role of learning 
environments in academic success (Cayubit, 2021). 
 
Conversely, the variable "Instructional Supervisory Plan and Implementation" received 
the lowest mean of 4.63 (SD=0.42), still interpreted as Consistently Exceeds 
Expectations. This suggests that specific aspects of the supervisory plan may not be as 
effective as desired. To make improvements, closer examination of detailed feedback, 
learning from successful programs, providing additional training for instructional 
supervisors, engaging with stakeholders for insights, and setting up systems for 
monitoring and feedback are recommended. Enhancing strategic planning and execution 
can further elevate overall supervisory effectiveness, as emphasized in the study by 
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Zakaria et al. (2019) on the importance of strategic planning in instructional leadership 
and its impact on teaching quality and student outcomes. 
 
 
Research Question 5.   To what level is the teachers’ performance (IPCRF) School 
Year 2021-2022 as to content and pedagogy, learning environment, diversity of 
learners and curriculum and planning and assessment and reporting, community 
linkages and professional engagement and personal growth and professional 
development? 
 
 

Table 12 
Distribution of the level of Teachers’ Performance (IPCRF) in  

Content Knowledge and Pedagogy 
 

Indicators Mean SD Description 

Applied knowledge of content within and across 

curriculum teaching areas. 

4.49 0.47 Very Satisfactory 

Used research-based knowledge and principles of 

teaching and learning to enhance professional 

practice. 

4.41 0.51 Very Satisfactory 

Displayed proficient use of Mother Tongue, Filipino 

and English to facilitate teaching and learning. 

4.49 0.55 Very Satisfactory 

Used effective verbal and non-verbal classroom 

communication strategies to support learner 

understanding, participation, engagement and 

achievement. 

4.06 0.94 Very Satisfactory 

Overall 4.36 0.54 Very 

Satisfactory 

Legend: 
4.500-5.000 Outstanding  1.500-2.499 Unsatisfactory 
3.500-4.499 Very Satisfactory  Below 1.499 Poor 
2.500-3.499 Satisfactory 

 
 
Table 12 presents the distribution of teachers' performance (IPCRF) in content knowledge 
and pedagogy, with an overall mean of 4.36 (SD=0.54), described as Very Satisfactory. 
This indicates that teachers generally demonstrate proficiency in content knowledge and 
pedagogy, showcasing their ability to apply knowledge, utilize effective communication 
strategies, and enhance professional practice based on research principles. While 
teachers exhibit satisfactory performance in these areas, there is room for growth to 
further enhance instructional practices, as noted in the study by Sukma (2022) on 
Teachers’ Pedagogical Competencies and Students’ Performance, emphasizing the 
significant impact of teachers' competency on student performance. 
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Specifically, the indicator "Applied knowledge of content within and across curriculum 
teaching areas" received the highest mean of 4.49 (SD=0.47), also described as Very 
Satisfactory. This highlights teachers' effectiveness in understanding and utilizing subject 
matter across different curriculum areas, connecting content to enhance students' 
comprehension and interdisciplinary learning. Proficiency in applying content knowledge 
across subjects and languages supports diverse classroom environments, promoting 
student engagement and holistic education, aligning with the aim of providing a well-
rounded education. 
 
Similarly, the indicator "Displayed proficient use of Mother Tongue, Filipino, and English 
to facilitate teaching and learning" also received a high mean of 4.49 (SD=0.55), 
described as Very Satisfactory. This indicates teachers' strong skill in using multiple 
languages to teach, ensuring effective communication and understanding among 
students with diverse linguistic backgrounds. Proficiency in utilizing different languages 
enhances inclusivity in the classroom, supporting comprehensive student participation 
and learning. 
 
On the other hand, the indicator "Used effective verbal and non-verbal classroom 
communication strategies to support learner understanding, participation, engagement, 
and achievement" obtained the lowest mean of 4.06 (SD=0.94), still described as Very 
Satisfactory. This suggests an area for improvement in communication strategies within 
the classroom to better support student learning and engagement. Enhancing verbal and 
non-verbal communication skills can create a more conducive learning environment, 
improving student comprehension, participation, and academic achievement. Teachers 
can benefit from developing innovative communication approaches to effectively engage 
students and foster better learning outcomes. 
 
The study of Farid et al. (2023) underscores the importance of verbal and nonverbal 
communication in enhancing the learning process, promoting self-learning, cognitive skill 
development, and creativity, despite challenges in interpreting nonverbal cues. 
 
Overall, ongoing professional development can enhance teachers' effectiveness in the 
classroom, ensuring that subject matter knowledge, pedagogical skills, and effective 
communication strategies contribute to students' learning and educational quality. 
 
 
 
 
 
 
 
 
 
 
 



657 
 

Ignatian International Journal for Multidisciplinary Research            Vol 3 No 1          January 2025         www.icceph.com 

Table 13 
Distribution of the level Teacher’s Performance (IPCRF) 

 in the Learning Environment 
 

Indicators Mean SD Description 

Established safe and secure learning environments 

to enhance learning through the consistent 

implementation of policies, guidelines and 

procedures. 

4.88 0.45 Outstanding 

Maintained learning Environments that promote 

fairness, respect and care to encourage learning. 

4.82 0.47 Outstanding 

Maintained learning environments that nurture and 

inspire learners to participate, cooperate and 

collaborate in continued learning. 

4.82 0.45 Outstanding 

Applied a range of Successful strategies that 

maintain learning environments that motivate 

learners to work productively by assuming 

responsibility for their own learning. 

4.79 0.45 Outstanding 

Overall 4.83 0.34 Outstanding 

Legend: 
4.500-5.000 Outstanding  1.500-2.499 Unsatisfactory 
3.500-4.499 Very Satisfactory  Below 1.499 Poor 
2.500-3.499 Satisfactory 

 
 
Table 13 presents the level of teachers' performance (IPCRF) in the learning 
environment, with an overall mean of 4.83 (SD=0.34), described as Outstanding. This 
signifies that teachers consistently meet or exceed expected standards in fostering 
positive educational atmospheres, showcasing their commitment to educational 
excellence and student well-being. The results are supported by studies emphasizing the 
significant impact of classroom learning environments on students' self-regulation, 
learning outcomes, engagement, and satisfaction. Teachers' role in creating effective and 
supportive learning environments is crucial for enhancing student outcomes and overall 
educational quality. 
 
Specifically, the indicator "Established safe and secure learning environments to enhance 
learning through the consistent implementation of policies, guidelines, and procedures" 
received the highest mean of 4.88 (SD=0.45), also described as Outstanding. Teachers 
excel in providing safe and structured learning environments, where students feel secure 
and focused on their learning, contributing to improved academic performance and 
personal development. Consistent implementation of policies and guidelines ensures 
stability and predictability in the classroom, significantly impacting student engagement 
and success, as noted in studies highlighting the importance of safety measures and 
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positive teacher-student relationships in promoting academic and social-emotional 
learning. 
 
Similarly, the indicator "Applied a range of successful strategies that maintain learning 
environments that motivate learners to work productively by assuming responsibility for 
their own learning" obtained the lowest mean of 4.79 (SD=0.45), still described as 
Outstanding. While teachers excel in this area, there is slightly less consistency compared 
to other aspects. This suggests variability in how different teachers implement 
motivational strategies, indicating the complexity of fostering student responsibility and 
productive work habits. Ongoing professional development may further enhance 
teachers' ability to maintain motivational learning environments effectively, as highlighted 
in a study emphasizing the positive impact of different motivational strategies on students' 
academic performance. 
 
Overall, the outstanding performance of teachers in creating safe, structured, and 
motivating learning environments underscores their dedication to student success and 
well-being, emphasizing the critical role of supportive classroom environments in 
enhancing educational outcomes. 
 

 
Table 14 

Distribution of the level of Teachers’ Performance (IPCRF) in Diversity of 
Learners, Curriculum and Planning, and Assessment and Reporting 

 

Indicators Mean SD Description 

Designed, adapted and implemented teaching 

strategies that are responsive to learners with 

disabilities, giftedness and talents. 

4.33 0.59 Very Satisfactory  

Adapted and used culturally appropriate teaching 

strategies to address the needs of learners from 

indigenous groups. 

4.83 0.42 Outstanding 

Adapted and implemented learning programs that 

ensure relevance and responsiveness to the needs 

of all learners. 

4.78 0.50 Outstanding 

Utilized assessment data to inform the modification 

of teaching and learning practices and programs. 

4.71 0.55 Outstanding 

Overall 4.66 0.34 Outstanding 

Legend: 
4.500-5.000 Outstanding  1.500-2.499 Unsatisfactory 
3.500-4.499 Very Satisfactory  Below 1.499 Poor 
2.500-3.499 Satisfactory 
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Table 14 demonstrates the distribution of teachers' performance (IPCRF) in diversity of 
learners, curriculum and planning, and assessment and reporting, with an overall mean 
of 4.66 (SD=0.34), described as Outstanding. This indicates that most teachers are 
meeting or exceeding the expectations set for their roles, with consistent performance 
observed among the teachers. Studies by Arrington (2023) and Liu (2018) support this 
finding, highlighting the impact of professional development and continuous training on 
teaching quality and self-efficacy. Effective assessment practices are emphasized to 
cater to diverse learners, ensuring differentiated instruction and inclusive pedagogical 
strategies meet all students' needs (Ysenbaert et al., 2020). 
 
Specifically, the indicator "Adapted and used culturally appropriate teaching strategies to 
address the needs of learners from indigenous groups" received the highest mean of 4.83 
(SD=0.42), described as Outstanding. This exceptional performance reflects teachers' 
ability to recognize and meet the unique cultural needs of indigenous learners. Employing 
culturally responsive teaching practices creates an inclusive learning environment where 
all students feel valued, respected, and empowered to succeed academically. Studies by 
Bishop et al. (2020) and Naidoo (2022) emphasize the importance of culturally responsive 
education in enhancing the experiences and achievements of marginalized learners, 
including indigenous students. Integrating indigenous knowledge and cultural activities in 
classrooms has shown to improve student engagement and understanding, making 
learning more meaningful and relevant. 
 
Furthermore, the study by Han (2022) underscores the benefits of incorporating 
Indigenous cultural values into the classroom, enhancing student engagement and 
educators' self-perception in teaching Indigenous students, promoting both student and 
teacher growth. 
 
However, the indicator "Designed, adapted, and implemented teaching strategies that are 
responsive to learners with disabilities, giftedness, and talents" received the lowest mean 
of 4.33 (SD=0.59), described as Very Satisfactory. While teachers perform well in this 
area, there is room for improvement in addressing the needs of students with disabilities 
and special talents, highlighting the need for further training and resources to effectively 
support these students. Specialized training and ongoing professional development are 
crucial for teachers to meet the diverse needs of children with disabilities, emphasizing 
the value of differentiated instruction in catering to talented pupils. 
 
Overall, the outstanding performance of teachers in adapting teaching strategies for 
diverse learners, particularly indigenous groups, underscores their commitment to 
inclusive and culturally responsive education, contributing to enhanced student 
engagement, understanding, and academic success. 
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Table 15 
Distribution of the level of Teachers’ Performance (IPCRF) Community Linkages 
and Professional Engagement & Personal Growth and Professional Development 

 
Indicators Mean SD Description 

Maintained learning environments that are 
responsive to community contexts. 

4.88 0.37 Outstanding 

Reviewed regularly personal teaching practice using 
existing laws and regulations that apply to the 
teaching profession and the responsibilities 
specified in the Code of Ethics for Professional 
Teachers. 

4.65 0.62 Outstanding 

Complied with and Implemented school policies and 
procedures consistently to foster harmonious 
relationships with learners, parents, and other 
stakeholders. 

4.84 0.43 Outstanding 

Applied a personal philosophy of teaching that is 
Learner-centered. 

4.79 0.49 Outstanding 

Adopted practices that uphold the dignity of teaching 
as a profession by exhibiting qualities such as caring 
attitude, respect and integrity. 

4.81 0.50 Outstanding 

Set professional development goals based on the 
Philippine Professional Standards for Teachers. 

4.82 0.49 Outstanding 

Overall 4.80 0.34 Outstanding 

Legend: 
4.500-5.000 Outstanding  1.500-2.499 Unsatisfactory 
3.500-4.499 Very Satisfactory  Below 1.499 Poor 
2.500-3.499 Satisfactory 

 
Table 15 illustrates the distribution of teachers' performance (IPCRF) in community 
linkages, professional engagement, personal growth, and professional development, with 
an overall mean of 4.80 (SD=0.34), described as Outstanding. This indicates that, on 
average, teachers are performing at a very high level across all evaluated areas, 
demonstrating excellent skills and adherence to professional standards. This exceptional 
performance reflects a strong commitment to professional development and the effective 
implementation of teaching practices, as emphasized in the study by Jensen et al. (2021) 
highlighting the significant impact of continuous professional development on teacher 
performance. 
 
Specifically, the indicator "Maintained learning environments that are responsive to 
community context" received the highest mean of 4.88 (SD=0.37), also described as 
Outstanding. Teachers excel in creating learning environments that consider the needs 
and contexts of their communities, integrating community-based learning to enhance 
student engagement and learning outcomes. Responsive learning environments play a 
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crucial role in addressing diverse student needs and promoting inclusive education, 
aligning with the study by Jukes et al. (2021) emphasizing the efficacy of customizing 
instructional strategies to cultural environments to cater to students' requirements. 
 
Conversely, the indicator "Reviewed regularly personal teaching practice using existing 
laws and regulations that apply to the teaching profession and the responsibilities 
specified in the code of ethics for professional teachers" received the lowest mean of 4.65 
(SD=0.62), still described as Outstanding. While teachers perform exceptionally well in 
this area, it is where they scored the lowest compared to other indicators. This suggests 
potential challenges or less emphasis on regular self-review and adherence to legal and 
ethical standards. Maintaining high ethical standards and engaging in regular self-
evaluation are essential for professional growth and accountability, as highlighted in 
studies emphasizing the importance of ethics education, self-review, and adherence to 
professional standards in teacher preparation and practice. 
 
In conclusion, the outstanding performance of teachers in community linkages, 
professional engagement, personal growth, and professional development underlines 
their dedication to creating responsive learning environments and upholding ethical and 
professional standards, contributing to enhanced student engagement, learning 
outcomes, and overall educational quality. 
 
 

Table 16 
Summary of the Level of Teachers’ Performance (IPCRF) 

 
Domains Mean SD Description/Interpretation 

Content Knowledge and Pedagogy 4.36 0.54 Very Satisfactory 

Learning Environment 4.84 0.34 Outstanding 

Diversity of Learners, Curriculum and 
Planning, & Assessment and Reporting 

4.66 0.34 Outstanding 

Community Linkages and Professional 
Engagement & Personal Growth and 
Professional Development 

4.80 0.34 Outstanding 

Overall 4.67 0.39 Outstanding 

Legend: 
4.500-5.000 Outstanding  1.500-2.499 Unsatisfactory 
3.500-4.499 Very Satisfactory  Below 1.499 Poor 
2.500-3.499 Satisfactory 

 
 
Table 16 summarizes the teacher's performance (IPCRF) with an overall mean of 4.67 
(SD=0.39), interpreted as Outstanding. This indicates that, on average, teachers are 
performing at a very high level across the evaluated domains, meeting and often 
exceeding expectations in their professional roles. This high overall performance reflects 
an educational environment conducive to effective teaching and learning, as highlighted 
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in the study by Aliyyah et al. (2019) outlining the criteria for selecting outstanding 
teachers, emphasizing comprehensive evaluations and performance assessments. The 
consistent high performance of teachers underscores their crucial role in fostering a 
positive and effective educational setting. 
 
Specifically, the domain "Learning Environment" received the highest mean of 4.84 
(SD=0.34), also interpreted as Outstanding. Teachers excel in creating and maintaining 
a supportive and effective learning environment, benefiting students with engaging, safe, 
and inclusive classroom settings. Positive learning atmospheres significantly impact 
student success, motivation, satisfaction, and academic performance, as highlighted in 
studies emphasizing the importance of autonomy-supportive environments for student 
engagement and supportive work environments for teacher job satisfaction and efficacy. 
 
Conversely, the domain "Content Knowledge and Pedagogy" obtained the lowest mean 
of 4.36 (SD=0.54), interpreted as Very Satisfactory. Challenges in mastering deep subject 
knowledge and effective teaching methods may contribute to this lower score, as teachers 
balance evolving educational standards and teaching practices. Experience levels, 
access to professional development, and resources also influence teachers' performance 
in this area. Providing targeted training and support can help teachers enhance their 
effectiveness in teaching content and pedagogy, as highlighted in studies emphasizing 
the benefits of professional development interventions, practice-oriented training, and 
ongoing practical training for improved teaching and learning outcomes. 
 
Overall, the outstanding performance of teachers, particularly in creating a supportive 
learning environment, underscores their dedication to student success and effective 
teaching practices, contributing to a positive educational environment conducive to 
enhanced student engagement, learning, and overall educational quality. 
 
 
Research Question 6.  Is there a significant relationship between the school heads’ 
supervisory skills and teachers’ performance (IPCRF), School Year 2021-2022? 
 

 
Table 17 

Results of the Test on Relationship Between School Heads’ Instructional 
Supervisory Skills and Teachers’ Performance 

 
School 

Heads’ 

Instructional 

Supervisory 

Skills 

Content 

Knowledge 

and Pedagogy 

Learning 

Environment 

Diversity of 

Learners, 

Curriculum and 

Planning, & 

Assessment 

and Reporting 

 

Community 

Linkages and 

Professional 

Engagement & 

Personal 

Growth and 

Professional 

Development 

Over -

all 

Interpr

etatio

n 

 r-

value 

p-

value 
r-value 

p-

value 
r-value 

p-

value 
r-value 

p-

value 
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Instructional 

Supervisory 

Plan and 

Implementation 

 

0.507 0.000** -0.183 0.000** -0.266 0.000** -0.211 0.000** S 

School Heads 

Interaction with 

the Teachers 

 

0.215 0.000** 0.086 0.024* -0.07 0.042** 0.005 0.044** S 

Competence in 

the Instructional 

Process 

 

0.339 0.000** 0.123 0.001** -0.224 0.000** 0.159 0.000** S 

Learning 

Environment 

 

0.009 0.808 -0.019 0.619 -0.030 0.432 0.001 0.984 
NS 

 

Overall 0.268 0.808 0.002 0.619 -0.146 0.237 -0.012 0.514  

Legend:  ** correlation is highly significant at the 0.01 level    S Significan 

    **correlation is significant at the 0.05 level    NS Not significant 

 
 
Table 17 presents the relationship between school heads' instructional supervisory skills 
and teachers' performance, focusing on indicators such as instructional supervisory plan 
and implementation, school heads' interaction with teachers, competence in the 
instructional process, and the learning environment. The analysis reveals significant 
relationships in several areas, except for the learning environment, which shows non-
significant results. This indicates that while certain supervisory skills of school heads 
positively impact teachers' performance, others do not. Specifically, the learning 
environment is not significantly influenced by school heads' supervisory skills, whereas 
aspects like instructional supervisory plans and implementation, interactions with 
teachers, and competence in the instructional process demonstrate significant 
correlations. Effective supervision in these areas can enhance teacher performance, 
aligning with recent studies that underscore the importance of targeted supervisory 
practices in educational settings. The domain of Instructional Supervisory Plan and 
Implementation shows the most significant result, with the highest r-value of 0.507 and a 
p-value of 0.000. This indicates a strong positive relationship between the effectiveness 
of the instructional supervisory plan and implementation by school heads and teachers' 
content knowledge and pedagogy. It implies that well-structured and effectively 
implemented supervisory plans are crucial for enhancing teachers' instructional 
capabilities. This alignment suggests that strategic supervisory practices can significantly 
uplift teaching standards. Recent studies support these findings, emphasizing the impact 
of systematic supervisory interventions on improving educational outcomes. According to 
Salundaguit and Peñas (2019), systematic supervisory plans positively influence 
instructors' performance and effectiveness. Similarly, Khun-inkeeree et al. (2020) found 
that regular instructional supervision improves teachers' self-efficacy and effectiveness, 
while Owan et al. (2023) highlighted the benefits of organized supervision techniques for 
enhancing instructors' job performance. In contrast, the Learning Environment domain 
recorded the lowest mean r-value of 0.009, indicating no significant correlation with 
content knowledge or pedagogy. This lack of correlation may stem from several factors: 
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measurement tools might not have captured essential elements of the learning 
environment accurately; specific assessed aspects may not be influential; personal 
differences among teachers and students might outweigh environmental factors; or other 
elements like curriculum quality or institutional support might exert a stronger influence. 
Additionally, the complex nature of these relationships might not be adequately 
represented by simple correlation analysis, suggesting a need for more detailed 
investigation. This implies that improving the learning environment may require strategies 
or interventions distinct from those related to supervisory practices. 
 
 
DISCUSSION 
 
The study reveals that school heads consistently exceed expectations in their 
instructional supervisory skills, with the learning environment receiving the highest mean 
among the indicators. This suggests that school heads excel at creating a positive and 
supportive atmosphere for both students and teachers, which fosters safety, comfort, and 
motivation—key factors that contribute to effective teaching and learning. School heads 
likely prioritize this area due to its critical role in overall success, demonstrating 
proficiency in setting clear expectations, organizing classrooms, and fostering community 
and respect among students and staff.  
 
In contrast, instructional supervisory planning and implementation received the lowest 
mean among the indicators. This may be attributed to the inherent challenges of this 
aspect of a school head's role. Effective planning and implementation require a 
comprehensive understanding of the curriculum, clear communication with teachers, and 
adaptability to changing circumstances. Additionally, it involves regular evaluations and 
adjustments, tasks that can be difficult to manage consistently alongside other 
responsibilities. Factors such as limited time, varying levels of teacher readiness, and 
unexpected changes can hinder achieving the same high performance in this area 
compared to others. Although the score remains strong, it indicates that greater effort and 
attention may be necessary to reach the level of excellence observed in other domains.  
 
Furthermore, teachers' overall performance is rated as outstanding, with the highest 
rating in the Learning Environment domain. This indicates that teachers are successfully 
creating supportive and effective learning spaces. Close behind are the ratings in 
Community Linkages and Professional Engagement & Personal Growth and Professional 
Development, highlighting teachers' active engagement with the community and 
commitment to their professional growth. The domains of Diversity of Learners, 
Curriculum and Planning, and Assessment and Reporting also received outstanding 
ratings, showcasing teachers' abilities to manage diverse learners and effectively plan 
and assess their progress.  
 
However, the Content Knowledge and Pedagogy domain received the lowest rating 
among evaluated areas. This may suggest that teachers feel less confident in their 
subject matter expertise or teaching methods compared to other domains. The constant 
updates in curriculum and teaching strategies necessitate ongoing learning and 
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adaptation, making it challenging for teachers to balance deep content knowledge with 
effective teaching strategies—especially when addressing diverse learners. The 
demands of this domain require a solid understanding of subject matter combined with 
engaging presentation methods. Consequently, this lower rating highlights an area where 
teachers may benefit from additional support or training to enhance their confidence and 
capabilities.  
 
The study identifies Instructional Supervisory Plan and Implementation as the most 
significant variable, showing strong positive correlations with teachers' content knowledge 
and pedagogy. This indicates that effective supervision planning correlates with improved 
teacher knowledge and teaching methods. However, it also reveals negative correlations 
with the learning environment and diversity of learners, suggesting that while effective 
supervision plans are vital for content knowledge and pedagogy, they may not always 
lead to improvements in other teaching aspects. Competence in the Instructional Process 
is another significant variable that positively correlates with content knowledge and 
pedagogy.  
 
Competent school heads contribute to better teaching practices; however, like the 
previous variable, it shows negative correlations with the learning environment, indicating 
that compefficacy in instructional processes may not necessarily enhance overall 
classroom dynamics. School Heads' Interaction with Teachers presents mixed results. 
While it positively correlates with content knowledge and pedagogy—indicating that 
strong interactions can improve teachers' subject knowledge—it also shows a negative 
correlation with the learning environment. This suggests that although interactions are 
generally beneficial for professional engagement, they may not always enhance the 
learning setting.  
 
Lastly, the learning environment emerged as the least significant variable, showing no 
significant correlations with any other measured areas. This indicates that variations in 
the learning environment are not strongly linked to factors such as instructional 
supervision or teacher performance; thus, it stands apart from other variables regarding 
its impact on teacher performance. 

 
Conclusions 
 
School heads excel in fostering and maintaining a positive learning environment, 
demonstrating their exceptional talent for creating and sustaining an educational 
atmosphere that consistently surpasses expectations. Their outstanding efforts in this 
area reflect strong leadership and a commitment to enhancing the overall educational 
experience within their schools. Similarly, teachers exhibit their greatest strength in the 
learning environment domain, where their performance is rated as outstanding. This 
indicates their proficiency in creating positive, effective, and well-managed classrooms. 
Their strong performance highlights their ability to engage students, maintain a safe and 
supportive atmosphere, and encourage active participation and well-being. As a result, 
students greatly benefit from the exceptional learning environments that teachers 
cultivate. Consequently, the effectiveness of instructional supervisory plans emerges as 
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the most impactful factor in enhancing teachers' knowledge and pedagogy. However, the 
learning environment appears to be less influenced by other supervisory skills. This 
suggests that while robust planning and competent instructional processes are essential 
for improving teaching hinge practices, they do not always lead to enhancements in the 
learning environment or other aspects of teaching and learning. 
 
Recommendations 
 
Based on the results of the research conducted and the conclusions made thru the 
gathered data, the researcher recommends that: 

1.  School heads should receive more training on how to implement the Supervisory Plan 
according to the required guidelines. Additional resources and regular feedback could 
help improve their skills in this area. 

2.  School heads should improve their feedback after classroom observations by giving 
clear, constructive suggestions and offering follow-up support. This will help teachers 
better understand how to improve their teaching. Providing ongoing professional 
development can also enhance the effectiveness of these post-observation meetings. 

3.  School heads should seek additional training and support to enhance their abilities 
and skills. Collaborating with peers and receiving regular feedback can help them 
strengthen their instructional supervision. 

4.  School heads should strengthen safety protocols and offer more training. They should 
also encourage feedback from staff and students to spot any issues. 

5. Teachers should get more training to improve their knowledge and teaching 
techniques. Additional workshops and development sessions could help enhance their 
skills in this area. 
 
6.  Improve the learning environment by focusing on targeted professional development, 
encouraging collaboration, investing in resources, and regularly assessing and adjusting 
based on feedback. 
 
Compliance with Ethical Standards  
 
This study strictly adhered to ethical standards to protect the privacy and anonymity of 
the participating school heads and teachers, fostering their confidence to participate 
openly and honestly. Informed consent was obtained from all participants, with a clear 
explanation of the study's purpose, data collection process, and how their information 
would be used, ensuring they could withdraw at any time without consequences. 
Personally, identifiable information, such as names, school names, and contact details, 
was removed or replaced during analysis and reporting, with pseudonyms assigned to 
safeguard identities. Data was securely stored using encryption when necessary, with 
access restricted to authorized personnel only. Ethical approval was secured from the 
ethics committee prior to the study, ensuring compliance with ethical guidelines, and 
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ethical clearance was obtained before its commencement. These measures underscore 
the commitment to protecting participants' rights and maintaining the integrity of the 
research process. 
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